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Abetract of a Thesis on"Child Training
in Sierra Loone.”
: by
LodeBo P?Bt'ep" MoAo DoThePoTe

The population of Bierra Leone consists of a detribalised

" Golony group vhich hos imiSated Britich stendepds of edueadicn

" and socisl 1ife Por over 160 years end o hetereseneous |
| Protectorate gmeuﬁ vhich 1s strictly tribel cnd emong vhich only
'_ abous 463 of the children are receiving education of o Wemstern

types Infiltration of Colony people iato the Protectorate and

- Protectorate people into the Colony is now inercasing repidly

and there are indiéaﬁim that cortain less desirgble tendcneies

' ,of_’ each group are being imitat'ea by the others Children grovu
.up in the Colony believing that their goal should tr one of the

professions end they Peel frustrated when ¢his proves impoocsibdles
The game attitude has claimed a large proportion of the cfuecied

. Protectorate group vho tend to desert their villages Lor

clerkshipe in the city end to despise their illitersteo relationg.
Primery school cducation of a 19th century Western type
46 provided £or 667 of the Colony children through the Amalgamatod
school system end éeconﬁam é&ma%ion is provided largely by ¢ho
Wiessionss OF ¢the fov children wvho are in school in the Pretccie
orate, most are in Micsion schoolg, some are in Hative Adminice
tvaﬁon gschools and a few in schools provided by ¢he Gentral
Govornmant. The majority havé only their tribal education which
is :give_n laergely through the seeret societies.
The arcas where Wesﬁemi education is already estaobliched

" need a revolutiaonised school currieulwn ¢o mect the needs of tho

communitys in the. areas vhere no Western education has yet been

y



a. )

esteblished it would be possible to develop a system which would

avoid the serious effects of detribalisation and at the same-—
‘time ensble the people to take their place in the world socisty.
In.both cases the school should became a vital influence in the
cpmdunity and should stimulate social asnd economic progfess.



THESIS
for
" THe Degree of
lﬁ_aster of Educatiqfi'

- on

- CHILD TRAINING IN SIERRA LEONE
‘A Description of Education

- in Relation to Society.

Presented by

" Lewls Jemes Benjamin.Pratt MoAs DiTH.P.Ts

Sierra Leone.

Pebruary, 1948,

The copyright of this thesis rests with the author.
No quotation from it should be published without
his prior written consent and information derived

from it should be acknowledged.




Preface.

Much of the information in this thesis has been collected
through direct éxperience during my teaching career and I
therefdre think 1t wise to state what my experience has been:-

1931-1936. Teaching at Methodist Boys' High School, Freetown.
1933=1936, Part-time lecturer, Fourah Bay College.

1936-1946. Teaching at Bo Govermnment School (Secondary) - Bo
is 136 miles from Freetown.

1946-present time. Teaching at Prircecof.Wales School, Freetown

1947- " u Part-time lecturer at Foursh Bay College.

I also had the opportunity, as a boy, of spending a year in
the Gold Coast and four years in Nigeriao

While at Bo, I ren a Normal Class for Bo School teachers snd
took part in snnusl teachers® vacation courses, I have travelled
extensively in the P#otectorate and all the towns nemed in my
thesis are places I have visited.

I'have seen the different t&pes of schools in the Colony and
the Teacher Training Colleges, ell the Government Schools, the
Mission Central Schools and a number of Mission Primery end Native

Administration Schools in the Protectorsate.
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Chapter lo _ _
Tribal Distrlbution in Sierra Leone. The Present Position.
. To understand the present educational position in Sierrsa

Leone and the'ordblems which-face educationists of the future,it is
necessary to understand something of the tribal dlstr;bution at the

\present time and the extraordlnany diverse standards of educatlon in
this comparatively small. area,whose size is a 11tt1e greater than
that_of the Irish Free_State and whose population may be roughly ‘es-
timated to-be.just over two million people. I do not.suggest_that
there are not similar diverse standards in other parts of Africa but
the diversdty’must be clearly stated in order that the position may
be made clear. | '

In dividing Sierra Leone into areas where special_tribes
predominate;a start may be made with the seat of Government;Freetown.
This city may be deSGribed as the home of the Creoles who form the
bulk of its population..As the town is on the coast. with & besutiful
harbour where ships can ancnOr in safety and obtain plenty of fresh
water;itlbegan to attract explorers as_fardbaok as the days of Hanno
the Carthaginisn between 520 end 470 B.C. For neerly two thousand
years after the v1sit of Hanno,the history of Slerra Leone remained a
blank. Pedro Da Cintra opened the next stage by h1s memorable visit &&"
1462 A.D.,nearly thirty yedrs before the discovery of America by Co-
'lumbuse During the Americen Slave Trade,Sierra Leone was an important
slave trading centre and;a rendezvous for'EurOpean pirates,but on the -
gbolition of the slave trade;the peninsula of Freetown became a settle-
nent.for freed slayes; Thus Nova'Scotians,Maroons.and Liberated Afri-

cans,through the efforts.of.WiIberforce and his supporters ,were




! ' K.
brought to-Freetown and given lands which were previously occupied by
the Temnes,a tribe which migrated from the North-East about the 15th
century. The Temes after giving away their-land to the first settlers
for a very small token preseht consisting of'European goods worth about
thifty pounds, steadily withdrew into inlend towns within a radius of
40 to 50 miles. Althoqgh Freetown today contains a number of Europeans,
Indians,Syriens and natives'of Liberia Xnown as Kroos, and despite the
fact that for over forty years there has been a fe-infiltrstion of the:
~ Termes and an immigration of~other Protectorate tribes e.g. Mendes and
Limbas,the Crebles outnumber all the groups found in the city of Free;
town. Mr T.C.Luke in his article entitled "Some Notes On The Creoles
And Their Land" writes:- ‘ _

"The term Greéle (from the Spanish CRIOLLO native born) as used in
Sierra.Leqnelis espplied to descendants of the original settlers,i.e.
poor blacks,Nova Scotians,Maroons and Liberated Africans. The term
implies ne admixture of European blbod nor any connexion with the
West Indles (unless it be a very partial and remote one),as it does
in the West Indies and America. "(l;ﬁr Luke however failed in his de-.
scsiption of the Creoles to take into account familles like the Eas-
mons, the Hayfords,the Renners or the Wrights;which definitelj have an
sdmixture Qf Eufopean blood. From the geneological trees given in
" appendix 1,it will be dbsepved that the families mentioned above ,are
partly of Buropean descent. Their offspring% have also been brought up
on Europeah lines;educated-in the United ¥ingdom and have qualified in
law of medicine; This has been partly due to'the superior economic
standing of‘these farsilies° The Victorian backgrouhd of the European
ancestors seems to be the tasis of life in this group and there is a

strong desire to perpetuate European stendards.




3.
This small class takes a prominent place among the leaders of African

gociety in Freetown and it has influenced a remarkedly large section of
,the Freetown community so that.they look to the learned professions as
the hall-mark of social'culture'and prestigea_Following in the wake of
this Creole aristocracy,sons of Afprican merchants who flourished in
business before the Syrians qame,also went to England to qualify chief-
ly in law and medicines Even sons of poor parents had and still have
the same aspirations and they suffer from a sense of frustration when
through lack of funds,they have'to.turn to other vocations like teach-
ing;clerkships;nursing or agriculture. | '
The Nova Scotians were, descendants of negroes who had fought

for the British Government in the American War of“Independence after
which they were granted their freedom and allowed to settle in Nova
Scotia. The Maroons ‘were negroes whose ancestors gained a similar
reward when the English took Jamaica from the Spaniards.The Liberated
Africans were of a lower social class than the Nova Scotians and
Maroons. They comprised Nendts,K1ss1s,Yorubas,Egbas,Ibos and other
tribes,who were about to be taken into slavery from their homeland
-when their boats were captured by British warships. _hey formed the
bulk of the population in the rural areas of the Colony and among.them
ﬁjwere to be found eraftsmen and farmers.These'men soon fused with Pro-
tectorate trihes from the River towns and_today the Colony villages
contain fewer Creoles and a much larger number of Protectorate natives.
The Liberated slaves*returned to Africa with Engllsh ideas and outlook.
Coming in contact w1th European Miss1onar1es,tnaders and. administrators
during the early days of the settlement did not help these African
settlers to develop along Africen lines. The type of education given in

the Mission institutions was equally defective. It was an education
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that fitted the Creoles for clerkship,the teaching profession or the

ministry. Later he aspired to the legal and medical professions. Even
the language spoken by the illiterates was an English’“gatoié*=;
- It must be realised that if the tendency today in the
COlony and even in the large towns of - the Protectorate is to 1ook
away from the land to clerical work and the learned professions,it is
-due to the wrong_start made by thg early missionaries and government
fficials and'it will be most unfair to blame the Sierra Leone native
entirely for his slowness to adapt himself to the modern requirements
of his country.It is even suggested that the Creoles have lost their
place as middlemen in trade because of this defect in their ‘education-
al system. The Boyles,Malamgh Thomas and the Bishop families carried o
‘on a very flourishing trade from the latter part of the last century*Z?h
the first two decades of the present century.Their children who should
‘have succeeded them;instead of qualifying in commerce turned to law and
medicine. Gonseduently when thekfathers.died;their business died with
themgThds the Syrian saw his advantage which,with his acumen for busi- e
'ness;he has used to the utmost. He has heen very successful in'business
and .at the rate-he is acquiring property and obtaining_naturalisation
'Vrights,he will some day create a minority problem-in Sierra Leone.
_ Some mention must_now be made of the Kroos or Kroomen
who form one of the principal tribes in Freetown.They hail from the
" Kroo tribal district near Gape Palmas'in-Liberia. The following refer-
ence is made to them by Captain Butt Thompsonz "The Kroos or Kroomen
are a very 1ndustrious people and frequently engage themselves to .
European vessels upon the coast, contlnuing on board several months and
acting in the capacity of sailors and traders,in both which s1tuations

they show much intelligence and sctivity."(2) They still follow the

B . :_- - .
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sea-faring occupation and in their absence,the w_omen-folk are pract- 5.
ically idle. Kroo women do not engage in trade or sgriculture. I may
here mention that there is a Xroo school,maintained by all Kroomen who'%
gonto 88, The& pey @ subscription of two shillings per man as often
as tney return foom. sea and the children are taught by men of their

own- tribe, This school is the only school 1n Sierra Leone which pro-
vides children with free education. Churches are also maintained by
the Kroos and there is every desire to develop along the same lines
as the Creolese. |

Just as the Kroos provide the ships with workmen,so the

Foulahs serve the Freetown community as carriers. This they do to
collect\a'few pence to start business as petty traders. Their intro-
duction 1nto the country :;wasdfar hack as the days of the Sierra
Leone Company in the late 18th century;when Toulah chiefs came to
Preetown to. ask for permission to trade with the Compeny. The Foulahs
are not a healthy-looking people but they are very successful petty-
tradersoﬁvew of their number have. become wealthy by cattle-trading
and have acquired propeeties in the city;for example,Momodu Ali , Who o
began 1ife as an epprentice butcher owns a- ‘number of houses in Free-

| town and goes to Mecca on pilgrimage quite oftem. He has received the
recognition of Government_byfhis appointment as tribal ruler of the
Foulahse Government has however been deporting a large number of these
people of late because this tribe has continued its stealing habits
for which it was nown from the days of the slave trade. But for this
trait, Foulahs would have competed quite successfully with khz other
tribes as petty traders. and domestic servants.

The people of the Colony Villages are a heterogeneous group ‘

consisting of the original Liberated Africans and Protectorate

L
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natives whose menffolk were importeéd as labourers but after a wh11e
‘obtained the1r own lands,brought in their wives and children or. even
married the women of the village. Agrlculture in the villages has
been gradually takenoover'by these Protectorate natives.Unlike the
days when d}eoles from the villages came to work in Freetown and
.returned every evening or at week-ends to their village homes,the pre-
sent tendency is for such workmen to reside permanently in the oity i
with their families.It was the hope of Sir Henry'Moore,one of the past |
Governors of Sierra ﬁeone;that if a Qiroular Peninsula motor road was
constructedawas—eenstrueteé-villagers'would have easier access to theG °
cityrsfor employment or trade;without deserting their farms.This hope;'
unfortunately,has not materialised and instead of the prosperous
rural areas Sir Henry envisaged,there is a deserted countryside whose
dilapidate&”buildings and- insanitary roads are a scandal, both to the
Local Government Authorltles and to those who pPlde themselves as
being descendants of these villages.On the other hand,the mountains
_which XEXE were a barrier.ln the past between the Colony and Protect-
orate are no longer so.The 1ntrodactlon of the railway and the con-
struction of motor roads has opened up the Protectorate to such an
.extent that there is nothing to stop the migration of the Protectorate
tribes into the Colony v111ages and the clty of Freetown.

Now let us turn our attention to the Protectorate.Here,from
the days of the slave trade,Portuguese and English traders concentrated
: their'efforts on the River towns and the Islands. Consequently,the
Sherbros who areenatives of Bonthe and the neighbourlng Islands, were

the earliest to benefit from contact w1th the 01v1llsedeor1d. The

slave dealers around Turner's Penlnsula also kept native women as

]
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concubines by whom thej had children.The names Caulker;Tucker;Gomez;"
suggest contact with European nations. It is therefore nol surprising
' that in addition to the Creole septleré found in the large Protectorate
towns,there are a fgw Protectorate families who have been in contact
with western civilisation for more than fhree or four generations.

A study of the mab showing the different tribes of Sierra
Leone (sppendix 2),will show that in a.:ountry.of 28,000 square miles
whose hinterland covers more than three-fourths of that area,the tribes
of the Southern pro&inces vizo_Méndis{Konos;Kissis,Sherbros;Gallinas;
Veis énd Krims occupy gbout-half ﬁhe area and thqse of the Northern
province,Temnes,Limbas;Susus;Lokos;Kuraﬁkos and Yalunkas, occupy the
remaining half. | | _
| The.MQndas who seem to be the largest tgibe found in Sierra
Leone and ‘who -number not less than a quarter of the country's total
population,have their dhief-centres in four districts:Bo,Moyanba,Kene-
‘ma and Kailahun. Alldridge speaks of the Mendgs as the hardest working
and mostltrust-worthy of the tribes. The lende man displays uncommon
ability to ﬁear strain and can easily adapt himself.to all situations. (3)
They werg-originaily one people,but today they-are divided into nearly
slxty chiefdoms and are found ;n evéry district in the Southern pro-
vinces. As regards the peculiarities of this tribe,the first thing to
be stated is that while they appear:to.bé very simple and docile,they
have an unoffénding_way of keeping out- of anything they dislike or
they feel is contrary to their best interests. For example,a Mende
child wou}d feadily pretend fo be-sick-just to avoid an unpleasant
job rather than openly dgfyéag authority;He can also easily win the
-_confidence of strangers by his affability and politeness. "Blse"
_(thank you) is the most frequently used word in the Mende language.
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Another peculiarity is the way the HMende child shows his distress to

win the sympathy of etrangers.It is eften a mistake to believe too
readily or too 1itera11y such a tale,which is many a time Jjust a .
clever device to_gainISOme.ﬁaterial edvantage in the form of money,
food or clothing. Requests of this nature are frequent and -refusal to
grant them even once in a dozen times,may turn this erst-while friend
into an enemy.Penitence on the part of -one who has been charged with
aﬂ offence is regarded es a sign of weakﬁess and defeap;and the peni-
tent muet never expect leniency from thelagérieved one.Hence wrong-
doers are very feluctant,if_evep they do,to confess or acknowledge
their wrong to the offended party. | .

The versatility of the Mende ensbles him to live quite happily -
with any group of people.Iﬂ-he finds himself in a Christian home,he ==
soon becomes'a.christian and would readilyljoin in forms of;worship
which he hardly understands. If on-the other haﬁd,a ilende Christiaﬁ
finds himself in a non-Chr;stian'group,he'conﬁeniently renounces the
higher faith for the lower.While Christian Hissions have been meeting
with.great'encouragement and_appreciable success in education and
evangelisation.among tﬁis tribe,it must be realised that the average
Mende convert is neither deep nor very stsble. Even ministers and
teachers give up the Chrlstlan faith at a moment's notice. Thls is
partlcularly S0 when political 1ntereets are involved. For examole,
if a Mende‘m1351on worker becomes a Paramount Chief or a merber of
the Tribal_Aﬁthority ioe.their local government,he has no scruples
gbout resorting to polygamy in erder to become popular with his
people. The faet that after twenty or more years as a mission worker,

he agrees-to become . & poliﬁical Jeader in a pagan community ,




end is even ready to sacrifice his Christian ideals to serve political
ends,ie an indication of the shallowness of his Ghristianity; In spite
of this ERLE defect'the Mende stands'the chance of becoming someday the
leading tribe in Slerra Leone° His virility,hls versatility and his in-
tensely phlloqophic nature,as revealed in hlS proverbs,are as;ets which .
none of the. pther local tribes poseese to the same degree. Masq education
has also been making much progress in Mende-land while no such movement,
or very little of it,has yet been started among the other tribes.The,
Missions and Government have more schcols in the Southern provinces than
.in the North and there is every possibility of Mende ascendancy in
,Sierra Leone equal to that. of the Yorubas in South Western N;gerla or the
Ibos in South Eastern Nigeria. | _
' The ve1 or Gellina tribe islfound in the Pujehun Distriet .
Like the Sherbros,the Gallinas had contact with western civilisation as
far back as, the 16th centnry.'The tribetreceived'its name from the fact
that it supplied the Portuguese traders with large Quantities of fowls.
. Gallina is the PortugﬁeSe name for a hen° The Gallinas are refined,
In the slave trade days and after thelr women folk lived with Buropesns
and had children by them, They are a;branch of the Mandingo ,a tribe in
French Guinea and they are also related to.the Konos, a tribe further
'North. Mr;G.R.Morrison wrdting_about the Gallinas says "The'Gallinas_
chiefs,enjoyiné unusual wealth,were able to educate their sons and own
large gangs of slaves to develop theirﬁterritory;the general use of a N
_ written-language has;helped them: to surpass many other tribes. " (&)
Thig reveals the glory of the tr1be before domestic slavery was abolished
.-1n Slerra Leone. Today these people ,llke the Snerbros,llve on their
past reputatlon and the same signs of decay may be observeéd in their

chiefdoms,where a strong Mohammedan influence has retarded the progrees

e
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of Christisn Misaions both in their educational and evengelistic

worke

The Konos and the Kissis, the other importent tribes in the
Southern provinces, are descended from the Mandingo stock. This prob-
ably accounts for the kinship between the Gallinas and the Konos. In
the course of their migration southwards, the Kissis and Konos halted
in two different areas known as Upper and Lower Kono. The Kissis or
Upper Konos are very strong and warlike. They msy be likened to the
Hausas in Northern Nigeria for their physical strength and bravery.

The Konos or Lower Konos are apparently dull and can be easily

3

impressed by strangers. Their sense of unity, however, 1is proverbial.
In Creole, the phrase "Kono compin" means "one word". Kono-land is

the wealthiest part of the Protectorate because of its diamond mines.

It is regrettsble to state that, in spite of this, the Konos probably
because of thelr docility enjoy no exclusive economic or social
adventages.

Turning to the Northern province we find that the Temnes not only
regard themselves as the leading tribe in that area but as the most
cultured of all Protectorate tribes. The& are also conscious of the
fact that they were once the owners of the Freetown peninsula and their
dislike of the Creole is largely due to that consciouéness. The name
TEMNE is derived from OTEM which mesns "an old man" and NE which means
"self" and this probebly accounts for the belief among the members of
the’tribe that they will always exist as a distinet group. They are
almost as numerous as the Mendes and they number sbout a quarter of
the population of the Protectorate. They live in five of the six dist-
ricts in the Northern province and they extend as far north as the
Koinadugu District (see Administrative May eppendix II). There are at
least three-bfanches of Ternes: the Bombali Temne lives round ebout

found in a town called Yel
Megburaka end Makeni in the Bambali District; the XKonikay Temne is
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a town;ﬁhere the Southern provinces end and the Northern provinced be-

gins;and the Port Loko or Sanda Temme livesaround Port Loko,otherwise
called Bakl Loko or the wharf of the LOKOSoPOPt Loko was originally Q
within the Colony area but today 1t is administered as a part of the
Protectorate. As the town is easily accessible by sea,the Port Loko
Temme came in contact with the white man long before the Mendes did.
This town was ono of the first mission stations of the Church Miksion-
ary Socioty in Sierra Leone,
_ The Tomnes are highly cogservative.The customs of their fore-

fathers'.are sacred to them and they are very siow to depart from any
of the pfacticés handed down to them by their an_cesto'rs° Although .
this is a trait of primitive tribes;yet it is very marked among the -
Termes. Clan relationShipsfaré strong and there are definite prohibit-
ed-degreoslof marriage among-the various clans. The exogamous rule,
menbers of one clan.not intermarrying with'mombers of the same clan,
has been modified. Where.certaia saerifices are made,members of the
same.clan ma& marry but,even so;they should not belong to the same
_totn. |

Tﬁe'Mohammedan conception of:God and the Universe fit in with
theitrédttional and religious beliefs of the Temnes and account for
the large Mohammedan following found in Temne-lend. Despite the
efforts .made by Christian Missions,Christionity has not flourished
among the Temmes.Converts are fewer glthough;unlike-the Mende,he is
steble after embracing the new faith.

"Physically,the Temne is not as strong as the Mende; mentally
he is superior in imagination and power of in1t1at1ve but because of

his conqervative tendencies,he has not made much progress in Western

: educatlon his ambition 1s to be trained as a cook,a house boy,

a motor mechanic or an artlsan,'l"emes who live in the Bullom area,

e
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the opppsite bank of.the Sierra Leone river;aré good fishermen and &
-farmens°Very-few'become clerks Qr teachers. There is no Temne doctor'
yet and the first Temne who has decided to become a lawyers left quite
recently to qualify for his profession. Morally{the.Temhes have a ten-
dency for pilfering. This hebit they may have acquired from the slave
trade days when they played en active part in ‘stealing men and cattle.
It is not easy to win his friendship but once that friendship is se-
_cured it'lasts.en. He is most dangerous as an enemy. In the Hut Tax war
1898 the Temhes did more havoc than the Mendes to all Engllsh speaking
.peoples. Ba1 Bureh, the memne chief,was most unrelenting to his captives.

0f the remaining Northern tribes,the Lokos live in the Karene
" District. They spesk a language which is a corrupt form of the Mende
1anguage.-They are supposed to bé a branch of the Mende tribe who.
migrated nbrthwards° In the slave trade days,the Lokos were gfeatly
ravaged by the Temnes ﬁho_took them in large nurbers into captivity.
As = result of this, the town of Port Loko came into being. In stature
the Loko ranks 'with the Mende. Unlike the lende however,he is somewhat
slow to act or to adapt himself to new ways of 11feo His great courage
has been an ascet to him as a warrior. This quality he is supposed to
have inherited from his Mende encestors. Mentally,he is backward and
he engéges mostly in occupatiohs needing manual strength e.g. farming'
'and load carrying° | |
The Limbas and Susus live towards the North and West of the
Lokos. The Limbas possess great physical strength and ¥ supply the
gblest carriers in war gnd peace. They are also useful as domestic
servants énd very dgvoted to théir'employers.They excel in the tapping
of.palm .trees and in all the large towns they have developed a trade

in pélm wine. Like the Lokos they display very little mental ability.
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The Susﬁs are tall and slim. FThey may be compared with the Gallinas
for _thei_r physical beauty and culture. They aroe the most musicsl of
the local tribes and like the Temnes hawve particular clans and Totems.
E.G. the totem of the Conteh clan is the tortoise and that of the
Mensaray clan is the lion. From the simlilarity of clen names and
totems it is conceiveble that they are related to the Temnes. Langley
in his arficl'e on "The Temne; their life, land and ways" says "..those
(totems) of the Banguras & leopard .... those of the Tures a crocodile'
(5). Memah, & Susu, writing sbout his tribe in a September issue of
the Sierra Leone Weekly News 1932 gives similar totems to the Banguras

.and the Tures, The favourite musical instrument of the Susus, the
Balan;]i,' is one of the most treamured African musiceLl instruments in
Sierra Leone, In native arts and crafts and in dancing they are
outstanding'o It may thus be inferred that if given the opportunity
they would pz"ofii_; by Western education. In religion they are smong the
most devout end intelligent Muslims.

The Korankos and the Yalunkas live in the Koindadugu District and
are akin to the Mandingoes, a tribe on the French boundary, in
appearance and manners. They are two kindred tribes small in numbers
but very pushful, In all probability, they are among the tribes who
migrated from French Guinea. They are mostly cattle dealers and live
in Elose association with the Foulshs with whom they share the Muslim
faith' and its cultui-eo They show very little desire for Western educ-
ation and being the northernmost of the tribes, they show a stronger
inclination towards Islamic education.

From the above account of the tribes, it should be evident that
the educatioﬁal facilities in Sierra Leone up to the present are concen

trated in the Colony.Although there is a gradual branching of education
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iﬁto'the Proyectorate,phe educated clees will for some time to come
.coneist; largely of Africans born or traeined in the Colony. Thefefore
the'largest educated group for some time to come will be the Creole es
it is at_preéentuThese people will be found mosfly in Freetown where
opportﬁnities fof contact with English ideas and culture are.great.
Pifty-five per.'cent° of Colony children are in school.

_ Largely through the efforts of the Christian Missione,the peo-
plee of the Southern provinces are emerging from primiiive life to
the semi-literate stage. Tribal customs however militate against a -
rapid detribalisation of these people and there are not emough Euro-
peans or Africans from the Colony settling among them to accelerate
the1r educatlonal development The shocking inadequacy of school pro-
vision is indicated by the fact that only four per cent. of the chlld-
ren of the Protectorate erelln echool. The Mendes are nevertheless
making a_desgerate effort to lead educationally and there is every

possiblllty that throﬁgh their labours the forces of ignorance may be

overcome.

It 1s in the Northern prov1nce that educatlonal progress may
be longest delayed. As I have s&id,the Temnes who form the majority of
the'population are strongly suspicious of anything new and do not :

. readily deleome the'infiltration of western ideas. The efforts of o
Chrietian:Missions have met with most discouraging results and the
first Govefhment-school is yet to be built. Mohammedan influence is
strong and thls consequently colours the outlook of even the few who
'are educated. Presumsbly the North will develop educat1onally but the
road will be long and the advance will be made with halting steps.

The general picture of Sierra Leone society briefly stated

ig this: the bush native etill clings to the primitive mefhods of
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living aod is eagerly waiting for his more fortunate brother to show
him how to live a fuller 1ife. The semieliterate finds it preferable
to 1ive in,the large Protectorate towns oréven in the Colony'and he
longs for the education that wou;d'give him the same advantages as the
- Creole or the "white-menh. This education he feels should turn him
. “Ehglish" in dfess,food,social customs and fill him with a complete -

disregard. for nat1ve customs. and 1nst1tutlons.The educated group who;
as.I have said,are mostly Creoles longs for some of the privileges of
the Protectorate natlve,hls vast lands,hls native societies and his
.polltlcal rlghts but he would not wish to glve up the superior ERRENEREE . .
educatlonal and social adventages of urban life and his love for-
western ci{rilisation° These facts reveal that there is a wide social

and educationsl gulf between the Créole and the natives of the Pro-

tectorate. Each déspises the other,

-




- ghapter II. _ -
Education in the Colony.
. . 1.

In an sttempt to assess the type of education given in Freetown
ahd.the Colony Qillages;the spandards of'life found in African’ homes
must bé carefully examined. I Lave already referred to the great desire
among wealfhy families fof the 1earned professions.Just. as sons of
wealthy merchanté_chqse-law ana medicine in preference to commerce,
so also did thQSe)whose fathers were clerks and craftsmen who had
made their fortune from these occupations° Even children of 1ess-we11
fo db parents had similar aspi;ations.In these dayé when a numbef of
_familiéS'are ¥xwxRg less prosperousythe ambition of.the averagé child’
is té go fhrough a bomplete primary education followed by at least
three years of secondary education,head'straight for a clerkship in
Government or mercantile employmeht'and,if the money can be found,EEEin
. et : . of average social s¥onding
for a profession, In other words Creole 'children, go through a-Primary
school,then attend a §écondafy school for varying periods acqording to
the financial ability of their parents. For the majorify,education_ends
in=the'Secopdary'Schodl just aftgr the Gambridge Junior School Certif-
jecate eélass. The children of prosperoué parents and those on scholar-
ships continué to Cambridge S9hool'certicate standard. About twenty
S(per cent. of those who coﬁplete their secoﬁdary school course pass on
to University work-at FPourah Baylcollege. () .;It'must be pointed out
that élthough the emphasis is sﬁll on law and medigine,a number of

'youths now qualify in cocupétiéns like eﬁgineering,teachfng and agri-

.eculture.

In dress,common stendards are observed and here again English

© patterns of the latest models are patrbn;sea. The average youth after

ral

SO
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four or five years in Government serVicE with a salary below £120 p.a.--

prides himselg ;R possessing an Bvening fress suit for social fungtions,
two or thfee other woollen suits and an egual number of tropical suits
_and his desire is to apﬁear as well dressed as those in the upper
grades of society on all pdblic_pccésions._The women have a greater
weaknéss in!this regard and would deprive themselves of fpod and luxu-
ries to provide themselves with new and fashionable dresses.

In the matter of food,there are African families of the middle
class who giﬁ at 'three or féur meals_a day and after the European fash-
ion desire several courses in the principal meals. Rice is the staple
,food of all classes. In the city and the villages,cassava,prepared as
foofob,farina,cassava-bread and cassava—pap;is_the most useful aldber-
native foodstuff. The peasant class have one prineipal meal a-day. |
This they shpplement with fruits én& other light foods. On Suydays
and on Christian or Muslim feast days they indulge in the luxuries
of the rich. |

The training given to the early settlers by the philanthrop-
ists who came out with them and in the ensuing decades was an import-
ation of the late 18th century English standards of education which
developed along 19th cegtury lines.The many changes which education
has gone through in England in this century as a result of political
and-éoéial developments hage not touched Sierra Leone. A narrow curri-
culum continues to dominste the primary and secondary schools. Accom-
odatlon is-still inadequate and school equipment poor. The flnanclal
resources of the Colony are most limited and cannot provide the type
of eduéation'found;in Engiahd todsy even if such a type is desirsble.
Adaptation of western educational theories to-sﬁit local needs 1is

viewed with some suspicion and Government and the Christian llissions

-
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' aro-repeatedlyfcriticisod.by the African community for attempts at re-

- form. The Sierra'Léonean was not made-to do much for himself in the
past and he was encoursged to prefer sbsolute English stendards in

_ everything. After a century of godfathering the philanthropic outburst
which was responsible for this English type of training began to abate '
until now it has practically ceased. The chief prdblem which now con-

| fronts the Creole is how to blend this heritage of English education

“with the tribal life and customs of the Protectorate natives.In the
°Freetown schools children are trained_in the English way. Those who are
Christisns follow English forms of worship. In recreationsl life,Eng-
.lish games,sports and other pastimes are patronised. Alongside with
this "English" cul_ture,'theré ‘are daily sights of devil dancing in
econneofion with Africen Secret Societies of Protectorate end Yoruba
(Niéerianj origin;regular displa&sof juju(native medicine) in the
streets and in the courts of law, end public demonstrations against
witches and sasswood(Kroo ordeal) vietims. Families which éncoursage
English customs including the speaking of s;andard English in the

home are growing fewer. In other words there is at ﬁbresent in Creole .

" society much evidence of a clash of civilised and primitive cultures.

20
"In Sierra Leone as in the other British West African Colonies,-
the provision of education has been due largely to the wonk of Christ-
. ian Missions. According to the 1945 Eiucation Department Report, only
2 of the 67 primary schools in the Colony are Government schools.'
‘The primary assisted echools which number 50 are all Mission schools
: belonging to the diffepent Christian denominations operating in the

. Colony. Before 1929, these schools were maintained partly by the'
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Governmgnt.Under the_Amalgamation Scheme introduced in 1929 by Mr H.S.

Keigwin,then Director of Education,two or more schools esteblished by
different Ghristian deﬁominations were amalgamated. By this schéme,
a number of infant classes from different schools were put together in
a central infent school and the same arrengement was carried out with -
- the standardé. As a result,the infant classes in all the Colony assist-
ed schoéls beceame separaﬁe estdblishments under trained female head-
mistresses. An orgéniser of infant and female education,a European{
assisted by Eurdpean'Women_Education Officers and African Women Super-
vising Teachers was responsible for the administration and supervision
of these schools. At a later stage;ﬂiss Ao M. MacMath,then Organiser of
Infant and Female Education,felt it was desirsble to have separate
juniér or stendard classes for girls. This led to the formation of
girls primary schools where-ever additional buildings coqld be found.
Schools which lacked such extra accomodation continued to keep their

"~ boys and girls together and depended upbn the female members of the
staff for the general supervision of the girls.

The Central Government took over the payment of teachers
~salaries and the supply of scﬁool equipment as part of the new scheme.
All school fees were collected by ﬁhe Bducation Department *and paid
intd Government revenue and the grant-in-gaid system was discontinued.
The Missions were still to provide and maintain the school buildings
but they were allbwed=to use these buildings for church meetings. Each-
| school had a school committee that was to advise.the Director of Educa--
tion on the appoin{ggffransfef or dismissal of teachers.:In other words,
 this committee was to "manege" the schools |
‘These amslgamated schodls provide acéoﬁ§datidn for over 60% -

of the children receiving primary education. The private or unassisted
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_ primary schools ,according to the 1946 figures,catered fpr 2675 child-

ren. (a) The question of the moment however is how to provide for
6000 or more children between the ages of five ;nd,thirteen years who
cannot be accomodated in the exisfing primary schools. There has:been
no récent census,but upon the latest figures availdble;the children
under 18 in Freetown are estimated at 21,567. (3) About 15,097 of these
are rgckoned to be in thé 5 to 13 or 14 age group. Of-the_létter group
10;294'are-being educated in the 67 Colony Primary schols. (y) The
prdblém_is éoncgntrated in Freetowﬁﬁﬁg%pite the'efforfs of the private
schools;thé_incfeasing nurber of Pfotéctorate children and the "diffi-
-_cult"'goiony children sre developing into a class of Jjuvenile delin-
quents. Soﬁething must be doﬁe to save these children, It is there-
fore disappoinfing that an attempt by the Freetown Municipal Council
to estdblish three brlféur'Municibal Primary Schools at the expense
of the rate-payers did not meet with the lattgr's approval. Government
stili finds itself unsble to provide compulsdry primary education for |
Colony chilérep as that would mean a gapital expenditure of £600,000
(5) and a recurrent expenditure of £2,500 (¢) , which is sbout 6%
of the;total revenue. The Amglgamation scheme is under reviéw and
Goverﬁﬁent would prefer to take over these schools altogether as their
presént dual control does not make for efficiency.

- Thére are no senior classes for children of 1l plus
in the’' local primary schools. Although children get to the highest’
class;standard VI;ét the age of 13 or even later, their standard of
education at that stage corresponds to that of the English primary
school leaving stage. The only.attempt at providing post-primary
classes—in one of the primary-sphoois was in 1929 when a three year

post-primary départment was stabted in the Government Model School.
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The stendard of work in this department was up to the Cambridge Junior

Gert;fieate-stanﬂardo'The classes were intended for boys end girls
whose parents could not affofd the fees charged in the Colony Second-
ary schools. The Model School Post-Primary fees were sbout 2/6d. a
month as cbmpared with fees ranging from £7 to £12 per annum charged
in the sécondary schools. Latin and French were the only subjects not
included in the post-primary curriculum., Unfortunately after this
departmeﬁt had benefitted children of poor parents from the city end
from the viliages;it was closed down by the then Director of Education

who felt that the scheme encouraged overlapping in secondary education. ;

The provision did not last for more than five years. There is nothing l

in Ffeetown corresponding to the Secondary Modern School, the Technical i

High Schobl{ the Trade School or the Junior Technical School. .

Like the primary schools, the Colony Secondary schools,which
are mostly of the Gremmar School type,are, with only two exceptions,
of Mission origin. The chief aim of these Mission schools was to
train future ministers, teacheps and other church workers. Later on,
they enlarged their scope by catering for Government and Commercial
interests. The girls®’ schools were to provide educated wives
principally for church workers. These future wives first served as
teachers in primary end ‘secondary Mission schools. While the reli-
gious atmosphere in the Mission secondary schools has helped the moral
end spiritual development of the pupils, limited funds have made it
well-nigh impossible for these schools to provide a modern type of
secqndary_e&ucationo Too much emphasis has been laid on the Ancient
Classics to the exclusion of useful.subjec?s like Science, Art, Hand-
work and Agriculture. More will be said sbout this latero’

8ix Assisted Mission schools, one Private Assisted school

;‘
4
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_ and oneneovernment school provide secondary education for nearly two
thousend children. ﬁntil ten years ago,neariy all secondary schools
had_junior or primary classes in addition to the preparatory or
pre-secondary class. The boys'schools have gradually-cut out these
pr;mary ciasses hut owing-to the poverty of parents there is a fairly "
labge wastage in enrolment from the.third year secondary classs In
the girls' schools'where these junior and‘preparatory.classes stil}-
continue;wastage takes place even'earlier. The fact is that a nnmber
of children leave the prlma;y school after standard four and proceed
to a "Secondary" to start in a class equivalent to standard five or )
six primary. Becsause these classes are regarded as part‘of the-secon--:
dary school'higher fees are charged, éz-that a number. of children,part-
1cu1ar1y girls,do not- beglnf proper secondary educatlon till asbout .

" the beginning of the1r third or fourth year in the- secondary schoolo
These factors account for the small size of the fourth and fifth year
"elasses in most,of.our secondary schools. They are_also bartly respon-
sible for the small number ofcentries for the Cambridge Local enamin-
ations.In addition to the snall size of the -chasses,the standard of

"pupils entering'for these examination is lowe. In 1943, seventy one pu-
pils entered for the_School Ceetificate examination in the Colony. Of -
this number 29 boysland two girls were successful. it should be explain-

~ed that 55'of_the bcys_who_entered for the examination were private
candidates. ioeo either boys who were not considered up to standard'by
their school authorities or boys who had already left school and had

'to do their preparation under a private "coach', Six of these private
candidates are included in.the 32 boys who were successful that year.

f The secondary school roll then was 1,206 (7). Although this roll is now

.about 2000,the number of'entries im and successes in the Cambridge

N - ) .
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examinatione_has not snown a corresponding increase, Excluding
supplementary'passes i.e. passes in supplementary gubjects, the number-
cf successful candidates in 1946 - was 43 including 10 from the Protect-
orate out of en entry of nearly 100 candidates.Only 2 of the success-
ful candidates had a grade I pass and 12 others had n grade II pass.
Not all ofothese grade I and grade II passes necessarily qualify
. for matricudation exempticno The importance of secondary education
cannot be overstressed at a time when so much is being said and
wriFten about the possibilities of higher education in West Africa.
I shall however discuss this subject in'relation to the development
of Foursh Bay College at a later stageo |

Reference has already been made to the limited scope of
work in our secondary schools. A¢ype of edueation is. prov1ded which
is.almost completely divorced from the modern needs of_the community°
Very scanty attention is paid fo commercial or_technical training
and none at all to sgriculture/ and hendicraft. Employers of labour
are consequently dbiiged to acceﬁt'untrained c;erks and technicians
who go thrcugh their pericd'of spprenticeship after, instead of before
their sppointment. As s result of the recommendation_ s of the
Tnter-University delegates after their visit to West Africa,January,
1947,plans'are under way for the establishment of a Regional college
which will include in its cnrriculum "eourses in commerce for Govern-
ment and non-Governmenﬁ employment" (¥) . Post War development plans
also include the ooening of a training centre for technicians and
artlsanso Already there is a four year scheme for technical training
ngdesigned to raise the stendard of local artlsans for whlch a grant of
£68,864 has been made" (q) This training centre however, caters for a

very limited number of civilian students. The men in training are




. 4.
mostly'ex-service men ear-mapked for Government apﬁoinpment on the
completion_of their training.

Apaft from this temporary training centre at Wilberforce, -
one of the Colony villages,there. are no institutions like the once ekf
isting Church Missionary Society Diocesan Technical School or the S.B.

| Thomas Agpicultural Academy which -opened its doors to boys of second-
ary school age and students who were not-being_sﬁecially prainéd for
Government. The Diocesan Technical School gave:ingbructions in Survey-
ing;Wood-work and Metal-work. This school closed down about ten years
ago but it is h0péd that under the post war development plan,the .in-
stitute will resumé work om & re-organised baéis. With regard to the
S.B. Thomas Académy;although,the ipstitute is situated in a locality
which is ﬁnder Protectorate administration,it is still intended" for -
the education and maintainance of male natives of the GOLONYe.esssssos
in the theory and practice of profitable farming and agriculture in-
clusive of a liberal education and a sound Chrietisn training" (0)
The amount left in trust is ebout sséfi%%?asana and the net income of
the trust is gbout £1OQOo The first prindipal of the Academy died
aftef-a short term of office;4 the next principal gave up the- job
after a while and returned to his home in Nigeriaj;yet another prineé-

--c;pgl Was_appointed under whom everything seemed to be going well until

ﬁé too resigned just before the 1939 World War to take up a Government
sppointment at the Agricultural Department,Njala.Since the academy
closed doWn.in 1940, there has been no move to redpen it. The root
Eause,of the failure accbfdingftb one of the past directors of eduesti
education is that " the majdrity of fhe students (who,it should be noted
are to be Golony,ndt Protectorate boys) have no farms of their own and

are more inclined to look for salaried posts than to-settle on the land.

-
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Those who tried to settle on the land have not succeeded in making a
Hc,ufuv‘a,l_ F)cqolemj, V\lthL\ h'\l(]\'lt be H‘\e

living." (" In the meantime Ma\oana_ 35 nse less .

centve  of valuable .vesearch work, stan
According to present day estimatesthe,yearly net income of a

peasant farmen;is.not gbove £30. Even an unskilled ldbourer today,
according to the regulation rates;should_earn_ébbut_ss a_month and

ho clerk or lower grsde.technical empioyeeé in Government service
earns below £5 a month. Consequently boys who have offered for train—
ing in Agriculture - and these are mostly Protectorate boys - nave
sought Government employment as Agricultursl Instructors instead of
settling down on theip own as farmers. Until cooperative farming on.

a very well organised basis is 1ntroduced 1n Sierra ‘Leone, even crops
like rice and.palm kernels will not provide as much wealth for farmers
as Cacao has dbne in the Gold Boast or Ground-nut in-Northern Nigeria -
snd the-Gambia.Protectorate; Unuil then;agriculture as a paying pro-
position in Sierra Leone will be a far ery. It should also be pointed ou
that another discquragement is the present low rates %5 local produce
as compared with the steadilj rising prices df consumer goods. It is
'hoped howeﬁer that with the-bresent desire of the British Government
to deuelop'coionial_agricultural resources_and the recent establish- -
ment of a Coionial Development Corporation;expert knowledge and the:

- necessary capital will be)put-at the disposal of those who would be-’
come farmers after receiv1ng primary and secondary education. It is
‘not enougn to provide the training and do nothing else af%egdto set
'the iads on their feet as farmers.-On_the other hand,higher prices

for local produce cannot be eXpected until better quelity crops are

raised., . .
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When we turn to the subject of higher education in Sierra Leone,

we must begin with the history of Foﬁrah Bay College which ,for over a
century,has been eegagiisheé'by the Church Missionary Society for the
.training-of ministers and teachersoAffiliated with the University of
Durhsm in 1876,Fourah k=g Bay has been the pioneer of higher education
‘throughout Wsst Africa. As stated in the Report of the Commission on
Higher Education in West Africa, " It was Fourgh Bay College which
opened the way to higher education for students from all the Colonies

in British West Africe. It has produced many of the leading West Afri-
can figures who have helped to raise the educational standard in each
Colony and who héve_interpreted to the colonial governments the‘aspir-
ationg of their people." 03) It shquld'ﬁe ?bserved that while Fourah Bay
served'as the only 1nstitution of university rank in West Africa; the

" question of supplyinc her with sufflcient students of the right stan-
dard has never presented any serious prdblemosven after the estdblish—
ment of Yeba Higher College in Nigeria and Ach;mota in the Gold Coast,
the recrulting of students for Fourah Bay coritinued quite satisfactor-
ily. Yeba students did not read for degrees and the only degree course at

students from Sitrroheone and ngc.\-ia
Achimota is the B.Sc (Engineerlng). Ministerial and Normal students

from é§2ﬂ§3s$2$513£3$§"§%111 come to Foursh Bay. The commerce course has
also been a great attraction.

-The'sourses originall& taken at the college were a psss degree in
'Arts with a ver& limited range of subjects and a diplgoma in Theology. .
In recent years,modern subjects iike Economics;Gquraphy and Mathematics
" have been included in the lists of subjects for the Arts degree; the
diploma %p'the'Theory and Practice of Teaching (now held in éseyance) "
a dsgree in commerce and a'twd year:teacher trsiningcmfurse for Primary

and Secondary school teachers are courses which have been added to the
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| curriculum. There was also a pre-medical registration(eourse but this

was discontinued at the outbreak of the igg% war. The Government of
_Sierré Leone gives financial support to the Normal department of the
college buf verj liﬁtle suPpoft for.the the-degree courses. In 1947,
while the Golohy est;mates pfovidéd £4056 for the training of teachefé
at the coliege;only £200 was provided as grant and £300 for a Classical
Tutor. (2*)Consequently the college has been greatly hampered by lack of
funds to provide increased staff and a wider range of courses to meet
the developing needs of West Africa. The burden of the Church Missionary
Society has however been made lighter by the support of'other cooperat-
ing_M;ssions.

When'the Elliot Commission on Higher Education in West Africa
visited the college in 1944,1t found it working under the most unfavour-
able conditiohs. It was war time and the college had been evacuated to
Mgbang,40 miles away from Freetown with the railway as the means of
coﬁmunicétion°0nly }7 university students were in residence when the
college was visited by the commission. The numﬂer of university students
began to iﬁcrease almost immediately after the wvisit: in 1945 - 6,the
univérsity student ro&l_was 39,in 1946 - 7,1t was 48 and in 1947 - 8,
it has pisen. to 75. (3) ' "

If a éubstantiél yearly grant is given by Government to maintain
both Normal and.University courses ahd the commﬁnity shows a practical
interest by-éﬁdowing the college;there is every possibility of Fourah
Bay continuing to wield as much influence in the future ss she has
‘hitherto been doing, A %%gag&ii%% of responsible citizens has launched
out a scheme tolraisé_£100;000 or more towards the support of Foursh

Bay as & university college. It is true that when Achimota and Tbadsn
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have bee_n established as full university colleges,- the student roll- at
Foursh Bay may lose its Gold Coast and Nigeria quota. It is equally:
true that by that time secondary education in f._he Colony and Protect-
orate will have boeﬁ so developed that _the situatiop then may still
Jﬁstify the retention of Foursh Bay as a full university col_le_ge". In
eny case 1t will be'"adviseble to deprive Foursh Bay of her degree
cﬁur’ses now and%the recormnen_dai-;ione of the churcﬁ Mission_ary Society
- to the Becretary of State for the Colonies (/f) which he has in effect
adopted as his interim poiicy for the college are in the Opﬁnion of
the majority the best practical solution,

A very important point which must be discussed about the
children in the Colony schools 1s the age at which they attend these
schoo,léls." When the Amalgamation Scheme began in 192_8,' children were
a&ntted in the Infant schools at the age of 4 plusi With the change
of infant education organisers there hes been a change of policy in
- this fegard‘._ Children now begin infant school at 5 plus although
some parents by decléring a higher age than the true one still get
their children in at 4 plus. As the infant course is officially a -
‘two year course, children begin the stendard classes at the age of
: 711\16, some spend three years in the infant school and so begin at
the age of 8 plus. The period children spend in the standards is 6 years
1, € 2 years more than 1t ought to b, This 1is probably due to the '
fact that our primary schools run six standard classes instead of four,
In addition to this fact these schools encourage accelerated promotion
only in very rare cases. By 11 plus, children should be ready for
| secoﬁdarj échool,' according to English standards. In exceptional cases
th:l;s happens ﬁere but in such cases the children leave the primary



school b’efor_e they get to standard six. A Sierra Leonean now in
England was adgnitt.ed, into the Govermment 8econdary 8chool after. --
. leaving _standard four in the _primam-r school, - He was found fit for
the first year class and reached School Certificate stendard in
m:l.n_imum'timd&." L;I.l;e him. a fow children begin their secondary echool
course at 11 plus"'. Others get into the secondary school after .-
standard five and at the ege of 12 pluss Those who do the full primary
course enter at 13 plus or even at 14 plus. 4
The secondary school course up to School Certificate 1s a five
year cour_se'_. consequently most of our children take the School
certiﬁcat'e‘ at.18 plus or even 19 plus. Where tpey have to make a
' secand attempt, they do so at 19 plus or 20 plus. The Junior School
Oért:lﬁcate_. which is the goal for some children especlially girls, is
done two years b_efore the 8chool certifiicate._ ;t is the exception _
for Colony children to do the School Certificate at 15 plus or 16 plus,
Usually such childfen are outstanding in ability end meke a dbrillient
record' even .;tn' British Universities afterwards, Davidson Nicol of
%O_ambridge Uni.v.__ers'ity fame- 1s. en example of dhis type. It is generally
| argued that African‘ cl_z:l.ldren are t_wo years_-'beh:l_nd _E‘nglish children in
their mentdl ages 1.e,-while English children are ready for secondary
school work at 11 plus_,'s:l.erra Leoneans often-begin at 14 pluss I feel
- howevér th_at the difference in ages is due to- local educational
_sténdard_s end not to eny inherent mental inferiority of African --
childrer, - According to English stenderds our stendard six primery.-
should be eg_uivalmt to jbhe g_eco_nd ;yéar class in-.a secondary -gremmar- -
_or modern school but in actual fact 1t .is sbout the seame as the fourth

. - o el
-standard class in sn English 85%’&%3 school, Later on I shall sugges%fZ

steps should be taken to solve the age pro‘blem in our primary and
'secondary schools.
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Dre. Kenneth Little writing on adult education in Sierra Leone-

states '_'_There is scope too for institutions on lines of the Workers
Educationsl Association in Britein." (%) There ere literary and - -
social cluhs which include lectures, debates, discussions end drematic
performances in their progremme of activities_. The Young Yen's _
christilan .Assocaition,"for exemple, hold 1iterary meetings at least
once a month end errenge a literary programme towhich the public are
invited,. Not less then three youth clubs use the Freetowmn Community
‘Centre for their social and literary meetings. They also receive
' directions on the running of youtheorganisations from the officers of
the Social smd Welfare Department. During Empire Youth Week. the
different youth clubs ceme together and organised a progremme of
discussions, debates and an interesting brains trust consisting of
representetives of the dbfferent British Empire Dominions with the
Director of Education as question master. Unfortunately, none of '
these ¢lubs have & club building of their own end there is no well-
furnished club library.In fact the lack of library facilities in
Sierre Leone both for schbol children and adults is apelling.

 Some reference must be made to the unique service which the

,British council is rendering to the people of the Colonys Esteblished

-here in 1943 and situated in a very spacious compound at the south-=
western énd of Freetown, this @ouncil has been catering for the

" cultursl needs of ell secticns of the literate commnity. By

- providing a weekly progreamme of documentary films on current inter-
national news, life in Britain and on gpecial Hature gtudy, -
Geography end other topics, if helps its members to widen their .
general k‘nowledge‘. Secondary school boys and girls are associate
z_nem'bers of the (‘:ouncil*, Although there is. asn arrangement whereby
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weekly cinema shows are held éxclﬁsiv,e_ly for school chiid_ren- by
the Public Re_lations"Ofﬁcer?' .the older school ghildren prefer the -
films at the British Councils The programme of the Council includes
' de‘bate_s,"lecturgs,' 'bz"t_ains trusts, quizzes and music on gramophone -
recom’is‘; Special a-rt_,' music and play reading classes are. organised
| and attend_.ed by members of the Goun_cil;_ It is also a centre for
'nlle"eting'd:l.stingui-shed vi_sitor_s to Freetmm".._ There is a concert hall .
with excellenct facilitlies for stage act:ln_g;, | The library_is the most -
useful section of the Council's activitieé. Bogks &2 various branches
of lmwoledge may be found there. ;[ts'l apartments include a children's
room, a students' room, comfortsble chairs in the main hall with
tables on which are found megazines end news-papers from all parts of
the world. The lib_rariénsx-;wérej."tr:ggi;ned at Achimota and they are most
_ helpful to all users of the library. Thenks to the munificence of
the Brit'_.ish_ tax-payer, inem'peps of the Council pay only a nominal
monthly subseription of 2/- a_mi- a library deposit of 5/- al.book_ for
those who w:lgh to use the library. Users of the children's library
.pay only_ six-pence a mon'éh". : B :

The large aﬁtendance at -the_ various meetings of the Council is-
en indication of its popularity and evidence of the great demand for
adult educatioh i_ri_ the Colony. - It may be argued that the Council .. s
caters Bnly foi' those who have reached a certain standard of e_ducation.%
'ﬁen 80y .fhere is no reason why tﬁose who enjoy these facilities ‘
cannot seﬁre the rest of the community as social welfare and mass
" education leaders. '. -_

There is a weekly-_ cinema service organised by a European firm
for the generél_ pubiid, It is felt however that the films shown by

this firm are not as educative as documentary films. They are passed ‘



by a board_ of censors but they are'-,m_ostly films on crime and romance.

A numbér of-'semi=;l.i_1:erate Protectorate natives l_iving in the cplony

. go to these pictures snd get muech fun and excitement from them.



33.
50

Nearly ali the Colony primary school are housed.in buildings
which are overdue for réeplacing. To use the words of Mr V.E.King in his
pamphlet "The Case for Municipal Schools) "Most of the buildings in whie

" which primary schools are housed are in a deplorsble condition.” Mr W.
E.Nicholson, then Director of Education,referring tq the 27 assisted
primary schools in Freetown in 1944;étates " Of the existing primary
schools in Freetown;one is quite satisfactory,five can be adapted so
that they gré fairly satisfactory;bne it is hoped to rebuild as a deno-
minational school." (t6) Although that was a rather mild wéy of putting
the case then;thelposition today is even worse. For example,after repeat

~-ed Warnings by thecBducation Department to the school committee of a

~primary school whose buildings were in a ver& deplorable condition,
the children had to be moved oﬁt by the Director. It was only then the
committee was moved to action and very extensive repairs had to be
done befdre the building was accepted'by-theoﬁcpértment for school use;.
This refers to the Samaria 8chool whlch belongs to the flest African Me-

,thodist ﬂlss10noAnother assisted echool Holy Trinity School,ls also in
very urgent need of replacement. Just .over a year age,there was a scheme
to acquire'temporgry military buildings for the school but rhe church
aufhorities ywere not prepared to spend.the amount asked for by the
War Departmént,Which was more than £1000,on buildings which could not
be guaranteed tovlast for more’than five yegrq’and the scheme was
‘dbandaned. | | . | ._'o

'Thé.building referred tb_és "quite satisfactory" by Hr Nich-
‘olson is;that of the Government lModel Schooi.As the name implies,this
échool is a Government school;aithough the staff appointed to it after .

1929, the year of the Amalgamation Scheme,are not civil servants«as ng
wWare -Fo\'mzrl\j .
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The building belongs to Government., Its qualityland design are good.
The five buildings which can be adapted are those designed by the Miss-
ions from the neginniné as schools and“not as church basenents., The
schools which need need imnediate replacing are those held in church
besements., These basements are dark,damp during the rains and in some
cases of very low height. The worst.of such buildings is the Ebenezer
Prlmary Schoolo '

The position with regaré to private achools is even worse.
The.prqprietors'of_such schools rent the basement and perhaps an addit-
ional storey of a dwelling house and crowd fherein gbout 300 or more
children. The size of the classes is between 40 anc 50 children. It
cen be easily inferred that such overcrowding in the private schools
is due to the inadequacy of the school prov1sion in Freetown. Although
according to the present BEducation Ordinance,the Director of Education
has the power to see fhat they are conducated efficiently or to close
them down,yet in actual nractlce there has been very little interference.
These schools have the support of the community because they provide
for a nurber of children who otherwise would have been left without any
schooling;. Over &0&(} o-f.the children in primary schools are in the
' private schocls.The more flourishing'ones are conducted in church
buildings like some of the assisted schdols.

The buildings used by tne'secondary schools were originally
désignea an&-built after the pattern of English Public schools of the
1ast centurys class room,dormitories,staff quarters for boarding masters
and prinecipal's apartments are .all contained in the same block.The
buildings are of a permanent type and are situated in compounds with
areas of about two -or more acres. ‘The Sierra Leone Grammar School which

is the oldest secondary school was hpused in a building or1g1nally used

+—
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as the governor's residence, It was sold in 1845 to the Church Missioni
'afy-Society who extended and adapted the building for school purposeso
After gerving the community for more than a hundred years, the build-
ing has deteriorated in strength and bec;me rather obsolete in design,
The school authorities thergfore decided;much ggainst the wish of a

| .section of the old boys, to move_the'pupils into temporary military
buildings ét Bishopscourt, gbout two miles from the old site. These
-were the very buildings the Holy Trinity School authorities rejected
and they gseem to be serving the present needs of the Grammar School
quite,satisfactbrilyo For one thing they have provided the school
with separate class rooms, an administration Hbck and asdditional
buildings for other school purposes. There is also a spacious playing
field adjoining the grounds and the Bishop has very kindly put it at

the disposal of the pupils. It is cdmtemplated by the school author-
ities to provide modern school buildings of a permenent type egiig%;
on the old site or)where a more ample site can be found, in a new
locality. The old boys feel that the original site and the historic
dentury old.buildihg should not be sbandoned.

Like the old Grarmar School building, those of the other second-
ary schools are massive three floor buildings of the same 19th century
type. The classrooms are small in size and limited. Some have no assen-
bly hell or just a small one mesnt for not more than 150 pupils. The
sizeé of our secondary schools at presént make additional buildings a&
immediate necessity.The school authorities have realised this and
plans are already on hand to extend or replace some of the existing
. buildings.In the Freetown town planning scheme, it is proposed thaf
these new schools should be situated on more spacious grounds in the

. Government
north-western part of the city.In its ten year plen. of development, A

o
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has provided £12 000 for the Freetown Secondary School for Girls ( a
proprietary sssisted school in charge of an African pr1nc1pal) £10,000
. as capital expenditure for the Prince of Wales School,the Government
secondary school and £46,000 as capital expenditure for the rebuilding
and extension of other secondary schools. The numbers at the Freetown
‘Secondary School f6r Girls are steadily rising and the school is housed
in buildings which are not its own. It will therefore need not less
| then £20,000 to.put up its own buildingSo According to the plan of the
school suthorities,the new school should accom?date 500 pupils which is
100 more.than its present roll. Assuming that all the other secondary
schools also have plans for expansion,to share £40;006 among them will
mean that individual schools will not receive much, If the old boys of
the Grammar School agree to the disposal of the building at Regent
Square,the old site,that would bring in an additional £5000 or £6000,
Even then,the school guthorities would need,including Government
assistance;some £15,000 more for a new school. The Catholics.are forg-
ing ahead with their own schemeo Already their boys secondsry school
_has moved into temporary military'buildings en the North Western end
of Freetown. .

N An important point which must be taken into consideratiodn
by'those who contemplate expansion,is the provision of adequate play-
ing fields. This has been sadly lackiné in nearly all the existing
schools. Children must play and those at school are sometimes tempted
" to use public thoroughfares because they have no better place. This
practice cannot continue much longer in view of the increasing traffic
in Freetown.'One of the old cemetries is being converted into a

recreation centre and some schools are already using it as a common

playing fieldo
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authorFies of the
It .has. already been stated that the secondary schools are

thinking of improving or replacing their present buildings and,where
possiule;transferring to a new site. The provision of lsboratories for
tne teaching of science;playing fields,ample boarding accodeation are
all'included in their expansion schemes. Itt should however be pointed
out that the Mis31ons have no such schemes for their primary schools.
They seenm completely unable to do anything in this matter. Members of
church congregations are more particular sbout raising funds for new
xnnnni church organs or for the renovation of church buildings,even
though such-schemes cost =a thousand or more pounds. In spite..of the
existence of school committees,a sense of responsibility to maintain
and improve the existing primary school buildings is unfortunateiyy
lacking among-the members of the churches, According.to popular opin-
ion,Government must do everything for the schools. The present Pirect-
or of Education mey however awaken Mission schoolhauthorities to a
.greater sense of their respomsibility.. ‘

| Before the question of taking over the primary schools came
up;Government had recommended LA capital cost for building
three primary schools and improving the existing ones. ('7) These new ‘
schobls were to be maintained by the Freetown Hunicipality'but as was
pointed out in a previous section,the scheme did not go through.
In the post war development plan,seiighgg%and is also recommended for
the construction and equipment of primary schools in the Colony rural
areas. A grant of £2, 100# has actually been received for two years to
improve schools in these areas and this amount has slready been used
to provide two new schools in the:western villages.

The position with regard to furniture and equipment is

'equallv unsatisfactéry. The funds to provide modern snd suiteble

L
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" equipment are lacking. Government is wholly responsible for furnish-
ing the primary schools with their requirements. The nepartment is not
suéficiently able to cope with the frequent demands for seating accom-

modation and.other school furniture. The schools themselves have no
workshops attached to them whére minor repéirs cou1d'be done. As one - -

.moves round the primary schools,he will observe that the infant ddpart-
ments are better equipped than the étandards. The best schools are fur-’
niéhed with suitable tdbles.and chairs,low cupboards end strong black-
boards but even these are not provided in suffieient quantities; In the
standards the séats_afe not merely old-fashioned but they are also rick-
ety and many of them neeq constant repairs. There is 8 central woodwork
shop run by the Educatiod Depg?tment and here gll repairs of school
furniture should'be.done. This workshop also serves as a common manual-

~training sentre for all the assisted primary schools in Freetown. Until

- more workshops are provided or contracts for making school materials
given out,it will be difficult.to provide enoﬁgh school furniture of
the right type.

In theusecqndapy schools the problem of school furniture is
less acute. The school authorities provide the pupils with éingle or
dual désks or alternatively with tebles and chairs. As may be expected,
the quality of equipment and furniture provided in the Government school
is better than that found in the other séhools but tﬁere is still need

. for impro#eﬁeﬁt.Speaking generally, there is a shortage of other school
furniture such-és biackbgéfds;gldbes and other geographical apparatus.

~Wall piétures:are few. Thefe-aré some schools without a radio;ciﬁqma

.préjéctﬁr or an epidlascope. One thing which all secongary schools =k

have is a good piano. This is due to the important part that singing
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plays in our schoolse
Now that the teachiﬂg.of Domestic Science is becoming more and
nmore important;every'girls’secondary school provides a Domestie Science
room which is well.furnished. The Government also provides a Domestic
Science centre at the Government Model Schocl for all the assisted
primary schools. If the Missions with Government assistence cen pro-
vide a Science centre for the boyd secondary schools as the Domestic
Science is provided for the girls primary schools,it will. increase
facilities for science teaching in the aesisted secondary schools. At
present only the Prince of Wales School is doing sclience.
Reviewing the whole question of building and equipment it will
.be seen that there is urgent need for improved'buildings and an adequat
supply of modern equipmento,The camunity as a whole does not realise
the considerable influence for good,such factors play_in the education-
al process of the child. Much can also be done by the school itself.
Under the guidance of teachers,boys can do minor repairs to school
furniture,make cupboards;hat racks, etc.0lder boys can make chairs,
tables and blackboards..The girls can also make curtains for the cup-
lboards,blackboard cleaners,etc. The schools can cultivate flower gar-
dens,decorate their class-rooms with pictures .end flowers and make
thelir school-rooms look so much brighter andrg%tractivea
_ The Roman Catholics,probebly because they are financially.strong;
' er 1 than the other Ghristian Missions,do not sbsolutely depend on Gov-
ernment to improve “their buildings or prov1de school equipment. They
are steadily increasing their school accomodation. By gradual acquis-
ition of properties in one of their school areas,they now own more
then half of a quadrangle of gbout three acres and in this compound

their girls primary and secondary schools are situated. Lower down

L A ——
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the same street,a compound of about the ;353 area is used for the boys
primary school. Here tﬁe secondary classes were also acco&bdated but

as already stated,they have'ginceﬁ moved aut to the North Western sect-
ibn of the town,the locality.prOPOSed for the secondary schools in the
Freetown:town planning scheme, Thé'Mission compound in the new site

is not less than four acres snd ead much can be done by the school
authorities to'expand'the school still further., Plans are under way for
the estsgblishment of:a science depértment. The alm of the Catholices is

to make their secondary school as fully equipped and as modern as the

‘Government secondary school,If the protestant missions could be as

active as the Catholies,they would do more for primary and secondary

~ education,despite their'limited finanecial resources.

4

The curriculum of the urben and rural primary schools in the

. Colony is primariiy academic,of a type which was usual in England in

.the early.paft of this century and quite remote from African life and

needs as I shall show. In the infant departments,owing to lack of
sufficient floor space,children are not.free to move about,go to their
cupboards,look for apparatus and engage in the many forms of individual

occupaﬁions which are so necessary to exercise their initiative. Says

. Boyce'in“Infant School Activitiesr “This doing which brings so much
- satisfaction and understanding and which is the beginning of learning
 and investigation.must;however,be chosen by the child himselg and not

. by any adult. The child alone knows the nature and extent of his pro-

blem.Therefofé he alone can dictate the aptivity." In English schools

children write their own tunes, their own poems and engage in-a host of

“other individual activities., In the infant schools here,children are

found sitting close together,quite still,learning the 3R's. In story.
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telling however;they are_encouraged to do free expression such_as dr%w-
ing,modelling and dranatisation even though wery limited scope is
given for such activities. The enphas1s is st111 on the knowledge to be
acquired and the facts to be stored. Orders from the Education Depart-
ment unfortuneteiy.help to enforce this narrow,rigid and unprogressive'*
approach to school work. For instence,an order has recently been given
that all children in infant schoois must recibe, every morning:-

10 teke away 1 leaves 9 ' |

10 " "2 v 8

o v wes v 7

etc . ete ete

!
»

This.recitation must be done whether the children understand the.com-
position of number or not. In reading, children are.taught to refer to
pet animals by such #unny names as "Mr Grumps,liss Tibs,Mrs Cuddy,Mr
'Dan and'Master Willy." Almost all the childrep find it difficult to
associate the neme Dan with a dog,hﬁlly with a pig. These names are
always associated with people in this country.

-In the standards, the curriculum ingludes the 3R's,English
Language,Religious Knowledge,History of Sierra Leone,Geography of the-.
World in outline and Sierra Leone in detail Nature Study and Hygiene.
Apart from the drawing done in connection w1th Nature Study lessons,
not much is done in this subject. Agriculture,a most necessary subject
in a tropical country is not part of the curriculum. Even school gar-
'_dens are not encouraged and this has its effect on the children in
after years.By this omission,boys from the v111ages are not given
the impetus to return to their village gardens ‘and improve them .

On the ccntrary,tnis attitude of the schools to the teaching of Agri-
culture makes the children to feel that working on the land is a job




2.

for the illiterate or the old men and women of the village. Handwork

has'now taken the place that formal drawing once_occupied in the pri-
mary schools but it is not taught seriously. There is no real under-
standing of its velue as an educational medium. The more successful ke
teachers of this subject are those who are natives of the Protectorate
and.who have been trained in the Protectorate treining eolleges.
Natines of the Colony haVe neither the same aptitude nor the training
 of Protectorate natives in handwork. Although there are specialist.teachi
ers who do_some weaving and basket naking with the children,the work
. is not done en the same scale and with the eame'efficiency as in the
Protectorate where children start'learning these things from their
jlliterate parents in the village very early.Another onission in the
" eurriculum is music. ﬁazﬁ'singing goes on?%he schools but very few of
‘the children can read music. Government prdvides one singing master
for all the assisted primary schools; Secondary schools provide their
own singing masters. |
It is believed that one of the reasons why the curricul-
'um of our achools is so restricted and not adapted to suit.looal_
‘needs ie_the undue importance attached to public examination require-
ments. In the primary schools for example,instead of giving the child-
.ren.a good foundation in all the subjects ofﬂthe-curriculum;too much
attention is paid to Arithmetic and English Grammar in the upper
classes in preparation for the public examinations the pupils take
after standard six. An examination known as the First School Leaving
Examination 1s conducted.by Government for primary school children °
This is something similar to the Special Place examination which
English children took in England at the end of the Junior School

are usuql‘g

stage. Although in theory pupils throughout the world kheve—slways
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'been-toldAthgt they must take examinations in their stride,in practice

‘undue importance has been attached to such examinations and there is
the danger of the exemination requirements dominating'the school curri-
culum. The First School Leaving Exemination serves as a competitive k=
test for awarding scholarships to our secondary schools. The fact that
success in this-test gives a boy up to four years free education in an
approved secondary school has made the examination as popular among
primary school children as the Canbridge local examinations have. be-
come throaghout the world. The progress of the primary school ig deter-
mined by 1ts results in the school leaving exsmination. The head teachetr
himself or some trusted qualified assistant takes the sixth standard
where there are just about twenty pupils and concentrates oﬁ the re-
quireme'nts of the exemination throughout the year.

Aﬁ examinatbon of equal importance witﬁ the First School Leav-
iné examination is the Elementary Domestic Science examination. The
importance of this subject has always been emphasised by the Education
Department According to Dr McMath “The real aim of education is to
. equip boys and girls as efficient cltizens. Cltizenship for a woman
-meang_primarily a home-maker,and those who are responsible for the
olanning of_ﬁer education realise that it is their dutj to see she is
properly trained fior this important career. Housecraft is a. science
involving at every-turn processes of inductive and deductive reason-
'ing and if 01rls are to be trained efficiently for their vocation,
.then the tesching of this subject must be on pirely scientific lines."
(1Y) Girls in all the primary schools,take this examination and the
results are usually gratifying. At—the-Demestic—Science_st—the—Govesn-

ment—ieéel—Seheel{fhe girls from the primary schools attend on 4i’f




qr'EI., Domuhc 5cience centre af the Government Model School. l/.(f
differen %aJsAOne of the Women Education Officers in Freetown is in

charge of the work at this centre and she is ass1sted.by a Domestic
Science Supefvising Teacher,

Pértly due to a narrow curficulum and all the causes con-
tributing t6 it e.g.influence of public examinations, and more so to
faulty methods of teaching;the general knowledge of most children is
very poor. They have very little lkmowledge of important events in their
own‘country and in other 1énds. For example,mbre than fifty per -cent.
of a fifth year primary class of over @%%%E% pupils did not know the
name of the nresent Prime Minister of Great Britain or of the leading
Paramount Chiefs of their own'country.;Not many of them could even
tell the names of members of important councils like the City Council
or the Leglslative Council.When preparing for the school leaving exam-
'ination,notes on such historlcal facts are given in the Civies 1essons
and.these the children memorise for the examination but forget soon
~afterwards. Here again the Protectorate native proves his superiority.
He is.fully éonversant with the history of his chiefdom or his tribe =m¢
and he 1s alwsdys ready to give’informatioﬁ ocholibehtzevents. When the.
Colony child begins to realise the signifance of his African background,
" he too will take a similar interest in the affalrs of his own people.

Writing on the curriculum ﬁaymoﬁt says" the éurriculnm
at any stage must be contrived to help t%e pupil to 'live completely'
AT THAT STAGE. The cﬁrriculum at each étage of development must be so
contrived as to .help the pupil to live as a member of the comnunity
into which he was born. " (19) The way in which exsmination requirements
;;ﬁgﬂgchool authorities:omit useful sﬁbjects from the curriculum is

amazing but it is an experiencé which' is not limited to Sierra Leone.

) . 2 " [
on this point Ste?d writes " 14 34 agreed that examination§dominate
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and didtort the curriculum.This is particularly so in the case of the
transfer examinatioﬁphich normally comes at the end.of the primary

| school course;ang the School Certificsate examination'whieh comes at the

" end of the usual'Secondary School course. Those subjects or parts of
subjecgs which lend themselves tO'examinatipn are over-emphasised while
the others are néglected;" (@) Tt will therefofe be understood why sub-
Jects'like Art,Music,Handicraft and Agriculture are either not taught
at all or not taught seriously. - ] o'

.. When we.turn to the sécondary séhool,thé.constant efforts of
the Cambridge aﬁthofities to widen their syllsbus and to adapt it to
guit local condifions destroy any afgument for narrowing tﬁe curriculum
to meet examination requirements only. Quite recently, the 8ecretary of
‘the Cambridge Local Syndicate visited Sierra Leone. He met with the
staffs of the secondary schools to receive suggestions as to how the
Cambridge syllsbus may be adapted tg suit 1oca1-needs. He briefly ~
described how the examination is ﬁéing conducted in Britain and referie

-red to the prdbdbility of the School_ceftificate examination becoming
an internal examinatioh in the Eﬂglish secondary schools. He ﬁointed
out that at a later stage the same system may be adopted in West
Africa, Until that time,the Cambridge suthorities were most anxious to

. be guided by the suggestiqns of the local_secondafy sghool'authorities
and to adept their syllebus accordingly. )

The subjects taﬁght-in the 'secondary schools include Latin,.
Fpench(Mostly in girls.schools);Elementary Hathematics{History{Geogra-\
phy,Religious thwledge:and in thé Government school,Physic§;Qhemistry
and Biology. The Grammar School and the MethSdist Boys Higﬁ%@ﬁﬁ&pro—
vide for the teaching of Biology,Book;keeping and Shorthand and the
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Albert Academy does Printing and Carpentry, There is a tendency among
teachers and pupils to regard the non-academic subjects as optional or
less important sulbjectso In all our secondary schools the goal is to
take the School Certificate examination mostly in academic sdbjects
with a view to qualifying for matriculation exemption.

As an alternative for girls- who are-less gifted in academic
edbjects;the girls' secondary schools provide a Domestic Science
course equiralent in standard to the Cambridge Junior School Certific-
" ate examination.This céurse is even more popular in secondary schools
then it is in the primary schoolsovGirls enter for the Higher Domes—
tie Seience examination in the fourth year secondary classo That means
 the course takes a year less than the School Certifiﬂate course. The
'subjects of the enamination are English;Hygiene;Housecraft,Laundry,
Cookery and Needlework.'A practical test is also taken.

.. The standard_of passes in the Cambridgelexaminations is low,
Latin snd English sre two of the weakest subjects of most candidetes.
Witharegard to English,the 1¢w standard may be attributed partly to.
the féact that this lengusage is praetical}y a foreign language for
Africens end partly to the lack of specialist teachers,. Some attempt
‘has been made by the examination authorities to give a wide range of
-sﬁbjects for composition in the language paper but even here the com-
'-prehension test is sOmetimes on subjects which are foreign to our
environment. Although the English Literature syllebus provides for.
a wide choice of ‘books,the alternative which limits the candidates to
two er:thrée books is preferred. Here the wealmess begins in the
pre-Cambridge classes where the p&%ls form'the habit of concentrating
' on one or two uninteresting and unsuitable English Literature books

rat
throughout the year. There are those who maintain the Creole i.e. the
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vernacular of the Colony,is partly responsible for the English aiffi-
culty in the'schoolsoThis point will be deglt with in a later chapter.
In the case of Latin;the weakness is partly due to the kind of text-
books nsed and partly to faulty teaching by teachers who have not
specialised in the teaching of Latin.end hove not resched a suﬁio‘-m\lg high
academic standard. in the subject -

Vocational training is at present undertaken by various Gov-
ernment departmentso In departments like the Railway,Public Works or
Survey and Lands,the curriculum includes English and Mathematics. As
the standard of the trainees is,in the case of aftisans and fitters,
below the Junior School Certificate stendard and just that or a
1ittftf¥f in the case of survejors;intensive work must be done in the
academic subjects if the professional 31de of the course is to be
successful. Even vhen there were independent bodies like the S.B.
Thomas Agricultursl Academy at Mabang or the Diocesan Technical ‘School,
general education was carrlied on side by side with vocational teach-
ing. The low standard in academic subjects found in these vocational
training centres may be interpreted as a reflection on the secbndary
schools by those not fully familiar with local conditions. It has

already been pointed out that candidates for such training are more

[y <

or less those whose parents have not been eble to give them a full
secondary education or who have not secured the Cambridge Junior or
School Certificate to qualify for cléricalnappointments. At the pre-
sent time,as already stated, there is no institution corresponding*
to the Technical High School,The Prade School or the Junior Technical
School. It is even doubtful whether 2 poly-technic institute,such as
is envisaged in the higher education‘proposals for Sierra Leone,will
'serve any useful pufpose until the o0ld technical schools are reopened

_ or new ones estgblished.
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At Fourgh Bay College- there are facilities for Univer31ty
] courses in Arts and Commerce. The subjects 1nclude Latin,English,
_History,Religious Knowledge,Philosophy and Economics. There is also
a teachér-tralning department offering a two year course iﬁ academie
and professional subjects in preparation for the Teachers Certificate
'--examinationo The standaﬁdmggoﬁhe teacher-training students is the47e
Junior School Certificate. As a special alternative,those of School
Certificate standérd who wish to' teach in secondary schools pedeive-
traihing of a higher academic étandérd for the Advanced-Teachers
Certificate exemination. This exsmination is of the Intermediate
degree standard. There is also a divinity department for ministerial
tréinihgoThe'standard of the ministerial students is sbout London
" Matriculation and academic subjects like English,Logic and Greek
are included in their course. |
| j There is ample scope for the expansion of the courses offered
at Fourah Bay . Agriculture and Mining are two new faculties which
may be added to the curriculum with much advantage to Sierra Leone.
‘According to the'Director of Agriculture;Siérra Leone can grow rice
sufficient not only for.her own needs but also for expdrt. @&1)
‘The peoples of <he Pfétectorate are also asking through their Para-
mount dhigfs for a nationslisation of the mines. If this request is
td be graﬁted,African mining ?ngineers should now be receliving frain-
. ing ‘overseas. The great need for the teaching of Science is also
6bviouso The degree course in Commerce is'becohing incregsinéﬂpopular
end the college can become fhe Commerce centre for West Africa. A
course ih Public Adﬁinistration;would also be of advantage to Native

Administration clerks and Africans aspiring to higher appointmeﬁts
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in the Civil Service. Modern languages like French and German may
be offeredlas additional subjects in the Arts course. If these
additions to the curriculum are made;Fourah Bay will become & useful
“institution not :only to all sections of Sierra Leone society but
also to the other colonies whose higher colleges must take some
‘years to develoﬁ to full university stendard,
Apert from the academic nature of the curriculum in the
| Colony scnools and'the equaily limited range of subjects done by
teachers in training,there are other problems like the lack of suit-
'able'teit books especially in the infants and lower standards of the
primary 'schools end the "language" difficulty. African children nstur-
. ally have an African background and where their text-books are books
primarily intended for ‘English childre@&here must be some difficulty
in understandlng their contents. References to water-closets in
books 1ike Lister's School Hygiene,or skating on the ice in graded
- reeders are two examples of the unsuitability-of the existing text-
books in the schools. '
From all that has been said, it is dbvious that there is.
néed'for a complete overhauling of the curriculum from the infant
_ school k= stege to the university and if the aim,of education is as
defined by Jowitti "the effective organisation of the African's ex-
periences s0 thatthis tendencies and powers may develop in a manner
satisfactory to himself and to the community in which he lives by -
the growth of socian& desirsble knowledge,attitudes end skills",{3)
then the curriculum in the 8olony schools should undergo such revision

. as would fit the chilad "to live in his environment"




ey
| | 50.
5.

'~ In the desire to make the educational standard in the pr6¢
tectorate level with that in the Colony,the Government education auth-
orities often lose sight of the difference in historical origln and
‘social background between the Creoles and the aborigines and the great
need for the improvement of educational facilities in the Colony.This
gttitude is most clearly revealed in the inadeguate provision made for
teacher training and in the present uhsatisfactory conditions of ser-
rice'for qualified teachers,

To begin with the primary schools,the academic standard of
the average teacher renges between Junior School Certificate and London
" Matriculation. -Some teachers obtain their training at Government' 5 ex-
pense under the teacher training scheme at Fourah Bay College. This
is a part of the Amalgamation Scheme started by Mr Keigwin,then Direct-
" or of Education,in 1928, After receivihg two years training in academ-
jc and professional subjects,teacher training students take the Teach-
_ers Certificate examinatiohalThis examination is also open to those
who have nqt entered a training college prcvided they have taught for
a period of not less than four years. It is'curious that a number of
secondary school girls who shcw little or no aptitude for academic
work and who would have little chance of passing their School Certif-
icate examination are eppointed as teachers after gm taking the Higher
Domestic Science examination. It can be easily inferred that this
certificate is much'belcw'the standard of the Teachers' Certificate

'academically and professionally,

According to rough estimates based on the 1945 school returns,

F g ey
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ther§ aré about 190 teachers in the Freetown assisted primary schools
eand more than a hundred of these teachers are withoutthe Teachers'
Certificate. In the Colony villages;the position is even worse. Out.
of a total of apprpximately 100 teachers,nearly 70 are uncertificated,
'$he total number of certificated teachers in the urban and rural pri-
mary schools is Just over a hundred;in nearly every case,such teachers
have been trained either at Foursh Bay or The Women Teachers Training N
College which is now amalgamated with Foursh Bay. A wastage of about
2 trained teachers per. annum smong the méles and 3 trained teachers
per annum among the females was usﬁal up to gbout three years ago.
Nr V.E.King in his pamphlet, "The Case for Municipal Schools" writes,
"Since 1928 the first year of the teacher training scheme 51 male
teacherslhave been trained at Fourah'Bay-Coliege on scholarships
aWarded by the Sierra Leone Government,of which number only 21 are at
-present engaged in teaching in the Amalgamated and Government 8chools.
During the seame-period,76 female teachers have been trained in the
Wilberforce.Training College on similar ép@olarships. orf tﬁese 60 are
still teaching in fhe Amalgamated and.Government 8chools." It may be
addéd thét the nuMbep of trained teachers in active service includes
about 30 women who are already #A marr;ed and whose services cannot be
‘reckbned upon with.mﬁch_certaintyw According to Mr King in the same
pamphlet ¥ There is an acute shortage of teaching staff which is
mainly due to the low salaries offered,the discouraging conditions of
'serv1ce and the gehersal unattractiveness of the entire situatlon."

In the secondary schools where most naturally,higher aca-

demic standards are required,the number 'of gualified teachers is

‘very low. An exsmination. of the numerical retﬁ%s of the 8 assisted
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secomdary schools in tﬁe Colony in 1945 revealed that_there were
only'14 graduates %hat is, holders of university degreesﬁ one
of the graduates had also a university diploma in teaching., There
were also 29 Teachers Certificate holders and the remaining 37 were
uncertificated. At the Prince of ngs Sghool iy the seme period,
there were-sfgraduates, 3 of whom held the Durhem Diploma in Teach-
ing;‘ 1 Teechers Certificate holder and 4 uncertificated teachers.
The position is much the ssme todsy. The Advanced Teachers' |
'certiflcate, to which I have already referred, is of very recent
orlgln-and no teacher hss yet secured the certificate, Two causes.
may'be_assigned for the gross inadequacy of qualified teachers in
secohdary schoolS§ these are low-selaries and very ‘limited training
facilities. The members of the Elliot Commission on Higher
Education in West Affica referring to the latter cause, said "At
present there are no facilities for tralnwng secondary school
staff in West Africa which are in anyAéBmpardble with those in the
. United Xingdom with the exeeptiop of the course leading to the
'Diploma in Education of' Durhem University (now held in abeysnce)
'whicn’is taken by a very small number of Fourah Bay graduates. It
is'éenerally accepted in the United- Kingdom that Secondary School
staff should be graduates and in addition some kind of professional
gqualification’ishinereasingly being regarded:as advisable if not
indispenssble," R3) |

f Under the Goloniai Development and Welfare vote, a grant of
| sgiigg%HSend was made to Sherra Leone for scholarships for higher
cducations There is also a Central Colonial vote ofér%ﬂlliongmunds

to provide similar scholarships throughout the British Colonial
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Empire; From these sQurpes and from.local_revenue youths are
grantea scholarships to the United Kingdom to read honours degrge
courses.in apts and science and to fake a gniversity diploma

in education before fetufning to take up appoihtment in secondary
sc¢hoolse ) . |

From the.vote for Eégéiz educatioﬁ 1é girls have been sent
to_the ﬁnited'Kihgdom forla 2 year teacher training course;'These
girls have all returned to Sierra Leone, There was some
dissatisfaction_aé,to salgry scales ambng the first set of girls
. who returned from the United Kingdoﬁ after training; The mafter
was investigated by the then Director of Education and the secon-
dary schodlé concerned from which thé giris had been sent and most
of them agreed to take up the appointméﬁt,although the cause of
dissatisfaction was not removed. About 6 of these girls after
Serving for a very short kime term have resigned their sgppoint-
ments and have retufned,to the United XKingdom or elsewhere to do
teaching undef better saléry conditions or to take up other
professiéns.’ This has been a cauée for great -disappointment and
it has prdbdb1& been_responsible for ﬁhat may be interpreted as
a témporary suspension of the training scheme for girls in the
United Kingdom. _

The main prdblem'in-the provision of teachers for both
primary and secondary schools is that of poor salary scales. The
present Director of Education is convinced that bettér salary
scales must be provided for teachers. (Y) It is understood that

AN

steps have been taken to prepare a scale of salaries based on

qualificatién and teaching experienceé. The scale has been prepared
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on the ssme basis as those of the Burnham Committee in England. '

_-Theré is however this problem confronting the Director which may
make it difficult for him to provide a scale comparsble with those
paid to officers engeged in other social services: Government
provides a limited vote for education which compares most unfavour-
 gbly with. the votés for departments like the Medical or the
Provineial Administration. Here is a qomparative statement of revenue

and expenditure for a5 year peri'od,' 1943 - 1947, to illustrate the

point. (%) | 1943 1944 1945 1946 1947 .
| | £ 8 £ £ £
(a) Revenue. 1,747,838 1,885,090 1,841,960 2,197,799 1,898,287

(Central Govt.)
(v) @ehditure. |

(1)Provinecial ' :

A%gfgf§gration 171;365 74,087 73,914 86,936 93,627
(2)secretariat 15,360 15,914 15,761 14,988 15,285 .
(3)Medical 143,291 142,272 183,114 180,647 182;180‘
(4)Education | 51,772 63,351 79,270 71,473 78,822

From the comparative tsble given sbove it will be observed that only:
£78,822 was provided in 1947 for Education in the Colony end Protect-
orate. It ‘mey be added that en additional £17,988 wes provided from
. the Golonial' Devél.opment end Welfare vote (¥¢) and sbout £1,000 from
th.e‘Protecto_rate Mining Benefits and Native Administration Funds, for
the seme purpose. Tgking into account the revenue of the Colony for
that 'year-which was £1,898,287 it will be realised that just over 4%
of the revenue was spent on the education of over 27 thousand child-
reno (1) And 1t must be remembered that these are only 6 out of
every 100 children of échool age. . About a fifth of the education
just over four-fifths

vote goes towards the salaries of the administrative staff leaving /

# Commissioners, Protectorate.
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for teachers' salaries, equipment end building grants and personal
grants to teachers in assisted secondary schools. Such a limited
Government vote and a steadily dwindling grant by the Christian
Missions.cannot provide adequately for teacher training facilities
"and satiefactory salary scales.

It may be useful to compare the amount spent on education
in Sierra Leone and the number of_ohildren on whose behalf the noney
is spent with similar details in snother West African Colony. In
1942;the total number of pupils receiving schooling in_Nigeria was
ebout 350 thousands On those children the Nigerisn Government was
spending £293,690,the Native Administration,Northern Province
£53,263 and the Natlive Administration;Southern Province £18,030.
Excluding what the Missione themselves were spending,the net cost
of education was just over £1 per pupil,just a little .gbove what was
i® being spent on native education in places like Southern Rhodesia,
Kenya and the High Commission Territorles of South Africa. The con-
tribution of the Central Government was 4% of its total expenditure;
the Native‘Adm1n15trat1on,ﬂorthern Province 6% and the Native
Administration,Southern Province 2.8% (@¢) That year the Sierra
Leone Government spent just over 5.5% of its expenditure on education,
excluding an annuel grant of over.dgiégaeend from the Protectorate
Minlng Benefits Fund,a fund made up of amounts paid by mlnlng compan-
ies for 1eases,min1ng rénts-and diamond rights and which is intended -
for the exclusive development of the Protectorate. Taking the number
then in schools'at just over 21 thousand - for it was 21,193 in 1941 -
the Central Government waelspending'about £2,58 per head as compared

. with £1 per head in Nigerla. It ma¥ also . be mentloned tnat according tq

to the Pigures given in Lord Hailey s “An African Survey, ” government




-.expen'ditﬁre per head -Qn education in 1935 was Nigeria £l.1.2,Gold
Coast £3. 10. 10,Sierra Leone £2. O. 9 and Gambia £2, 7. 4.The relat-
ive position between Sierra.Leone and Nigeria is more or less the
same today. the present cost per head in Sierra Leone may be roughly
~estimated at just over 24 as far as Government funds go and in Nigeria,
just about £3. QTD Although I have not the United Kingdom figures
for corresnonding periods, some contrast may be made with Britain
where' as early as 1937 to 1938,the tetal net expenditure per child
| in Englaqd_and Wales ameunted to £15. 16, 4 and salaries of teachers
accounted for as much as £9. 14, 6 of this. (©) . Today the expend-
iture is sbout €25 per child. (31) ' |

It should be evident Trom the above.figures that the Director
of Educationi;the educetional representative of Government;has very
limited-funds at his disposal. While the local press has not.denied
this,lt has maintained that less money should be spent on the- admin-
-1strative gection of the department and on administrative services
generally 80 that more money will be available for teacher training
and teachers salaries. At the same time it must be pointed out that
the present administrative staff of the Pepartment nos¥sa cope with
the amourit of inspection and gupervision work needed in the schools.
It will therefore be suiéidal to advocate a reduction of an already
1nadeqmate staff. More trained teachers and an increase 1n the
administrative or inspectorial staff are equallJ needed., Both classes
of officers could.be-recrgited locally or -oversease Where qualified
teachers céh be.dbtained Iecally in sufficient numbers,the question
of recruiting them from Britain will not arise. Until such time

hewever;it 1s sound policy to staff our secondary schools at least,with
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A
.qualified_European teachers ewen though it may be more expensive to do
50 | |

..uAp intensive propaganda must be carried out to get the Colony
nativés interested in the teaching prbfession. Bvery help and encour-
'agemeht must also be given to thése who are aiready in the_profeesion.
This should take the form 6f better facilities for academic and
professibnal training both locally and oierseés-and improved scales
;Qf salafies fqr téqchers. The extra funds may come from a reduced
vote in fhe Pfovincial Aaminigtrative service and from increased local
taxation. There should also be moré cooperation between Government
and.-the Miséions and these two bodies together should plan for the
adequate staffing of all Colony schoqlé-with qualified teachers and for

an_equally adequate supervision of_thq_work done in these schools.
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I have begun by trying to give ; picture of the present
educational facilifies in the Colony end I am now going to give
a more detalled picture of the society for which this education
is suﬁposed to cater, Ih dealing with the Ppotectorate, I
shall approach the situstion from the opposite engle. I shall
first deal with social conditions and then déscribe the attempts

" that are being made to provide modern educatlonal facilities.

-This plan is necessary'because in the Golony, the super-imposed
western education has been estdblished for over a hundred years
though in some respects it is still "super;imposed"; it still

" caters for the requifements:of the Creole but it is remote from
the needs of even the Protectorate element in the Colony. 1In the
Protectorate; there is far more opportunity for an educational
.system growing out of the needs of the people. -

Referring to the West Coast Africans who have had some years of

'.cpntect with western eivilization, Professor lMurray writes "There are
some natives ef Lagos and the'West Coast generally who look at
the white man's way of life and find it good. It means evening
dress, spats, walking stick, motor cars, perhaps .also christianity,
perhsps Free-masonky,” perhaps bothe" (3) This statement is
particularly true of Freetown where European standards of the
18th century were implsnted at the very beginning of the settlement,
For nearly a hundred years thiS'ﬁeéfernization of the Colony went
on whilst the interior remained in darkness ignoranéce: anid supersti-
tion. With the introduction of the railway end the construction

- of motor roads the Colony has been linked up with the Protectorete

and the city of Freetown now harbours Africens of widely different
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stendards of socisl and educational development.

The picture which ie presented to us of Freetown soclety at
oresent is a confused one. In this metropolis of Sierra Leone;
there are homes where the standards are largely those of Vietorian
Englsand, and at- the other end of the social scale_there are
illiberates from the Protectorete who stili retain many of thelr
tribal customs. These latter live in the overcrowded areas_of°
the city'under the most unfavourable conditions. I am told that
'some of the slum aress in>Freetown are worst than the worst English
" glumetoday. In between these extremes there are all shades of
social class and the.result ;s so chaotic that it is not possible
_to déscribe. the ?everage“‘Freetown homes there are homes which are
1nfluenced.by'trfba1 customs, homes where Buch customs are not
observed, homes with poverty 1ndescr£bdb1e'and homes that enjoy
the luxurfes-of theirich, Despite these socisl distinctions, &
large number of Siarra Leoneans of today aim at reproducing the
English mlddle class 1ife of the late 19th century.

By way of comparison it may be stated that in the Gold Coast
amd Nigerla the tribal background is strong even emong the educated
end is is not easily given up for Western culture. This is the
-difference -that Negro slavery has made to the greater majority of
“the Colony people of Sierra Leoneo fhe early settlers who were
brougmlto Freetown had lost g1l trace of their tribal origin-and
' more or. 1esq regarded themselves as black'Englishmen' Those of
-them who were sufficiently tribal conscious and desirous to link up
with the past left Séerra Leone and settlea in Lagos end other
parts of Nigeria where they could more easily recover their identity.

. The first migration of this kind is referred to by Sir William
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Geary in his'book“Nigeria under British Rule’as "The return of the
deddies." |

The Changes‘which Western society in England has undergone
during the last hundred years have been without a counter-part in
Sierra Leone as far as I can judgeo On the contrary there has been
a_steady deterioration of cultural standards here owing to a growing
_infiltration of Protectorete natives into tne_colony. I am well
aware of the marked divergencies in class in all large eities but
emphasis nust be givéyto it here in order to make the educational
_ pndblem clear, The Greole étill_leadsthe way in society'but £x by
far the largest elementsin that: soclety are illiterate or semi- |
literate Protecterate'natives who are either co-tenants, wards,
employees or-relations—in-law of_the educated OGreoles, It is therefore
not surprising to find that although sbout 55 to 60 per cent. of the
children living in the Colony attend school and education of a
Buropean type has been available'here for over a hundred years, the
community is still backward, judged by Buropean stendards.
_ Stead iIn his book &he Education of a Qommunity»writes "It has
been pointed out that the educationsal system of any community will
reflect the values upoyd which the commnity is founded. If there
is inequality in the community there will be inequality in' the
educational system which that society provides and maintains. 1In
other_words;'the educational system-acts as a reflection of the
society and the good and evil of the latter can;be seen in the strong
and weak points of the formero" _In'the light of this stastement
it will be advisable at this stage to assess the %¥pe of edueation
given in Freetown snd the Colony villages'and to determine to what

extent it reflects the stage of deyelOpment of the community and to
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exsmine the possibilities, if any, of an improvement in society‘
conséquent”upoh & reform of the present educational system.

From the early days of the settlement, much attention has
been paid to schooling.' Adulte who were illiteréte in those days
were taught to read and write in the Sunday Schools. Primary
education was also made very cheap and there are still-alive today
people who.boast of having attended .penny schools' only; i.e.
the primary schools of those days where the fee was a penny a month,. -
A well lmown Sierra.Leongmhgw dead, who flourished for many years
in Nigeria as a business man and-wielded considersble influence in
church end sociagl circles was a product of the then primary schools
of Freetown. I refer to the late Peter J.C. Thomas of Nigeria
cbnnected'with the African firm of S, Tﬁomaé & Oo: Among his
Ehildren there is sn African Megistrate and a lady barrister who

X

 1earning was successfully created and those who lacked the means

wase also Police Magistrate in Nigeris. In those days a thirst for

to pass on to secondary schools, undertook private studies at home
even while they werellearning their living as clerks or craftsmen.

The -early Missionaries were a¥so desirous of providing an
educated African ministry, end this led to the founding of the '
Mission secondary schools, the oldest of which was founded sver a
hundred yéars agoe Both the Church Missionary Society and the
Meéhodist (then Wesleyan Méthodist) Missionary Society started
hseconﬁiry schools for girls not-long after they estsblished their
boys' secondary schools. By 1880 Frqeto@n had a system of schools
up to and including sgcondary standard for boys end girls and a
‘college affiliated to Durhsm University.

When it is realised that the early settlers had lost all tracés
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of their tribal cbnnedtions and had beén brought up before and
after their airival in Freetown in the 'white man's way' and fhat
even the languége they. spoke was a'kind of English' known as thefhagL:
English P :s; it will not_berdifficult to understand why in dress,
£ood, schéoling,' religion and other branches of life the Buropeen
model'wasffollowed. .Like their Engiish masters the early African
séttlers in Freetown soon grew into a coﬁmunify of shop-keepers somé
_6f whom did flourishing business, importing fheir meréh;ndise direct
from overseas. Agriculture apd useful crafts like tailoring,
shoe-meking and carpentry became occupatiohs of village residents
end when they too ceme to the city to:become. clerks:or traders, the
asborigines stgpped into their places. Freetown developed into a
town with Bnglish educational, politicsl, socisl snd religious
institutions end when Moharmedsnism i.e. Islam was introdueed by
Fula and Mandingo traders and'Ardbic teachers from Futa (PFrench
Guinea); it created a stir smong the settlers because, as it was
allegeq,it tended to lower the existing.moral and social standards.
- In a petition toicolonel Richard Doherty, then Governor of
~ Bierra ieone; by-the Ffee Churchmen i.e mehbers of the United
Methodist Free Church now the West Africen Methodist Church, a number
".of"efil“practiées'was attributed to the Mohammédans. The petitioners
alleged that by Mohammeden law,Muslims could practice polygamy; other
compléints-against the ﬁuslims were that they believed"in witcheraft,
in cbnténtion and cherms tesooon meking a trade in selling charms
énd'léss—mamﬁy (using a certain pernicious ink to write passages
from the Koran, allowing the Writing to dry and afterwards adding a
1ittie water to the writings-and.061lecting the liquid product into a




| (3.
bottle)". They were also said to "meke sacrifices for various
purposes either by the killing of bulls, sheep and fowls, etc." They
tolerated and allowed the slave trade snd they "dedicated the fifth
day of the week as their day of Public Worship." (33) Even today,
Muslims have a lower social status in the commnity than the
Christians, : '
It shbuld.be noted that besides the Muslim infiltration and the
practice of tribal customs by natives from the Protectorate, there
has developed among the Creoles, customs and secret societies of
. Nigerian origin. This tribal background is more marked in the
villages where the liberated Africeans who claimed kinship with tribes
in Niéerié like the Yorubas, the Egbas and the Ibos first settled
before spreading into the city. Oreole children are given Nigerian
nemes like Modupe (I am thankful), Omotayo (child of Joy) and Abiose
(porn on Sunday), instead of Mende and Temne nemes. Awujohs i.e.
Communeal feasts are held in connection with family reunions, marriage
and burisl ceremonies. In these feasts, the menu consists principally‘
of a kind of beans i.e. "binch" in COreole, prepared in different forms
with palm odl. Meat and fowls are also prepared with palm oil and
eaten with rice. In all these functions there is the Y21t , a ceremonial
sacrifice i.e. an appeal to dead relatives for help and guidance
followed by an offering of water, kola nuts and other foods already
mentioned. There is also the practice of pilercing the ears of female
" infents - a relic of what was done to all adult slaves in the slave

trade days -'and gold earrings are worn on them when the ears are

healed, Creoles prefer to patronise tribal societies of Nigerian
origin like the Egungun (Nigerian devil) end Hunting society rather

then becoming members of Profectorate secret societies. In excep-

tional cases where Creoles do patronise Protectorate secret socleties,
. this is done with the utmost secrecy. This tendency of Colony

. natives to despise the secret societies and the tribal customs of

their own hinterland is one of the causes of the social gap and the

consequent lack of unity between Creoles snd Protectorate natives.

- . .‘.
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o A curious fact'in the whole situation is that while
descendants of the early settlers and aborlgenes have been develqp-
ing on thelr respective social levels, the economic standard of
each group has not risen to the same extent as that of their

. 'comperes' in other West3African Colonies. The professional man,

the trader or the farmer.in Nigeria or the Gold Coast is better off

econemically than tnqse of similar occupetions in Sierra Leone.

- Leaving aslide the-causes which may be found in the extinetion of
the African ‘Business middle-man e.g° the Boyles, llalamah Thomas,
and the Bishop family, the advent of the Syrian, the Greole s . U

‘inability to acquire. freechold property in the Protectorafe and other.

; similar. causes, the effect_of this poverty on education in the
0

Colony is significant.

Reforms of all kinds are needed in the schoolss better.
buildings;'more schools, a wider cunmicuium; adequate library
facilitles and better qualified teachers. All of these impromements
mean_meney; The children also need to live in better houses, have
b%ttef food; more clofhing} opportunities for listening to the
wireless-andibetter home lfbnaryo -.Parents who know that such
improvements are needed in the home lack the memms to provide them
and ofners who have_the'means lack the wisdom of knowing what their

. cnildren need; A few parents - and these belong to the professional
clasgahave the money and the knowledge and they provide adequately
fdr the home nee&s of their children., A similar description could
be made of 19tn century soclety in England where the children of

.well-to-do parents were few and the many - both adult$ and children -

were poor and ignorant.
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The many ways in which parents of average means can increase
their income or reduce their expenditure are either unknown or deliber-
ately avoided. For exémple,' there are very few homes with vegetsable
. gardens; nearly everything is bought direct from the market. Even where
there az;e compounds spaclous endugh to do a thing like poultry rearing,
this is not undertaken on any large scale or with eny seriousness., On
the other hand, there is too much importance attached to expénsive
. birth, marriasge and burial ceremonies. There are highly educated men
end women who are jJust és extravagaxit in things like dress, social
pastimes asnd drink,' as those who are less educated. For example, too
much money is spent on public dances and socials and on luxuries like
whisky and cigarettes, Money that could be spent on very essential
things like food and the education of the children, is wasted in what
is for merely personal emusement end self-gratificatlon, I am aware
of the fact that the same mway may be said of a large proportion of
people in England and America, but my impression is that here the
. desire for unprofitsble pastimes is greater and the incomes are
certeinly smaller. It may be argued that the cultural emenities found
in eivilised countries:do not exist to any apprecieble extent in
N ' .

Sierra Leone and therefore people spend their money on trifles because
there are no other means of spending it.

Before sslaries for Government officers were revised following
the Harragih Commission on the West Africen Civil Service, the income
renge for men in Government services in the elerical and technical
branches, was from £45 to ‘€500 per annum. About 4% of these men earned

. "] . <
up to £500 per annum; sbout 33 earned,go £37Q per annum; 208 earned
up to £200 per ennum and the rest up to £144 per snnum. (34) In
view of the increased cost of living during the war, a cost of living
allowance was givén renging between £18 and £24 per ennum for all
civil servants save those in the first income group who

received sbout £50 per anmum. Under the present conditions of

‘1
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servicg;thé saléry range 1is from £84 per annum to £1000 per annum.
Vér& few of the 4% Africens in the topmost grades or what is lnown as
The Senior Sepvicé; will attain to £1000 for thereis a promotion bar
at £660, Those who were in the £372 group are now in the £450 group
‘and. thoée in the £290igroup qanvert to £250 and tﬂe rest now have
a maximum salary of £168. (35) With these new rates of salaries no
cost of 1ivihg alloﬁances are given. The mercantile firms have revised
-their salaries in view of the increasea salaries in the Civil Service.
With the increase of salaries there has been a corresponding increase
in direét.and_indirect taxation in addition to the fact that the cost
of 1iving is also increasing. Iﬁ actual fact workers now find themsedse
themselves worse off than they were before the inerease ih salaries.
In other words the net result has not been to their advantage.

Among the professional class,medical practitioners make an
gverégé net income of gbout £800. a year and legeal practitioners
almost as ﬁucha Traders and craftsmen might be put.in_the'£200 to
£300 pér annum group. f-Unfortunately there are no cost of living
sﬁrveys to show expenditure in these income groups. It should be
explaiped that the traders reéferred to sbove are more of the merchant
class and that the craftsmen are mostly 1eading craftsmen. in Gévernment

service, Petty traders{lowér grade craf@?en and head lgbourers are in

the £60 to £100 group. There are no cost of living surveys for this.
group also. .rhe present rate of pay for unskilled labour is 2/3d

a day and accdrding to the Iabour Departmeﬁt figures,cost of 1iving
in this group is 1/11d per day. It is therefore very clear that a

large proportion of the Colony natives 1ive a hand to mouth existence

..and although there is a demand for en improved type of education and

for more and better schools,the meens to provide these things is




. 67.
‘not forthcmning from the community. Conseguently educetional progress
ig slow afidnérdifashioned types of school continue to be the only means
of education.

A most distressing fact is that amidst so much poverty,there is
— still a-great desire to qualify in one or other of the learned pre-
feseions and even those who are in occupations with incomes much below
'_that_of the prbfessional group aspire to the same social standards.
The reason'for this may.be found in the fact that there are still very
few?avenues for earning a decent income. In the early days of the
Colony,tnade was the best means of accumulating wealth. Today with the
| great influx of Syrian traders in the country,the Afrwcan bu31ness
'middle?man-is unable to make much money out of trade, To qualify in
occupaﬁions liXke Agriculture'and Engineering is to take professions
. which at present. do not give men aB much money as law and medicine do,
owing.to the.present stage of development of the comntry. So that,for
economicfreasons,men_of gbility whose parents cannot gend them over-
seas.te quelify in Lawlor Medicine, enter the Civil Serwvice as clerks -
and in time gain promotion to a chief clerkship or an even higher
'apoomtment with salary qcales which afford them a reasonably high
standard of living. Thls explains why those who go overseas on their

financial

ownéresources choose Law Zor Medipine while those g who go on Govern=
ment scho1arships accept profes31ons like Eeaehlng,Agriculture and
Englneerina more as a means of getting higher education overseas than
from a love of thoee profe551onsoIt is row being realised however
~that if Sierra Leone must develop into a nodern and progreszive
community,many Who would otherwise qualify in Law or Medicine should

choose what may be considered as less lucrative occupations.
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Another reason-whj Sierra Leoneand shpw:bbeference for Law and
Medicine is the sbéial advantages these professions have. Up.to the
present,the 1éading class in Freetown.sociétf as in other Colonies
in West Africa consists;of lawyeris énd doctors. They are the leading
représentativés of their people in central and local Government coun-
cils and théy are the heads of lea&iﬁg organisations in the community.,
Fdr examole;since it became possible for the Colony to elect its own
'repreqentatives to the ueglslatlve Goun011, here-has been no occsasion
_When a non—profess1onal has been elected to represent Freetown. It is
“true that this practice ensures tn + men of learning and sound debating
ability are elected but it is also true that equally good or even
betﬁeflreéresentatives can be found amoﬁg the non~professional class.
" In the sﬁorts.organisations;profeésional men are usuall& elected as
Rrésidents or vice-presidents. Tn dances and other social functions,’
fhefe,is much clamour for the patronage of the professionals. Even
‘ambng the'wbmen;ﬁhe gnbition of the gverage educated woman, especially
if she has béen to Enélénd,is'toqbe'married to a lawyer¥ or a doctor.
.-Freetown s&cietj is however becoming wisep and laymen i.e. non-profess-
1onals,are belnéw?reater opaortunities at the present time to lead in
the DOllt“C;l end soclal 1lfP of the community. Tor exémple{the present
pol;tical'leaders of the Freetown society are not only the Legislative
Council reﬁresentativgs;Dn Reffell and Barrister Otto Dufing; but also
iqymon% like VP-WaTIace'Tohnson;Organiqing Secretary of The Test
' Afrlcan Youth ueague and 1r Lamina Sankoh vho is a gragduate of Cxford
.Unlverq1ty.

In his book,The Education f. a Commnity,’ H.G.Stead writes "Edu-

‘éation is an institutmon'through which a comwnity endeavours to

implant'its values in the rising generation. A 'just and generous edu-
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cation' can only emerge from a 'just and generous society'. As we - i
'elear the weed' from the s01l in vhich the chlldren are to grow o
-shall we make possible uhaI ﬂPOVtﬂ.thch is poesible but not so rarely
achievedl Bducation 1n the Colony has not been based on the princinle
suggested by Stead. On the contrary,right fron the early days of the
settlement;and-English form of education was 'super-imposed' on an
African oomﬁunity whose menmbers had just emerged.from slavery and
most ofHWhom were illiterate. The early settlere were brought up as
Englishmen and were governed.by Enélish.lawszﬁat on English dress,
* spoike English,worshipped God in English end had en Znglish form of
local Government. To naintain such a standard of life,the early
phllanthropists spent considereble sums of money provided by them-
selves end.so a poor urbsn community was introduced to standards of
- liring which'it could not provide ¥ maintain for itself. For example,
the Mlss1onary soclet1es prov1ded all the money needed to build the
secondary qchools and. Fourah Bay College and contributed a .substantial
share towards the cost of. primary schools and church buildings. The
. Afrlcan merchants in those days were prosperous though illiterate

' .and they readily contribdted their own share towards the builiing of

fthese sohools and churches. Such flourishing merchants have passed
'out of.existence lesgving no suecessors;the days of British philan-
thropy have ceased to be,wealthy Africans of today are few and not
as.generous as their predecessors and as a result,oldfashioned,
dilepidated school.buildings and churches cannot be replaced by

; modern and up-to-date ones and there is the feeling that the old
type buildings are good enough.

Vriting on the disintegration which is taking place in African
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life as a.r¢su1t of European penetration,Professor Westermann states
'"Today;not a single village.remains'untouched and the process of
transformati6n is goihg.on nét on;y with unhéard of rapidity,but at £
the same time with a thoroughness vhich may be called revolutionary...
We in Europe have gone through these changes but over a pgriod of cen-
turies. We grew up with the changing conditions and have struggled
with thémgThey arose from a groﬁth of our own culture and thus became
a hatural_necessity for. us. For the African théy are something strange
that has come to him from without end therefore can be looked on only
‘as a disturbing element". (36) This explains why educated Africans
cannot yet measure up tb the cultural standards often expected of them
by the*Eﬁeréano In-fact the African is sometimes expected to nroduce
'results'which the European with his background of centuries of civil-
isatidn is incapable of producing. Whenlit is considered that the
Sierra_Leﬁnean has had less than 200 years of real contact with
Western ciVilisation,credit shguld be given to him for his educational
achieveﬁents within such a comparatively short time. At the same time
he mﬁst.reéeive the sympathy and not the candemnation of the ‘vhite
man' for what has not yet been achieved. |
A.digression is necessary at this point in ordcr to explain how

. the present stage of social development in Sierra Leone creates a
variety of prdblems-asgﬁggéég,the upbringing-of'children.isrcgncernedr
dne ofnthe differences between.English and African society which must
" immediately strike snyone who looks et conditions from the sociologival
angle ié thé'place of the ill#gitimate child in these two societies.
Although in Eﬁgland e child born out of wedlock is usually fairly well

cared for either by his mother or his grand—parents,or he may be taken

4
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to;en orphanege; nothing must be said or done to give publicity to the

fact of'the'child'e ill!gitimacy.Not even'the fathef of the child
would oyenly acknowledge him as his illggitimete son. Of course, the
chlld must be supported by the father but he will not usually be
edopted by his w1fe. Among Colony natlves,marrlage is looked upon as
a 1egai.bond by noth Muslims and dhi'istiens° Its-obligations are

'-1ega11y;iflnot marally binding. .ﬁarriage certificates are treasured,
wedding ringe gine the women a sense of possession and a feeling of
securify and these wonen know their full-nights and turn to the

" divorce courts;if the&-feel they can no longer continue with their
pertnere.fIn short:native'marpiege has no place in Freetown and
enY"woman who cannot oroduce a wedding ring or a certificate of
marrlage hes no legal cla1m upon any nan. It should be explained that
.natlve marrlage is the system of marriage by doer practised in the

| Protectonate. Here then comes the prdblem. The African is a great
lover of éhildrenoTo men ané women alike,to die childless is the
Igreateet misfortune of life. At the same time;for economic'reaeone;
edncated Africane marry late. Some marry after living in the Protec}-

‘torate-or in other parts of West Africa for a nunber of years during
whlch time they ma& have had. chlldren with 'foreign' women. Others

_ ,marrJ after they have studied for a profession in-the Unlted Kingdom
or in Amerlca. Durlng their student days overseas,they may have head
children'with 'whitef women without merrying them. Or worse than this,
fhe wife may be childless,or may have_children_late or. may have all

‘male or all female ctrildren.
How comes the neceesity for a compromise:something quite unjus-
tlfled accordinﬂ to European standards, The chlldless wife is often
!

. ’
e
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willing to adopt the husband's illkgitimate children or to allow the
hus‘band. tobéntinue to have children by other women. It does sometimes
heppen that this concession is made before the' lawful wife has her own
child and in such c_ases,' the illegitimate child.ren continue to live
with the wife. In exceptional cases, men have 1llggitimate children at
the same time that ._their lawful wives are having theirs; the long
period of lactation .often observed by African women is Pleaded as a
;Jﬁst_ification for this practices Thus it is quite common to find even
educated chri;stian Africans who have studied in England having their
illkgitimate children living in their'homes with thelr lawful wives
who may also be educated Christian women with children of their own.

It will be seen from this that meny children lack that sense of security!
which children so urgently need and the difficulty of training children

in sound moral standards according to Western stendards is a pronounced
one. L~ .

It will be wrong to imply from the sbove description that the
African is over-sensual or depraved in nature. Nor can the morality of
his actions be questioned when the society in which he lives accepts
thems. At-the same time, if every child must have the best chances in
‘life and 1f Africa must rise;' polygamy of any kind, whether pagen
or otherwise, must cease and the ideal must be as in the days of Eden . ‘
when the "twain werel made one flesh." It should be said however ‘
that Africens of today are moving towards this ideal.

I have endeavoured to show that the tribal customs of the
Creole coupled .with those of Protectorate natives living in the Colony
are a barriér to progress. Birth, marriage and bubial customs are still
very expensive; the medicine-man also maekes heavy financial demands
on all those who néed his servicee; the A;E'rica_n household is still
very large and expensive to méintain and parents and other relatives

make requests for financial aid from time to time.

All these defects must be expected from a people who are still
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ﬁfimﬁtiﬁé:in many réspects and whose educated element are not more
than three or four generations removed from either slavery or pri-
mitive 1ifé. What must be decided before long is whether primitive
and Western culfures mus% develop side by side in the same community
or whether the iatter must replacé the former and at what rate. From
the examplefof India and Nigefia;it muét be inferred that ﬁative
.culture chould not be despised in the effort to gain the whi_té(nan's :
" civilisation. The kssue in Sierra-Lebne is not a clear-cut one for
the eighty thousand or more Creoles have really been 'Westernised'
fob.over a huﬁdred years and that is the sefious problem, The
‘situation can onlyxbe clearly understood when it is reslised that
Sierré Leone is ohly about the size of Ireland,that the extremes of
soc;al dévelopment are present within this small community, that
Protectorate and Colony were almost completely isolated until
£ifty years ago end that the 1939 to 1945 war brought an unprecedent:
ed opening up of the Protectorate. As a result of all this,social
change in Sierrad Leoné is taking place'at an'incredibly rapid rate
‘at the.momént and pagan custom and Christian living are curiously
intermixed. Ghildren in such,a society have to facé extra-ordinsrily
a1fficult problems in their childhood and adolescence.
Iﬁnaalater:chuﬁper#suggestions to improﬁe education in the
Colony will be given,It rukt:hovever be pointed out that there is an
Iurgent neeé for & soclological survey of the Colony and Protecorate

in order td'understand the peculiar prdblems confronting Creole and

Pnotécfdrate native children.

(



Chapter IIT

Education in the Proteéctorsate.

To
In writing on education in the Protectorate, I think it is

advigable to begin with the tribal back-ground before é;ﬁiig anything
about the achools since only about 4 per cent. of a child population
of'aﬁa;d55*are receiving English education. In the family, we have
the smailest unit of tribal society but the meaning of the term
' 'famlly varies even between neighbouring tribes. Among the Protect-
orate tribes, a family speaking Gonsesbly consists of all those who
clgim descent from a common ancestoro It includes both the living
and the dead. The 1atter are regarded as still sharing in the joys
and sorrows of the famllles to which they belongo In some places,
it includes members of obscure parentage adopted into a prominent
grdu@ wheréas in other places it is strictly limited to consanguinary
tiesal For ekample; among the Temnes where thé idea of clan is
étrang; the 'Pamily® is limited to blood relstions only and strangers
cénnot be adopted into the clen or claim the status of members of the
family;no'matter how long they may have lived with the group., In
other words;adoption has no place in Teme society, Further, if a
Temne woman of the Bangura clan (sey) is married to a man of the
Sisay clan, the fonner will still claim klnship with her own clan.
On the death of her husbend 0% the husband happens to die first,
she is free to go back to the Bangura clan or to be married to a man
outside her late husband's clan.

Among the Mendes, clan customs are not Quite the same. For
example,’ onée'a woman joins hér husband's family by marriage, she is

expected to remain in that family even after the death of her husband,
& protectorate Handbook 1947, - _J



75
She is not'free‘to return to her people or to be married to an
outsider Uniess she is prepared to return her late husoand's dowry.
The heir of the deceased ,usually the eldest surviving brother)inherits

‘the woman es_part of the late brother's estate. Among this tribe,
it is also possible for a man from an obscure family to be adopted.into
a ruling,family* with thé right of becoming a Paramount Chief some-day.
One of the.most successful Paramount Chiefs of Bo, the largest Protect-
orate,town;'ﬁas_said to be an sdtpted member of the Bongay family., All

_that is necessary at election time in such a case is to get some old
male or female member of the family to come forward and éﬁgrgfon some
native medicine that the aspirant to the chieftainship is a member of
that family. | |

~The greatest obstacle to social, political and economic progress
in the Protectorate and a handlcap to child training, is the general
mode of 1ife which 1s camprehensively referred to as'flative custom'.

. In many parts of the Protectorate especially in the Northern Province

-and parts of the Southern Provinces one such custom is polygamy. It
is argued;bylthose who practice it that polygamy is an economic
necessity and of course paganism sanctions it to an unlimited degree.
All that the tribal soclety is concerned about is that the brideéprice
must be paid'and the woman be taken in accordance with'native custom'.

" Although illicit sexualirelationship is "tgboo" in primitive soecial
life,it is a weakness of most Protectorate tribes -nd the majority of
caeses that. are tried by P-rsmount Thiefs are for "woman damage"e. i
It'may'aiso be stated that one of the pecularities of oolygamous ‘

households is the 1nf1uence thev glve to motaers over unelr onildren

’___’_,cd.,q__’ws-::r—:._ EPE 1Y C il =

*pruling fam11y. a family whose ancestors were founders of the central

town. (Fenton's Outline of Sierra Leone Native Law).
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end that which favourite siwes have over their mates. Doctor Raum

maﬁes some reference to this in writing ébout the Chaga ( en East
Africen tribe ):- "In difficult situations,as in the case of a
quarrel between father and son,or difference of opinion with a
daughter aé to tﬁe choice of a suitor,the child falls back upon a
mother s advice and on the counsel of a mother's brother," (1)

Gran&parents also play a very important nart in child training.

From the day the child is born until he is fit for admission into

‘& secret society the grandmother influences his life and in many
cases the child is petted and allowed to have his own way. The same
_ praqticé-is found among other primitive tribes for Doctor Raum refers
to grandparents' influence among the Chage. Says he "The transfer of
children to thelr grandparents is'thus of instructional éignificance.
Besides it involves ebdnoﬁic and legal arrangements. The first child
cen be claimed by its paternal grandfather as a return for assisting %3
the young couple to set up house and for supplying a special diet
dufingithe first confinement of his daughter-in-law., The second
' child is claimed by the meternsl grandparents. It is calléd 'the child
of the mother's people " (Q) .

Prlmitive mothers do not practhe birth control and .a normal,’
healthy sex life resulting in the getting of as many children as
p0551ble 1s taken as'the chief function of a woman., A long period
of ‘eighteen months or more is observed however during lactation and
in cases where the wife goes to her mother's hquse;she is not expected
tb return to her husband.before the child is weaned. It is very
difficult 1ndeed for a young couple to oppose this nractice; as the

time for dellvery approuche , the young wife is takenéﬁé a nattc? of
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course to her mother's house and frequently she is expected to stay
there'until per-child'is two years old. Sometimes the child staye still .
longer though the wife returns to her husband. No notice isg taken of
protests by the young husbend against this 1 actice. The grandparents
are as a rule less civilised -than their own children and through this’
arraﬂgement'thé grandchildren grow up in an environment vhich is
'retrogreseive and which is not in the best interest of their physical
and 1nte11ectua1 development.

In areas where melim influence 1s strong,a limited polygamy is
IpPFCthed in accordance with the teachlngs of the Xoran which enjoins
that a.man may marry as many as four wives if be can_give_the same
. love and devotion to each of them. The @ducated op semi-literate
' Protectorate natives regard luslim marriage as more binding than
hNative" marriage and they would even take to the llosque for blessing
ﬁives whom they had previously married according to native custom.
_Parameuﬁt.Chiefs however find 1t most imoracticable to accept the
"Muslim 1deal of marriage and those of then WhO orofess Islam are
only nominally so in ££§_§Z§S§§ggs. WWhere two wives,one married
according to native custon and the other according to Islam,have the
| same hquand;the latter wife enjoys superior status in the family.

_ Some of the Protectorate trfbes,as .is~common in other countries,
have spe01a1 names for their chlldren ‘either as their firstborn or
eccordlng to ‘the circumstences under which they were born. For example,
in a Mende fanlly the first boy is called Joe and the first girl Boi.
‘The flrst boy in a Xono or rlqsi family is called Sahr afid the second
is Tamba. Twins are also given special_names. Among the 'endes, the

names are Sao snd Jina and smong the Temnes a male or female twin is

called Gbese, These namee are generic but their exact significance is
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unknown. Of names given'becaﬁse of the circumstances under which the
child ﬁas born,the following may be menﬁioned: Jibao;a lende name
.::ﬁeahiﬁg 'save this one's When a mother has lost many children by
.death;the first surviving.éhild is so named. Although Creoles use
names of-Niéerian.origih;they too give special names t6 their twins
and other phildfen; Taiwo and Kayinde are names given to twins. Taiwo
is the name recetved by the first child, and Kayinde is the name
given to tbe'second child. 8.Ff, Esau and Jacob.The child who follows
- the twins is called Edowu and thé next child is Alaba. A child born
'oﬁ'a_Sunday is named Abiose and one born on bhristmas day is Abiodun.
'Thése némesglike_the Protectorate ones, are also generic,
| Ignorance; superstition and poverty .are more evident in the aver-

age Protectorate family than ambng the Creoles. A peasant farmer whose
inéome,éXcluding cost of food,is hardly more than £20 or £30 a year
'may have two 2o or more wives-and a nunber of children both natural
-'and adoﬁtqd{fof whom he is responsible. He may also have unmarried
brhthers;sisters;néphews.of nieces who 1look up to him as father.
Apart from using these dependents as helpers on his farm,he gets
-hardl& any other service from them.On the éther hand they are often a
1idbility to him: he may be called upon to pay fines on their behalf.
Small as.the farmer's income is,he has to pa& the vesrly tax from

ifo The head tax is 9/- per annum and the farmer may have to pay not
.'oﬁly for.himseifiﬁnt also for otlhe® malé dependents vho may be living
uhder his roof.Other items of expenditure are court fines which may
be frequeéht'if he is not on friendly terms with the Paremount Chief,
bride-price for a hew.wife and expehses connected with funeral

‘ceremonies. A farmer who cultivates a farm of ebout 5 or 6 acres may.

be deScribed as the averagdand he may have not more than two or three
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' wives, about five or six children and sbout four adult relations to
help him. Not even with so many helpers is he able to pfoduce enough
rice to keep himself and his family in reaébnable comfort, chiefly
becausé of the poor results of peasant farming. No child bofn in such
a family bgn be properly fed,clothed and educated and this accounts
for the inagbility of she many Protectoréte fathers to give their child-
ren primafy edupation. It is believed that such a state of affairs will
'.continue until;under more regular guidance and supervision of agricul-
tural expepts;farmers can increase their production,earn better prices
for their crops end so make an income of £200 to £300 per annum,

| .Even where the lsbour can be found,present-day farmers have not
the incentive for faﬁﬁing on a.scaie that would put them on the income
level suggested gbove. It is the belief that to become wealthy is to
5ec6me an-enemynof the Paramounp chief who will alwsys devise ways and
means of impoverishing any wealthy member of his chiefdom. Not even
educated natives afe free from this BE228Tana this is one of the
reasons why such natives do not return to their chiefdoms.

In addition to the financial limitations of Protectorate
parénts;there is dbnsfant fear of witch-craft and "poisoning". A
polygamoﬁs husband sﬁould not openly show preference for a particular
wife.of hé'will cause jealousy smong her mates. Such a feeling of
-jealousy among the wives is extended to their children and that is why
-a promlsing ¢child . in a polygamous household must be sent away from
home early, 1f his life is to be saved for future usefulness.

_ Whereas the Egungun and Hunting societies of the Creoles sre
not institutions which eé%y child must compulsorily attend, it is not

so with Protectorate secret societies. The Poro which is the chief male

éecret society and the Bundu which is the female secret society are an
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essential part of tribal education. These secret societies mean
ﬁuch in the lives of tribal people. Pregnant mothers receive
anté-natal treatment from menbers of the Bundu or female secret
.society and when the time for delivery coﬁes it often takes place
in the'Bundu.bmsh i.eo the place of meeting; At puberty, boys and
girls must go to Poro or the male secret society and Bundu to learn
the facts of sex and personal hygiene, if any oath of secrecy is
necessary durlng a political emergency, the men resort Poro to

- pledge themselves to secrecy in connection w1th the particuklr cause,
Tnitiation into a secret society is an importent part of tribal
educatiadbnd even children who receive western educatloﬁj;tgard their
education és'iﬁcomplete_until they join their secret societies.
The Paremount Ghief as head of the tribe is patron of all the
-sécieties in his chiefdom, 'It cannot be otherwise for accarding to
Profeséor'ﬂurray the obedience due to the chief 1s absolute because
he incarnates in himself the authority of the tribe." (3)

It sh@uld.be pointed out that in the matter of cultural and

. educationai standards,it is not only grandparents who may be
primitive but other -important adult members of the family also. This
however does not affect the child so much as when father and mother

" are not of the seme cultural stendard. It must be remembered that
-at the present time the infiitration of the Creoles into the Protect-
orate is very.éonsiderdble and as was mentioned in the previous
chapter children are born to them by native women. For example.
o Greole father may be the husbend or 'friend' of en illiterate or
primitive Wom‘a_\n° Where the mother ;s just a 'friend' or concubine,

the child may be taken from her and sent to one of the father's

educated relatives for training. If however thé Creole father and
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the:iiliterate Protectorate mother are husband and wife by natiﬁe
cusﬁom; the child remains with them and receives both primitive and
western forms_of treining. In most cases the children do not enjoy
the educational facilittes which they would enjoy if both parents
were educated. Nevertheless it may be stated that children whose
fathers_are Greoles 6r educated Protectorate natives naturslly show

a gréatef desire for and very often have greater chances of attending
school end receiving weétern training.

| There is also the case of Protectorate children who are given
to Creoles .staying in the Protectorate or to educated native mele
relations fof_trainingo These are the children who form the majority
in the ﬁrimary schools in large towns like Bo, Moyamba, and Makeni.,
(See administrative mab in appendix); The promising ones among them
are also‘given the opportunity of post-primary education in a central
school, a teacher training college or a secondary school. But for
the educational facilities these children are given by their guardiens,
thgy_would prefer to be with thebr own parents for a variety of
_reasons: guardisns are usually stricter thanparents; discrimination
in food; dress; etco is shown and it is often not difficult to 6bserve
difference of treatment to those who are the real children and others
who are juét wardse It is also not to the advantage of children

who belong to a higher social or cultural group to have these
Proﬁectorate dhildren;whOvpome quite primiti#e from ﬁheir'villages;
as playmates. From my experience, if Protectorate children eﬁgéééo

be 'adopted' under such conditions, they should be taken in between .
the ageé of 3 and S'jearso As many Creoles send their own children

to FreetoWn for schoolingéthe two different groups of children do

! v
not come together as a rule Bnleis during school holidays or on
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special occasions and for & short period each timé; In Freetown,
thepe is no other alternative than to train the children together.

It would seem to an putsider, especially a Buropean, that
Protectorate children who live with Creole guardians literslly live
in slavery. This is a mistaske and is a result of faulty dbsefvationo
There sre extreme cases of ill-treatment of Protectorate children
by Creoles but qn.the whole the children are better fed; clothéd
and educated and thére are many prominent Protectorate men and women
today who attribute their greatﬁess to'the.training they received
from Creole guardiaﬁsQ Tt must be stated that Creole parents

observe é stricter discipline than Protectorate parents. Protectorate
up to the age of Il Years ov even latey

'dhildrenhliving with their own parents, where such parents are
11literste or primitive, are left more or less to themselves scgrt e
when wanted to.shére.in some cunmunal works theylare allowed to
roam at willy eét fruits from trees everywhere, indulge in gossips
on cufrent chiefdom events, join_in street dances, play native games
end only return home in the evening in time for food, )

'.Although Protectorate children who stay with their educated
" reletives seem té fair better than those just deseribed sbove,
from careful study it would be discovered that educated Protectorate
guardians are wbrse.e#ploiters of.their own kith and kin. The |
evil éffects of domestic slavery which was practised in the Protect-
grate up ‘to neafly SO;years ago, still pers%is in same parts of the
hinferland; Consequently, the wards in Protectorate educated
' households do most of the manual work as the slaves once did, they
receive ée%erer punishment and as airule tﬁey are removed from
school earlier than their'guardiansﬂ children. An interesting

contrast is the practice of illiterate parents in the early days of
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the Bo Government School zz-zzgﬁistheir physically weak children,
their wards and slaves rather than their owh.%222"2511aren to
school. On the whole, credit must be given to these guardisns who
are responeible for theimajority of children found in Protectorate

- schools. - Illiterates do not readily send their children to school.

_ Tney naturelly prefer tribal education for.them and it is the clerk,
| the shopboyggg school teacher, the educated relative and the Creole
guardian who must be acknowledged as the emancipators of the past
and the hope of the future, gg;:i mans education succeeds in the
~Protectorate, western training will nave practically no mesning to

illiterate parents and hence it will be difficult to expect much

cooperation from such parents.

A
In referring to education within the tribe among Africansg
Jowitt Writeg;"millions of Africen children who have never seen the
inside of'a scnool nor reeeived 8 single.lessoh from one of thege

.teachers are also being educated as their father's fathers-wmezs

were educated long before the Europesns set foot in Africa," (4)
This education has an important effect not only on the 96 per cent,
of Proteetorate children who have no opportunity of attending school
but ‘also among the 4 per cent. privileged ones who are being educated
in the Miss10n, Native Administration and Government Schools found
in the different parts of the Protectorate.

In view of the important part Protectorate Becret societies

piay_in tribal education, one may begin with a deseription of these

societieéol_They affect the lives-of Protectorate children from
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infancj‘to adolescence, When the average Protectorate motler is in
pregnency, it is to the Bundu head-woman that she turns for care and
attendence throughtout the pre-natai period. When it is time for

. delivery, more than 50 per cent. of such mothers call in or are taken
to the head-waman again who acts as mi d-wife. in big towms, wives
of'semi-litérate and educated natives.p;efer going to a hospital ‘but

. the others go there only when the mid-wife discovers that the patient
1s at the point of death. The registration of birth by burying the
umbilical cord under a kola tree (for a male child) or a banana tree
(for a female child) is also done with due ceremony by some member
of a secret_society%l The naming of the child is done in accordance
with tribel ;gégt bj important menbers of the.society; In connection
with betnobhal: and marrisge, secret societies plajfem important part.
It is therefore necesséry at'this stage to say what these societies
are and what is tﬁeir place in tribal educationo

| The Poro is ‘par excellence the male secret society. Referring
to its 1mportance among African trrbes Professor W9sterman writes:
"Phe Poro Society is the formative element in the comrmunity life; by
initiatioh_a youﬁh becomes a menber of his tribe and this is the
greatest event in his life." (5) It is a socié—religious bond which
unites all elements of the community and even school boys of Protect-
orate origin must go for a few weeks into the bush during the school
holidays to undergo a rapid initiation before returning to school,

. Unlike English Becret Bocieties like the Order of Freemasons or the
Royal Ant#diluvian Order of Buffaloes , the Poro is intended for and
must be entered by all male members of the tribe. It is believed that
the Poro cult was known to the sncients and thaf the Purrus Campus of

Ptplemy refers to the'pqro Bush' of the Sierra Leone people. (b)
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Tt ig difficult to trace the origin of the Poro bﬁt it is believed
that it_eame from the Futa Jalon Hills in French West Africa,whence
its present possessors;the Mendes also migrated. Although the ilendes
claim to ﬁe_the_originators of the cult,it is believed that it was
handed down.by the Sherbros to the Temne invaders from whom it passed
on to itgzégkﬁgﬁl-ewne#su Tt is therefore not surprising that although
‘emong the suthern tribes of the Protectorate,?oro'is the most
eopular male secret society,it is glso an institution of the northern
tribes,who hewever use it chiefly for specialising in dancing and
hendicraft. Circumcision which is an importsnt function of Poro in
ethe southern provinces is done in a separate institution lkmowh-as
the Clrcumclsion Society among the Temes,Limbas and other tribes of
the northern province. In Mende country,the Poro is also a politizal
institution. A Poro council is conetltuted when there is some
political crisis. €. o thh Hut Tax Wap in 1898, In this sense it may
| be compared with a.native parlisment like the Pitso of Basutoland.
When formed as a couneil;it is compoeed of twenty-five members made
up of fifteen of the upper classes who form the inner circle or
"~ court of anpeal'aﬁd'ueuelly ten others. Five menbers of the council
act as. executive and the head of the council is known as the Grand
Tass0. When thus constituted, it mediates between the chief and his
people and its deliberations should be kept secret. Within it there
is a judicial body known as the "Kameila" to whom very grave matters
are referre'd° The decision of the highest council is final. All
"~ Poro ﬂembers are sworn to the greatest secrecy. The very entrance to
“the ‘'Poro Bush' or meeting olace is the gateway to mysteries which
must not be revealed to a non-member., The pass-word or secret sign

used by the society is assoclated with the p2hee place of meeting




e
| 56.

‘ or the purpose of meeting and members are sworn to unity (Wgovaya)
in cérrying out the decisions of the society. It is believed that to
break a pledge taken in the secret bush brings serious illness or
immediate'death ﬁpon the offender.. |
Déspite,its liﬁitations;the Poro is of great educational value.
It develops physical'fitnéss,mdral integrity, respect for authority
and unity smong its members. Like the training given to Spartan
youths of ancient Greece;courage,physical strength,power of endurance
end petriotism are the ideals. The time gpent in the secret bush varies
from a mpnth to three or four months but very much is done within the
period and the contacts made are most valusble. The long robe,like the
Toga Virilié of the Roman YOuth; worn by the inifiates; the marks on
his body;fhp name giveﬁ@fter initiation;the songs, dances,moral
‘instruction gex hygiene gpe some of the valusble possessions of the
Poro.boy. Hg is now fully equipped to share in the social and polit-
:ical'life.of his tribe._He can enter any Poro group within the tribe
énd claim éll the.privileges which belong to the members of the cult.
In Temne land,Poro may last for a year or more whereas in liende coun-
tfy;it never exceeds three or four ﬁonths. The reason for this
difference 1s that the vocational aspect of the institution is what
- appeals to.the northern tribes and expert rope-dancers,players of
Africén musical instruments and artists, acquire their knowledge and
skill during their training in the society. |
| if'the Pofo may be compared to a primary school,then the Wonde
sociéty'(Also a Mende secret society) may be looked upon as the
secondary or post-primary institubion. Its mysteries are more sacred

and to become a member of this soclpty,one must have first become a

Poro 1n1t1ate. It is regarded as the 'father' of Poro and to show

T
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its suveriority,no Poro can function when the Wonde is in session.
The literal meaning of the term is "woman-man" and it o iginated

~from thelcentral part ef Mende cogntry; where the Kpaa-ilendes live.
It is in this institution the youth is trained to become a warrior
end'all the greaﬁ Mende military leaders of the past weni through

| the societ&s"A'Wonde man knows ho-tﬁrning back once he has initiated

a movemend., It is.said that a Poro man may recant under extreme
pressure or for some personal gain but not so with a Wonde man. He
.is very trust-worthy once he has taken the oath of the society and
'he'is trained to face death boldly and without fear. Not even the
white-man will dare to nry into the secrets of this society whose
practices are shrouded with the greatest mysteries. Because its
'activities are unknown, it has been 1ebebéed as the "Black Hand of
" the Kpaa country." Its meeting plaee is usually in the thickest
:bush on the outskirts of the town and its menbers meet there on
‘conmon greund. In-Wonde there is n» distihction between a Paramount
Chief and his subject. On the contrary the chief is subject to a
punishment as severe,as that given to any other member who fails to
'uphold the Qigh traditions of the soclety. It-is alleged that the
' Rev'MaX'G;;rie;a Mende who graduated in Columbia University,U.Sch.y
jeopardised his 1life by writing sbout this society in his booklet
"01d end'New in éierra Leone" and he had to leave the country even
before the bublication came out. It is believed that if lir Gorvie
ever retprﬁs to Sierra Leone, he may render himself liable to same
serious physical or 'mental afflication or may even lose his life.
Like all Afriéan secret societies,the Vonde and the Poro en-

courage "spirit" worship vhich is really a form of enimism and the

o
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devils are the disoenSers of justice to evil-doers., It is believed
that in every great session of these societies,a victim must be
sacrificed to engure their prosperity. Wonde flourishes on a system
of “poisoning"'whieh it administers impartially to all its members
and it is through this medium, the victim offered to the devil is
handed over. When the deed is done,the family of the deceased must
be-told thatﬂthe Jonde devil has claimed him" and the act should
be reéerded-as a tribal honour and it must not be mourned. (1) 1
' ﬁust'state'that this deplorable practice is no ionger openly per=-
mitted though it is amdbtful whether it has been conpletely stopped.
on the otﬂer hand the educational and 3001al values of Wonde con-
tinue. to increase and the sacredness of pledges among members of
this society and even of the Poro is something which neither western
education nor Christianity has yet been able to inculcate,so effect-
itely; eﬁohg Africqn.thibeso
| What ‘Poro and Wonde are to the men, the Bundu is to the women.
-No Protectorate girl w111 con31der herself fully-eq ipped for life,
even 1f she 1s pr1v1leged 10 rececive western education,without going
through tAe Bundu society. Before referring to the attempbs made
by educated'Africans and Eurooeans to use the Bundu as a medium of
Sﬁreadlnc mass education in the Brotectorate, it might bHe useful to

| give a orlef descriptlon of this popular female secret society. The
l;Mendes refer to this society as the "Sande" society but the Temnes
qnd Susus use ‘the familiar title "Bundu" The Korankos,a tribe in
-the extreme north,use the term "Segere". In all parts of the Protect-
orate,desplte differences in.name,tne main object of the society
M"is to instroct in the tribal qualitites of womanhood and of wife-hood,

in_domestic ecohomy;dancing;singing;midwifery;nursing,fishing and
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in every trieal religious rite that concerns women". (¢ ) Among wnin-
formed. Greole women, the society is regarded as existing only for the
performing'of ourification rites prior to marriage. It is true that
clitori-dectomy is practised in all Bundu societies but that is just
one of the many functions for which the society is established. There
is a head—woman,the "Soko",who may b- regarded:es the head-mistress
of the institution. She should be a mazgig-e woman of considerable
. experience ahd an expert midwife. Her assistants should 2lso be
marrled women or widows. Protracted spinsterhood is regarded as an
unnatural thln in trlbal society end-althougn'wmnarrled women can
BQSZme members of the-society,they cannot be instruectors. The cost
of training 1s borne either by the ﬂirl's parents er by her future
husbando Before money economy was introduced in the Protectorate,
the fees were paid in kind. é&en today when the feess may be paid in
'money, the cost of training depends on the current prices of the
articles prescrlbed by native custom for payment. For example,if
paymenﬁ'should include a bushel of native clean rice, money paid in
'lieu of such rice should'be fired according to the price of rice at
'that time° |

| Among the mendes,Bundu is regarded as a secret cult embracing
social,political and religious functions. The head-women here is
‘both mid-wife,Woman_ehief and priestess. In the north among the
Susus, for eiample,the rite of purification is the sole function of
fhe'society'and Bﬁhdu'is looked upon as a native society existing
'only for that purpose. As is true of all primitive peopls,there are

no WPitten records of the work of tne organisation. The knowledge

is handed down from the nead-woman and her asq1stants to the injtiates
' R ¥
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and experienéé is the sole text-book. Whatever a woman should know is
taught so that the initiates may be fully equipped for life.

According to tradifion_the cult was introduced as the result of
a dream. Different naﬁes are given by different tribes to the first
woman instructor who had this dream. She is named Soko;Sema;Yoﬁgo,Yeligz
Sande Jo.aCcording té her tribe. The head-woman shomld name her assist-
ants according to thé;r respective ranks. Sowo-Gbra,Kambeh,lajo or
Maligba'are titles used by the different tribes for aszistant instruct-
ors,'(?)'Wheré mysteries are associated with the cult,the grove becomes
a sacre& spot and the head-woman as priestess '"must lead in the annual
tribal réligious fegtivals and prayers for the comaunity." (/0) It is
believed that the ¢ult is the possessor’ of a gpirit,the Kendui, which
1is said to Dbe inﬁested_with mystic powers: these powers bring down
destruétion upon all offenders. gg&gé::iﬂ%éys it was an offence punish-
able by deéth for any male person to violate the sanctity of the
sociéty by entering the bush or interfering with any of the initiates.
Even_in these modern days, it is believed that although Kendui inflicts
no death penalty,he can cause serious bodily harm like a sﬁbllen
scrotum or even impotence on male offenders. This made the society and
its officials very influential in the early days. Sir H.Luke who was
once Colonial Secretary, writing about the society in his book ﬁBIblio-
graphy of Sierra Leone" says " The influence enjoyesd by the Bundu
society isién indicatioﬁ of the position occupied by women in every
. sectioh.of the population of the country."

‘Because of tﬁe wrong ideas Creole women have sbout Bundu,many of
them still despise it. In spibe of this however,Bundu is flourishing in
many sections of.Freetown because of the growing infiltration of

Protectorate tribes into the Colony. It is not difficult to select a

g —-
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meeting place in PFreetown for the soclety as there are still many
"buéh" areas in the outskirts of the city. The practice of forcing
anyone who-épeaks di sparagingly of the institution to become a member
" of the society stiil continues. A case occurred-quite recently in
which thé_parents of the child who received such compulsoby initiation
took the Bundu suthorities before the Police Magistrate. The magistrate
found the head-womsn and her assistants guilty,according to English

- law, of an'offence and a fine was inflicted on each of the accused.
Although the cuit is not oPeﬂly patronised by Creoles,the head-waoman
is sometimes calied in privately by educated Creole women to give
treétment in céses of sterility or pregnancy. Childless Creole wamen
are even willing to become menbers of the society in some remote
locality in order that they may get a child. Some of these women do
becomg happy mothers_after patronising the society. We cannot however
coﬁclu@e anything from yhése;results which after all may be Just
happy coincidences;'Even 1f the getting of a child is due to the

work of the Bundu, in my opinion there is no treatment the Bundu

headrwoman-can give which cannot be done infinitely better by English
medical specialists. Perhaps such a beligf in Bundu treatment is a
modern insfance'of "According té your faith be it done unto you."

~ As part of a mass education programme,Government has become
intéreste@ in this society.. Before this, Buropesn missionaries had-
been quietly éndeavouring to exercise Christian influence in the
Bundu and a Me@hodist missionary at Segbwema in the Kenema District
(see administrative map) did very useful work among the Segbwema
.women when she became a member of their seqpet society. Although
_ educated-Profectorate_Africans look upon such associations with

suspicion and regard them as undue interference_with native customs,
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it is my conviction that if secret societies'must survive in the modern
‘world,it muét-becmne increasingly possible to use these societies as
a means of promoting useful scientific lmowledge in subjects like
| Bdby—craft; Semel Hygiene and Needle-worko If the methods of initiation
are also modernised, these societles will become popular even among
Greoleé?-i&;ggﬁgﬂgéﬁgated Protectorate girls who join the Bundu put on
.shoesgluse cosnetics and do theib hair in an improved style copied
from the dreole{ when. they are nearing the .end of their training and
can be_taken-found the town.

Miss:ﬁafgaret Russe;l;then Assisfant Welfare Officer,Sierra Leone,
reporting on welfare work in the Bundu writes:- "In 1945 Béventeen
- Bundu camps were held. Each camp.was attended by between 20 and 160
-girlé and lasted gbout eight weeks. The girls were taught physiology,
sanltatlon,domestlc science and child welfare: certain native customs,
1nc1ud1na singing and dancing were part of the daily programme. The
mutual respect shown by the chief Bundu women and the young teachers
to each other was good. " (1) The young teachers referred to by Miss
Russell are educated Protectorate girls who are members of the society
" and through whom the welfare work is done. To Dr Hargaﬂpf the Sherbro
tribe and Miss MacMath,then Senior Woman Education Officer, credit
'should be givén for stapting this welfare work in the Bundu society.
-Dr Margal organises a mid-wifery section and. the Education Department
the_Domestiq Science part of the course. The young instructors previous-
ly undergO'é'short course eith;r in Freetown or at Moyenba (see admin-
istrative map) where the doctor resided; In September 1945 twenty-six
teachers took a three months coumse at Bonthe,where Dr llargai then was,
ﬂefore they were sent to work in the camps prepared for them in the

Moyemba District and they succeeded through the active support and
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co-operation of the educated Paramount Chiefs of the district. The
scheme is making & headway and Government is voting a substantiel
yearly grant towards it. |
Anofher project of mass education is the lMende Literacy Campaign

which aims ét making all Mende adults literate in the vernacular.
Like the we;fare work in thé Bundu Society, this project is regarded
with ;uspicion by educated Protectofate natives, In a public meeting
‘held under the auspices of a committee that has been formed to raise
fﬁnds*for the maintensnce of Fourah Bay College as a full University
College, the Revﬁ Se Bo Caulker, a lecturer of Foursh Bay College and
a natiﬁe of the Protect&rate is reported to have said that "only about
15;000 dut_of a school-age child population of about 400,000 in the
?rotectorate were registered in schools and that he deplored what was
tént;moﬁnt to an unnec%ggg¥§ gn&gvernment withlnative secret societies
“end the wastgage of precious money on such interference to the
| unfortunate'neglect of proper school education." U&)
: With reference to the economic bases of life in African society
| Professor Westerman writes that "the Negro is a peasant; he loves the
culfivation of the soil and in it finds his real wocation .... Other
occupations, such as hunting anft fishing, rearing cattle or.plying a
craft arelpnly subsidiary to the_agriculture Which nourishes every
hoﬁsehbld'aﬁd is the foundation of all_ﬁaterial lifeo". (3) Again,
Professor Murray in his reference to the system of land tenure in
primitivé'SOciety says "In primitive society.there can be no such
thing'és ownership of land outright, any more than there can be |
ownership of the air or the rain. Land, air and water are the three
essentials of 1life, and they are the property of everybody, at any
rate of everybody in the tribe." (If) No description of tribal
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education therefore, can be complete which makes no reference to
farming activities in the Protectorate. In all tropical countries,
agriculture is fhe economic basis ofllife end is an important part
of the social system. In every towﬁ or village there is more than
enough lend for every man, woman snd child in the locality and the
- family 'bush' is hended down from father to son snd no part of it
should be sold to an outsider. The story of Naboth and King Khab
in 1 Kings 21, describes the attitude-of the Protectorate native to
his land, althoﬁgh through the Pmramount Chiefs occupation rights may
be granted to indiwiduals outside the femily or the tribe and even
to foreigners; The land is everything to the Protectorate native
snd fanmingliseaanecessity-for every member of the tribe, Every
ch11d has ample opportunlty to do farming which is an important branch
of tribal education. Just as children go to the secret society-
before'becoming full méMbers of the coomunity, so they must know how
to cultivate their father's farm before they receive their own 'bush'.
After leaving Poro a boy must he given his own portion of land to
zéultivate; He wili still be expecﬁed to assist in his father's farm
énd in the farms of other male members of the community. Lsboub is
just as communal-as land is.

The faulty methods of farming, the small size of land cultivated, 3
. the abgenée of modern tools of agriculture, are some of the problems
which confront the child and he cannot help becoming a peasant farmer
éf the same type as his grandparents.and his ancestors who lived
mény years before him., Illany of the social evils which primitive
- methods of farming encourage are also imitated: polygamy is looked
upon_as.an economic necessity, forced lzbour as a just penalty for-

“adultery, using the children to scare birds, hunt squirrels and tread

|
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palm nuts for the,ﬁurpose of extraeting oi;’as a necessary part of
successful farming, It is not surprising that with such a primitive
system of égriculture; poverty is still generai in every part of the
countryi ﬁusbands can only afford to provide one or two changes of
rafment for themselves and their wives and often the children have no
clothing at all apart from their loin cloths. It is true that the
farmgr in Sierra Leone is not adequately paid for his produce, For
'examplé in Angq}a{ an African territory under Portuguese possession,
the price of palm kerneis is £58 per ton approximately while in Sierra
Leone, anOtherlpart of the same continent, the price is between £18
end £19 per ton approximately. 05) : Still, if the farmer were able
to produce more and better crops;his lot,in spite of poor prices,
would Have been much happierﬁ This may sound like arguing in a circle
'for it may be-said-that_given the necessary imﬁetus in better prices,
the farmer would produce more., - It may also be said thet if the farmer
must produce more, he should adopt modern methods of agriculture dut
this would call for é considerable smount of cepital expenditure for
buying tools and this he simple has not got; "This vielous circle
must be broken at some point and if that is done by offering better
_ prices for the chief product of the country and at the same time
asking for an improved standard of production, the résults will be
gratifying. |
In deaiing with secret societies,T £2§2§”%§ the experiments made
to use these $ociéties,as a means of spreading mass education. It-
,:is equally ﬁrue that the Government haé a great opportunity with the
farmersg if a clear objeetive in farming is first of_all concelived by

Government itself and then every means is used to put the ideas

across to the farmers through the Government Agricultural Instructors.

—
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That would mean not only the importation of better seeds and
seedlings, but also directing collective farming, organising farmers
co-operative societies and even making Government grents or loans
to such societies to buy expensive agricultural machines. Klechanised
farming can be done with success in Sierra Leone but until it is done,
the economic futﬁre of Sierra Leone is gloomy; Tribal education in
férming by the same o0ld primitive methods will Simpiy perpetuate what
- has been responsible for much widespread poverty in a country that is
full of such vast agricultural potentialities o

Another side of tribsl education which cen be considersbly
improved is Africen art. Says Dr. Raum: "School 1ife would be dull
without'arto_lIn all tribal life, dan singing and dsncing are universal
while wood-carving and the fashboning of metals; clay and fibres are
almost everywhere limited to certain familiés end clens." (/b) Dr,
Reum's idea is fhat African art must find a place in the curriculum
" of Af?iéan schools if the idesl of African education is the develop-
ment of African culture, It must be pointed out however that fhe
nowledge of arts and crefts gained in tribal education either in the
.villagq; the ferm or in the secret society is seldom,if ever,improved
~upon in the Protectorate or Colony schools, The child who has not
the privilege of going to school has nothing to lose in the matter of
learning useful arts and crafts; On the contrary, the school child
who wisﬁes to ¥now much of such skilled crafts must look to his
uneducated tribesmen for instruction in this branch of knowledge. I
“shall deal later on with this defect in the Protectorate school system.
My intention here is to show the place given to arts and crafts in

tribal soclety and to diiscuss ways and means of improving these skilled
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-erafts outside the school system.

Up-to gbout twb or three decades agé;-the average adult native
spent his time either out dn the farm or in some other useful manual
'occupatipno Says Dr. Westerﬁan "Nearly everﬂhan is in his spare
_ time hunter or fiéherman; he has bags, baskets and hats to plait,
nets tbfknit; cloth to weave and sew; there are drums, dug-outs end
'mbrtarsifo?éarve; the house has to be thatched, a flew fence round
the homestead to be made and a thousand other things have to be done
| ‘86 that viork is never lacking." (I7) Like other primitive tribes,
the highést and best form of art is harnessed to religion. As music-
iany dencer or car&er; the Protectorate men is at his best when
engaged in these activities in connection with come religious
cerémonyi. Herbert Read refers to this difference in primitive end
modern art.when he 'says "Artistic creation meens for primitive man
thg avoidénéé of lifé and its arbitrariness, it means the intuitive
‘esteblishment of a stable worldd beyond the world of appearances,
in-whiéh'the éﬁbitrariness and mutebility of the latter have been
overcome;" (7))

The'average Proteétorate child born of illiterate parents and
living in some small isolated village, begins to aecquire his
kﬁowledge of weaving; pottery and carving as early as five or seven
years of age when he can imitate what the parents are doing. To
begin.with;|the child karns how to make the loom, spin the cotton
_'and weave.fhe yarn into long strips of cloth, The women prepare and
spin the cotton and the men weave the yarn and sew the strips into
'éountry_cioths; native gowns and other articies of dress. Among the
Gallinés; a tribe in the sbuth—Weéfern Province of the Protectorate,

very beaufiful'designs may be seen on the cloths woven by men who
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ére illiteratéa Referring to country cloth weaving in Sierra Leoney
Dr. M.C.F. Easmon writes "They show at its best the artistic sense,
the menipulative skill end the mathematical cepsbilities of the
natives as yet illiterate, in evqlving and carrying out such pleasing
‘and complicated desig_,ns. " (19)

In comnection with the di&ng of white manufactured cotton,
'pne native artist plays an important part. Designs are made on the
cldths_after they have been cut into small lengths for making different
'kindé of dress. These designs:are rubbed with candle and then sewn
and tied together with native réffia in order to keep them in_tact
,dﬁring the.dqﬁng process. The material is then stéeped in a native
indigo dye for three'or-four days after vhich it is dried out in the
Sﬁn and the raffia thfeads removed, The cloths are then washed and
-pPGSSed in order tq give them a Smooth and glossy finish. This
T1ndustry-is more advanced in NigeriJZWRere it is believed to have
spread'ihto'this country. The Temnes, Susus, and the Mandingoes are
the ieading dyers in Sierra Leone,

Tﬁe illiterate Protectorate natives are, through their own
_1ni£ia£i#e; improving their arts and -crafts and naturally demanding
hiéher pricgs for thems A large collection of baskets, mats, clay
pots, woodeﬁ spoons and country cloths may be found in Freetown where
'théy have a'ready markét; especially when ships call at the port. The
'articlés_are'bought.from different parts of the cpuntry at failrly
reasonabie prices and brought down to the Colony where there is always
a-éreat demand fop them. It must be emphasised that hendi-craft is
' 1afgely a spare time occupation in Sierra Leone as iB the case

generally in primitive African cormunities. éehhaeha%s&aﬁgqﬁuaa
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it is underteken between the sowing and reasping seasons. Farming
work has priority and it is only the aged -and weak members of the
tribe who undertske handi-craft as a fuli time occupation. If a
Vigit'ig_paid to a Mende village,for example, between the hours of
9 o'clock in the morning and 3 o'clock in the- afternoon, not more
than half-éAdozen people will be found. These will consist of very
0ld men and women, enfeebled by age and diséase; of whom the men pass
their'time_sitting on a hammock or lying on a floor close to a fireo.
Some of the mén will be found Weaving country cloths the cotton for
wﬁich is spupn by‘the aged female companionse The active and able-
bodied.mén; women snd children are out dn the farm sewing, weeding or
scafing'birds.- For them all forms of héndi-craft must be postponed
until theré is some.leisure from farming. |

| Muchihas been done to encourage African arts and craft$ In 1924,
.there waéla_British Empire Exhiﬁition in Great Britain when the best
products and industriés from all parts of the Empire were exhibited
at Wenbley and representatives were sent from the different Colonies
to givenany explanation thatﬂggg'be required about the countries they
represented- Sierra Leone was repfesented on that oceasion by the then
Commissioner of Lands and Forests, Mr. M.T. Dawe. About ten years ago,
a committéé to encourage and promote native industries in Vlest Africa
was formed"af Achimota in the Gold Coast. The committee functioned
for a while and a grant from the Colonial Welfare and Development Fund
was made;to'encouréée Africans to develop particular ﬁative industries,
Brick making, pottery and the making of beautiful African designs were
" some of the industries undertaken., The craftsmen were mostly illitems

ates but they formed an important section of Achimota College at that

time. Like other useful projects, this Gold Coast industrial effort
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experienced a set-back during the last world war but it is very

probable that it will receive a high priority in the Gold Coast
development planso | _

Boat rﬁaking is the speciality of the Sherbros and the Temnes who
live by the creeks. The boats ‘are needed chiiefly for the fishing
industi'y and for trade. The fishing boats are simply hollowed out
tree trunks accommodating only a few people at a time., There are
however larger boats with sails/made out of sawn ﬁimbero These are
used by fraders from Bullom end the river towns to transport native
foodstuffs ;andlpassengers to Freetown, Theré was en industrial |
school at Mobe, Sherbro Islands, run by the Roman Catholics end boat
building was one of the c¢rafts in which the pupils _specialised. |
Natives .of'Bonthe énd York Island still make their own boats shd build
- the frameewlork of the launches which travel between Freetown and the
Sherbro Islands.

As far es I am eware, nothing on the lines adopted in the Gold
Coast ‘has been done by the Government of Sierra Leone or by any other
local 'qu& to foster the development of arts and crafts among the
peoples In May 1946 however, an ordinsnce to provide for assistance
in the development of industries was passed and the Development of
Industries Board was set up with funds of £10,000 for disposal. From
this fund a"loan of £600 was made to a building contractor in the
Protectorate to'}aasist in the setting up of a building .end furniture-
.making business. This evidently is not the kind of assistance needed
by the Protectorate natives. What is really needed is a growing
interest in Af:_eican arts -and crafts by all those responsible for
African education in Sierra Leone with a view to improving what already
exists and td make it' 'p.ossible for children who attend school to build

-
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on the foundation lald by their adult relations and other members of
thelr tribe, For exsmple, African dyes can be studied with a view
to improving the colours used in weaving and designs also can be
improveds. One very serious difficulty experienced by the enthusiastic
teacher in the Protectorate who has not previously gained a knowledge
of local arts and crafts is that the illiterates are suspicious of
sharing their knowledge of these skills with one who has book learning.

: We must now refer to the most important part of tribal education
and that is, training in the art of government., It must be admitted

that'when the European came to Africa, he met a form of African
.Government which was 1argé1y of the patriarchal type. In those days
tribes migrgted from one placejto enother in the process of raiding
for cattie; crops end slaves. For example, the Temnes diSpossessed the
Sherbros of the Freetown peninsula long before it was acquired as a
settlemenf for freed élaveso_ The Lokos, whose vernacular bears so
much resemblance to that:of the Mendes, are also said to have migrated
from Mende country-to the north where they subsequently beceme slaves
of the Temme warriors. 1In these migrations, the warriors who led the
parties became 1eadefs of the ‘ruling’ house or principsl femily in
the locaiity% In ceses where the migrating tribe had no cause to
,fight or dlspossess other tribes, the ruling house was the oldest
femily or the first family to settle on the land. This custom is
significant because it explains why, during the election of Paramount
Ghiefé since the hinterland became a British Protectorate, rival
candldates make it a practice to glve a history of their family; how
their'anéestors got the iand; the wars they fought apd the families
or tribes théy dispossessed or took as slaves form the substance of
'thei.r speeches during theelectioneering campaign., Although their local
histbry does not exist in written form, the children of fhe Protect-~
orate gain quite an extensive knowledge of the past from their parents
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and eldeps through oral teaching. All the members of the household sit
around tﬁe fire in the evening znd the oldest male person present ﬁells
the audience about -the great warriors of the tripe and their achieve-
ments. In this way much valudblé information is given to children and
adults alike, ' '
o : e

- The curse of native rule before the advent of the European was thet
theﬂe?WEre frequent'inper-tribal wafsfand the most powerful warriors
Iﬁsually commanded the largest territories and owned the largest number
of slaves and cattle, Dﬁring the nineteenth century,may of the chiefs
wWho were not sb powerful sought the protection 6f the British Govern-
| ment againét their more powerful tribal neighbours. In other cases,the
British.Govgrnment took the inifiative_in promoting friendly relation-
shipslbetween.hostile.chiefs. In-eaéh of these cases,treaties were
' made_witﬁ the-recognised rulers of the tribes. Consequently one strong

‘claim to chieftaincy'till tqday is that the candidate should prove that

. he descends from a family whose ancestors signed a treaty with the

British "protectors"o'

In'the other Wesﬁ African tribal communities,the natives governed
themselves on a similar principle. In the Gold Coast and lligeria,emir-
afes_and suifanates i.e. territories rﬁled by native chiefs were such
any integral'part'of the structure bf tribal society,that the wisest
course when fhe'British people came into authority was to accept’ the
léte Lord Lugard's doctrine of indireet rﬁle. That meant that the féw
Britiéh adminiétrators were to act as friends,advisers and superviéors
of the recognised rﬁlers.of the people. The highly westernised native
' hoWever.seCS'in indirect rulé'a.perpetuétion of an unprogressive system
of7gevernment for in ﬁhe mejority of cases the tribal rulers are

| .illiterates. Zven those who are educated are mostly of the standard -
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six level and very few can boast of any higher educational attainments.
Beside this, as the Native Adninistration system in Sierra Leone has
not developed to the same extent as in Nigeriaz and the Gold Coasty
educated natives do not find much scoﬁe for service in it. It should
be pointed ouf that #2e Nigeria and the Gold Coast have larger chief-
doms and because they are more economically advanced,they coatrol
gréaﬁer revenues., It is felt that the Native Admiﬁistration system
has not proved a satisfactory method of local government and Lord
Hailey;the'author of‘ﬁn'African Survey”is ét present reviewing the
operation of this system'of local government in East Africa and he
should vislt West_Africa for the same purpose.

Tt seems therefore that just as sécret gsocieties, farming,arts and
crafts are patronised more by illiterate Protectorate natives,so also
for some time to cqme; it is the iess educated native or in sone cases
éctﬁa} illiterates who .will learn the art of tribal government as an
essentiai part of education and who will seek election as the rulers
of-their people. The educated native has other avenues of power cond
influence and he can establish himself more successfully by keeping
outside tribal society. Lord Haileya to whom I have already referred,
gives an accurate picture of the pre§ent stage of Native Administration
in Africa when he says:? "The system makes little appeal to the growing
:body,of educated,professional or commerciz} classes vhose interests
éxtend.outéide the tribe,clan or other organisation on which the
native éuthority ig based." (Q0) To the illiterate however,a good
villagé'is sfill_é place "where the headman and the elders are respected
by all," (ﬁ) So that while the educated and semi-literate em natives

are leaving the village to seek a fuller life in the detribalised parts

of thé country,the less favouréd ones i.e. the illiterategjmust still
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sit like the early Romans at the feet of their fathers to learn African
'.history;folklore and proverbs and to receive instruction in the art of
‘government in preparation for the responsibility of chieftainship which
they hope to assume some day.

A description of the Native Administrationlsystem in Sierra Leone |

- will explain why it has less appeal for the educated native. Under the
 system;a Paramount Chief,educated or igigigggte;cannot rule arbitrarily.
Court sittings;for_example;afe regulated and are held not more than
onée a week;the annual tax of 9/-;which_is now to be increased,is the
only legitimate tax that may be made on the people by the chief and

no Paramqunt Chief can lawfully'call upon his people to pay occasional
tributes as in the olden days;the Ghief and his assistants are paid

a monthly salary,which varies according Lo the size of the chiefdom
and there 1s no compuisory ldbouf for the chief's farm.Communal lgbour
is allowed only for pubiic purposés like cieaniﬁg of chiefdom roads
‘and clearing of swamps. The Hative Administration Treasury is under
the dual éontrollof the Ohief and the District Commissioner,a political
officer; the estimates must be approved by the District Commisioner

a before chiefdom money can be spent. Any Chief who is found guilty:. of
oppression,extortion or any other form of mis-rule must lose his
.Stéff.i.eq the syMboi of authority given to the Chief by Government

as soon és he is elected,either for a temporary period or permanentiy
according to the cifcumstances of the case. Elections are supervised.by
political officers and the Tribal Authorities are directed to appoint
.someqne who is acceptable both to themselves and ﬁo Government. ihere
Government disagrees with the pedple's choice, the elders are asked

to go back and think over the matter.

Joyce Carey writing on the Hative Administration system says:
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" Indirect Rule,like all popular successes,has now become suspect, It
is said_thaf it is merely é means of dodging responsibility for real
government, that chiefs take ad#antage of their immunity and officials
of-their Vicarious position." (a) In spite of this suspicion, Indirect
-Rule is the most successful method of local government which has yet
‘been introduced into the various African dependencies. The Rirect Rule
of the Germans in Africa-was the method of the conqueror and gave the
JgoVerned no share in its'own government, Thé Bule of Assimilation
which is the boast of the French Colonial Administration is a heritage
ffom-the_anéient Roman Empire. Every African subject according to this
systém can call himself a Frenchman Jjust as Paul,the Jew of Tarsus,
claimed to be a Roman citizen. Indireet Rule has done much to develop
the African's faculty for government and if self-government is to be
achleved as early as possible in any British Colonial dependency in
| Afrmca,the.foad must be through a develooment of the Native Administra-
tion system, To effeét'this; a rapid advance of Africen communities
must be'made possible through more scﬁooling for children, spread of
- literacy among adults,development of mass education and social welfafe
schemes through the various Government departments{ In short African
educational instituﬁions must increase and methbds of trival education
must bé improved. |

Already;constitutional changes are taking place in Sierra Leone and
the otherIWést African Coloniés° In the Sierra Leone Protectorate,there
'is provision for a District Council,giving Parsmount Chiefs of the
same district and other chiefdom representatives an opportunity to
meet fbgethef with the Distriet Commisioner. From each District Council,
two representatives are appbinted to.the Protectorate Assembly which

gspeaks for the whole of the Protectorate. In this latter body, 26 Para-
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mount Chiefs represeﬁt the 13 districts of the Protectorate into which
the 205 chiefdoms, }28 of which are under the Wative Administration
Syétem;have been politically divided. In a recent meeting of this
Assembly,Government tabled a draft of ia> Land Acquisition Bill for
its consideration. The object of the bill was to give the central
government - not the Native Administration - power to scquire land
for public purposes;.This bill met with such a étorm of opposition
from the Paramount Chiefs that Government decided to delay the passage
of the biil_iﬁ the Legislative Council and to send it back to the Dis-
trict Councils for further cohsiderationo In the proposals for a
reconstifuted Législative Council,the Protectorate Assembly is to
'become.an electoral body for members who will represent the Protect-
orate;aNine elected‘Profectorate representatives should sit in the
new council if the proposals are gpproved by the Secretary of State
”for-the Colonies. )

Protectorate”meMbérs of the pfOposed Legislative Council may be
1Iiterate in English 'ér Arsbic. In other words,illiterates in English
may be elected. This,of course, is one of the gg;%igésgsof educated
Africans against the draft proposals; The general feeling of Colony
and Protectorate educated natives is that all African representatives
in the council should be educated or at least be literate in English,
i?eo they must have attended,at least,a primary school. Success in
ﬁhis direction will depend,however, on the efforts of all educated
Sierra Leoneans and on Governmepto An improvement of tribal education
on the lines already suggested and provision for a wide extension of

schooling through central and local governments and the Christian

Higsiond,. The. AlimddiyysN sect of Muslims are also engaged in education-
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al work in the Protectorate and they too should be allowed to play a
bart in the development of Protectorate education.

;n the next section,T shall shor what educational facilities are
availdble.ét present in the Protectorate and how much more should be
prov1ded,1f the peoples of the Protectorate must make their own contri-
bution to the development of Sierra Leone and the progress of the world
in. general. Later still,T shall deal with the synthesis that must take
place'in'order:that the educated ﬁesternised African may realise the
importance of pulling his weight ip the tribal organisation and that

the'more limited tribai personnel may accept without suspicion the help

of their more fortunate educated brethren,
3o

With the'tribal,beckground in the Protectorate,the more westernised
form of.education has not.yet been.regerded as a necessity for all. The
Proteetorate child can keep away from school and yet be usefully
employedlen the farm, receive a fair amount of knowledge of hygiene and
local history, moral instruction through story telling, dancing and
singing and come to man's estate without having snything to do with the
“white-man's book", Such a training however,carries with it many limi-
tationso In the first'place; it narrows the child's world just to his
immediate ehvironment. For such a child the world consists of his
Village;his‘tribe,his family and himself. Everybody outside this circle
1s a stranger and must be treated with fear and suspicion., This is not
. peculiar to Sierra Leone nativeso With prlmitive peoples everywhere, it
is not until the trader, the miesionary or the political officer arrives
that. their world begins'to expend and tribal relationships widen into

inter-tribal or inter-colonial or even inter-national relationships.
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It must be pointed out at this stage that thetdifférent local tribes

havé certain peculiarities and customs which make $Z8 those who are
.'-receiving western education sﬁbjects of special study. Differences in

| 1anguége;secret societies,arts and'crafts also reveal that in eacﬁ of
the prlnc1pa1 tribes, there are forces at work which must be taken into
account to assess the full value of child training in the Protectorate.
For example,as was mentloned in tne first chapter,among the Mendes,
penitence for wréng-doing is regarded as a sign of ﬁeakness and defeat
end is'usually followed by a heavy penalty in the form of corporal
puniéhment{compulsory lgbour or a heavy fine and no pity is shown to
the guilty party. The lende man ig slow to forgive and his greatest -

. weakness is nis vindictiveness and this is one of the traits the Mende
child inherits from his parents. Another weakness is.the way in which
merbers of this ‘tribe succumb to difficulty. For example,a group of
Men&es may pledge themselves to secrecy or to carry out a plot but if
a 1iffle pressure is put on some member of the group,either in the
nature of strong medicine or'severe flogging,the plot is soon unearthed
and the ring-leaders discovered. Some years ago,the boys of the Bo
Government School went on strike. Among the gtrikers were children of
_different_tribes. Pressure wag put on the senior boys to expose the
plot and it was through the I"ende boys that the authorities succeeded
in finding éut the causes of the trouble.

The Temnes on the other hand, are not so plisble. Highly conser-
vative in d150051t10n, partly because they live in the remotest parts
of the country where they are cut off from civilisation bndnpartly
~ because of luslim influence, they have a very strong aversion to
‘weetern civilisation. They ghow a stronger dislike for the educated

menbers of their tribe than most other tribes do. The effects of
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-clgn relationships aré'greater in Temne~land than anywhere else in the
Prqtectbréﬁe. Consequently there are fewer churches,still fewer schools
and tribél customs are the only sanctions recognised among them. For
example,While it isfcomparatively eaéy to breek into a secret society
"ﬁushﬁ in;Mende-land to convert it into a public thoroughfare,this
cannof.be attempted in Temne-land without serious conseqguences.

i At school, teachers must take these differences into account in
dealing with lfende and Temne children. I have observed that while
Temné teachers éethn quite easil& with Mende children,very few
‘teachers of Mende drigin.woulq welcome the idea of teachiné in Temne
country. In an earlier chapter, I referred to the tribes and their
distribution. Speaking generally,it may be mentioned that, from

' pefsdnal ébservﬁtign,the children of the South-Bastern and South-Testerr
.Provinééé conform more »r less to the lMende pattern, while those in
'the North.také after the Temne pattern. This of course takes into
account, the differences which geogrgphical and historical factors
{mﬁst:bring-about in particular chiefdoms and districts of the same
pfévinceog' h

_ The question which may naturally be asked at this astage is why are
there such di#ersé standards #1 education and social developmentd

' betweenathe:hatives of the Colony and those of the Protectorate? For
example;how is it that while nearly 60 per cent. of Colony children of
 schoo1.age are in séhool; there are only 4 per cent. of Protectorate
children receiving a westernised form of education? Why should the
learned professions,higher appointments in Government and mercantile
.éstdblishmeﬁté which are ern to Africans be filled largely by Colony
ngtives evén in therProtectorate? How is it that even among the aged

Creoles;absdlute illiteracy is unknown and the-féw who csnnot read or
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write can fepeat vhole passages from the Bible from memory,recite

lines from populsr hymhs and repeat set prayers and part of the

Church Catechism? Why, in short, is there so much vesternication in
Freetown when many parts of the Protectorate are still undevelop=d

and backward? Thé answers to all these questions are to be found in

a stud& of the history of .the country.

In the first place,British pioneers had been operating in the Colony
for about a-hundred'years before they turned their attention to the
Protectorate. With the many inter-tribal wars of the last century, the
British Government did not declare the hinterland a Protectorate till
1896, The earlier years had been spent in entering into treaty relation-
ship with various chiefs. liissionaries had already begun to lgbour in
tﬁe_Protectorate. Men trained at Foursh Bay College as teachers and
cathecists had been sent to differént parts of the hinterland and
Protectorate natives were already.attending Colony schools. For all
thatg when the Hut Tax "ar took place in 1898, Europeans, Creoles and
'even educated Protectofate natives were regarded as allies of.$he
Government in"imposing"-an unlawful tax on illiterate natives and
'therefére no one who could speak English,whether_whife or coloured,
missionary,trader or government official, escaped death except for the
few who héd previous warning and.who reached Freetovh before the
_pufbreako_ |

The 1898 War was a set-back to educational development in the
Protectofaté in tha£ although the missionaries continued to lsbour
theré; the parents were most most reluctant to send their children to
school. Only weaXklings and glaves were allowed to attend school.
Pavourite sons and relations remained at home and received tribal

education only. This accounts for the fact that in the few cases
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where educated natives wanted to become paramount chiefs,they founi
it difficult to succeed for they were mostly adopted sons of those
whom'they claimed as their fathers. |

~ Another reasoﬁ for the late development of education in the Pro-
tectorate ﬁag the difficulty of communication until sbout twenty years
ag0. ?he éonstruction of the Sierra Leone Railway began in 1285 "the
gﬁage of vhich is only_two fect =ix inches since it wes considered
that the trade of the Colony did not justify the use of heavier
'rolling stdcko"'@S)'The railway reached ite present terminus on the
main 1ine;Pehdembu;a tovm 227% miles away from Freetown, in 1908. This
joumney, it is regrettable'to sey, takes two days still because the
trains are slow and passenger trains do not run at night. !lotor roads
-'wére-not started till after the 1914 - 1918 %orld War; In fact, the
road programme in the Protectorate started sbout 1928 ,two years
'after a topographiCal survey had been conducted. Before the motor
roadsfwere cpnstrueted, river towns like Bonthe,Sumbuya and Pujehun
(sée administrative map) were'Gery important commercisl centres
i while the greater part of the Northern Province remained in isolation.
This explains why apart from the Church Yissionary Society's activities
at Port Loko,a creek in the Northern Province,micsionary efforts were
largely confined to the Southern Provinces.

As in the Colony, the Christian liissions have been largely respon-
sibie_fof the spréad-of education in the Protectorate. "Thereas in the
Colony, the Qity Council and Rural Areas Council,the local sovernment
'institutions, do not "manage" schools, the Wative Administrations in
.the ?fotecforate have 19 of the 187 schools. There are 4 Government

schools,one of which is the only secondary boys' school in the

Protectofaté,s schools owned by the Ahmadiyya\ luslims,3 private
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Unassisted schools, 71 lission Unassisted uchoolq and 91 T1qsion

~ Assisted schools. QY) Of the fifteen thousand odd children in these
schoolsg,over thirteen thousgnd are in the I!lission schools. The Hission
Assisted schoois employ about 500 teachers;the majority of whom are
‘uncertificated, Figures for Unassisted scﬁools are not easily obtaine
able but it may be rough1J estimated that in the Unassisted Mission
schools,there.are an additional hundred or more teachers. Despite low
" rates of pay,the amount spent in salaries by the dhristian llissions

in fheir ASsiéted‘schools in 1946 was nearly 817,000. &s)

. The tﬁo Christian denominations who lead in educational work in
the_Prétectorate are the United Bréthren in Christ's ngggéﬁ and the
Roman Catholics. Of these two, the former maintain 29 Assisted schoolg
and the same nunber of Unassisted schools and the latter esre responsibie
for 17 Aselcted and 10 Unasq1qted schools. These are all based on the
1946 figures aq‘they Zam are the most recent fighres’ available, The
Unlted Brethren in Christ's Mission began their work in Shefﬁro-land
along the Bumpe Rivgﬁzgggﬁdto Shenge and Rotifunk and on the main
railway 1iﬁe to lMoyamba where,at present,they own the only girls''
sécondary school in the Protectorate; from lloyamba they spread on to
Hano,Tiama and right on to the heart of Xono-land where they maintainb
a flourishing central school sspar with séparate boardlng'dejartments
for boys and glrls at Jaiama, a town 77 mlles from the nearest railway
.Utatlon. On the rallway branch line going 1nto Temne oo untry,this
mission has educatlonal centres also. At Bonthe in Sherbro Iqland,one
of thelr oldest statlons, they have & primary qchool of near1y 300
puoils. They also had a boys secondary school at Shenge. This school was
replaced by the AIbert Academy in Freetown which became the secondary

BchOOI fOI’ Unlted Bl"e'thren in Chrlst B'IlQSlon boys f'norq a]lparots of the

A
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Protectorgté. The achievements of this Mission have been great. They
have raised up an African ministry consisting of Protectorate natives
and school teachers mostly of Protectorate oriéin..Consequently, they
have less apﬁrehensions gbout the future of their work. As an American
Miesion, the education they provide is partly academic and partly in-
dustrial ahd_the many 1itefate mechenics and artisans.found in differ-
ent parts. of the country are mostly boys of this Mission.

The Roman Cathoélics and the Anglicans héve followed a similar
course of expansion. Starting from the Colony,they next went to Bonthe
and the river towns,then to towns-albng the railway line and finally
to towné on the motor road. It may be observed however that the
Gatholics have not established themselves in the Northern Province.
Their only station there is in the mining town of Lunsar. The Anglicans
have churches and schools in towns where there were flousishing traders
from Freetovn or Bonthe énd-their statiops are mostly on the railway
-fthain 1ine-between Bauya and Pendembu. Their evangelistic and education-
- al work ié impeded by lack of funds and because about Zths of their
-~ pastors are natives of the Colony who cannot speak any of the Protector-
‘ate vernaculars and so cannot cooperate effectively with the teachers
lwho are supposed to be under thqir direct management. The Sierra Leone
Migssions, the name by which Anglican work in the Protectorate is
known;is céntrolled from Freetown by men Who do not imow sufficiently
of thé Protectofate to do effective school or church administration.
Two Protectorate natives were ordained into the Anglican ilinistry about
a year'ago. If a few more would find their ﬁay thither, the success
which ié attending the work of the United'Brethren in Christ's llission,
would also bé exberienbed by the Anglican Mission., As managers of

schools,liende or Temne pastors should be successful and should exercise
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greater influence than Creole pastors on parents and teachers,

The Methodists have gone to the other extreme by staffing
their Mende Mission with European Missionarieso. Although these
Europeans overcome thé language difficulty and enter into the life
of fhe people more fully then Créble pastors they are not as a
rule as successful as those pastors of the United Brethren-in:
Christ's Mission who are Protectorate natives., In an extensive
tour of the Protectérate which the writer did quite receﬁtly{ he
" lived with Anglican, Methodist, United Brethren in Christ and
Americen Wesleyan Missionaries, He was able to make a comparative
study of the evangeliétic and educational work of the Missions
and after investigation_he came to the conclusion that mission
work in the Protectorate would thrive best under trained native
leadership. If the Mende; Kono and Temne boys are given a sound
éhristian education up to.university standard and their future
partners receive an education of the same standard as Colony girls,
Ghristién'Missions in tﬁe Protectorate will have a glorious future.

The schools in the Protectorate may be divided into Infant,
Stendard and Secondary departments. In the big towns such as Bunumbu
and Taiemg, there are Mission primary schools starting at Standard
I or Standard II and ending at Standard VII. These schools are
called *Central' schools and they have boarding departments. Native
"Administration schools begin with a class of infants whom they take
up to Standérd II in four years. Each year a new infant class is
admitted and those th have already been under instruction are
promoted. In this wa& the school is gradually built up. It is
expected that these schools should go as far as Stendard IV after

which the children should pass on to Government Central Schools, The
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Native Administration school at Potoru near Pujehun was one of the
earliest schools started and it has reached the Standard IV level
end it also runs a boarding department. Three of the Government
schoois'hre'of primary stendard; one of them is used as a practising
school by the Njela (Government)'Training College students, one is
to be taken over by the Native Admintstration end the third which is
a boar dlng school is to be reorganised as a proper centreal school
starting et Standard V. Bo School (Bovernment) and Harford Mission
'School are boarding schools° The former is the only secondary school
for boys and the latter the only secondary school for girls in the
Protectorateo

In referring to Bo School, Mr. A.K. Thula, one of the original
puﬁils-says; "One of the most outstandlng achievements of the Govern-
ment of Sierra Leone at the end of the first decade .of the estsblish-
ment of the Protectorate was, the founding in 1906 of a school,
gituated et Bo and intended in the first insténce for the sons and
nominees of Protecﬂorate Ghiefs, the majority of whom had loyally
assisted in the consblidation of British rule."rGM) Here is a short
historical account of the school by Mr. C.P. Ellis, one of its past
ﬁrincipéls;._Says Mr. Ellis "Bo School was established in 1906 during
the governorship of éir Leslie Probyn and with the encouragement of
the'Secretar& of State, the primary aim of the school being to trein
up a new generation of educated chiefs. The school was run most
successfully for many years but it became increasingly spparent that
it was not fuifilling the burpose for which it was primarily intended.
| In 1959'of_the'252£?éramount Chiefs in the Protectorate only 20 were
ex-pupils of Bo Schooleescess For this_reason the curriculum was

extended in 1937 to enable boys to take the Junior Canbridge Examination
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"In 1940 it eppeared that the time had come when Bo School should

take_a further forwara step in order to fill a growing need in the

Protectorate; namely the estsblishment of a secondary'boarding'
school for.bo&s; The approvel of Government was obtained and the
school started on its new career in February, 1941, The present
aim of thegschool'is to form and strengthen the character and to
develop the intelligence of the boys s0 as to fit them practlcally
as well.as 1nte11ectua11y Tor the work of life," (£Y))

The fees in Protectorate schools are lower than thosge charged
in'Colony.schools: the infants in the Mission Assisted schools pay
6do a month as compared with l1ls., in the Colony, Children in the
standards pay between a 189 and 1s. 6d. a month as compared with
1s. 3d. end 2s. 6d, a month in the Colony, The fees in the Nabive
Administration schools is 10s° per annum. Government day schools
charge the same fee as Native Administration schools. The Government
boarding school at Koyeima, a primary school, charges £5 a year
1nc1uding maintenance which is also the fee charged by Mission Central
-schools with boarding departments., The Becondary school fees are
£7410s. per annum including'maintenance at the Bo School and £10 per
'annnm including maintenance at the Harford School. These fees, that
is secondary school fees, compared with those charged in the secondary
day schools in the Colony which range from £7 to £12 per annum, reveal

secondary gwi
that Protectorate boardlnglechools are givgi almost free education.
In spite of such low fees in Protectorate schools parents find it most
difficult to give their children even a full primary education,

Although the percentage of children of school age in Nigeria who

are actually.in schools is even lower than it 1s in Sierra Leone yet
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the following figures from the 1946 Nigeria Education Department
Report'may be of interest. The apprdximate number of children in

primary schools in Nigeria in different provinces was as follows:-

. Boys Girls
Western Provinces 182,000 46,000
Eastern Provinces - 214,000 49,000
Northern Provinces _ 44,000 10,000

440,000 105,000

The actual number of childrén of school age for that year is unknown
but it is likely to be more - than the 1942 figure which was 73 millions.
(38)  In sierra Leone during the same period, there were 10;062
children in €olony primary schools and 15,031 in Protectorate primary
schools. lThat was out of an estimated étgg£l pépulation of about
4egfgkgggeaé-childreh; The position in Northern Nigeria is just as
unsatisfaétoby as it.is in the Northern Province here. Developments

in thé Southern and Eastern Provinces of Nigeria have however been
considereble probably due to the fact that the two main rivers in
Nigeria, the Niger and the Benue, are navigable for very long distances
| whereaé most of the rivers in Sierra Leone are not so. There is also

a grend network of motor roads linking different parts of Nigeria with
the capitai-and transport facilities are greater. Reference has already
been made to the advenced standard of the Nigerian Native Administrationd
This is =an additional reéson for the more rapid development of education
" in Nigeria. |

The age prdblem'is more serlous in Protectorate than in Colony

ave the oﬂ:—sp»-'\ha of
schools. As most of the children emsnebe—frem 'bush' or semi-literate

_ as soon as 15 deswable
parents, they are not as a rule sent to school in—$ime. In the big
towns and in important mission areas the exception may be true. Although

Government education authorities insist on having children of a suitsble

age in algxs?otectorate schools, the Missions, especially the Catholiecs
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~and the United Brethren in Christ's Mission know from experience

that such a restriction will not be practicable for some time to
come » 'All children are therefore encouraged to attend schoonl,
including, those who may not be of a suitable age and Education

Officers end Supervisors have since realised that the same age

. étandards.cannot now be enforced in Colony and Protectorate schools.

Education in'fhe'Protegtorate has been concentrated in the

Southern Provinces. The Northern Province where only asbout 1 per cent,

.0of the children are in schools has hardly been toucheds Speaking

generally, there is an educational awakening at the presgnt time
thrdughout_the Protectorate . The description given by Professor

Westermann of the educational forces“influencing the African of today

summarises the situation in the Protectorate at the present time.

Says Professor Testermann "Today the African youth is no longer

. moulded éxclusively by tribal enviromment. A wider world is opening

for him, a WOrld'Shaped mainly by Buropean activity; Sooner or

later, directly or indirectly, he comes under his influence, in towms,

mines, plantations, and other work centres; . by every innovation in
ecpnbmic-life and in technique; through contact with fellow workers;
through direct intercourse with Buropeans; and through measures

passed by the.adminiétfatidno These are the factors that educate him

" and shape his 1life by giving him a new outlook; new standards of

value and undreamt of possibilities of developing his faculties.

One of these educational factors is the school." ®9)
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lMention must now be made of the type of school buildings
grovided;Eylthe"different education authorities; lMissions, Native
Aaministrations and Government, It will be realised that lLlission
funds ape_iimited and the development of e%angelistic work has
first claim on such limited financial resources. 8till, almost
invériably; there is airequest b§?§aramount Chief for a school
. immediately after o mission station is started in his chiefdam, In
.some cases the Ohief may even wish the school to precede evangelistic
'worx,IW£¥§§'§i1 the restrictions on labour, the school building and
the teachers' houses are usually erected at'very small cost to the
ﬁiésion a8 local building materials and chiefdom labour are provided
freé. This pracpice is nét peculiar to Sierra Leone; Africans in
Nigeria, Belgian Comgo and many parts of East Africa have helped
Christian Missions in a:similé¥2¥o provide schools for their children.
A school must be on the Gowermnent assisted list before it can receive
a building grant up to 50 per cent. of Xk® its expenditure from
Gdhernmentol As.a rule Mission schools do not begin with Government
éssistance so that unless the peopie provide local bullding materials
and iabour or, alternatively, the necessary funds, lission authorities
will not find it edsy_to eMbérk on educationa; work in the Protectors.
éte;- Mission funds are used fa paying the cqst of'fhe lease for the
school and ghurch compound, corrugated iron-sheeté for the roof and
perhaps timber for doors and windows.

‘The type of buildings used by the Missions as schools is the
open barri; a rectangular hail; with low walls and possibly a midale

partition. ' This is what is often described in books on African
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education'as_ a 'bush' school. There is plenty of fresh air snd
dﬁring '-the dl;y season, it is an ideal school-room. During the
rains, it is not so comfortsble. Tornadoes i.e. strong winds
bfteﬁ aécompanied by deluging rain which are so common in Africa,
cause much discomfort to the pupils. The rain drives into the
building in sheets and eveﬁ éfter the rain ceases,the class-rooms
lare very cold and wet. An improved pattern of building was devised
'by the Education Department for the Native Administrati on Schools
and this is the stahdard type recommended for all Protectorate
primary day scﬁools‘. Instead of an open barri, the walls are
raised to ghout 11 or 12 feet and fhere are a humber of doors and

' .windb.v.vs in proportion to the floof'space.. - There is & middle wall
partition and each half off the building may be screened into two |
clasé-rooms,' 80 tha’c a building pf 54} feet by 211'_':_,-"- feet (external
m.e'asure.ment) may provide for four classes. (30) Iliseion schools
which are 'already on the assisted list should be able to provide

further accommodation according to

Athis design, as half 0f the cost can be recpvered fram Government.,

| 'As a. rule,'-_-EehOolS' aré-conducted in single-storey buildings
ma@e of -mufi-blocks raised on cement foundations. The roof may be
‘of 'bush’ éficks or sawn timber covered with corrugated iron., In
the wfite_r's" tour of.the Protectorate already referred to he visitgaeé
Native Administfation and the Methodist Ilission schools at Tikonko,
seven,_.millelé_ from Bo on the motor roads The contrast between the two
schools was most striking: the site chosen for the Native Administra-
tion sc_ho'ol was on a raised ground in a central part of the town and
near the niain motor road; _fthé building waé iarger and of a superior

g_uality;_ the compound was spacious and the teacher!s house wmas—s8
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- was a building of four rooms, something bigger than what Mission

~ teachers. have, the equipment and furniture in the.chiefdom school
were adequate and the children were looking very smart in their
school uniform.’ No Mission will be ¢ble to maintain its primary
schools on such a scale and yet the Tikonko Native Administrati on
school.provided what may be regarded as minimum requirements for
running a good infant department of only two classes.

| .This difference in ouality of building and equipment will

continue unless Government provides greater financial assistance

"to Mission primary schools. The Missions are already spending their

utmost on education whereas Native Administrations can still vote

a 1little more from their revenue. With the rising cos1s in running
'primary and-seeondary schools, Mission institutions must give way
sooner or later to those run by the Native Administrations and this
Wlll only be repeating what has happened in England in the 19th and
20th centuries. (cf. New Education Act 1944). EBducation is the
responsibility of the stateo Local Governments are a part of the
state and they should righily play a leading part in the maintenance

~and control of education.

5o
We must now ascertain whether the Protectorate schoois are
..repeating_tne mistake of the Colony schools in the matter of curri-
culnm.- whether the type of education given in what is essentially
a rural community is as academic as what the city and Golony village-
schools provide° In the Nigeria Ten Year Educational Plan, reference
'.is made to a '"Memorasndum on Education policy for Elementary Rural

Schools end New Middle end Secondary Schools" preparedby'Mr° C-R.

3ﬁtler; 0.B.E:, then Acting Director of Education of that
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dependency. Writing on the type of education suited to the needs

of the country, lr. Butler states "In order to prevent the drift

‘.of semi-literates-to the towns, the first consideration is to provide

eleméentary education in the villages with a strong rurel bias suited

to the environment and local needs of the neighbourhood. The aim

will be to provideZ%fllage child with such an educafion as will

enable him to become a more useful menber of the village whether as

. g farmer or a craftsman,"  (31) This relation of the curriculum to
thelneeds of the.community is aiways advocated in theory dby educe-
tionists in West Africa but the practice is to provide a type of
primary and secondary education more suitable for the clerical service
apd tﬁe iearned professions: the type of education which in the |

' paét'in India'or_in Britain turned university graduates into
newspaper§ sellers when they could not be gbsorbed by the Civil
~8ervice.

With the tendency in British West African Colonies to make
conditions of service in Government snd commercial firms more
satisfactory for clerks than for technical workers, the aim of the
average séhooIboy even in a 'bush' school is to go from one insti-
_fution to another until he obtains the Cambridge School Cert;ficate

_‘or some similarlﬁaper qualification that will fit him for a élerkship
'in the Civil Service. In the Nigeria Ten Year Educational Plen
already referred to, it is stated that "unfortunately secondary
education is_regafded primarily as a means of éntering quernment
éervice and principally the clerical service . Unless the secondary
‘schoolboy is'willing to take up other types of employment; and the
sylldbﬁs_of.these schools is modified to meet the needs for expanding
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secondafy'edubatiqn; disillusionment and unemployment will result."

This also describes the danger for the average Protectorate boy

in'a secqndary schools, 1In Sierra Leonelthere are numbers of cases

where men who have been trained as teachers or agriculturists give

up theselﬁrofessions afterwards in favour of a clerkship. Going to

a teacher training or an agricultural_training coilege is regarded

by some Protectorate boys as a meens of getting free post-primary
education which will eventually enszble thém to qualify as clerks.

‘Aparf-from the industrial type of education given by the

Uhited Brethren in Christ's Mission in their schools at Talema and
at.Jaiama; the curriculum in Protectorate primafy and secondary

' schoolé follows. largely the dolony model., To refer again to my
educational visit; I saw the two centres of industrial education
named sbove and_I found that the training in agriculture, tailoring,
building,: carpentry and weaving was giyen is such a way that the
bdys made . them their vocation after school days. At Jaiama, I séw
carpenfers who received all their training in carpentry in the Jaiama
Central School. I also met a tallor at Taiama, who after receiving
his ?ﬂiﬂaéEEEgﬁin that school went down to Freetown to complete his
training and returned to the school as the master in charge of
tailorihgo As part of the school routine in these two schools,

' é class spends every other day out of doors doing industrial work
S0 fhat at least two full days are devoted to such work by each class.
i discovered however that when the pupils got to stapdard VI, they
spent less time_qh industrial work because they needed more time
to preparé for the First §chool Leaving ExXamination, the same

examination as is given in Colony schools, the subjects fdr which are
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Arithmetic,English,Geography,History and Nature Study. This I regard

as a defect in the_school system. The school authorities should ask -
the Education Depaftment'to ﬁrovide a public examination of an indus-

" trial kind in the special activities.in which the pupils have been
trainéd.'C§rtificates given to successful candidates would serve as
professional certificates or diplomas and they would give pupils a
greater love for their spe€ial crafts. To spend five years in indﬁgtrial
work and attempt to switch over to a more academic type of work in the
sixth yeér'will give pupils neither the Fifst School Leaving Certifi-
cate nor that high level of'attéinmentfin industriallsubjects in their
final year. _

. -In-the ofher.primafy schools I visited,the usual school subg cts
were téughf daily. The time table provided for Arithmetic,English,
History, Geography, Nature Study, Hygiene, Religious Xnowledge and
Physical Training. Singing, Drawing and Handwork,where taught, were
notlgiven as nuch attention or taught with as much efficiency as the
'public examination' subjects. This is a deploréble state of affairs
in a country which is so depenfient on its craffs and which loves to
spend its leisure.time in singing..

. Hoﬁever much schools in the Protectorate wish to follow an academic
type of education, heads of'boarding schools must demand some manuel
laboﬁr from their pupils as it will be most difficult to maintain them
.oﬁhéfwiseé it wili be rea;ised that the fees charged for maintenance
are much below thé present cost of living. This will therefore explain
why although on the whole,pupils in Protectorate schools must engage in
manual occupations,those who are not doing this as part of an indus-
 tria1 or vocationél training, quickly forget-all about it as soon as the

necessity for such a kind .of work no longer exists. Something must be
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done to correct this defect sb_that the average educated
Protectorate child will teach others by example the'dignity of
iabourf;.however high he may climb up the professional or social
ladder, Manual training which is eﬁtirely determined by limited
,financé is apt to be far too much of the routine type and it
fails to give opportunities for initiative for creative expression
such'as'ﬁould enrich the whole community when its educational
administrat@g%s;recognise these values, I do not,want to decry
the valgé which accrues from the fact that, when children are
responsibie to a certain extent for the running of the school,
they'feel especially thet it is their own valued possession.

. -Apart from producing misfits in a fundamenfally agricultural
community; an academic curriculum is making Protectorate education
more:expensive then it might otherwise be; . it is widening the
gulf'betﬁeen the papents and theirrchildren; it is failing to
provide.a training which will best fit the majbrity of children
~ for their adult life and it is also not adequately providing for
the few who will eventually need higher education. Where greater
emphasis is 1aid on agricu;ture and industrial training, the
pupils can be taught to grow and make things on a scale that by
increasing the fevenue of the school will make up for any reduction
in fees. The average Protectorate parent is a peasant farmer whose
income as I have said before is not more than £20 or £30 a year.
Thé.most that such é parent can give his child is primary education.
The children who attend Mission @entral schools or primary day
-schools which are far removed from their home towns do not get much
help from parents_Juét because the parents are poor. Apart from

going home for the weekiy supply of food every Saturday, childeen
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have to depend on guardians or on their small earnings for odd

jdbs-dane~after school hours, for the cost of their education.

I knew & boy who went to the bush every day after school to get
fire-wood which he sold to provide himself with school fees, food
and élothingo.

A former Director of Equcation, Sierra Leone, in framing a
policy of education for the Protectorate -wrote: "There will be, I
think, n§ dispute tﬁat the objects of Governmept should be firstly
the dissemination of elementary instruction as widely as ﬁossible
aﬁﬁ secondly the provision of facilities for secondary education
for those who are likely to profit therefrom ; In both cases
practiéal subjects and particularly agriculture should form essen-
tial'pa;ts of curriculume" (33 _Until'the-economic condition of
ﬁhé Protectorate improves, schools of the Penn School type, St
Helena Island, UoSodo, would be the most suiteable. In addition to
the usual Schqol subjécts; agriculture and industry play a very
important part in the Penn School curriculum; there is a programme
of community development where what is learnt at school is demon-
strated in the community and teaﬁhers actually go home with their
pupils;to carry out this community service. The school is so run
thatlapart from the 5_dollars paid as entrance fee, no fees are
'chargedo p | |

. The Bo Government School and the Harford(Glrls)School at
. MOyaMba'are; as I have said, the only secondary schools in the
Protectorate but as these schools were in reality primary schools
_ until a few Years ago, they very 1argely contlnued wabh to teach
7subjects which they had.been teaching befqreo For example, at the

--Hafford School no foreign language is taught and_no science subject
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besides Domestic Science. At Bo Schooly Algebra, Geometry-and
Biology afé the only new subjects taught in the secondary classes.
I ﬁnderstand that General Science is to be introduced shortly in
éddition to of as an alternative to Biology. These two schools
still have primary'classes and there are members on their staff
who are not qualified for secondary school work. Bo School has
four, ¥gguates including +hg Prineipal. Although these two schools
prepare,thelr pupils for Cambridge examinations, yet because of
this defect in the curriculum the pupils cannot be selected straight
from the Protectorate for further education.

To.ghow the seribus effeét of a defective and limited curri-
cuium in.Protectorate secondary schools, here are some examplk s
of what hés been taking place; Two boys offered for teaching in
1944 éfter passing the Cambridge School Certificate examination.
Both' of them had a gpadé III pass and one of the two had exemption
from London Matriculation without a foreign language. A third boy
wanted to do engineering but he had done no science just as the
first two had done 332§§§§uage.- The engineering student was sent
~to the Prince of Wales School for a preliminary course in science.
This he did for nearly two years Eefore; unfortunately, he had a
mental breakdown and he had to go home. One of the two students
~ who ﬁanted to teach was also sent to the Prince of Wales School to
do Latin for two years after which he matriculated and entered
Fourah Bay College. The second student who wanted to teach is only
'.ndw beginning a $we science coﬁrse at the same school as the otler
'-twp and he is preparing for the Higher School Certificate examina-
" tion.

The Port Loko. district Chiefs awarded a scholarship Just over
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a year -ago.to a pﬁpil of Bo 8School. This student coﬁld not proceed
straight fd a mediéal school in the United Kingdom even though he
had. passed the Cambridge School Certificate examination. Science
again was the difficulty. He too is only now beginning a science
course at the Prince of Wales School as a preliminary to his medical
studieso The most recent case is that of a pupil who was the only
grade 1 candidate in Sierra Leone in the 1946 Cambridge exminations.
He too is studying Latin privately to enter Fomrsh Bay College for
én Arts degrees The Paraﬁounf Chtefs are very worried over this
| difficuity of a restricted curriculum but Government can do nothing
until'quaiified specialist ﬁasters can be found to teach the necessary
_subjeCtso A science haster has fecently'been posted to Bo School
and anméster'for claésics will be appointed as soon as one is avail-
able; The Harford school hopes to improve its staff in a similar
wayo
In both Colony and Protectorate secondary schools, oral and

written French should be a subject of fhe curriculume The British
and French possessions in West Africa are contiguous and it is
necessary for residents in either group to learn the language of its
neighbouro There is the poséibility of greater commercial and
political'activity between English and Frénch subjects and a know-
'1edge'of French will ensgble Sierra Leoneans to be of service to their
fellow Africans in French Guinea and'Senegalo

_.If only these wealmesses in curriculum in the primary and
secondary schools could be eliminated, the Protectorate children
could compete with Colony children for,appointments in Government or
mercantile clerical service, they could be successful artisans and

cbuld also be trained successfully as primary school teachers.




129.
Added to this; if only Protectorate children were given a systematic
training in practical agriculture the schools would proéduceg
educated natives who would return fo the land, live among their ovm
people-aﬁd thus enlighten them. With the development of local
| govepnment in the Protectorate, there is scope for educated natives
in the éhiefdomso "Even if these natives serve as chiefdom clerks,
teachefs.in Native Administration schools, medical attendants or
agricultural instructors, they will improve their chiefdoms by
_applyiﬁg_tb-their home conditions the improved methodé of living
they have learnt at school. This,of course, assumes that they will
enﬁoy'the confidence and cooperation of the Paramount Chtefs, the
Pribal Authorities and the other edult members of their society.
I should a;so state that Sierra Leone is primarily an agricultural
country and the products from the land can be of more eéonomic
value if.sécondary industries are started. The children who will
Ifﬁléy,ah important part in this economic development are nov in
Lschbol'énd'in the language of the late Doctor Aggrey of Africa, I

- would say, Protectorate children like those in otler parts of West

' Africa must have "not less §188848%ut more sciences" Het seience

in the 1imited sense of Canbrfidge School Certificate Chemistry and
. Physics 5ﬁt the science that will give Sierra Leone expert techni-
cians, industrialists and farmers. |

With fegard to the curriculum in the_girlgschools{ the subjects
tdught should:be both practical and of a high academic standard.For
example, some research should be made on local foodstuffs and their
preparation in connection with the teaching of Domestic Science.

_Hygiene end Needle-work should be more generally teught than at

- present. The future usefulness of the educated Protectorate woman
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will depend on the type of training she receives and if she is to
_take her rightful place in Protectorate society,a curriculum related

to modern needs should also be designed for her.
6o

Adcording to the 1946 figures, the number of teachers employed in
Mission scnools in the Protectorate was 430; Native Administrations
éqplo&ed 22 teachers in their 13 schools and the 4 Government schools
had ebout 30 teachers, If this total of about 540 teachers represents -
the number of teachers responsible for the teaching of over 15 thou-
sand children, the average approx1mately will be 1 teacher for every
"50 Du.pils° From th1s one may be tempted to conclude that the Protect-
orate schools are adequately staffed. When other factors like the
'uneven distribution of pupils in the classes and the qualification
g of the present teachers are taken into conéideration, it becomes
clear that the position is far from satisfactory. The Director of
Education has said in his educational development propnosals that
even to increase the school population up to 20 thousand and to
replace unqualified and unsatisfactory teachers, the training
colleges;and'Fourah Bay Training.Department.must send out at
least SO trained teachers etery year for the Protectorate alone,

‘The Mission schools have many teachers without paper qualifi-
cations., The present'nead teachers of two leading 'central' schools
" in the Protectorate are uncertificated. At least 75 per cent. of
the Mission schools, especially those belonging to the Roman
Catholics and;the United Brethren in Christ, are in charge of
teachers vho are not holders-of the Government Teachers' certificate.

Training colleges in the Protectorate are creations of less than
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two decades ago and the awarding of a iower grade certificate knovn
as thé Elementary Teachers' certificate to Protectorate training
coliege students begaﬁ less than ten years ago. Many of the older
teachers had to prepare privately in their own spare time for the
Teachers' Certificate examination and in the sbsence of regular
refpeéher.courses uﬁtil two years ago when the Sierra Leone Protect-
..orate TeachefS' Union startéd such a coursé, those dffering for that
examination did their preparation with much difficulty. Vith the
increase of ee*%&#&ea%eé-teachérs %h‘%ﬁeEﬁziggzgféﬁfgﬁw?galarcely
due to the successful work of the teacher training colleges,
ungualified head teachers and assistant teachers are doing thelr
utmost to get .a profe351ona1 qualification.

Certificated teachers in Assisted schools up to 1945 were given
an annual grant of £20 by Government in addition to whatever salaries
the MlSSlons paid. These conditlons improved in 1946 when Government

‘paid up to 75% of the salaries of all certlflcated teachers in
Assisted primary schools on a salary scale which was the same as the
Govermnment teachers' scale. The Board-of Educat;on has:ggcommended

. that Government should pay 100% aof the salaries of certificated
teachers in primary schools and 75% of those in secondary schools.
The a1m of the Director of Educatlon and the heads of lissions is
.ge\izﬁfgd31%hzhzﬁzmigggglgcfé%%xﬁgalned and gertifiected teachersawho

The provision made in the Protectorate for the realisation of
fhis aim and the steps which are being taken for the development of
teacher tfaining may now be examined. In 1928, an elaborate scheme
fdr.the defelopment of Protectorate education was drawvn up by'the
Director of Educatioﬁ,Mr H,S.Keigwin. The scheme was originally

. £27 000 4o, 000 .
- egtimated.to cost 837 thousend in 1929 rising to & ] o in
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19233, It was to include a central Protectorate college with a depart-

ment for the trgining'of teachers. Referring to this scheme in
.Sessionai Paper No. 5 of.1957: Educational Poliéy in the Protectorate,
Mr W.E.Nicholson then Director of Education writes: "The complete

. scheme was téo expensive for the financial resources of the country
end the only part of it to be imélemenfed was thg establishment of the
Protectorate @ollege at Koyeima (only 22 miles from 30) in 1929,
Njala College was closedldown in consequence and unfortunately Koyeima
came to grief in 1930 and was itself closed too. " Before the Koyeima
Gblleée'experiment.was made, the only teachér training centre in the
Protectorate ﬁas at Njala; where attempts had been made to train
téachers. From 1919 to 1925 the college produced only eight teachers
wh§ were used to staff six Government rural schools. The syllsbus

and scbpe 6f'the college were improved in 1925 but when Koyeima was
established in 1929; Njala had to ciose down as stated gbove. Ten
.yearé later; Government reopened Njala as a training college for
Native Administration school teachers and Government Agricultural
1nstfu§tors° The college hés been running successfully for eight
years but Government is hoping_to expand the scope and size of she
N3ala on a new sitq:kMagburaka;gs to become the Government College

in the Protectorate for téachers;agricultural instructors, forest
'raqgers and*other'teqhnical students and its establishment is

| - contemplated under the Sierra Leone ten year development pién,

The limitation of the Njala trained teacher is that his academic
standard of education is low. He is admitted to the college at
standard six level, trained for two years in academic and professional
subjects énd ihen sent  out to teach in infant classes and the lower

sténdardS'of primary school. Courses are provided in English Language
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including phonetics,Arithmetic including practical work,Nature Study

including school gardening,Hygiene including first aid and physical

‘training,Handwork including drawing,History and Geography,!lethods and

Principles of Educationo'A$ the end of the course,successful students
are aWarded'the Go_vernment Elementary Certificate.

The ¢éourse in the'other Protectorate teacher training colleges
is the ‘same in standard as that of Njala save that the training at

Bunumbu. lasts three years and Religious Knowledge is a subject of the

'curriculumq The Bunumbu Un;on College waé established in 1933 to

train teachers and cathecists for the cooperating liissions running

the institution. In 1937, the then Director of Education in his

‘attempt to withhold financial support from the Bunumbu Union College

stated: " It is a'matter for consideration whether Government may
pr0per1y'give_finahcial assistance to a scheme for proselytisation

in combihation- with educational development. Even were it to do so,

it is improbable that the institutiqn would appeal to Catholic or

lMohammedan candidates." (33) This attitude of the Director could not
be reconciled with the liberal sﬁpport which other West African
Governme nts wére givinglto liission teacher training'colleges.The
claim of Christian religious bodies to train the teachers who are

to teach in their schools and to have a hand in the training of

teachers generally is explained in the Hiétory of English Elementary

Education by Frenk Smith . The opposition to the establishment of a
state "Normal" schoold in the 19th cenﬁury in England was " so

':geeéa great.and 80 heated that the Government withdrew the scheme

'w1th1n less than two months after its publication by the Committee,
" and econcenfraled enhirely on SuPPorhnq mshl:uhons with a Sectarian bias.

BY . In ngerla, the lMissions have flourlshmng teacher training
Lavgely suppovecl by Government.

colleges at centres like Oyo,Uzuakoll, Ibadan and Awka, Not long after,
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the Director's attitude to Bunumbu changed probably because the #

Roman-Cathbiics also.came into the field. %“hen the Roman Catholics
began their own college,they got Government to support the'institution
financially from the very first year of its foundation in 1942, This
college is situated at Bo and its scope of work is the same as that
of Bunumbu and Njala with the exception of the great importance
attached to Religioﬁg Instruction.

| The three trgiﬁihg polleaes are now working for a common Govern-
ment certificate, thé Elementary Certificate to which I have already
referred. Each college is made to draw up its own syllabus and to
submit it to the Bducational @epartment for approval. With a view to
qualifying -for a higher salary, a few students from these training
colleges prepare privately fog two orlthree years after leaving
dollege'fqr_the Teachérs‘ Certificate examinétion° The subjects
required for this examination are the same as those taken at cdllege
but the standard is considerably higher. A few have obtained the
Teacheré'-certificate in this way. Togetheg ﬁhese three colleges'
are turning out on an a#erage'about 40 teachers annually. The
efficiency of'Bunumbu and Bo datholic Colleges has~ been increaseds
A grant of-£26,000 for six years has been obtained for the former
and £15,000 for the séme period for the later from the Colonial
Development and Wélfare Fund. Bunumbu serves all the leading protest-
ant Missions in the Protectorate and it therefore has a considerably
1argef stu&ent roll than the Bo Catholic.College° The American
Wesleyan Mission sk had a training college at Gbendembu (22 miles
west of Makeni on the motor road) but they have decided to transfer
.their.stﬁdents to Bunumbu as they feel the work can be more efficient-

ly and more economicelly done there. The Church of England Mission

o woman
recently seconded a femelte missionary to Bununmbu so that Pemslewomen
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_ be trained
teachers for Mission schools might also é; tﬁggeo

I had the opportunity of spending a week-end with the Frinecipal
of Bnnumbu Goilege,Rev WoEoPrickettrand I was able to see this
institntion at work. My impressions were most favourable., The lay-out
of the compound is beamtiful and three sides of the guadrangle,east,
| west and north,contain ﬁell-built houses which are used as lecture
rooms,chapel,student dormltorles and masters' quarters. Bach cooperating
Mission provides a "whlte" Missionary on the staff or pays £450 per
annum in lieu of this provision. Other members of the staff are paid
from the'rerenue of the college which includes the yearly grant
from the-coionial Develepment and ﬁelfare Fund on the basis of £45
per annum per student and é? per annum'per student from each cooper-
atlng Mission° The college has an agrlcultural section under the
management of an Afrlcan tralned in Ameriea. A section for training
teachers in designing and erectlng buildings and in furniture making
eﬁﬁﬁié increase the usefulness of the college course. I should state
that none of the tra1n1ng colleges provides such a section.

If the position with regard to qualified male teachers has been
unsatlsfactory,that with regard to female teachers has been more so.
To begin with, the percentage of girls in Protectorate schools is
low. Referring to the small number of girls in these schools, the
Direetor_of'Education says " Unless within the next few years, we can
materially improve the position regarding the number of girls in our
scheols; welshall merely be building up-a very lep-sided and inefficient
system of'edlueation° " (3%5) To account for this defect in Protectorate
education;we'ﬁust remember'that in primitive society, women are given
a lener status than men . In the West African Coast towns,African

women are demanding equality with men by proving that intellectually,
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at least, they are not inferior to men., Still the complete emancipation

of women such as is knbwn in civilised countries is yet a far ery in
tribel African communities. It should theréfore not be surprising that
it was only in 1942 that¥ a teacher training scheme for Protectorate
girls started. The scheme is a one year course taken in Freetown. The
girls are housed in a hostel on the Fourah Bay College compound but
they are under thé exclusive management of the Education Department.
Although they live in the college compound, they do not share in the
lecture programme of the college or in the social activities of the
-'students; inrfact;ali contacts with fhe University College and evenlits
teacher training department are discourasged. A course-in Infant Method,
Domestic s;ience and in the teaching of the lower standards in primary
schools is arrangedﬁby the Department., Most of the students are selected
from Harford Schooi; Moyemba. In several cases where the girls are too
l young for training; they are given scholarships to secondary schools in
Freetown prior to training,

An experiment'was made a few years ago to admit a girl who had
reached the highest form at Harford into the then Women Teachers®
-Training Go;lege; now amalgamated with the Teacher Training Department
at Fourah Bay, where the standard of entrance'was Junior Cambridge
certificate;'This girl naturally found difficulty with her academic
work; although she did very well in her practical teaching. The
result was fhat gshe left college without a teachers' certificate.*
Until Protectorate girls with at least Junior Cambridge Certificate
for which Harford girls now prepare, offer for teaching, this special

one year course which could be successfully lengthened to two years
and .the course for girls at BunuMbu which is Just being started

* Since writing this, six Protectorate girls who had just taeken the
Junior Cambridge have been admitted to the Fourah Bay College

Teacher Trainlng Department. - .



/37.
are sbout the best training present recruits can receive. The
" existence of a Lady Educétion Officef in Bo is also of considerable
advantége'to female teachers in the Protectorate. This officer makes
. frequeht visits to the schools and'she gives expe rt guidance to both
trained 5na untrained teachers. As far as I am aware, there are no
certificated female teachers in Protectorate primary schools. At
Bonthe and Moyemba, the United Brethren in Christ and the Roman
Ga*holic Central Schnols heave one or two girls who have taken the

Foursh Ba.v colle eTeacher Training aoursesbult rhevj have not Succeeded In

passng ¥ the Certificale Exammnation.

The demand for educatlon in the Protectarate 1is already becoming
as great as it is in the Colony and the sum-total of vhat the Paramount
Ghiéfs Séid in their 1947 Protectorate Assembly meeting regarding
education was "Give us more schools and better qualified teachers."
The plan of educational deveiopment in the Protectorate makes
provision for these two essentlals dbut,quite naturally,lays the
emphasis on teacher tralning. The llagburake Training College scheme
to which I have already referred should include a teacher training
department which/ will train téachers to teach up to the highest
-classes in primary and central schools. Magburaka will cafer for
the two types of teachers now being treined at Njala and TPourah Bay.
To'aVOid duplication of work,Njéla will close down as soon as
Magburaka is started and all teacher training for Government and
Nativq;AdMinistratibn schools in the Protectordte will be done in
this new collége. Such,at least, is the schemel

-,Thére'is a feeling among educated Africans that teacher treining
for both the Colony and the Protectorate should be done at Fourah
Bay Géliegeo Although the claime of such people have a precedent

in the United Kingdom wheré it ié maintained that teacher trazining

colleces
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colleges should be associated with universities or actually be
departments of .such universities,1t is doubtful whether even for
thelcolony é:aé priﬁary schools;Fourah Bay will be the teacher
training centr_e° The Sécretary of State for the Colonies,!'r, A.Creech
Jdnes, has éﬁproved of the establishment of regional colleges in
Sierra Leone,;Gold Coast and Nigeris. According to his despatch " the
fUnctions-of these regional colleges would include the tréining of
non-graduate teechers for secondary schools" (36) From the remarks
of the Director 8f Education in the Protectorate Assembly meeting
reférfed to above,the work of the normalldepartment at Fourah Bay
may be-takeh.over by the regional college when the ister is
éstablished. Sierra Leoneans are against the estsblishment of a
regional_cbllege except as a technicél-college and they are strongly
opposed to the idea of teacher training being one of its functions.
- It is'maintained that while Fourah Bay lasts esra full university
:coliege, the_normal départment must be kept within her walls.
- Anyway all fhis relates to the future. At present,teacher training
fér both priﬁarj and secondary schools in the.Colony and Protectorate
is being guccessfﬁlly done at Fourah Bay. Both in the university
and normal departments, there are students in training for Protect-
orate'schoolé and the. University Diploma course which has been
.in abeyance auring fhe war years is to be re-storted in October 1948,
As T said.in the section on teacher training in the Colony,
until conditions of sérvice for teachers improve,recruits of the
right standard will not be forth-coming. Even now there is a dispar-
-'ity in salafy'scales between agricultural and teaching students
of similer academic and professional gtandardé of qualification,

“trained at Njala. Their edutational standard on admission is'
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standard six (primary.school) ;5 the teacher- training student
receités,two'years)training and the agricultural student three
'yesrs;'at'the'end'of.the training, the latter student is appointed
at an initisi salary of £84 per annum while the former stddent is |
given a start of £54 per annum. Furthsr the agricultural student
:gets-a.pensionable jbb inf Government service after training'and
he can rise steadily without further academic or professional
quaiifiéation to £480 per annumj the teaching student is appointed
ltq a Hati#e;Administrstion-schooi without any rights of pension.
Tt is true that teaching is still the "Ginderells" of the professions
. in many parts of the world but in a community like Sierra Leone
with. such a high percentage of illiterates, estimated roughly at over
50% in the Colony and over 90% in the Protectorate;everything
should be speedily done to give teachers.all the encouragement
_they deserte. |
A revision of teachers salaries is recéiving the consideration
. sf-Government_at the present time. The details of the scheme are
unknown to teachers but it is hoped that they will have some
relief fromfthe present very serious economic gtrain and be given
adequate financigl means to maintain theip rightful pace in |
'-'societyq;If the scales are satisfactory,. teachers will measure up
‘to the. qualification requirements laid down and the response to

' studenks Yo Fram as Yeachers

applications for teaehee—tsa&n&ng will be more satisfactory than

- it is at bresent,



Chapter IV, o

The Administration of Education.

In the 0010ny, there is a system of dual control in the Assisted
‘primary sehools as provided for in the Amalgamation Scheme to which I
have already ,ref_erredo- In theory, the schools should be "managed"through
locai school boards by the various Missions owning the school dbuildings
and only equipment and teachers' salaries should be provided by Govern-
ment, "In piactice,'héwevér,' the amalgamated schools are controlled and
run by Government,the school boards being pretty well ‘dead letters' "
( |) Government not only appoints the staff,pays their salaries and
pr'ovides all equipment, but also receive_s the school fees( about
one-geventh '. of the cost of running the schools) _which afe paid into
| Government ‘revenue. | With very few exceptions, the Missions have neither
improved their buildings nor kept them in good repairo They maintain
‘that Government pays no rent for the buildings,that school boards have
little or no revenue and that real control of the schools rests with
Government. None of these excuses cen bear close scrutiny. The intention
| of Mr. Keigwin in 1929 was .that Government and Missions should share the
burden of-adrhinistering primary education. The school buildings are
still being- used for church meetings and it is unreasonsble to expect
rents from Government for bulldings meny of which are in such a deplor-
sble condition. 1e. all the assisted Primary Sdiools in the Colony are under duaL

There are no Municipal or Rural Areag schools, The Kroos are the™
only tribe in Freetown who provide and maintain their own primary
schooi.‘I'he Protectorate children in Freetown attend the emalgamated and
private schools. Government is willing to build schools if the Municipal
~ Counell is prepared to maintain them. Until such schools are provided,

the problem of lack of accom:adation in the Colony primary schools will
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not be satisfactorily solved. There is no reason also why the Mende,

Temne and Foulah tribal communities should not follow the example set
by the Kroos by providing schools which could later receive Government
-assistance. |

The secondary schools are mostly Mission Assisted schools conducted
by the Missions themselveé through school boards or committees. Some
school boards have executive powers whereas others serve in an advisory
capaclty. '.l'hé members of the board are mostly influential church memﬁers
6r-past pupils with no experience in the administration of education.
The principals are usually ordained minister or lay missionaries.
appointed by the Missionary society in Britain or America or by the

Some ore Pfrican and Seme [Furopean .

local church.,Their chief problem is how to be allowed complete
freedom in the administration of thelr schools and at the seme time get
the fullest cooperation of theilr committees. For example,no heavy
expenditure can be made or new policy introduced without the committeds
approval., Therz is only one Government secondary school i.e. the Prince
of Wales 8chool which is under the control of the Director of Education
to whom the frincipal is directly responsible.

When we turn to the Protectorate, we find a system of administration
which 1is carrieg.zgy Government, Missions and the Native AdministrationS. ‘
From the fact that there are three different bodies owning schools in the‘

Protectdrate,'excluding the Ahmadiyye. Mission, it must be expected that
these bodies should assume a fair share in tﬁe burden of administration.
All Mission schools, for example, are administered by their respective
heads of Missions who delegate some of their authority to their local
pastors ahd_ministers as managers. The teachers are under the direct
contrbi of these managers and their sppointments,transfers and receiving

of increments are arranged by them with the assistance of sdvisory
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school comm:l.ttees. All communications with the Education Department

51‘359.-4 be done by these managers who are officially lmown as "corres-
pondents™, ‘ '

Ministers in charge of large churches and districts are unsgble to
do effective supervision of schools and oneé Mission at least, the
" United Brethren in Christ’s Mission, has“Zsupervising teachers for that
purposes Even this arrangement 1s not gtéo gquite satisfactory as their
schools are seattered all over the Protectorate and to visit them all -
regalarly entails much travelling. The Methodist Mission is elso anxious
to have its own sup'ervisors,' especially for the schools around Buﬁtﬁhu,'
where the Training‘ College is situated. In the Gmgg:e‘% and
the other Missions who.ha_ve fewer schools,the heads of the Missions

make regular visits to their schools end help the managers with
‘building ‘progranmes .or in providing equipment. It has been accepted in

- principle by all the Missions represented on the United Christian
Council that there is an urgent need for paid educational secretaries
and supervising teachers for Mission Protectorate schools. This need
has been felt all the more because with 'tl_1e acute shortage of staff in
“the Bducation Department, inspection or supervision visit_s from the
Department are very few and far betweem. It will also be in keeping
\vith Mission educational practice in the Gold Coast and Nigeria to

-make such appointments. _
| Just as the Mission schools are "managed" by the heads of Missions

B or their representatives, go are the Native Administration schools under

Parsmmmt Chiefs and their Tri’bal Authorities. These Chiefs acting under
the direction of the District Commisssioners are the official managers
and they are' expected to_undertak_e responsibilities similar to those

assumed by the managers of_"Mission schools.  In practice however, the
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echools. are run by the Benior Education Officer,Protectorate, and the
District Commissioners. The Chief who may be an 1111terate is referred
to when new school buildings are to be put up or some repairs to be
done and chiefdom labour is required. He is also responsibie for
éeeing-that the children of his chiefdom are given priority during
thé admiés:lon of new pupils as overcrowding is not encouraged.Although
Native Adxhinistrati_on schools are Assisted schools, they receive as
much supervision from Governmeat as if they were Government schools.
' Perhaps_ this cannot be helped while local government in Sierra Leone

| Protecto_rate is still in its infancy. Up to the present,only 128 out
bf 205 chiefdams are under the Native Administration and only 19 of
these chiefdoms have schools. As in other parts of West Africa, it is
felt that Native Administration schools are the hope of the future.

As has happendd in the United Kingdom and elsewhere, it is felt that
as local gover’nment' develops ih Sierra Leone, the Municipal asnd Rural
Areas Councils in the Colony and the Native Administrations in the
Protectorate,must .assume a correspondingly increasing responsibility
in education.

Goirérrirnént schools are directly under the control of the Director
of Educatior_i. The teachers are civil servants ;and the school buildings
are the property of Government. In the Colony, the teachers in the two
| _Government. ppiméry schools are under a. differsnt arrangement and they
are not civil servants but merély"'empioyees"_ of Government. The
Director is .assisted by Senior Education Officers in the Colony and
the Protectorste in the running of the Government primary schools.

The secondary schools and the Training College at Njala however have
specially appointed Principals who exercise authority on behalf of the
Director. Fer—example No member of staffh:é';f "be sppointed to a Govern-
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ment secondary school by the principali The appointment must be

made b_y the Director of Education and with fhe eapproval of Government,
~ Something must now be sald sbout the decentrslisstion of
'éa_izeation in the Colony end Protectorate. Before 1936, there was no
'decenltrali_.s'atim in the administration of Protectorate educati ans

The Director and his administrative staff which then consisted of

1 Superihtendent of Bducation, 1 Supervisor of Infsnt and Female
Ed_ﬁcgtioh,' 1 African Assistent Director of Education and 2 Inspectors
of '_Bchobls,"‘ supervised and controlled ell education from Freetown, (Q)
There were then 15 Assisted end 14 Unessisted schools in the Northern
‘Province, 55 Assisted and 75 Unassisted schools in the Southern
Provinece, 3 Government schools and no Native Administration schools.
(3) Mr. Wo Eo Nicl;olson who was then Director of Education realised
'that' a start in decentralisation was overdue, at least in the Southern
Provinces Todey there is a Protectorate Education office et Bo, at
- the head of which is the Senior Education Officer, Protectorate. This
officer advises the Director on all matters relating to education in
thé Protectorates He is in charge of the Government primary and
central schools, he exercises general supervision over the Native
- Administration schools and he shop.ld inspect all Mission Assisted and
Unassisted schools. He is assisted by a %ﬂucation Officer who

| ~in all purely professional matters relating to Infent and female

_education refers to the Senior Lady Education Officer in Freetowm , and
. 2 Inspectors of s.chools (one of whom is at present seconded to Njala
Treining College). In the Colany, a stmilar system was introduced

in 1947 by the establishment of a Colony Education office at the head
~of which is the Senior Education Officer, Colony. He is assisted by

| an Ed_.ucat:lon Offieer, 2 Lady Ed.ucation Officers and 2 Lady Supervising

2
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Teachers. This arrengement leaves the Director free to deal with

- matters of major educational policj at headquarters where he is
assisted by a Principal Education Officer, a Senior Lady Education
Offh?:e_r' end an Assistant Director of Education,

: Refé_rence has already beem made to the lew fees charged in
colomr'and"Protectorate schools, With the présent fees, none of
the Missibn schools can do without a Government grentiin-sid Under
the Cepitation grant system which was in operation until 1944,
| Government based its grsnts to Assisted schools on the "payment by
result" system. According to the 1934 Educetion Department Report ;
the following rates were paid: en infent school graded "fa:!.'r“
recelved 7s. 6d. per pupil, "ver& fair" 108, per pupil and "good"
iSB%'per pupil; -1n the priméry standards the corresponding rates
were 128, 64, 178, 64, end 228, 6d, .reepectively. In secondary
schools a school graded®good™ receﬁed 50s. per pupil_for the first
and second year classes and 70s. per pupil for the third and fourth
~ year classes; "yery good" in the third ahd fourth year classes
was 808, per pupil. The third year class wa_s'then supposed to be
the Canbridge Junior class and the fourth year the School Certifieate

(none of whidh now exist) '
clesss In industrial schools, the rates varied from 30s. per pupil
in the first year to 80s. per pupil in the fourth year. Qualified
teachers also received anmual personal grants varying from £20 per
annum for = the Government Teachers® Certificate to s'so,per anmm
for a University degree and Teaching diploma.
B School grants are now made on the "block"grant systemn where
.the school receives from Govermment a certaln percentage of its
annual exbenditure,' the percentage being determined by the Education
Departmenf.'s grading after inspection. This system which is so
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recent in Sierra Leone is quite o0ld and familiar in Nigeria. In

1946, Government paid up to 75 per cent. of school expenditure to
‘primary "schools and 50 per cent. to secondary schools. As I have
already stated, it is now being proposed that in both Colony and
Protectorgte Assisted schools, Government should pay up to 100 per
cent, of teache_rs' salary in pi'imary schools where such teachers
are qualified and up to 75 per cent. in secondary schools. The
" Director also feels that the salary scales in Government and Assisted
schools should be the ssme for teachers with similer qualifications
' holding posts of comparsble responsibility. Building and equipment
| grants are still being awarded on a percentage basis which is 650
per cent, of the costs

With the emount of finencial aid given by Government to
Oo]:ony-,and Protectorate Assisted schools it is reasonsble to expeét
a. vér.w( great measure of supervision from the HBepartment. Steps
are already being teken to increase the administrative staff and
to carry the ptinciple of decentralisation a gtage further by
starting an education office in the ‘Northern Province. As yet there
are practically no educational facilities in that province and the
establishment of such an office might be a prelude to tﬁe expansion
of education there. There may also be :n 2322& education office
at Kenema in the Southern Provinceo

There is a Board of Education on which heads of Missions, the
Freetown Municipal Council, the Native Administration and other
bodies interested in education are representeds This Board advises
~ the Director on rﬁ_atters of general' policy end there is also a Bolony

Education Committee for matters specifically relating to the Colony.
 There is slso a Protectorate Education Committee to advise the
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D:lrector. through bdhe Senior Education Officer, Protectorate;on
Protectorate education, |

It cennot be denied that there is same justification for the
prevalent feeling among educated Sierra L'eoneans that the admin-
istration is over-weighted when it is compared with the number of
children in schools. At the same time, as I have already pointed
out, the. present édministrative staff of the Education Department is
unable to cope witﬁ the amount of inspection needed in existing
schoolss The only way therefore in which an adequate administrative
staff can be maintained and more school buildings and qualified
teachers be provided is by incressing the number of trained Africen
personnel in the Education Department as they become availsble.
Otherwise, whilst the administrative costs are so high, the chances
- of 'expan_ding educ'ation will be very _remote,indeedo
A system of education administered Jointly by Government and
" Locel Education Authorities as is the practice.in Britain will, in
the long run, be the best plan for Sierra Leone. The Director of
Education will control such a system through regular inspection and
_supervision visits to the schools by members of his depgrtﬁxent. Such
inspectors will corfespond with His Majesfy's Inspectors of Schools
in Britain and Local Education Authorities must also provide their
own supervisors and visiting teachers. Education under such a
system should be financed by eentral and local government funds in
almost .equal proportions. Until such a stage is reacle d;however,
the efforts of voluntary agencles e.g. Missions and priyate in-

d:l.v:l.duals) should be encouraged by Government and there should be the
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fullest co-operation and understanding between Government and these
bodies, The Municipal and Rural Areas Councils will ultimately
| be.come' th_e Local Edﬁucation Authorities in the Colony and the Native
Admwistf;bions spould act in é. similar capacity in the Protectorate.

Christian Missions mey also be allowed to run as mariy schools as

. they can efficiently administer.
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Chapter N
Problems of Child Training.
1.

-I have already referred rather genersglly to some of the problems of
child FrainingoI:shall now discuss in detail the problems which arise
out 6f the religioﬁ;language and other peculiarities of local society.
In dealing with religion it must be realised that taking Sierra Leone
as a whole;Islam or Mohammedanism is the religion with the greatest
number of followers. The Islamic faith has been firmly igighin the
Northern Province among the Temnes;Mandingoes and Kurankos. The Susus
" being so near French Guinea have also émbraced this religion through
thgjéﬁgggéo raders. In the Southern Provinces'tﬁe Gallinas are thg
only. devout followers of the faith. In the Colony,Islam has also
galned a foot1ng peere among those who claim Yoruba descenty the
Foulahs-who have also become an impOrtant'section of the Freetown
community ar'eZ%’he largest Muslim group 1n the cityoNe one in Sierva Leon,

today would acknewledqe Pthat he is a pagan, hhough many pagan practices persist.

In the early days of the hlstory of reetown he lMuslims

suffered much persecution and they were treated as aliens even by
_their'own kith ahd kin. who were of the Christian faith. Today they
form é verj powerfUl social and religious group in the community: they
have at leasf three primary gehosis Assisted schools and a"liddle"
"school whigh'was started sbout a year ago and which is under the
lhead-mastership of an Offord University graduéte° The doors of all
the othér ﬁrimary and seqondary schools are open to them and many of
their childrén are making brilliant school records. A number of

important appoiniments in Government service are now held by Huslims.

At-tﬁe.same'time it should be realised that Islam in Bierra Leone

is'in'many ways'débased; to a large extent it has taken to itself
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pagan practices as its own and rumours are rife which suggest that
even Christian Ministers of Religion visit the lluslims to obtain
charms;amulets and talismans, To what extent this is true it is almost
impossible fo prove but one fact is clear, and that is that it is very
difficult to'discriminate between the "Juju" practices and superstitions.
of the Muslims and the pagans. A very large proportion of the lluslims
are uneducated and many pagans who have practically no knowledge of

true Mﬁslim beliefs and practices assert that they are lluslims. in other
wofds,many so célled Muslims in Sierra Leone are only nominally so.
| Féith in the murri-man (Muslim doctor) is considerable and no
amount of money is too much to pay him for his services. Candidates
for the Pamamount Chieftaincy pay between £50 and £100 to the
"Alfa"-(ﬂuslim.priest) to help them to succeed in an election. Special
powers of helping others to succeed and of healing those who are
sick are claimed by these priests who have made a detailed study of
the Koran.” Faith healing,it is true, is found in other religions
but that which the Muslims practise is debased and is strongly
denounced by the Ahmadiyyé sect of HMuslims,whose missionaries from
I_ndia have been doi~ng vefy \ge;je’éo:n?ork in pagan areas of the Protect-
orate. Although the Ahmadiyya movement has not yet had a large follow-
',ing in Sierra.Leone, its promoters are actively engaged in
educéting and converting Colony and Protectorate natives to the faith.
™. Unless Christian,missionaries become more activé 4 in the Colony
and ih.the Protectorate,there is eq&y possibility of Islam becoming
the réligion:throughout the country. Muslims show more_broﬁherliness
to.ﬁne enother and their religion imposes fewer restrictions on
its followerse its allows a limited polygamy,it does not stress the

equality of the sexes,it encourages a form of dress which has been
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long used in Africa from the days of the Arsb Slave Trade and is

particulariy acceptable to Africans. Even Christian converts often
-. prefer to retain the Easfern dress after their conversion. The Koran
can be_assimilated'by those who lack a high standard of intelligence
aﬁd evén children can be made to recite whole verses from it after
- . a few hours téaching. However,the merits of the religion as compared
with these of Christianity are very adequately expressed by Edwin
- Smith. Says he " Is it to be a liochammedan civilisation or a Christian
civilisation to which we look? Islam may suffice in some of its
outward forms and manifestations to rgise those primitive races to a
higher point, but it is Christianity alone which can purify the inner
.1ife'and it is after all the inner life which is the resl life of man,
it is the inner life which is the working power. Islam may teach the
Africén to:wash hié clothes and keep himself clean. Christianity alone
it is-which gives him the secret of the clean heart and the good will
andithe love of all things that are pure and beautiful and just and of
good report. " (1)

‘While we muét'agree with Zdwin Smith,we must also admit that in
an.émpire whose members belong to the Christian,Jewieh,*uslim and
| other religions;.it is difficult for the state tolbe very pronounced
in its attitude to a particular creed. A policy which ensures peace
‘and safety must be one which enablesevery man to enjoy the full rights
of British citizenship irrespective qf his religibno It is interesting
. ‘however to mention that when Government established the Model School
in Freetowﬁ é’nd the School for the Sons of Chiefs (Bo School) st Bo,
the rellglous bias was definitely towards Islam. In both schools,
an Arablc master ﬁggmgﬁﬂzzsentlal member of staff for many years and
Muslim boys were instructed not only in the Koran but also in the
Talamentalis of the . .

R R T
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~ fundementels of the Muslim faith. This may have been due to the
conviction which still prevails in some quarters that the African
is by the vsry nature of his 'being.prone towards Islam. In the
Nofthsrn.provinces of Nigeria, the same conviction prevailed for many
years and Christisn Missions had to force their way emidst strong
persecution- end discouragement to establish churches and schools in
places like Zaris, Kaduna end Kano. One of the conditions of -
appointment to a Government sohool was that no attempt should be made
to proselytise or convert Muslims to the Christian faith, Today
the Sierra Le_one Government's attitude against proselytisation in its
own schools i_s not 'so oronouncedo on the other hand ,arrangements are
| magie whéreby all Christian pupils group together for daily devotion
and the Muslim pupils assemble in some otler place for a similer purpose
As a rule Religious Knowledge' o?utgénl{g\rén is not provided on the
time ta'ble of Government schools. Ewen in the Assisted primary
schools in the Colony,one of the effects of Government control under
' the Amalgamation Scheme is the creeping in of a laissez-faire attitude
towards the -,te'achihg of Religious Knowledge. Although the subject is
proﬁded‘rsn t_he time-table teachers are very indifferent sbout it.
The Uriited Christisﬁ Council has just introduced a new Scripture
syllebus into the schools. 'fhe Teacher Training Department of Fourah-
Bay l0011ege was asked by t'hé United Christian Council to run a three

the

day course of lectures and demonstrations to introduce § syllabus and

it is suggested that ‘they run another parra]lel course for the Protect-
orate teachers, _
As in Britain end sther countries, State aid has not made the
- (y-,t'ua\

Roman Catholics to i‘gnore the- s—:'-z,.tual needs of the children who
 attend the'i'r schools. The'fp‘z'f.,eé-ﬁ-s end the nuns are on the staffs of
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the Catholic schools and the teaching of the Scriptures, Catﬁfcism

- and the doctrines of the Roman Catholic faith are very carefully
supepvised and in the senior classes actually done ﬁy them, While
thg Catholics are careful to receive every penny they can get from
Government for the development of education, they do not allow the
teaching of secular subjects to over-ride the spiritual needs of
_their children. Like the Muslims, they lay great emphasis on
religious instruction in their schools. It is the Profestant (
Christian Missions who seem to be dréwing the line between education
and religion-aﬁd who are prepared to hand over the former, if need be,
to Government. It is true that the devélopment of education calls
for the speﬁding of large sums of money and that the Missions cannot
do this without Government support. - At the same time it must be
realised that the attitude of Government towards religion in Assisted
schools is impartial to the extent 6f ignoring the dhildren's_
spiritual needs. This attitude to religious feaching follows the
British tradition which 1s reflected in the famous Cowper-Temple
clause: "no religious cathecism or religious formulary which is
distinctive of any particular demomination, shall be taught in the
school." (&) It must be admitted however that the new Education
Act'(1944) has improved the status of religious education in Britain.
. Religion must play a prominent part in child training and
particularly in African child trainingo The African is prone to accept
spiritual values. He relates everything to religion. There are no real
atheists ambng them. From his infancy spiritual influences surround
the African child, As early as three years of age, the child is
taught t§ fear the spirits and to gbstain from doing anything that
will offend them, Although meny of the fearful things parents tell
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their chiidren ma&'be_condemned on psychological grounds, theysg;gﬂﬂ
b0 léave a lagting impression in the minds of the children. They
help them to be honest and truthful until the old sanétions are no
-lonéer bindiné and it -is discovered that falsehood and dishonesty
can go unpunishéd'by the spirits. TFor example a mother would tell
her child not to sing or whistle in the night lest evil spirits
would visit him Just aé in BEngland some fifty years ago it was common
'-_ té ffighfen children by suggesting that the bogey man would fetch
'them._-A chiid who goes_about picking and sfealing is told that he

wbll be punished with a swollen stomach by the spifits; if he delights
in striking chairs and tebles that come in his way the spirits will
vigit him at night and inflict corporal punishment oﬁ him for his
cruelty to lifeless objects; a child wholkills a spider is told that
_ s cause him Fo

the,will,wet his bed at night and be ashmmed of himself in the morning.
I am fully aware of the attitude to bed-wetting and the research on
this type-o% behavidur which has been carried oﬁt by the Child
Guidance Clinics in England but we have nothing in Sierra Leone at
~the momént to help the people to interpret child behaviour in the
mbdern sclentific spirit.
| While the o0ld sanctions have such a strong grip on the community

aé a'whole; it is impossible to eliminate this characteristic of
brimitive child training and intelligent parents and adults must

make a.speciai effort to substitute sound education in the knowledge
" of ‘& Bod of love, truth snd goodness in such a way that this is
accéﬁted'by the child and becomes a part of his natural way of
thinking. Thus the old sanctions will inevitably lose.their power

in the light of the more 1ntelligent presentation of spPritual truths
based on a
wﬁgﬁ—géae knowledge of modern theological thought. The modern
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educatbf; mﬁst-find some way of leading the child to see that the
spirits of his ancestors are a part of the great spifitual community
. of whom God is the head, He must think out how he can best replace

in the child's mind communication with the spirits of the dead by
prayer to God. As the child comes to have an understanding of a God
of love whd'is prepared to make the Complete Sacrifice, he cen be
led to see that the habit of giving or sharing his possessions with
God and for God's purposes should replace the family sacrifices to
.the anéestorso The use of the Bible by'many so called Ghristians
is 1ittle removed from pagan superstitions and beliefs. The so called
.Ghristian parent will place the Bibie under the child's pillow to
| ppotect him against'evil s;;irits° If something is stolen in the home
.'anﬂlthe parents wish to find out the culprit; a ring is tied on to a
piece of string which is tied once or twice round a Bible. GCertain
" words are utfered and although the Bible is held by a string it is
bélieved that it will revolve when the name -of the cudprit is called.
| Only sound teaching of God's love and care will result in the Bible
becomiﬁg a true guide book of lifejfor the child in place of the
débaséd use to which it is ﬁut 1n'many Sierra Leoné homes todsy.
I:'There_is so much in the early ideas of S8ierra Leone children
on which a sound religious training can be built that it will be
‘most uﬁwise-to cater only for secular J arning. Primitive people
can be:most'ungoverndble and reckless if left without religion. . If
the Sierra Leone child is meé to be fit to face up to all the
cénflicting'ideas of the modern world, his spiritu~l foundation must
.'-be- stroﬁg?ir .‘g\r: ':z?e? many who maintain that there are no atheists
among Africans for as the late Doctor Aggrey expressed it "The

heathen'in his HUNGER bows down to wood and stone." In otle r words
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if he is not taught sbout the true God, like all people his very

nature demands that he will find something to worship.

2o
-Another prdblemaof education in Sierra Leone is that the
Ianguage'of the home is one of the lecal native languages whereas
_ that of the school is for the most part English which is a foreign
1anguage to Colony and Protectorate natives. Engllsh is the medium

"~ for a11 teachlng in the Colony schools except in the Convent school

(Roman Gathollc) where some patois (Creole) is used during the
chmld'e:first year in school. 1In the Protectorate,children are
, taught in the vernacular until they reach standard I but during
,their second year in the infant school they_have two or three
kessons in English each week when English is. taught as a foreign
 language. From standard I or II English is the medium for all
lteaching in the Protectorate scheolso : |

There are not less than twelve natite language groups in this
small country'of just over two million people, To begin with,
there.are at least three native languages each of which may claim
.the place of a lingua franca on the ground that it is spoken widely
throughout the country. I refer to Mende, Temne and Creole, In
' the southern provinces, Mende has gradually killed lesser dialects
like Sherbro, Gallinas, Krim and it may even do the same eventually
with Kono and Kissi, The Mendes are a very adaptable tribe and
they have'settled all over the country taking with them as they go,
theit language, native societies -and philosophy of life. They have

settled in -the Colony for many years and some have made the

. seaside 2q- Hamilton and York
‘meundain villagesAaround the peninsula,their home. The Mende man
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his Fribe
therefore believes that if he is not yet so, he.W111 some day

become the kading tribe in Sierra Leone and naturally his vernacular
shouldhﬁride of place as the I ading local language. The Temne
claims to be the master of the land angggﬁ;% about flve centuries
ago his ancestors entered the country from the north-east sweeping
before.them all the tribes who questioned their authority. The
.Gapez'oleullom had to be pushed into the creek and the great Temne
kings ruled the peninsula for almost 300 years, before they sold
-portionSOf their land to the King of England° The Temnes may not be
as_adventurous end adaptable as the Mendes but they too have settk d
in all perts of the country and their language could vie with any
- other for its utility and popularity.

languaqge
The Creole on the other hand regards his vernacular as the mo%t

fﬁgﬁ#;ggiaﬂ i;géggée in the country. It is the medium of expression
among European, Asiatic and Africen traders both in the Colony and
Protectorafeo It has extended outside Sierra Leone to the other
Wést'Afrioanlcoast towns and as far south as the Belgian Congo. This
of courde is due fo the fact that the Creole's_lot for many years

was that of a pioneer of western civilization to strica's'remotest
lands" The Sierra Leonean is often referred to as the'school master
of West Africa". If therefore sny tribe in Sierra Leone should be

' looked upon as the leading tribe, the Creole feels he should enjoy

- such a distinction and that his vernacular should be the lingua franca.
Europeans.who work in the Protectorate acquire a knowledge of- Creole
in additios-to the veroacular of the area in which they are stationed.
.There are those who regard Creole eq a corruption of English. To

such people creole is looked upon as English patois or Pidgeon-English°

There is however a vast difference bewteen Creole and Pidgeon-English .
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For example there is a difference between the expression "A de.go

for up" and "A de go _upf' or between "“you massa i de for offis" and '
“y_ou masta de na offis"s The first expression in each case is the
form of spgéch employed by Eurgpeans to their African cooks end- . . .-
‘house boyss It is the i_P:I.d_geoneMgl_islf._ The second form of expression
is what 'for went of a better name has been called Creole ‘and-_ which
today is widespread in the country'._ creol_e:th_erefor_e with 1t_s_ many
borrowings from local and forg;gp-lméuageg,'- has a great _f‘uture". €0 8o
mone (Mende)s=trouble, were (Témne)=remnant, kate (Linmba)=a head pad
fo? carrying loads, kongosa (Fenti)=a tale-bearer, wa-ala (Hausa)=
worry, -gna (Ibo)=you (plurel), pickin (Spenish)=a little child and
boku (Frel_mch beau-»coup)=p1_entifu1 are a few of the borrowings found
in Creole, On thé otl'e.r hand some people are of the opin;loh that
West Africa‘s urgent need to take a place slongside other self-
gov’ernméng nations will force her to adopt English to such an extent
that Oreole will not now be given the chance to develop into a
cultiveted languege. . - . .- N -

Europeann missionaries realise- the value of Creole as one of
the leading local languages. " In a report on Fourah B_ay_ College, -
Bishop JeL.Ce Horstead, then Principal p_f--tl_le' Golle_ge,' referring to
the -ﬁato:l.s as Creole was then' called," writes "We here are convinced
that only by a more intelligent understanding of the patois cesn we
hope to improve the quality of English, Tt will be sdmitted by all
that there is need for the improvement in English; it will-be- - —
admitted equally generally, I think, &het patois is firmly rooted in
this end other parts of West Africd, It has its own voesbulary,
grammar and idioms; 1t is richlin picturesqug expressions, it is

full of local colour"_. To recognise these characteristics is to see
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its fundamental difference from English." (3) Rev.H.A.E.Sawyerr,

- a Creole who.has worked on the lines suggested by Bishop Horstead

and has conducted some research on the Patois,maintains that " the
.Patois is a language independent. of English in aétual structure

- and néw indigenous to its users." (1) It will therefore be unwise fbr
-2-) énjone to treat Creole as an unimportant local language for, as
.Professor Westermann says " If you feel resbgct for the racial
personality of the African,if you know what the possession of a
racial heritage and the allegiance to your own people mean, do not
-neglect or speak lightly of the African's language." )

Ax present Government and tﬁe Christian llissions are concentrating-
oﬁ the-development of lende as a written language and if at this stage,
representatives of these two bodies were asked to vote for a lingua
franca for Sierra Leone,I think they.would vote for Mende. Through
the work of the United Christian Council a fair emount of lende
literature has already been printed and many adults are becoming
literate in this vernacular through the key-word method of Dr Laubach.
If aﬁy of the native languages is to become a part of our school
curriculum,Mende will be the first to be chosen. Even before the
move'to-bﬁild up a Mende literature began,ohe of the boys' secondary
- @,\,c.oue.gaq\-z School vd'\'l.ch cdosed aboul 20 years ago ard mgzmd in Febrmrg’ﬁw)

schools in FreetownAhad this local language in its curriculum. The
Freétéwn Secondary School for Girls hot only teaches its pupils
:'the language'but also encourages them to learn lMende songs and
dghqeso In the Protectoraté primary schools,adult literacy books
ih the form of primers are in use and while.many-people are critical
- of this,they are ét least pppviding some reading material for
Mende speaking children.

. Temne literature is still scanty. This is largely due to the
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limited nature of Mission work in the Northern province. In places
where Christian Missions operate,schools are established and efforts
are made torpopularise vernacular-'teaching° For example,the American
Wesleyan Mission with the help received from educated natlves has
translated the whole Bible inkbTemne and has compiled a falr number of
Temne songs. Through the United Christian Council Bureau at Bo, the
possibilities of increasing publications in Temne are being examined.
: Very'soOn the neople of the Northern province will behﬂg#iag many
useful publications in their vernacular and their children will
then show as much 1ntereqt in the language as the children of the
Southern prov1nces have in Mende.

To combat the 1anguage difficulty in Sierra Leone schools, there
must be a rapid increase of literature in the leading vernacﬁfgrg:aﬁ‘
an intensive training in English including speech training and an
interest in the study of English Literature that will continue after

In other words, Hie Sierra heonean must be effectively bi Linqual . -
school-daysmAEducated Sierra Leoneans must help in producing books
in their own vernaculars and in standard English with an accurate
African background. English-men who have specialised in the teaching
- of their own language should also be employed in our teacher training
colleges anngn%ools to teach English. If the confidence and
-cooperation of educated natives is secured,printed literature in the
principalllocal languages will be more rapidly produced. There is no
reason whv Mende'and Temne at'least, cannot have as much literature
as ngerian 1anguages like Yoruba,Hausa and Ibo° Yoruba, for instance,
has been developed as a written language to such a high standard that

it is offered by Nigerians in public examinations like the Cambridge

School Certificate ~and the.London'Matriculation examinations.
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We should eim at nothing less ftr-'our own native ianguages in order
that this aspect of our culture may be preservedo '
The Sierra Leoneen has grown suspicious of the attempts which
are being made to introduce‘Basid and other simplified forms of
English in the schoolss He cannot readily appreclate the fact that
the difficulties he experiences in learning the English lang'dage
are not of the seme type as the ones which confront English children,
‘For éxampl_e,' 1t is oftenméf:fvoﬁder P English grammar which is so
mach emphasised in the local schools 1.s not treated with the ssme
importasnce in English schools. I would therefore suggest that along-
side the déveIOpm_ent of verﬁacular literature suitable for all ages
. from the infant school to the adult, books be written in good standard
English sbout the 8ierra Leonesn, childqsg adult, his environment,
his custo_hxs_ and his culturés In other words, we want books written
in good English which are within the comprehension of the Sierra
Leonesn becsuse they are sbout his own 1life end activities, Many of
the 'sirﬁplifi_ed edltions of great esuthors are dull prosaic writings
. which cannot be sppreciated by sny-one asnd which give no opportunity
. for the reader to obtain a love of the sheer beauty and quality of the
 English lenguages

S

In Sierra Leone schools, good order is often mistaken for
discipline, This largely follows from the fact' that a good child
' :ln African society is one who o'beys uncompla:lningly the commands of
his elders, Consequently when visitors go to our schools and observe

the vei‘y quiet way in which the children are seated during lessons
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very complimentary remsrks ere made sbout thetw discipline. English
visitors go to the extent of saying that §ierra Leone children
give thelr teachers less trouble end are more ‘docile than English
children, To see the same set of chlldren in class in the sbsence
of a master or under any ctreumstances where thay are free from the
presence of authdrity is to diggover that our children are not as
disciplined as they eppear to be. The stage of evolutionary
development that §ierra Leonéans ha've reached accounts for the
standard of discipline of their children, In the homes or in public
| gathez‘"ing\;)g;;umﬁ' jaw end order is observed. Life in tribal
society is unrestrained and the desires and impulses must have as
‘mach free play as possiblé. For example, when a %zc?;}“i‘n”‘%ﬁ i1Tag P
wé,kes up in the moming;' if his first impulse is to warm himself
near the fire or to get some food or do some rat hunting, he will
resent eny instructions from his motle r to do something else. If
the mother insists the child may feign illness or dissppear to some
other part of the village until the work he is asked to do has been
done by others. Occasionally boys get wood and water for their
mothers but as a mle the female menbers of the femily do the
. gteater pert of ell household duties. |
Another consideration is that the Sierra Leone child has a
different home background from that of an English child. The
environment is less educative: there are very few pictures in the
home; thefe are no toys of & suiteble kind nor picture books nor
other playthings that would make for a development comparsble with
" that of the average English ehildo Another difference is that from
snfency, the English child is sN&SF the control of "Daddy" end
- "Mammy" and these two people cooperate in every to train their
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childe Among Hierra Leoneans the child spends most of his early

yearé away from his parents. Some grandmother or grandaunt may be
asked to look after the cl;ild while the mother is expecting her next
_ baby. As a rulé 80 many people are partiaslly responsible for looking
after the child in his early years thet he recognises no specific
“control end often he becomes very aifficult,

On the other ﬁ'afbnhdc;:g;ccéﬂ%‘ﬁce child reaches school age corporal
punishment is given too importent a place both in the home and in the
-schools The attitude is very much 1like thet of England in the 19th
century. Tt is the seme sttitude that prompted Dr. Keate, when he
was préacMné in the College Chapel at Eton on t!;e Beatitudes to
conclude with these words "How boys, be pure in heart and if you are
not. I'11 beat you till you are, " Tt is the same attitude which
. prompted the philenthpopists who 'buliit the church schools in England
to write over the door of the school M"Spare’the:rrdd and spoil the
'c_hild'." The instinet of fear is empléyed in a very large measure
in meinteining discipline, The child is made t-o, have great fear of
the rod.  Up to sbout twenty years ego there were schools which won
a high repﬁtat_ion for inflicting corporal punishment snd parents who
hed children with pbor gbility or unsatisfactoiry behaviour preferred
to send their children to such schools.The result was that the
children resorted to trueamcy and were sisawg always planning to outwit
their parents and the school suthorities. _

As is _tme'_of children everyvwhere, there mee those to whom dé‘fs%i‘fv
ary methods 1like "sheming the child" or "& ppealing to the child's
honour" have nb effect. With such children there must be some loss of

highly valued privileges. Other aebe like demotion o & lower class,

Buspension,' a poor testimonisl may sometimes prove effective. Before
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"such punishments are inflicted, care must be taken to ensure that the
motives of the child's action are fully understood. A special study
must be made of the background of "difficult" children and parents
and teachers must have good guidance in the treatment of such
children. . If extreme punishments are too often or injudiciously used,
the children become callous and un-responsive. No opportunity must
also be lost to praise children who behave satisfactorily and there
must be rewards end prizes for children of good conduct whose efforts
are praiseworthy, even though they may not be intellectually
brillisnt. In other words, we still have to learn the truth of those
psychological principles which govern the treatment of children in
the more progressive homes and schools in England,

A very important aspect of discipline is the Sierra Leone child's
attitude to sex. Whereas the Protectorate child is taught the
stignificance of sex in his secret societles, the Creole child is not
given frank instruction in this importent subject. Many Creole
parents who still have Victqrian ideas sbout the relationship of the
sexes refraih from giving sex teaching to their children altogether,
Innocent questions from children on the birth of a bsby or the func-
tions of’the sex organs are either hushed or ignored. The children
thus seek such knowledge outside the home. Unless there is a wise
direction of sex interest and ample scope for the mixing of boys and
girls so that they may understand each other, faulty ideas of sex and
sex relations will lead the adolescents into difficulties. Creole
parents need to be prOper;y educated in the subject and to maintain
a high moral standard of truth, purity end honesty in the home, This
is evidenced by Dr. Kenneth Little's article on "The Changing Position
of .Women in the Sierra Leone Protectoraste." He refers to the *husband- .
less women' among thé Menﬁes buﬁ it should be realised that their
demoralisation has largely resulted from the exsmple of the "civilised"

Protectorate native'women-living in the Colony who are often mistaking-
ly regarded as Creoles.

' Repression in the home and in the school must give way to fre=dam.
-This does not mean that children must be gllowed to do as they like,

TEerebmugt be law and order in every progressilWe society and there must
also be those who are set at the head of such a society to see that the
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rules of.the society are obeyed. It is from their school days that
Sierra Leone children must be trained to respéct authority_ even among
" themselves and 1n'thi regard the Opportun:ltieé a boarding school
-offers aremgs:g:lihgmcfﬁdren must be trained to obey and respect
the.ir prefécfs,'captains end other pupils in authority. They should

learn to ﬁork by thei_nselves‘ in the class='room' or to play by themselves
" gs satisfactorily as when a teacher is present. As Sir John Adams puts
1t: " Children. are not being prepared for a world in which they will
‘Qe .allowjed' to iive'their lives without restrictions. Theg will not only
éxﬁ'erience in their future the generel restraint that comes from living
'in a society at all, but in almost every case they will have to take

account of the authority of some person or persons placed over them

in a position of definite superiority®. (6)
4,

Something must now be said sbout the inadequate provision of
recreationél and medical facilities. In the past, too much emphasis was
put on class=room activities and a successful pupil was one who had
made a good _record in his studies. What mattered most was book-knowledge
Teachers,to&?hwsei;;mr:;;;;ted more for their learning then for their
proficiency in games, swimming, scouting and such like activities. The
description of "The Villagé Schoolmaster" in Goldsmith's“The Deserted
Village,” gives a true picture of what pupils and teachers were expected
to be. Of them too 1t should be saids

" The viliage ell declar’d how much he knew;
'Twas certain he could write and eypher too;
Lands he could measure,terms and tides presage,
And e'__en the story ran that he could guage., "

In our primary schools much of this description is still true.




| , 166 -
With the popularity df public examinations, the emphasis on book-

learning increased and the truth of the saying "All work. and no play
mekes Jack a dull boy" was all too easily forgotten.

i‘oday it is realised,in some secondary schools at least,that for the
alI-_round development of Sierra Leone children, gsmes and social
actiirf%i“e‘g:'a‘ﬁ“equally important place as the teaching of tl}e usual
school _subjects. The organisation of Scout and Guide movements, annual
athletic sports,' football and cricket leagues have helped to emphasise
the importance of recreational activities. The advantages children
derive fz'-om__jbhe orgenised English games taught them in school are many.

Apart from internal football and cricket matches, outside N

are _arra&g\d:"g?géid teachers are in charge of special games and
through definite coaching every encouragement is given to pupils to
become interested in these games.
| Now that the hnpbrtance of gemes is realised, the need for playing-
fields 1s'gi'eat1y felt. Even where games materials can be adequately |
provided, no school in the Colony has playing-fields where two or
three football or cricket games cen g0 Bn at the seme time., The most
secondary schools\:fi'g’g full size field for a game of football at a time.
The seme field is also used for cricket., Primary schools are even worse
“off, This difficulty can be met by the provision of playing fields
at various centres. Vacent lands can be bought and the children can help
in the laying out of the fields. At the Bo Government School whezrg:?re
three spacious playing fields, the boys helped in the laying out of these
fields and in making the cricket pitches.

The i)roblem o_f recreation is not as serious in the Protectorate as

- . is ﬂﬁ\r'j of land for the provision of
it is in the Colony. To begin with, there,ape Spacious playing fields




167.
near most schools. The children also have native gsmes which they play
mostly on moonlight nighté. A popular gsme smong these children is one
':l.n wkich a number of children,between ten and twenty, plsy at naming
© animals. Each child cells himself by the name of an animal. When the
| names of all the mimals have been announced,each player is expected
to repeat all the names and as soon as he makes an omission, he drops
oute This game ;avidently develops tl.nelmind rather than the bdody. In
another native game known aé "The. Leopard has caught a Goat", whoever
represents the gaet is put in a ring end the leopard stends outside the
ring. The remaining children form the ring. The goat leaves the riné
when the players sing a song,and when the sc;ng is changed he should
run back into the ring. If the goat is caught by the leopard before
the -formt_a:_' returns to the ring,the round ends and two other players are
appointed. It.must 'boe stated that Creole children play similar games
but unlike Protectorate children, they tend to give up these games at
school- in favour of English gam-e;s-

While the boys in Colony schoolgzggly footbalf:gricket, and hockey |
'wl_aich has been recently introduced at the'P,rince of Wales School, the
girls play some native games,English "singing" games and netball. I may
here give a descriptidn of the most pdpul‘ar native geme among Creole girl
"I'h:l.s game is known as"Akra". It is played by two teams who are called
"German" and "mélish". There is no limit to the size of a team but as a
i'ule,' each side mogxceeds ten. The legder of the challenging side .
usually begins.‘.'..The geame cohsists .of. clapping and rhythmic Jjumping on
alternate feet and a leg 1s raised on every third jump. Two girls of
opposite teams féc_e each ofher during play and if a girl from the German
side,'for example, is regarded as the oppo_ngnt,'she should aim at raising
fhe opposite leg of the girl on the challenging side. If this is done
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successmlly. three éonsecutive times, the chailenging team i.e. the
.English team is out and the German team becomes the challenging side.
If however ho girl on the German side succeeds in getting the player on
the Engl_is_h ‘side ouﬁ,' the latter scores a point for her side and a new
round begins. Although netball has been introduced in nearly all the
girls' scho'ols in the Colony, the same difficulty of insufficient
playing-fields is experienced.

| I %& now describe the position in the Colony and Protectorate
with regard to Physical Training end the provieion of medical facilities.
The fact that the Education Department has been without an organiser of
Physicel Training for nearly ten years is an indication that even if
this subject is being done in the schools, the teachers have no official
expert to check up their work and give them advice. When there was such
ah organiser, teachers 1n,training and those who attended vacation
courses received regudtar lectures followed by demonstration lessons
.which they thoroughly enjoyed. There was also a separate training class
for secondg_ry school teachers. So great was the f;/xterest aroused in

the subject that in 1936 there wes a grend Physical Training display

| ~in Freetown in which primary and secondary échools took part. There is

urgent need for the appointment of qualified Physical Training organisers
to remedy i;h:l.-s defect in Colony education. Practically nothing has been
done on modei'n lines for the development of physical education in the
' Pro_fectorate. Neither Njala Training College nor Bunumbu has even a
partiéliy' qp.aliﬁed Physical Tralning instructor, This too must be
s;lae'e.dily put right. | |

| In the matter of a school medical service, the 1945 Education
Depértment _Repdrt mekes the following pertinent reference: "Medical

inspection of schoolg children is a regular service in Freetown; the
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staff eﬁployed is one Lady Medical Officér and one trained nurse,
Dental facilities are slso provided free. St Joseph's Clinic is now
hbused-in a sulteble iuilding and is doing excellent work for school
children as the following figures testify:- '

oo ' , 1944 1945

‘CaseBooo  oob co0 8,357 10,137
Subsequent vigits ooo 10,656 11,128
Cases referred to hospital.. 287 428

In the'Protectorate; short courses of instruction in the treatment of
" minor aiiments end injuries were arranged for teachers and simple
medicél supplies were distributed to schools in localitiee where there
were no_diﬁpensaries:“” It must be.admitted however, thet the schools
at present need more then one Lady Medical Officer,one trained nurse and
one dentist. ‘Protectorste school children still have to depend on the
scanty medical facilities provided for the genefal public and in many |
cases have to travel long distences to aWail themselves of such
facilitieso I should heré mention that there are only 6 Government
hospitals end 5 Miseion hospitalsin the whole of the Protectorate.
(age, e, o SBoots and Rosptrale).it 3 eyl of 70 of e hides

In Protectorate schools, 1t is a common experience to find a nunmber
of children with ulcers and skin diseases who are practically left to
take care of themselves. In some schools, as part of the Hyglene lessons,
teachers supervise the extraction of the children's jiggers and attend
to such miﬁbr allments as their medical supplies can cope with, Until
the Central Government or the Native Administrations improve medical
facilitiés including the provisioﬁ of separate medicsel officers shd
nurses for school children, the health of the children will still be
neglected, A Senior Education Officer once visited a school in the
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Kono District (see Administrative mgp) and after trekking for a day to

get to the school,he found so many children there néeding medical
. attention thai he had to devote his whole time to treating ulecers and
other minor'dieeases on the spot. More serious cases were despatched to
the nearest hospital which was more then a day's journey fram where the
school was situatéd; |

Writing on the value of the 8Bhool Medical Service in Britsin
Lowndés seys: " Whereas 555 children aged between 5 and 15 in every
100,000 died in 1907 from a1l causes (125 from tuberculosis); the
nunber had by 1934 been reduced to 385 (43 from tuberculosis). In other
words, at least 30,500 children died between theseragesfin 1907 (nearly
7000 from tuberculogis) as compared with 21;175'in 1934 (2365 from
tubgrculosis).contemplattng these figures one wonders if any nation
hes ever spent £2,000,000 to better advantage, " (7) Although
Sierra Leone cannot provide such a standard of medical service for school
children, the health of such children should receive greater attention
and school medical fgcilities must be condiderably increased. Provision
Bhould also be made whereby children may have better food. According to
present day stendards of nutrition;our children are under-fed and under-
nourighed. Some also suffer from melaria and other tropical diseases.
Many of the parents are poor and cannot provide their children with
adequate food eand clothing. It is therefore the responsibility of the
gtate (I mean éur central and local governments) to introduce in our
- achools thingé_like ﬁ ﬁidsday meal,free supply of 6od Liver 01l gnd
Milk, to providé more school clinics and to give regular health talks to
children and their parents. These imprdvements are so necessary to
ensure the physical fitness of our-childéen thﬁt something must be done

to prbvide the funds,even atew allowing for the present economic
condition of the country.
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Chapter VI.
. The Future in Education,

m suggesti_ng a;_escheme of education for the Sierra Leone child, it
is necessary in the first placé to state what should be his 1déal of
life. When men seek a philosophy of life, they are prone to lay the
emphasis«;:g;r the development of the inddvidual or,that of the state. For
ei:ample,' Nazl Germany laid'the emphasis on the ebsolute value of the
stafe and not on the freedom of the individual., It was an extreme form

of socialism., In Ancient Greece, the Spartans had a similar view of
life. Exaggersted individualism on the other hahd meintains that the
individual life -1s everything end that it is not only self-contained
but self-sufficient. This was the doctrine of the thinkers of Post-
Reformation Europe until Hegel, the Germen philosopher revised it.
A philosophy of life which pays due regard to both the claims of the
individual ahd those of society is,in my opinion,the best for our
modern age., -Seye Sir Percy Nu:g:" Individuality develops only in a
soclal atmosphere where it can feed on common interests and common
activities. All we demend is that it shall have free scope, within the
cammon 1ife, to grow in its own way end that it shall not be warped
from 11:3_ ideal bent,ﬁy forces ' heavy as frost and deep almost as
life'." (/) This, in short, is the view of the Western democracies
and it is the goal to which Colonial peoples in the British Empire ére
moving. B |

It will now be helpful to state briefly the present educational
pesition in Sierra Leone before considering how best to attain the
ideal. We are faced at the moment by an almost illiterate Proteetvorate
in which there are gll the problems which are associated with a
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primitive community and a small Colony area which has a "super-imposed"
Western education of a 19th century type. It is obvious that in the
Golony the greatest need is for a wholesale educational revolution.
Certaln principles must be kept in mind in planning: the education that
is given must be one which is intimately related to the need of the
community; it must also be realised that people who are such a short
distance from Britain and have looked to Britain for inspiration for
over a hundred years expect every facility for reaching up to the
highest educational standards which are possible in the Western world
today. What is required by the Colony must also be availeble for the
whole country since the area is comparatively small and Colony and
Protectorate can no longer be kept apart. Any suggestion that the
general intelligence of Africens is lower than that of other races and
that therefore they cannot benefit from Western standard of education
is unjustified unless it is based on extensive mental testing carried
out on sound psychological lines. Such testing has not even begun in
Sierra Leone and in view of the fact that Sierra Leoneans who study in
English Universities have proved themselves able to compete very
successfully with their British fellow students, the only justifisble
hypothesis at the moment is that there is no outstending difference

in the rsnge of intelligence., At the same time, 1t is obvious from
such successful experiments as the Cambridgeshire Village Colleges
that an educational system which makes the school a centre of community
activity has much to commend it. Again, it 1s becoming increasingly
accepted in Englend and America that education should be thought of in
terms of activity and experience. How can our educational revolution
in the Colony bring sbout a breaking away from a routine teaching of
the 3 Rs and put into effect some of these principles so that
education is related to the African background and an integral part of
ite )

In outlining some of the problems confronting the Colonies today,

Mr. Oliver Stanley (former Secretary of State for the Colonies) saids
"people here (Britain) and in the Colonies were apt to think of social
services in terms of the standards of soclial service which we enjoy
- in this country oc..... They should remember that in this country,

they have been built up on a basis of a hundred years of the richest
economic life that, up till then, any country in the world had ever
experienced co.c00000 It is 1dle for these people (Colonial people)

tp sit down and think that some miracle will bring the same standards

of socisl services that we have been sble to bulld up here." ()
Statements of these kind are a challenge to the thinking and enlightened
African of today. The educated Sierra Leonean knows full well that his
country 1s one of the wealthiest corners of the globe. If he controlled
its resources, he could have the finest social services in the world

today, including en educationel system of which he might well be proud.

o _ J



173,

Sierra Leone does not want money from England. She simply wants to

- recelve the benefits from that wealth which is her God-given possession.

It is 3233‘2%%“ the prime responsibility of Government to provide
adequately at' least for the primary edtfétion of every child of school
age both in.the Colony and in the Protectorate. As in Britain, the
local governments must be expected to share in the educational burden
but the Central Government must lead the way. Out of an estimated cost
of £173,000,000 for education in Britain in 1947, the Central Government
was to prbvide £105,000, 000 and the local governments £67,000,000. This
was for the education of about 7,500,000 children which put the cost per
head at more than £20. (3) It is a most distressing comparison to find
that in oz:;e of Britain's oldest Colonies whose people were intgduced to
European standards of life over 150 years ago, the Goverment in 1947
h. "spent ebdut 5’?9,'000 with an additional £1,000 from the Protectorate
Native Administrations and £18,000 from the Colonial Development and
Welflare Fund,for the education of §ver'27,'000 chiidren i.e. at a cost of
sbout £4 per child. (4) Although it may be argued that Britain is sble to
spend such a large amount on eddcation because its economic resources
are greater and the Central and local governments can produce the
.money and, as stated in Mr Oliver Stanleys article to which I have
already referred, that Sierra Leone should mot expect the same standard
of social services which Britain has been sble to build up, the
educational situation here calls for serious attention. Unless the
educationsl service is improved and the educstion vote substantially
increased , the dapgers of 1lliteracy will jbeéome a menace to both
Government and governed.

It is obvious that the dream of the educated African to provide

social services of the same standards in Sierra Leone as are found in
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Britain, though sound in theory,will be impracticeble for same years
to come. Théttie who think that a recons:ltution of our central and
local legislatures with African unofficial majorities will be a
panacea for our social and ecoﬁomic ills are over-estimating the
importance of a cou'.nt'ry's political development, As a matter of
fact there are many thinkers who hold the view today that economic
and soclal development must precede political advancement,or at least
must march side by side with it. Until Sierra Leone has the money
and a sufficient nunmber of techtical experts to develop its agricul-
tural and industrial resources, it is idle fo hope for the standards
of the educat:l.onal service which have been reached in England, A%
Fg:tggglog&‘ it must be admitted that the social services cannot be
developed adequately until education adwances, for staff are not
forthcoming, At the same time,the African community is exasperated
by the lack of facilities offered to them compered with what is seem
on every side by those who study in Britain., It is a vieious circle
and a ceuse _of a very intense feeling of frustration. In any case
it will be a mistake even from‘ the stendpoint of expense to introduce
1n Sierra Leone the lower standards of African education found in
other parts of Africsewhich hawe not had as cluse contack with ritawn:
The followiné summary:of the lines on vqhich African education
can be best tackled is given in the pamphlet ‘Mess Education in
African secietya”"(l) The wide extension of schooling for children
with the goal of universal school within a measursble time. (2) The:
spread of literacy among adults, together with a widespread develop-
ment of literature and libraries without which there is little hope
of mak:ln.g. literacy permanent. (3) The planning of mass education

of the communiby as a movement of the community itself, invelving

 the active support of the locel community from the start. (4) The
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effective co-ordination of welfare plans and mass education plans
80 that they form a comprehensive and balanced whole.” (5 ) This ie
also thé broad basis of 68ficlal schemes for the development of
education Iin Sierra Leone . As early as 1938, Mehatma Gendhi of
India had also suggested the following scheme of basic education for
his .do_lmtryé (1) that mess education should be free, universal and
compulsory (2) that mass educetion should not be perfunctory, cut
short at the end of four or five years when the children have barely
achieved li_teracy and the chances of acquiring any useful knowledge
of social 'train:_lng' are hegligiblei The minimum duration should be
seven ‘76525 i.e, frorh 7 to 14 years of age (3) education should be
g_iven through the mother tongue (4) mess education should be given
through village crafts such as spinning end weaving and not primarily
through books; that children should actually produce articles that
are ma'rketaﬁle_ and these should be sold to make education self-support-
ing (5) that the state should primarily condenptate on the education
of the masses. —(6) |

~ @endhi's scheme aroused much controversy in India and would
arouse even gfeater con‘&roversy if proposed in Sierra Leone., Very
few educated Africans in Sierra Leone would vote for mass education

in the vémacular,' for making education self-supporting or that the

“gtate should not devote part of its resources, _at least, to secondary ‘

and higher education. The scheme was however tried out in India

with successful results. Thé children in these('Basic’ schools were
said to bé "mentally more alert, more happy end more co-operative

than children in correspondiﬁg primary schools." ('!) If Sierra
Leone must have a school system which i1s commnity centred «—end—$his
' it must be based on hesome
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of the broad principles of Mr. Gandhi's scheme: the children must
stay in school sufficiently long 1f the school is to influence their

whole personality; they must learn useful crafts and trades and
educatibn must'release the best powers in them for the serviece of
their country. It must also promote in them a feeling for humanity
end a kinship with their fellow Sierra Leonesns. An education that
would encourage class or tribal distincfions must delay the attaining
of the goal to whidh Sierra Leone is moving and prevent the Sierra
Leone child from taking his true place in the comﬁunityo

| My first recommendation therefore is a rapid increase in the
number of primary and secondary schools in the Colony and Protectorate,
particularly in those areas which have already felt the impaet of
western e&ucatiqn fo a certaln extent. It was estimated in 1944 that
if every child of school age should be in school in Freetown, 27
primary schbol buildings and 600 teachers would be needed for 15,000
children, (¥ ) On this basis ebout 800 primary and central schools
and about 16,000 teachers will be needed for the present child popul-

“ation which is estimated at about 22,000 in the Colony end sbout

370,000 in the Protectorate. This is worked on the assumption that
therelwould-be gbout 500 children to a school and 25 9hildren to a
teacher, Tﬁere are just over 190 primary schools in the Protectorate
and, including private schools, about 70 in the 0010ny°.1n 1946, 502
teachersy;mostly uncertificated, were teaching in the Protectorate
Assisted primary schools and about 300 in -the Colony Assisted primary
schools, about 50% of whom had no academic or professional qualifice
atiohso Taking into account thaf very few of the existing'buildihgs
whidh are either too small or in a dilapidated condition or both, can
bé adapted fo.suit modern requirepents; the needé of primary education

in Sierra Leone may be summarised as follows:
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A Colony .. oo 40 school buildings
“600 teachers

B» Protectorate ... 760 school buildings
' . - 15,000 teachers

. Those who think in terms of the present limited finsnclal
resources of thé coﬁntry will doubt the practicability of providing
80 'inany school buildings' and teachers for primary education only,
duking t_he next 50 years, If, however, there is a genuine desire on
the part of Government and the people to reach the goal and if it is
- gppreciated by all that a primary education,at least, is the right
of every Sierra Leone child of school age, the goal can be reached
" in the Colony in sbout 10 yéars and in the .Protectorat‘e in gbout 20
yearse In the Colony, Government should co-operate ﬁith the Munieipeal
Counecil 'and the Rural Areas Council, our local government institutions,
-to' see what can be. done yearly within the 10 year period and the seme
should be done in the Protectorate through the District Council eand
'Ehe Protedtorate Native Assembly. The people of the Protectorate
are wiliing to pay 64d. per head pef annum as a specific education tax,
They are gslso asking Government to"nationalise'"the mines so thaf
more revenue mey be obtained from them. The people in the Colony
who slready feel that ﬁhey are heavily taxed may not readily welcome
additional taxation 'b_ut they too will reconcile themselves to such a
burden eventually since it is for the education of their children.

_ According to Miss A.E., Hirst, lecturer’Fourah Bay Gollege\,e':sfz
per cent. of the child;?e:vx\ igaggﬁfﬂp?hods should be ready at 11
' plus for secondary education, (9) In an estimated’ school population
._of 400,000, -a'b'out 40,'600- sﬁould be in the 11 plus group and 12 per
centr.. of theée i.e. 4,800 should go into the secondary school each

year, - Working on a four year secondary school basis ’nearly 20,000
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children should be provided for in our secondary schools. The 16

Colony secoéndary schools, improved or rebuilt to accommodate 500
pupils-each should provide for 5,000 children. The Protectorate
would then have to provide for the remaining 15;000. This could be
done within the 20 year period by improving and expending the 2
existing schools; Bo ahd Harford, and building 28 new ones. There
are also sbout 100 teachers in the Colony secondary schools, sbout
- 20 per cent, of whom are gra&gateso In the Protectdrate, there are
4 graduates at Bo Government schools. The needs of secondary ‘
education, including technical education, briefly stated therefore
ares | |
A Colony . ... .. & mew school buildings
6 buildings to be improved & extended
150 teachers
B. Protectorate ...28 new school buildings
2 buildings to be improved & extended
530 teachers
It is obvious that if such a provision is mede for primary and

seéondary edgeation; Sierra Leone will quickly reveal its need for
its om ﬂniversity-collegé; One of the reasons given by the Secretary
of State for the Colonies fdr refusing Fourah Bay College substantial
help ffom Imperisl funds, is that the present needs of Sierra Leone
can be mét_by the University colleges to be estsblished in Nigeria
and the Gold Coast end by the proposed local Regional College. We
must admit that Sierfa Leone in its present stage of educational
development cannot maintain a University college,if the quota of
students from the other West African colonies should suddenly ceases
%E&i:bkihimota and Tbaden are in the making, Fourah Bay must serve
as a full University college for all West Africa. At the seme time

it must be realised that by the time these other colleges are working
‘at full strength on post-intermediate work, Sierra Leone will also
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need such a large snnual supply of graduate teachers;, scientistsy
‘officers trained in Public Administration, agriculturists and
economists that there will be every Jjustification for still keeping
Fourah Bay at University level for the 400 or more students (caleul-
ating one per cent. of each year group of 40,000 individuals) who
will enter the College every year for degree and diploma courses. But
there is anotle r important value to be obtained from the retention of
Fourah Bay and the development of extensive research work. Sierra
Leone, "the white man's grave" of the past, has not been subjected to
the detailed and thorough research work which is needed for its social
and economic progress. Such research is best carried out in a
University College and the crying need for such research is obvious
to any one who looks at the problems of Sierra Leone with eyes that see.
Educational snd-psychological research would no doubt reveal the needs
of the various tribes and the best ways of providing them with
education; . careful investigations would no doubt reveal new ways of
using the tribal institutions effectively. The need for agricultural
research can only be described as pathetic: this is an agricultural
country, and yet its methods of farming are those which have been
practised from time immemorisal, there is practically no farm machinery
in the country, not enough rice is grown to feed its own population
although it is generally accepted that it might have a large export
trade if agriculture were improved; poultry keaping, cattle rearing
and pig keeping are almost unknown except in a few scattered areas
because of the prevalence of disease and the need for research to
eliminate these diseases and to improve stock. The possibility of
growing fruit for export is also practically unexplored; social and
economic’research are perhaps the most crying needs of which one
Becomes painfully aware in considering child treining in S8ierra Leone
for children are under-nourished, diseased, and at an early age they
get a sense of frustration beceuse of the widespread poverty and lack
of opportunity.

The rate at which new buildings can be put up snd teachers of
the right kind recruited largely depends upon the African community
and the good-will of the Govermment., In the past Paramount Chiefs got
men to build schools snd teachers' houses almost free of cost for the
Christian Missions. All that the Missions supplied in those dayw were
imported building materials like boards, cement, and corrugated iron
gsheets. We still need builders who even while working for pay, will
be ready to put in long hours of work, give of their best in lmowledge
and skill snd be inspired by the highest and best motives of service,
and Government must be prepared to agree to the provision of schools
by these methods. We need a similar spirit of service emong those who
will slso offer themselves for teaching. The very best must came ... -
forward and be fully equipped during their period of training. While
I advocate an immediate improvement of the conditions of service for
teachers, I would also stress that such teachers must "clearly set to
the community an example of honesty of purpose, of hard work and of
gserviceo" (10) With such teachers, the school will become both
commmity centeed and community conscious. For example, the teachers
of the future should have a fair knowledge of Agriculture, Building

Construction, Weaving and other industries needed for the development
of the locality where the school is situated. The teacher and his
pupils should be interested in community projects and should direct
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such pro:]eci;s,'where necessaryo The school compound should be a model
in every way. The teacher must also take séhool standards of
agriculture, hygiene, sanitation and building construction into the
town and village, The formation of fammers' co-operatives, building
societies or. weavers' clubs should be stimulated by him. Teachers
traineds; in America receive such é type of training and the students
at the Bunumbu Training College are receiving training in ‘comrmmity
service under the direction of- these American trained members of the
staffs The tutors are,however,seriously handicapped by the fact
that their students are only of stendard VI level at the most alid
fnany are less well qualified.

The academic and professional standards of 'teachers in both
. Colony and Protectorate must be raised. For primary school teachers,
the min-imurﬁ qualification should be Canbridge School Certificate
plus two years' college training and for secondary school teachers,
ﬁ University degree and a teachers' diplomao Both groups of teachers
must be trained in such a way that they face their work with the
principles thai: I have outlined clearly in their minds. The graduate
with a diploma must view his work ih its relation to community needs
and conditions Just as much as the primary school teacher who knows
that at any réte a large num'ber; of -his pupils will be agriculturists
and manual workers. The graduate teacher will also be responsible for
the right 'oﬁtlook of those who will teach in the primary schools and
he must inculcate a true appreciation of the dignity of work with the
hands. The only school that is doing this effectively at present is
the Al'bert Academy (United Brethren in Christs Mission) 0“\ those wlho have

¢ ue hona. srtandavrd SO see. \'wv!{n i'g“ apply gcneral-j fed gAuw.homL
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follewing statement is madet- "The last report discussed a subject

which exercises the minds of many,neamely,the drift from the countrysideo
It 1s a mamr-sided problem,common to every country in the world and '
one which provides scope for endless argumentation. At bottom it is
social snd economic rather than educationaleccccocoocesomake the
countryside remunerativez provide the emenities, and so provide the
psychologigal background whereby‘the teacher has a reasonsgble chance of
making his pupils'like and desire what they lbﬂght’e'fhe African is not
alone in being moved by self 1nteres_t rather than by pious exhortations.'
Here in 8ierra Leone,this is also one of the big problems of education.
Worse then the unremunerative conditions of the Sierra Leone bush, there
is the psychologisgal berrier between illiterate and semi-literate
parents end their educated children. The solution to this problem,in my
opinion, is to give the right type of education to both children and
parents, I ha‘fre already referred to the need for teachers who should

set the standard in the community not only in beautifying the school
compound,: the repairing of school buildings and furniture, but also in
directing agriculture,weaving and other industries that will promote
~the economic and soclial development'of the community., If teachers must
exert such an influence outside the school, they must exert an even

| greater inﬂuence on such lines within the school. The solution here
lies ina the curriculum and in the methods of teaching.

It is admitted as a sound educational theory that the curriculum
should be correlated with fhe 'needs of the _communityo Jowitt in his
book'Principle s of Education for African Teachers'talks of a "child-
cez_itred curriculun" but he also states "the response of the African
child to.the training he has received will not demonstrate the all-

round efficiency of which we have spoken, unless it includes the
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application of SOCIALLY DESIRABLE knowledge, attitudes and skills. In

' other words, his educational achievements must reflect achievement in
the serviée of thé community." While the schools must still teach
History, Geography and Literature, new text-books with a Sierra Leone
background must be written in theée subjects. It is good to know about
the geography and the history of other lands but it is essential to
begin with the geography of one's own country end the history of one's
own people;iThe schools are still waiting for the first book on the
geography of Sierrs Leone showing preéent means of communication,
systema of government,climate,egricultural products and minersl
resourcess They are also waiting for a textéﬁook on the lives of the

. great Protectorafe warriors, distinguished Creole personalities of the
past and leading historical events up to the present time.

As I have already pointed out, while developing vernacular
literature, ;t'is equally importaent to have graded readers and
L;teratufe books written in standard English but with a Sierra Leone
background, A start should bé made slong such lines now and although
it is preferdble that the writers of such books should be Sierra
Leoneans, Buropeans with rich local experience could give considerable
help. It is elso time that French should be teught in all our
secondary schools either as an alternative 6o in addition to Latin.
Sierra Leone is surrounded by French-speaking neighbours and French
is very widely spokén throughout the civilised: world.

The value of Science has also been stressed. At present, the
Government sécbﬁdary schools i.e. Bo School in the Protectorate and
the Prince of Wales School in Freetown are the leading Science ‘
centres in Siérra Leone, There are Science masters in training for

the Mission secondary schools and it is absolutely necessary that:

o
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all our secondary schools éould teach Physics, Chemistry and Biology
up to," at least, canbridge School cert:l‘tfélate standard sb that not
' qnly our future engineers, agriculturists and doctors may have the
necessary foundetion in Seience subjects but slso that teachers of
the future ﬁay be prepared to give effective sex-teaching, This is
an :I,mportant preparation which should be made for those future
developments which musf inevitaebly caome sooﬁer or later when there will
be a téndency towards de—tri'baiisation with the advance into the
. protectorate of Western culture and a danger of that temporary lowering
of moral staendards which so often accompanies the relaxation of tribal
sanctions. _ _ |

Husiec, Hendicraft, Art end Agriculture should also be taught by
specialist teacheré who are of a suffiéiently high academic stendard
‘ té do some research locally in these subjects. For example s In
'Weaving game experiment may be made to mérease the.width of the loom
which at present is the 10" loom. In Arty specialist teachers should
be trained oversess in the technique of peinting end on their return
they should try to develop the art of Sierra Leone of which there 1s
at present practically nobhing in the country. In Music, teachers
ghould speciaelise in African Music and develop in the children a love

of such Music end sn ebility not only to preserve it but also to

write their owneThis will begin some training of bhe Rfrican cld’s imagmation and
his crearive powers will be developed- On the creabive side af present he'ts skarved .
~ As regards mglish Lenguage, stendard English must be taught in

a1l our schools. When the local lenguages have been developed to a
sufficiently high standard and a fair emount of literature has been
prdduced in them, they mey also be included in the school curriculum.
Until then, the use of the vernacular will have to be limited to the

t_eaching-of young children and to literacy snd mass education schemes
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for adults.

Religidus Knowledge and the Koren should be included in tﬁe
curricula of Christisn and Muslim schools. They should however
be faught by men who have the right attitude to these subjects.
Religious Knowledge must be taught by men "whose interest in the
subject end desire to teach it proceed from religious feith." (1)
The teaching of the quan must be done by teachers with similar
- quelifications. Government snd Native Administration schools might
inclut_ie these two subjects as optional subjects in their curricula.
It 1s e’sséntiél,however,' in a1l our schools that the re should be a
deily religious éervicee In schools conducted by religious bodies
the service should follow a particular form of worship, either
Christian or Muslim. In 6ther schools 1.e. Government and Native
Admini_stratioﬂ schools, .Ghriétian and Muslim forms of worship should
be provided for in order that all pupils may participate in their
_ own religious service. Education without religion, in Sierra Leone
as in othér parts of Africa, can become the greatest danger of
civilisation to children who emanate from a primitive society or are
only now going through a period of transition in their cultural
developmeﬁt‘e .

Connected with the schodl curriculum is the subject of internal
and external examinationss The tendency hitherto has been to allow
- the requi;'ementé of externsl exeminations to daminate the school
_ curriculum, Such a practice has been encouraged not only in Sierra
‘Leone but. even in English schoolss The attitude to examinations
is now changing in Englsnd and it is essentisl that a similar
chenge éhould t ake placé jtn' Sierra Leone. In the first place, the

children must not be subiject to too many external examinations
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during their school life. One examination at the end of the primary

school course and 6ne at the end of the secondary school course -
should "be_' quite enough. I feel compelled to recommend that these
two examinations should be continued for a time becsuse the teachers

are in many cases so badly equipped for their work that they need

' direction and a definite purpose but the sooner this very defect

is put right the better and then it will be possible and desirsble
to abolish the Stanciard VI exsmination at least. Pupils hoping to
receive further education would,of course;continue to do two years
post School Gertifiéate work in preparation for the Higher School
certificate' 'Examir-xationo ~This is actually being done at the Prince
of Wales School at the present timeo |

~ There should be a wide choice of subjects and it should be
possibie for pupils to have en opportunity of taking in the ézternal
exemination, the different subjects they do at school, For example,
Hendicraft, Music, Art, Domestic Science, Surveying, Shorthand and
Book-Keeping should be offered for the Canbridge Exeminations by a
large number of Sierra Leone cendidates.

In connection with #ke interhel exsminations, there must be
less variation in standards from scho.ol to school, This defect cen
be remedied if the schools co=-operat§ with one anotler. Formal
exsminations at the .end of each term or at the end of each half-year
must be discourageds One examination a year is enough. If careful
form. records are kept throughout the year, all the knowledge needed
gbout tl_xe' progress of the pupils could be got.from the form teacher
end this,coupled with the pupils'performance st the ennual exemin-

ations, should be enough for classification and other purposes.

- Some suggestion must now be made about the school-leaving age

]
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end the payment of school fees. With regard to the former, Colony
schools shgﬁld'insist on receiving children of a suitable ages Colony
_children should asttend nursery classes at thesge of 3 plus and begin
~the infant ciasses at 5 plus. At 7 plus they should be in the
"standards" and by 11 plﬁs they should be ready f::T;econdary school,
If children must cqmpleﬁe their primary education by 11 plus,
'Btandards V'and'VI should not be retained in the primary schools, They
should'be elther the first and second year classes in Middle or Central
school or the"preparatory" forms in the secondary schools., It would
also be_préferdble to do the School Gertificate examination in the |
fourth year instead of the fifth year secondary school class. This
hoﬁéver will depend chiefly on-the bmprovement of the educational snd
professidnal standards of the teaching personnel, Similar classifi-
‘cations should be adopted in Protectorate schools but school
aﬁthorities should allow for the admissioﬁ of children who may not be
until education  becomes more wide-spread-

of a suitsble agey, In the Infant schools, such children should be
classed as "beginners"; As educational facilities increase, the age
requirement could be made to approximate and ultimately to be the
same as in Colony sphbolso

With regard to fees, I would suggest that both in the Colony and
the Protectérate;free places in primary and secondary schools should
increase in proportioﬁ to the amount of finsncial responsfbility
assumed by the @entral and local governments. As more money becomes
availsble for educatlion from Government snd Native Administration
funds (I am essuming that steps will be taken to divert far more of
the profits from the mineral -wealth 6f the country to the social
services then is availeble at present), school fees should first of

all be lowered and at a later stage primary education should be made
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free. Increased taxation at this stege will be a burden on an
already over-taxed people, When considerable developments have taken
place in the economic field end the income of the average wage-earner,
the farmer and the private craftemen has been increased, rates and
taxes can be stepped up both in the Colony and the Protectoraste and
schemes for a system of free and compulsory education for every

child of school age ~¢ould dbe cons:ldt_ered.

Where a successful adaptation o_f' the curriculum takes place;,
much can be done in the way of creative education, developing
objective standards of judgment and in training the children to become
useful citizens smong their own people. An education which, becsuse
of the low social and economic .'standards in the villages, driﬁs the
child away from his parents, should not be '&couraged‘. .The child
who looks down on his parents, his tribal customs and secret soclieties
after he has been educated has been wrongly educated. The rush into
the big towns_ and to the Colony to became Government and mercantile
clerks can oniy be suecessfullﬁr checked, if children receive an
education which will foster in them a love for their village and
cr_'gate_ in them a(burning desire to return even at week-ends only, and
help towards its 1mprovemeﬁt, This applies also to natives of the
Colony villages who have migrated to Freetown and have left their
inheritancé to be inhsbited by Protectorste natives who once served

them as garden assistents. In short, children must be treined to
Chvasts command Yo St Peter

carry out the—Rsulins-teeching "when thou art corverted, strengthen
thy brethren," |

‘Before making recommendations on adult education, some suggestions
mﬁst be made on the development of female education. If our women-folk

must be fully emencipated, they must be given the same chances of
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primary, secondary and higher education a;s the men, In the Colony,
this view has been accepted and girls are to be found in large
numbers in the primary and secondary schools and in the Teacher
Ti'aining Department at Fourah Bay College. Eight women are also
doing Univefsity courses at Foursh Bay. In the Protectorate the
position 1s different and polygamy, even smong educated Protectorate
men, and it‘s éonéomitant evils e.g. inequality of the sexes,
inadequate facilities for child training, must be checked if the
wamen of the Protectorate ehea;d progresso Only through Christian

family life, where monogemy can be seen at its best, can Protectorate
girls hope for equal chances of education with Protectorate boys.

~In view of the present stage of development of Protectorate
socilety,' I ivould suggest separate girls®’ schools of the same
stendard as those of the boys,at ail stages. Such schools should be
‘established in the large towns and should prefersbly be boarding '
schoolse The existing mixed primary schools should ®lso be continued)
but in such school's,‘#fhere must be qualified female assistants and .
1f possible, a senior female assistant teacher who should be
responsible for the physical end moral welfare of the girls, Subjects
like Hygiene; Handwork and Domestic Sclence in the Bundu @amps
could be taught by Protectorate women teachers from schools in the
neighbotirhood, In this way the school and the Bundu institution
would gét to know each other snd that might create a thirst for school
education among girls who would not otherwise be interested. ‘
' Iip to0 the pre_sent,' fe_w Protectorate girls go beyond standard
IV. - There are quite a number whose only opportunity for training
' 1s the Bundu soclety. Soclal welfare work through this society must

therefore bé made to Include some literacy teaching in the vernacular,
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I would suggest that both Government and Missions should plen out
a ﬁseful three to six months course for Bund_.u girls in training
as a pro:l_ect in which Government technical experts, school teachers
and missibﬁaries could co-operate, The position of women in the
Protectorat_e is undergoing a c_hange and as Dre. Kenneth Little says
"The general effe'cf has been to place more vaiue on the services of
the women, both as workers and in their relationship with men, end
is leading to- a breakdown in the polygamous structure upon which
. the patriarchal control of native society formerly restede" (/)

The success of child treining in Sierra Leone will depend

to a 1arge gxtent on the develépmenf -of literacy, mass education and
social wél:'are scheines'.‘for the adult commmity. Much stress must
therefore be laid on the importance of adult education for only when
the parents are convinced of the value of education will they be
ready in the first place to senﬁ their children to school and then
_ to leave them there after they-reach an age when they are potential
. pourcés of income,
. It is en accepted principle today that in any progressive
community the school and the outside world must move together. Says
Stead "In former days it was common for the school and the surroundings
'.tb be separated from the outside world by a wall which was usually
six feet or more in height ... Nowadays ‘there fis much more free
_ ;noirement between the school and the rest of the community than there
was a decade or so ago." (/3) If the school must reflect the ideals
of the éomrrmhity,' 1% is obvious that we cannot have first class
schoo.ls_l_unles.s we have a ﬁfst -class ermrrunityo We cannot educate
the cifxildren- end leave out the parents. If parent-teachers organ-

isations are to be successful and 1f a greater measure of intelligent
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cooperation is to be expected from parents and guardians by the

.school authorities, we must have an enlightened and progressive
adult community.

‘Rapid economic, political and social changes are taking place
in Sierra Leone. io underst@X® the significance of these changes,
mass education schemes for adults must be carried eut as an urgent
necessit&. The 1939 World War gave Sierra Leoneans who were serving
in the fighting serfices an opportunity of seeing life in other
commnities including "other methods of farming which may prove
valueble in Sierra Leone", (/) After experiencing something of the
camparatively higher standards of life in parts of India and Burma,
the Protectorate native would like to enjoy similar e sndards in his
own country. I would therefore suggest that there should.be some
co-orf@ination of the different schemes for equcating adults. The
Literacy Campaign in Mende which is being done by the United Christian
Council with assistance from Government funds should be extended to
otner languege areaso I would propose that there should be
vernacnlar 11terature in at least eight local languages: Creole,Hroo,
Mende,Temne;Limba;Susu;Kono end Kissi. As soon as a fair stendard of
literacy'nas‘been achieved, the promoters of the Literacy Campaign
or some other body should be prepared to develop the work further on
a simpiified Workers Educational Association basis. The lectures should ‘

. take the form of simple demonstrations or giving short and simple talks

on various aepects of native life and showing how conditions can be
improvedo

Goverfiment technical departments €. 8o Agriculture,Forestry,Medical
and Education; should cooperate with the United Christian Council

Literacy Bureau at Bo in the production of vernacular literature.




I"Il.o’llg./.‘

Simple booklets on Agriculture;Hygiene,Conservation of Forests,
a .
Geography of the Villagngribal History could be written by technical

experts ih these Government departments. Provincial Administration
the work'wu} of the Nafive Rdmini8rralions.

officers could also write books on local-government—forthe-benelis
e#AMative—Aéminiétgations. Notices could be printed in the vernacular
and in large Protectorate towns,weekly or daily newspapers could:be
started, Unless such cooperation takes place,the bureau will tend |
"to be a rather isolated experiment of literacy;....not yet sufficient-
ly related to the generally needs of the Protectopate." (5) As meny
educated Africans as can come forward should take a share in this
mass education movement so that Sierra Leone may experience similar
results to those of countries like China and Russia.
| I_ha@e tried to suggest how schools might become slive and vital
forces in the areas in which they already exist. But there are vast
areas in the Northern Proévince and pgrts of the Southeﬂastern Province
where there are ho séhools:at all, The stréong community sense however
is there;ahd i'suggest that education in these areas should start
with this in view and thus avoid the adjustment'whiéh'we now feel *
is so necessary in the more developed areas. In these back-ward
areas, it will be a mistake to provide schools before some mass
education has been given. In gll detribalised parts of the country,
a wide extension of schooling and the spread of adult education must
be éarried on simultaneously but with an increasingly strong emphasis
on a community-centred curficulum;énd;in the case of adult education,
instructi§n which ariges from the felt need of the people themselves.
&«—The séhogl should ariserggggﬁout of the needs of the community
and should not be "super-imposed" on an undeveloped tribal society.
A back-ward,primitive community must first be provided with a health
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centre where young and o0ld can be taught how to take care of their
bodies and to prevent disease. They should know the advantages of
" 1living in well-ventilated houses, having a good water supply snd a
good sewage systemo They.should have special clinies for men,wamen
and children aﬁd reasonable medical facilities should be availsble
on the spote Next, there must be improvement pf agriculture, The
people shpuid be faught how to grow more and better crops,and collect-
ive farming should be introduced, Eoth by oral instruction and through
films, imp'roved methodé of cultivafion should be taught, There should
be a weekly film service on a variety of mass educational topics.
Thus local industries like weaving, pottery, dye-ing can be developed
end housecraft and needle-work taught in connection with welfare work
in the Bundu society, African art and music can also be ﬁnprovedo
Literacy cempaigns based on such mass education "projects" should
be organised snd as they developed, the people would fee_l'the need
for a wider means of communication and the opportunit;cj;g‘a% inform-
ation for themselves which can only be acquired from books. Thus the
need for the tools of education,namely the 3 R's, would be felt by
the people and to begin with,at least, this would be provided 'Ehrough
the vernacular. As the people saw the value of a widening field of
Imowledge, they would also see that a thorough child educational
system was essential and an enthusiasm for education as a part of
corrmnmity living would thus be engendered. To aqhievrehf Sierma Leoneans
with a sound knowl_edge both of their own country end of modern
educational principlés set should set to work forthwith to write
b&pks in the two chief vernaculars at least (Mende and Temne) in such

a way that they would meet the peoﬁle's needs in matters of Hygiene,

Y]
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Agriculture and Local Govermment.

When.the school building was erected, the feeling should be
given from the moment of opening-that this was a centre to which
young and old alike could come for help, advice and inforﬁationo
The children should feel that the knowledge they collected outside
thé school,the knowledge of soils and rocks ahd of living and growing
things{_dould here be discussed; amplified and recorded. Adults
equally should feel that this is a place to which they come as a
matter of course for the khowledge they need to help them in their
work, for‘companionship and for advice, In this centre, cooperatives
would be developed. When work on the farms was heavy, children and
teachers would go and help; when work was light; adults would be
provided with an inereasing number of opportunities for study and
discussion in the school and for learning how their more primitive
methods of carrying out such crafts as spinning and weaving might be
improved. Gradually the need for library provision for adults and
suiteble rooms for the adult activities would become obvious. Thus
children and adults alike will think of their advancing education

" as a meané'of serving their community and young and old alike will
appreciate the dignity of lsgbour. Knowledge)which is the heritage of
a11,wou1d gradually be- become available for all and I hope that by
the deveiopment of such a system it might be possible to avoia.both
the detribalising éfféct of the 1mpact'of Wbstern culture and the

. eatrangement of the younger generation from their more primitive
elders. . _

If the education ef—edulés proceeds on the lines I have suggested,
it will be easy for parents to follow the developments which are
faking piace in the schools and their-interest will be further
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stimulated by special Parents' Days, Prize-giving functions and
Exhibitions when not only the children's work 1s shown but the

. pesults of the adults' work as well. But the education of the

Sierra Leone child is the responsibility of the home, the tribe,

the Btate and the general com_rmmityo The 8tate including the local
government must,’ provide the bulk of the funds and must direect policy;
the home must look after the child and ensure him a healthy physical,
moral and epiritual development and the general community must
cooperate. with the home and the 8tate in developing the individuality
of the child so that he can take his rightful place in society.This
involves en gppreciation on the part of adult-s;_'b"dth Government and the
general community, of the.diffi.culties which beset the Sierra Leone
child-fecauee of the rigidity of attitude which is often teken
towercie his upbringing. If through our education we are to develop a
generation which is prepared to sé take the initiative, to shoulder
responsibility and to behave as self-respecting members of the
‘community who at the same time recognise the rights of others,we
~must 1ead.tne adults who come in contact with children to respect

~ the child's need for independence, for a reasonsble measure of
_freedom and his desire to‘ make decisions for himeelf. At the seame
time, parents must come to realise that the child finds a security
in his home and in his tribe which he needs and the community will

in the best wag live
never be served@y sending children away from their homes to leewve

with “guardians"o

"The greatest need in Africa today" writes Edwin Smith," is a
great corps of 1ni;e11.:lgent,' god-fearing men} and women, with eyes
| open to the future of their race and with reverence for the past,

who shall go out to uplift their fellows." (/6) This, in my opinion,
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should be the ultimate goal of child training in Sierra Leone.
‘Gontinues Edwin Smith " To be the trainers of such leaders- Africa

~ has no more useful snd attractive task to offer to the Christian

' men snd women of England, " (IT)
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| | | fAppendix T. - X oY,
Genedlogical Trees of Creole Families partly of European Descent.

1. The Smith Family,

WILLIAM SMITH (Yorkshire)
Chief Justice, Gold Coast
Then Judge, Mixed Gommission's Court, Sierra Leone

]
WILLIAM SMITH (Junior), Born Gold Coast 1816
Registrar Mixed Commission's Court
(Married) (1) Miss Zachary Macauley - 2 children

ii)Miss Spilsbury - 6 children
iii)A Buropean Lady - no issue
Descendants

' | { - : | ! |
.~ Dr ReSmithoFeSmith, Dr J.Smith. MoSAitheE.SgithoA»SmithoH.Smith,A.Smitho
1st West 1st West Acting D.C. wife of wife of wife of wife of wife of
African African Gold Coast Dr W, Dr. Wo Casely- P.Renner’.Dr.d.
doctor of barrister - Davies Renner Hayford Barrister Easmon,

medicine Barrister
\ Dr. M. Co Fo‘
Easmon, (¥
{ . ! (S.Leon
Justice Renner : Dr EoA.Renner(8.Leone) Miss G.Hayford
Gold Coast : m. lady of Scottish (just returned
descent, from training
| in U.Ko)
Children attending
school in England
) at present,
2, The Wright Family.
WILLIAM WRIGHT,Barrister
m, “A-Buropesn Lgdy
e ' i
Dr E.Jenner Wright. CoE.Wright,barrister
Dr Sophia Wright. ' cowright;DeAtal Surgeon
Other children still Francess Wright,barrister
receiving. education and another daughter still
“in England. - in England,
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kppendix IIT.

I visi-ted one of thehlargest primary schools in Freetowmn a few
dsys sgo. It 1s a wooden building with a corrugated iran roof end
it conéisfs of a single room in which 14 classes are taught.
Altogether there are between 300 and 400 children attending the
school. The noise, as cen be imegined, is deafening. In many places
the sky éan be seen through cracks in the roof and the Head Master
told me that during the rains the school is completely flooded. The
i:atchy remains of a distemper that was put on the walls many years
‘ago 1ncreasés the general feeling qf poverty. Many of the desks are
thé _long Iones which have a backless seat attached and which provide
for 6 or 7 children. Some of the desks are roughly constructed and
unpolished; obviously they have-'been made locally by someone whose
craftemenship does not go beyond a limited knowledge of carpentry,
Some héve evidently béen 'broken. and still more roughly repaired. The
school compound, where all physical training' and games both for this
school and for the Infant School hard by have to take place, is a
sandy stretch of ground of sbout 40 yards square. In the middle is
a single .p'alm tree. There is no shade whatsoever except that provided
in the eariy morning by the shadow of the church which is o1 one side
éf the 'combdundo The Head Master told me that plans had been made
10 years ago to repai-'r-the school and to purchase an adjoining piece
of land on which are standing some burnt-out houses but the war has
held up the plens end now no financial assistance is available from
Government until the new Director of Equeation is eble to make

comprehensivé pians for the Colony schools. The people in the parish
have raised £1,000 for the improvement of their school although it is
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: at'l;ehded by a large number of Muslims and children oi_’ other
denominations. They are naturelly dissatisfied sbout the continued
delayéi;- , |


































