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The Purpose of the I n v e s t i g a t i o n 

I n 1960 the compulsory.three-year course f o r a l l 

•students was coraii.encecl a t Teacher T r a i n i n g Colleges i n 

England and V/ales and only recognized mature students were 

allov/ed to become teachers in. a s h o r t e r period of time. 

This i n v e s t i g a t i o n was made to measure the e f f e c t i v e n e s s of 

v a r i o u s f a c t o r s as p r e d i c t o r s of success i n a three-year 

course a t one t r a i n i n g c o l l e g e . 

The c o l l e g e admitted men and women students i n September 

1960 f o r the f i r s t t m e and e s p e c i a l l y f o r the women there was 

a considerable s u r p l u s o f a p p l i c a n t s f o r selection.- A l l the 

students f o r t h i s f i r s t year, with very few exceptions, were 

admitted on the r e s u l t of a s i n g l e i n t e r v i e w with the P r i n c i p a l 

of the c o l l e g e . He had a v a i l a b l e f o r h i s information a form 

completed by the candidates g i v i i i g d e t a i l s of passes a t 

Ordinary and Advanced L e v e l of the G.C.E. plus the app3?opriate 

dates. Since the i n t e r v i e w s were held many months before the 

course began and students were accepted i n most cases before 

J u l y , 1960, most candidates s t i l l a t school had not taken t h e i r 

Advanced L e v e l Examinations' and could hot know t h e i r r e s u l t s 

before being accepted or r e j e c t e d . T h i s involved the m a j o r i t y 

of students, and i n t h e i r cases the head teacher of the school 

they were attendiiig viras asked to give an estimate of perform­

ance i n each s u b j e c t they were taking i n June - J u l y , 1960. 
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Fo r candidates who had l e f t school p r e v i o u s l y , a c o n f i d e n t i a l 

repo r t from t h e i r employer g e n e r a l l y was a v a i l a b l e and i n 

many cases was accompanied by a report from the head teacher 

of t h e i r l a s t s c hool. 

Hhus the s u i t a b i l i t y of the candidate f o r a three-year 

course a t the c o l l e g e and u l t i m a t e l y f o r a c a r e e r i n teaching 

had t o be decided on the f o l l o w i n g p r e d i c t o r s r -

1. A per s o n a l i n t e r v i e w f o r a l l but a few students. 

2. The number of passes a t Ordinary L e v e l of G.C.E., and the 
appropriate dates where the passes had been gained on more 

. than one occasion. The grades or marks i n i n d i v i d u a l 

s u b j e c t s were not a v a i l a b l e . 

3. The number of passes a t Advanced L e v e l o f G.C.E. or i n the 

case' of a p p l i c a n t s s t i l l a t school who were t a k i n g the 

examination i n June - J u l y , 1960, an estimate of the 

probable r e s u l t by the head teacher of t h e i r s c h o j l . 

Again no marks or grades i n i n d i v i d u a l s u b j e c t s were 

a v a i l a b l e . The Advanced L e v e l examinations were taken on 

only one occasion almost without exception and therefore 

. the dates of passing the examination were probably of 

l i t t l e importance except f o r mature candidates. 

4. General comments on the p e r s o n a l i t y , c h a r a c t e r and 

' s u i t a b i l i t y f o r teachingof the candidate u s u a l l y made by 

the head teacher or the employer f o r a p p l i c a n t s who had 

l e f t s c h o o l . 
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The o r i g i n a l aim of th i s investigation was to assess the 
value of the f i r s t three of these factors as predictors of 
success i n the college three-year course. Later i t was 
decided to extend t h i s investigation to include the group of 
three-year students who were admitted i n September, 1961, 
This decision was taken partly because the numbers i n the 
o r i g i n a l sample were not large, but also the selection 
procedure was changed for t h i s intake and i t was of interest 
to see whether t h i s had resulted i n any signifi c a n t charge i n 
the prediction of success. 

Students enteriJTg college i n September, 1961 were a l l 
interviewed by the Principal, and i f possible , by two other 
membersof college s t a f f independently. This was possible 
only where the candidate lived within t r a v e l l i n g distance 
and could come to the coxiege for interview. The members of 
college s t a f f each interviewed the candidate for f i f t e e n 
minutes and t h e i r reports were made on printed interview 
forms (see figure 1 ) . These were available to the Principal 
when he had the f i n a l interview with the candidate. 

As a further innovation, printed forms weresupplied 
to the head teachers of candidates s t i l l at school requesting 
them to assess 
(a) the candidates' probable performance i n any examinations 

they wereto take a f t e r interview; 
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(b) iaie candidate's s u i t a b i l i t y f o r the teaching 

r • p r o f e s s i o n , on a f i v e point s c a l e A - veiygood 

, to E - u n s u i t a b l e ; and 

( c ) the candidate's i n t e l l e c t u a l a b i l i t y on a s i m i l a r 

f i v e - p o i n t s c a l e . The i n v e s t i g a t i o n attempted to 

evaluate c r i t e r i o n (a) as a s u b s t i t u t e f o r the 

r e s u l t s of the Advanced L e v e l Examination, and 

c r i t e r i a (b) and ( c ) as p r e d i c t o r s of success i n 

teaching p r a c t i c e and academic work. 



F i g u r e 1 IHIESVIEW FORM 

.NAIffi -DATE 

1.- I s the g e n e r a l impression produced by the candidate's p h y s i c a l 
appearance, bearing, d r e s s , v o i c e , q u a l i t y e t c . , a t t r a c t i v e ? 

E_ -a. 
. E x c e p t i o n a l l y 

u n a t t r a c t i v e 
5% . 

/ / 
Rather Average 
u n a t t r a c t i v e 
25% 40% 

C e r t a i n l y E x c e p t i o n a l l y 
above average a t t r a c t i v e 
25% 5% 

2. Can the candidate express h i s / h e r ideas w e l l ? 
E D i B 
/ 
Badly 

/ / 
Rather poorly "Average 

5% 25% 40% 

/ 
B e t t e r than 
average 
25% 

, / 
E x c e p t i o n a l l y 
w e l l 
5% 

t3. -Does the candidate. appear i n t e l l e c t u a l l y mature? 
^ • U : Q : B 
/ / / 
Markedly immature Rather.below Average 
i n t e l l e c t u a l l y average 
5% . 2 5 % 40% 

/ 
D i s t i n c t l y 
above average 

/ 
To a marked 
Degree 
5% 

^. --piTPt-hPr comments on c h a r a c t e r ; -

Such a s : Sense of vocation, Humour, V/idth of I n t e r e s t , Perseverance. 

.fleneral S u i t a b i l i t v f o r t e a c h i n g j 
F. D • C B A 
/- . / . / / / 
Unsuitable F a i r Good Very good Exceptional 
5% • 25% . 40% 25% 5% 

- 5 -
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S E G l i l Q l L I I - .Previous Work Connected with the Sub.iect of 
the I n v e s t i g a t i o n 

The t e a c h e r t r a i n i n g course includes three main d i v i s i o n s , 

(a) teaching p r a c t i c e , 

(b) e d u c a t i o n a l theory, and 

( c ) academic work i n the main s u b j e c t or s u b j e c t s . 

Much of the previous work reported i n connection with ( c ) has 

not been .undertaken i n the t r a i n i n g c o l l e g e but i n other 

establishments of higher education, mainly the u n i v e r s i t y . 

T h i s was thought to be h i g h l y r e l e v a n t and i s r e p o r t e d . 

S i m i l a r l y work on (a) and (b) has been conducted i n u n i v e r s i t y 

departments of Education and again i s often h i g h l y r e l e v a n t . 

E a r l y Studies 

Apparently the f i r s t i n v e s t i g a t i o n on the problem of 

p r e d i c t i n g success i n teaching was made by Meriam (1) i n 1906. 

He studied the c o r r e l a t i o n of teachirg. success with other 

v a r i a b l e s such as marks i n p r o f e s s i o n a l and academic courses. 

His c r i t e r i o n of teaching success was a r a t i n g given to 

elementary school teachers by normal school p r i n c i p a l s who had 

followed t h e i r work i n the f i e l d . The judgement of the normal 

school p r i n c i p a l s must have been a f f e c t e d considerably by a 

knowledge of the student's record while i n t r a i n i n g , r e s u l t i n g 

i n the "halo" e f f e c t which tends to make the c o r r e l a t i o n 

c o e f f i c i e n t s s p u r i o u s l y high. I n s p i t e of t h i s , the c o r r e l a t i o n 
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between s c h o l a r s h i p and teaching success was only 4 0.16, 
a r e s u l t which l a t e r r e s e a r c h tended to confirm r a t h e r than 
r e f u t e . 

A survey o f other e a r l y s t u d i e s has been given by 

Sandiford (2) who concluded by s t a t i n g that not a sing'le study 

had been c o n c l u s i v e . Most of them were open to c r i t i c i s m 

on one ground or another, y e t together they l e f t l i t t l e doubt 

that the c o r r e l a t i o n s between s c h o l a r s h i p , i n t e l l i g e n c e and 

teaching s u c c e s s v/ere extremely low, g i v i n g no j u s t i f i c a t i o n 

f o r usLlrjg these f a c t o r s i n f o r e c a s t i n g success i n t e a c h i r ^ . 

Among the s t u d i e s surveyed some deserve s o e c i a l mention. 
(3) 

Boyce obtained very high c o r r e l a t i o n s between teaching merit 

and f a c t o r s such as i n t e l l e c t u a l a b i l i t y , but a l s o succeeded 

i n obtaining a c o r r e l a t i o n of 4- 0.50 between voice and i n t e r e s t 

i n the community. T h i s i l l u s t r a t e s again the danger of the 

"halo" e f f e c t i n s t u d i e s o f t h i s type where an opinion of the 

g e n e r a l merit of a teacher i s c a r r i e d over to estimates by the 

same judge of v o i c e , i n t e l l i g e n c e and p e r s o n a l i t y . Whitney^ ^ 

studied 725 graduates of twelve s t a t e normal schools and 

obtained a c o r r e l a t i o n between teaching success arid High School 

marks of + 0.09, compared with + 0.07 between teaching success 

and academic c o l l e g e marks. His study was one of the f i r s t to 

giv e grounds f o r much pessimism i n the matter of p r e d i c t i n g 

teaching s u c c e s s . 
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Sandiford and others i n v e s t i g a t e d the most 

e f f i c i e n t methods f o r the p r e d i c t i o n of teaching success and 

found t h a t the teaching a b i l i t y of students was not c l o s e l y 

r e l a t e d to i n t e l l i g e n c e or to achievement i n academic s u b j e c t s . 

They a l s o found t h a t the r a t i n g s of students based on. interviews 

of s h o r t duration, even when conducted by a number of r a t e r s , 

were not s u f f i c i e n t l y r e l i a b l e to be.used f o r prognosis. There 

was c l o s e agreement between the opinions of d i f f e r e n t r a t e r s , but 

even average r a t i n g s d i d not agree c l o s e l y with the teaching 

p r a c t i c e marks. They found t h a t the teaching marks obtained i n 

the f i r s t term v/ere only a f a i r indea of the f i n a l teaching 

p r a c t i c e mark, and a l s o t h a t "success i n teaching" had low 

c o r r e l a t i o n with p r a c t i c e teaching marks. Since "success i n 

teaching" was merely another s u b j e c t i v e judg«>ment by a d i f f e r e n t 

person, i t s v a l i d i t y was probably no g r e a t e r than the p r a c t i c e 

t e a c h i r g mark. 

The I n t e r v i e w 
The i n t e r v i e w as a s e l e c t i o n device always has been a 

c o n t r o v e r s i a l i s s u e and much evidence has been accumulated as to 
(5) 

i t s v a l u e . Hartog, Rhodes and Burt c a r r i e d out a major study 

of the i n t e r v i e w , vAiere s i x t e e n candidates were interviewed 

independently by two. separate i n t e r v i e w boards. The examination 

was to be on matters of g e n e r a l , not academic i n t e r e s t , and was 

intended to t e s t the candidate's a l e r t n e s s , i n t e l l i g e n c e and 

i n t e l l e c t u a l outlook. Each candidate p r e v i o u s l y had sent i n 
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a record of h i s l i f e and education ana had been s e l e c t e d f o r 

i n t e i ^ i e w on the grounds o f academic d i s t i n c t i o n . The two 

d i s t i n g u i s h e d boards interviewed each candidate f o r 15 - 30 

minutes. The c o r r e l a t i o n between the marks of the two boards 

was + 0.41 and. not s i g n i f i c a n t . Hartog observed the 

proceedings of both i n t e r v i e w boards and t h e i r mode of 

approach seemed i d e n t i c a l , s e c u r i n g the confidence of the 

candidates and then allo w i n g them to speak w i t k freedom and 

frankness. I t was found to be l a r g e l y chance whether the 

i n t e r v i e w e r s s t r u c k on a t o p i c i n which a candidate f e l t so 

s t r o n g l y t h a t he was able to d i s p l a y h i s i n d i v i d u a l i t y . This 
(6) 

was confirmed by Lycus Martin who reported freshman 
i n t e r v i e w s as one of the l e a s t e f f e c t i v e p r e d i c t o r s of success 

f o r students i n t e a c h e r t r a i n i n g . 
(7) 

. Warburton . -emphasized t h a t the conducting of int e r v i e w s 

is", a d i f f i c u l t and d e l i c a t e t a s k which can be rendered value­

l e s s i f performed .in an amateurish manner. He thought i t 

g e n e r a l l y u s e f u l f o r the i n t e r v i e w e r "to express h i s main 

conclusions i n the form of r a t i n g s on a s m a l l number of 

important and more or l e s s independent p e r s o n a l i t y t r a i t s , " 
(S) 

At the London School o f Economics . candidates were graded 
according to (1) g e n e r a l i n t e l l i g e n c e , (2) previous education, 
(3) i n t e r e s t s and motivation,- and (4) p e r s o n a l i t y and c h a r a c t e r . 
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The i n t e r v i e w i n g boards were requested not to add these four 
assessments, but to make a s i r i g l e judgement on a nine-point 
s c a l e to remove the p o s s i b i l i t y of a "halo" e f f e c t . Despite 
t h i s s t a n d a r d i z a t i o n the i n t e r v i e w did not c o r r e l a t e 
s i g n i f i c a n t l y w i t h the Intermediate Examination r e s u l t s i n 

academic s u b j e c t s , 
(9) 

Dale surveyed the value of the i n t e r v i e w as a p r e d i c t o r 

of s u c c e s s i n both academic work and teaching. He s t a t e d , 

" A l l the world ciaims to be a good, judge of c h a r a c t e r and some 

there are who are d e f i n i t e l y dogmatic about i t . But i t i s 

one t h i n g to judge the c h a r a c t e r of a d a i l y acquaintance and 

quite another to a s s e s s the personal q u a l i t i e s and even 

academic p o s s i b i l i t i e s of a complete stranger." He emphasized 

t h a t the i n t e r v i e w e r v e r y o f t e n never knows the r e s u l t of h i s 

d e c i s i o n s and even when mistakes catch up with him he may refuse 

to recognize them as h i s own. Dale gave the main f a c t o r s 

reducing, the r e l i a b i l i t y of the interview a s s -

1, the' v a r i a b i l i t y of the response to the i n t e r v i e w e r depending 

on the nature of the t o p i c s r a i s e d and whether the i n t e r v i e w e r 

could give encouragement to the candidate to t a l k f r e e l y ; and 

2. the homogeneous nature of the group to be interviewed. 

An i n v e s t i g a t i o n by the Department of Education i n the 
(10) 

U n i v e r s i t y of Birmingham showed t h a t the students admitted 

to thedepartment; who were theonly ones to be interviewed, were 

almost without f a i l u r e . Thus i t appeared t h a t t h i s interview 
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may have weeded out p o t e n t i a l f a i l u r e s . Since the in t e r v i e w 
included a c a r e f u l examination of the ap p l i c a n t ' s academic 
background, h i s i n t e r e s t s and other achievements, i t may not be 
as a p e r s o n a l i t y t e s t t h a t i t was s u c c e s s f u l but as a c a r e f u l 
c o n s i d e r a t i o n of f a c t u a l data by s k i l l e d a s s e s s o r s . 

Mayson "̂'"'̂^ dismissed the inte r v i e w as of l i t t l e value 

because of the l i m i t e d range of the conversation and the 

judgements made from such misleading i n d i c a t i o n s as manners, 
(Op.cit.) 

personal appearance and f a c i a l expression. Dale 

supported t h i s by con s i d e r i n g that the q u a l i t i e s which are most 

e a s i l y r a t e d are those which are overt, such as i n h i b i t i o n -

impulsion, apathy - i n t e n s i t y , and p l a c i d i t y - emotionality. 

S e l e c t i o n by i n t e r v i e w might therefore expect to obtain f a i r l y 

r e l i a b l e r a t i n g s of such q u a l i t i e s as pleasantness of 

appearance and v o i c e , s o c i a l maturity, s e l f - c o n f i d e n c e and 

powers of d i s c u s s i o n . These are not q u a l i t i e s which are very 

important i n the p r e d i c t i o n of success i n u n i v e r s i t y work with 

which Dale was dealing, but .should play a considerable part i n 

considering s u c c e s s i n a teaching c a r e e r . However a t the. 

interviev/ they do tend to influ e n c e any judgement made of 

i n t e l l i g e n c e and a p p l i c a t i o n to study. S e v e r a l experiments 

have shown t h a t when a person i s good-looking, well-dressed, 

neat and pleasant i n expression, he i s rated as i n t e l l i g e n t . 

Vernon '̂̂ ^̂  considered t h a t because of these 'halo' e f f e c t s , 

i n t e r v i e w s tend to be s t i l l l e s s r e l i a b l e than essay 
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examination answers when s e l e c t i n g f o r academic courses. 

Only a few investigajrors have d e a l t with the use of the 

i n t e r v i e w as a p r e d i c t o r f o r the t r a i n i n g c o l l e g e or the 
(13) 

u n i v e r s i t y department of Education. Lawton ^ ^ used a large 

number of t r a i n i n g c o l l e g e students i n h i s study. They were 

interviewed by persoris experienced i n assessment of teaching 

e f f i c i e n c y and an estimateof t h e i r teaching mark was g i v e n 

on an.A to E s c a l e a f t e r i nterviews l a s t i r i g f i v e minutes. 

Thesemarks were then c o r r e l a t e d with the marks a c t u a l l y 

obtained by the student on teaching p r a c t i c e and gave product 

moment c o r r e l a t i o n s averaging * 0.55, s i g n i f i c a n t a t the 0.01 

l e v e l ; However, these r e l a t i v e l y high values were obtained 

f o r students who had already experienced teaching p r a c t i c e and 

the c o l l e g e courses, probably r e s u l t i n g i n a g a i n or l o s s of 
confidence due to success or f a i l u r e o n teaching p r a c t i c e . 

CIA) 

Walters found interviev/s of only s m a l l help i n s e l e c t i n g 

f o r the t r a i n i n g c o l l e g e . A l l e n obtained a c o r r e l a t i o n 

of 4-. 0.478 between f i n a l teaching p r a c t i c e marks i n a t r a i n i n g 

c o l l e g e and a method of i n d i v i d u a l s e l e c t i o n i n v o l v i n g two 

i n d i v i d u a l i n t e r v i e w s , and a v e r b a l and non-verbal i n t e l l i g e n c e 

t e s t . T h i s r e l a t i v e l y high value was due mainly to the use of 

the v e r b a l t e s t which has been founduseful i n s e v e r a l s t u d i e s , 

^ e obtained a higher c o r r e l a t i o n between p r e d i c t i o n and teaching/ 

p r a c t i c e s u c c e s s when group s e l e c t i o n methods v/ere added to the 

i n d i v i d u a l interviev/s and t e s t s . 
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Warburton, Butcher and F o r r e s t ^"^^ reported that i n t e r v i e w s 

c o r r e l a t e d f 0.265 with f i n a l teachingmark and 0.289 with the 

f i n a l Theory of Education mark, both c o r r e l a t i o n s being s i g n i f i c a n t . 

However the students were r e c e n t graduates when interviewed, so 

t h a t the interviev/ers had the advantage of knowing the a p p l i c a n t ' s 

f u l l school and u n i v e r s i t y records. I n a d d i t i o n these candidates 

were more mature than the average t r a i n i n g c o l l e g e a p p l i c a n t and 

p o s s i b l y hadagreater determination to become teachers. 
(17) 

Warburton has pointed out t h a t i n t e r v i e w e r s are l i a b l e to 

be impressed by the "wrong" things such as deportment, dress and 

accent. Since they l a r g e l y r e f l e c t s o c i a l c l a s s and age, they 

may simply h e l p i n - p i c k i n g students who w i l l lower the academic 

standards but w i l l a d j u s t w e l l to the s o c i a l . l i f e , thus 

s.puriously r e i n f o r c i n g the i n t e r v i e w e r ' s confidence i n the 
(18) • 

soundness of h i s judgement. Burroughs i n an a n a l y s i s of 

f a c t o r s concernecl with the i n t e r v i e w of prospective teachers, 

l i s t e d the mat p r e d i c t i v e i n t e r v i e w items as:-
(a) s k i l l i n v e r b a l expression; 
(b) a t t r a c t i v e appearance; and 
( c ) the a b i l i t y to c r e a t e a good f i r s t impression. 

Since even (b) has been shown to be a h i g h l y s u b j e c t i v e judgement, 

the v a l i d i t y of these items i n s e l e c t i o n must behighly suspect. 

The v e r y l i m i t e d v a l i d i t y and r e l i a b i l i t y of interviews as 
p r e d i c t o r s of s u c c e s s both i n teaching and academic work has 
' • ( I S ) 
been summarized by Fumeaux v/ho c a r r i e d out an extensive 



- 14 -

survey f o r the N u f f i e l d Foundation, He s t a t e d , " A l l the 
evidence i s q u i t e unequivocal i n showing t h a t the g r e a t 
m a j o r i t y of people, i f they have to r e l y on t h e i r unaided 

i n t u i t i o n s and i n f e r e n c e s , are a s t o n i s h i i g l y bad a t i t . " 

High c o r r e l a t i o n c o e f f i c i e n t s are only obtained when 

p s y c h o l o g i c a l l y t r a i n e d observers, who have a l s o had t r a i n i n g 

i n i n t e r v i e w i n g techniques, are examining a heterogeneous 

group of candidates f o r an unusually demanding job. Since 

the candidates f o r the t r a i n i n g c o l l e g e s are r e l a t i v e l y 

homogeneous, and the d e s i r e d c h a r a c t e r i s t i c s f o r a s u c c e s s f u l 

t e a c h e r are manifold, t h i s must s u r e l y lead to low c o r r e l a t i o n s . 

The evidence shows t h a t a person who i s reasonably good a t 

judging one kind of t r a i t , i n one s o r t of person, i n a 

p a r t i c u l a r kind of i n t e r v i e w s i t u a t i o n may w e l l prove to be 

a hopeless f a i l u r e i f a d i f f e r e n t t r a i t , a d i f f e r e n t kind of 

person or a d i f f e r e n t s i t u a t i o n i s involved. 

School Reports and Headteachers' Comments 

An e a r l y r e p o r t by the S c o t t i s h Council ^^^^ considered 

the prognostic value of headteachers' reports f o r entry to 

S c o t t i s h u n i v e r s i t i e s and found the estimates were higher f o r 

students who l a t e r did w e l l . The reports appeared unable 

to d i f f e r e n t i a t e the f a i l u r e from the average student and i n 

most cases of f a i l u r e the headteachers' report was good. 

The study showed t h a t e i t h e r headmistresses were s l i g h t l y 

more generous than headmasters i n a s s e s s i n g good p u p i l s , or 
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the actual performanceof good men students improved at 
uni v e r s i t y r e l a t i v e to that of the women. The correlations 
between the degree mark and the headteacher's mark ranged 
between + 0.4 and * 0.6 except f o r students of Mathematics where 
i t was+0.08. I t i s to be expected that these results f o r 
Scottish, u n i v e r s i t y students would be more highly correlated 
than f o r training college students, because the academic work at 
.the u n i v e r s i t y i s more closely related than the t r a i n i n g college 
course to school work. I t is' possibly more true of Scottish 
schools where the work tends t o be severely academic. The report 
found no s i g n i f i c a n t difference between the prognostic value of 
the teacher's mark and the Leaving C e r t i f i c a t e marks f o r success 

i n e i t h e r degree or year examinations. 
(21) 

Crawford and Bumham i n describing the Mnnesota 
Studies in.Predicting Scholastic Achievement, showed that the 
High School percentile rank gave a correlation of i- 0.50 with the 
general standard reached i n the f i r s t two years of college, and i t 
correlated' better w i t h specific course results than did general 
aptitude or achievement tes t s . 

Parkyn ^̂ ^̂  investigating success and f a i l u r e i n the *̂ ew 
Zealand u n i v e r s i t i e s did much research on schools' academic 
assessments. He showed the two main problems to be -
(a) the d i f f i c u l t y of devising a usable common scale upon which 

the teachers could indicate t h e i r judgements, and 
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(b) the d i f T i c u l t y of knowing how comparable were the 
standards of judgement of d i f f e r e n t teachers. 
He found also that there was some indication that the 

high school assessments maintain a f a i r l y consistent standard, 
but give a r e l a t i v e l y low correlation (tauc =. 0.37) with 
performance i n Stage I examinations at university. Success 
and f a i l u r e came from a l l oger the rarige of a b i l i t y . Parkyn 
explained that low co r r e l a t i o n values did not necessarily mean 
that school work had l i t t l e to do with success at college, but 
were probably due to differences i n scholastic attainment 
found among the u n i v e r s i t y students not being great enough 
to determine the differences i n t h e i r performance. This 
r e s t r i c t i o n of range, as i s suggested i n many studies, may 
indeed cause low correlations and w i l l be dealt with l a t e r i n 

greater d e t a i l . 
Vmrburton (̂ P**̂ "̂̂ -) considered the headteacher's report 

to be the only opinion,, based" on long acquaintance with the 
candidate, that the college possessed. He thought, l i k e 
Parkyn, that p o t e n t i a l l y they were of great value but the 
d i f f i c u l t y lay i n equatiiTg one headmaster's view with another. 
The answer seems to be a standardized assessment form such as 
used i n t h i s investigation where the headteacher i s asked to 
draw a t t e n t i o n whenever relevant, to points about the student 
such as, (1) industriousness, (2) s t a b i l i t y , (3) independence 
of judgement, (4) i n t e r e s t i n subjects outside the examination 
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syllabus, and (5) home circumstances where d i f f i c u l t or good. 
' (23) 
Dale and Sanders both found that intelligence was 

one of the p r i n c i p a l factors of d i f f e r e n t i a t i o n at the 
u n i v e r s i t y but a t the border-line, factors such as int e r e s t , 
study habits and personality were very important. Dale 
considered that the persistence factor should be given more 
at t e n t i o n i n the selection procedure and t h i s would be assessed 
most readily by the teachers at school. He stated that the 
most important fa c t o r which impaired the prognostic efficiency 
of the entrance examination was the d i f f e r e n t standards of 
teaching i n the schools, and suggested that good selection 
would counter t h i s e f f e c t by careful consideration of the 
school record. 

(24) 
Macklin ^ '. found that low academic performance was due 

mainly to an unsuitable way of l i v i n g , i n e f f e c t i v e methods of 
study, or emotional disturbances. These factors often could 
be detected i n part by theuse of ca r e f u l l y compiled school 
records, although the f i r s t and the l a s t tended to arise more 
i n college a\ife than school. 

The Nufit^ield Foundation Inquiry ^^^'^"^'''^found a correlation, 
of t 0.32 betwisen university performance and the headteachers' 
assessments of i n t e l l e c t u a l q u a l i t i e s , compared v/ith + 0.17 f o r 
no n - i n t e l l e c t u a l q u a l i t i e s . . I n t h i s case the judgements were 
made i n a stand.^rdized fashion specified f o r them, and t h i s 
proved to be raor*^ closely related to the subsequent academic 

i 
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h i s t o r i e s of the pupils than impressions derived from l e t t e r s . 
The evidence suggests that the school report g i v i n g 

objective evidencein the form of examination marks or class 
positions, i s useful i n predicting success i n academic work, but 
there i s l i t t l e to suggest i t s usefulness i n predicting teaching 
a b i l i t y . Burroughs ^̂ '̂'̂ '̂ '̂̂  found that estimates of teaching 
s u i t a b i l i t y were, based mainly on non-cognitive q u a l i t i e s and 
that 8S!S!Q,ptaMiJty at school depended much on social and 

(Op.cit.) , 
a t h l e t i c q u a l i t i e s . Walters showed headmasters' 
reports of li m i t e d value i n selection f o r teacher t r a i n i n g colleges. 

(25) 
Recent work i n the United States by Bloom and Peters 

suggests that correlations between school reports and college grades, 
usually' averaging • 0.50, can be increased to a lev e l of 0.70. 
to 0.80 by careful standardization of the schools to reduce the 
effe c t of v a r i a b i l i t y i n school standards. The procedure 
involved i s so complex that i t . could not be used i n selection f o r 
f o r teacher t r a i n i n g colleges where studentsare drawn from such 
a wide v a r i e t y of schools. 
Ordinary and Advanced Level G.C.E. Sxaminations 

Much of the useful research on the value of school leaving 
examinations i n predicting l a t e r academic success has been done 
outside t h i s country. I t i s true,also that i n the countries 
concerned, there i s a tendency f o r the system of accrediting to 
replace the'school leaving or college entrance examination. 
I n A u s t r a l i a , Sanders (̂ P̂'̂ "̂*̂ *) correlated the Leaving 



• - 19 -

Examination results w i t h the- 1st Year examinations at 
university and obtaLned an average coe f f i c i e n t of + 0.63. 
He showed that t h i s could ri s e to + 0.80 when a special attempt 
was made to derive a maximum value by giving weight to those 
subjects relevant to the university f i r s t year. Correlations 
between the Leaving Examination and the University Finals 
averaged + 0.45, and therefore the prediction was not r e l i a b l e 
enough to be useful. The prediction showed most accuracy f o r 
students whose results i n the Leaving Examination were very 
weak or ver̂ '- good. Also' working i n Australia, Hohne 
found the entrance examination score to be the best positive 
predictor of academic success, but since the examination was 
set by the un i v e r s i t y and presumably marked by the university 
departments concerned with the degree examinations, t h i s i s to 
be expected. He found, as did many other investigators, that 
success i n the 1st Year examinations was the best predictor 

of performance i n the f i n a l stage. 
(27) 

Both Dale and Forster were dubious of the predictive 
value of school leaving examinations, Porster found low 
correlations between examination results at the school leaving 
and university levels due mainly to low v a l i d i t y and r e l i a b i l i t y 
i n the examinations at both levels. Dale l i s t e d eight main 
reasons why the c o r r e l a t i o n between the two levels should be 
low and suggested the replacement of essay type papers by 
attainment tests to improve r e l i a b i l i t y . (Although t h i s might 
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improve the r e l i a b i l i t y of examinations, i t would mean a very 
s i g n i f i c a n t change i n the a t t i t u d e of schools and universities 

(7) 
t?o t h i s type of assessment). . Warburton however considered 
that when school leaving examinations were taken into account, 
aptitude tests and attainment tests became superfluous. He 
found correlations between Higher School Certificatemarks and 
univ e r s i t y departmental marks around + 0.35 f o r some Science 
subjects and suggested that the low correlations might be due 
to the r e s t r i c t e d range of a b i l i t y . Like Dale, he also thought 
that i n part they were due to considerable v a r i a t i o n i n the 
standards of the examining boards, the teaching standards from 
school to school, and the change i n the attitude to study 
sometimes found when a person leaves school. 

Purneaux i n the N u f f i e l d Foundation study thought that the 
school leaving examinations provided the best single prediction 
of academic success, and c r i t i c i z e d the examination boards and 
uni v e r s i t y selectors f o r making i t impossible to use G.C.E. 
Advanced Level results as a major predictor, because of the 
late publication date of the examination results. I n the case 
of t r a i n i n g college selection Fumeaux would be extra c r i t i c a l 
because most students are acceptedor rejected w e l l i n advance 
of the Advanced Level r e s u l t s . Pumeaux found that those 
students who achieve the admission qu a l i f i c a t i o n s at the f i r s t 
attempt have a superior performance at university to those who 
have to repeat examinations f o r entry. He also found 
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correlations between school and university performance to be 
higher f o r Science, and I^ilathematics than f o r Arts subjects, 
where the marking was,more subjective. 

Oliver ^ ^ ^ ^ j i n discussing the use of the G.C.E. as a 
c r i t e r i o n f o r selection, dismissed the Ordinary Level as almost 
ir r e l e v a n t sinceto demand f i v e passes merely excludes a few 
students from applying. He believed the Advanced Level to be a 
valuable but l i m i t e d c r i t e r i o n f o r selection, which could be 
improved i f more de t a i l s were available about marks or grades. 

(29) 
Nicholson and Galambos made a detailed study and found 
correlations from + 0.09 (English) to f 0.35 (French) between 
average G.C.E. marks and average university f i n a l marks, diovfing 
tha.tprediction based on performance i n G.C.E. examinations would 
be unreliable. Correlations between f i r s t year and f i n a l 
examinations at the u n i v e r s i t y were shown to vary from t 0.46 
to+0.67, a l l s i g n i f i c a n t at the 0.01 l e v e l . 

I n the prediction of teaching practice success, performance 
i n G.C.E. seeiTis of l i t t l e v a l i d i t y . I n the University of 
Manchester Department o f Education a correlation was obtained 
of + 0,24 between G.C.E. results and the f i n a l Education theory 
mark. A non-significant correlation of f 0.172 was found 
between the teaching mark and the number of passes at Ordinary 
Level of G.C.E, 

The evidence shows the relationship betv/een G.C.E. results 
and l a t e r academic success to be very variable and not 
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r e l i a b l e f o r prediction purposes. On,the l i t t l e evidence 
available thereis no i n d i c a t i o n that the G.C.3. examinations 
have any more value than theother selection c r i t e r i a i n 
predicting teaching a b i l i t y , and i n these cases i t appeared 
of no significance. 
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•SEGTIQ]̂  ITT --Method and Snons nf tT^.ff Tr,.r^p+-.-^qti"n 

J t L S - C r i t e r i ^ of aucce^ 
The idea of t h i s investigation was to assess the value of 

c e r t a i n predictors i n forecasting success at the end of the new 
three-year t r a i n i n g college course. Since the course includes 
p r a c t i c a l teaching, Education theory, and either one or two 
academic subjects, any assessment of success i n i t s broadest 
sense should take account of " a l l these together with the mental, 
physical and s o c i a l development shown by the student during the 
three years. The l a t t e r i s extremely d i f f i c u l t to measure and 
even scholastic attainment i s not w e l l assessed by examination 
performance, Becauseof t h i s , and also because many students i n 
teacher t r a i n i n g colleges do not seem to give of t h e i r best i n 
examinations, both the course mark and the examination mark were 
considered as the c r i t e r i a of success i n academic work and 
Education theory. Usually the coursemark, which i s given by 
the student's subject tutor,-represents the carefully considered 
opinion of three years' e f f o r t , whereas the examination mark 
often depends more on'"intelligence and emotional s t a b i l i t y than 
persistent e f f o r t . Since emotional s t a b i l i t y , intelligence 
and persistence, are a l l a b i l i t i e s called f o r i n the complex 
process called teaching, i t seems f a i r to the prospective teacher 
to consider both marks i n assessiiTg success.. As stated before, 
the course mark was given by the subject t u t o r , but the 
examination papers weremarked f i r s t by i n t e r n a l examiners and 
were then checked by external examiners. 
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Teachi,ng a b i l i t y i s more d i f f i c u l t to assessand could be 
judged f a i r l y only by c o l l e c t i n g data over the whole teaching 
career of a student, showing positions held, salary earned, and 
success of pupils. Even then i t would be impossible to draw • 
v a l i d conclusions. . Our c r i t e r i o n therefore must be based on 
success.'that can be measured w i t h i n the college career and f o r 
t h i s investigation the f i n a l teaching mark was used. This mark 
was on an A to E scale, which provides f o r twelve grades, and i s 
awarded f i r s t of a l l by the t r a i n i n g college supervisor. Then 
a large sample of students i s checked by a group of v i s i t i n g 
external examiners, who agree on the f i n a l mark with the college 
s t a f f . The teaching mark i s open to c r i t i c i s m on the grounds 

thats-
(1) i t i s awarded by a few assessors v/ho have seen the student 

f o r a l i m i t e d period of time ( C a t t e l l ' ) ; 
(2) most of. the students are not f u l l y mature and t h i s mark i n 

no way indicates t h e i r ultimate achievement; • 
(3) we are very vague as to exactly v/hat i t measures 

(31) 
(Thomson . ) ; and 

(4) . i t i s based on the work of students i n rather a r t i f i c i a l 

circumstances and does not give much indication of the way a 
. student'would teach a f u l l time-table commitment throughout 
many years. • Work by Tudhope ^̂ ^̂  and Collins ^̂ ^̂  shows the 
co r r e l a t i o n between f i n a l teachirg practice marks and l a t e r 
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assessment marks by headteachers and others to be f a i r l y high, 
but variable. I t i s s t i l l however the method used i n most 
t r a i n i n g colljges to judgeteaching efficiency and most t r a i n i n g 
college staff's consider that i t furnishes a reasonably re l i a b l e 
i n d i c a t i o n qf the type of teacher a student w i l l become. 

The d i f j t r i b u t i o n of students i n the 1960 and 1961 entries 
i s shown i n Appendix I . I t w i l l be seen that i n addition to 
the divisioM i n t o men and women, the students also d i f f e r i n 
that some ptiEKSue the study of two academic subjects and the 
remainder only one. Thus i n each entry, the male and female 
groups are each sub-divided i n t o two-subject and one-subject 
students, giving a t o t a l of four main groups. I n order to give 
f a i r consi^&eration to these four groups, i t was decided to make 

T 

an analysis of the marks, which were to beused as the c r i t e r i a 
of success, to see whether there were any s i g n i f i c a n t differences 
between them. I t was seen (Appendix I I ) that some of the marks 
were s i g n i f i c a n t l y d i f f e r e n t f o r the men and the women and fo r the 
1960 and 1961 entries. Since the investigation was attempting 
to discover any improvement i n 1961 selection over that f o r 1960, 
and because of these s i g n i f i c a n t differences betv/een the years, 
i t was decided to keep the results f o r the two entries 
completely separate. The results f o r men and women also were 
treated separately because again there were s i g n i f i c a n t 
differences i n the marks, and because of much more r i g i d 
selection due to a large excess of women applicants i t was 
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thought that p o t e n t i a l l y the women were better teachers. 
Examination of the c r i t e r i a marks also indicated some 
s i g n i f i c a n t differences between the two academic and one 
academic subject students. To deal with t h i s , there were two 
main . p o s s i b i l i t i e s i -

(a) to t r e a t the two groups separately thus by-passing the 
problem; or 
(b) t o add the marks i n both subjects f o r those students who 
were taking two subjects, and then to standardize them to the same 
mean and standard deviation as the: marks of the one subject 
students. Although t r e a t i r ^ the groups separately meant that 
small numbers were involved i n some groups, i t was thought 
preferable t o standardization which assumes that the two groups 
are s i m i l a r i n attainment. 

Thus the c r i t e r i a of success used were:-
1. the teaching practice mark; 
2. the Education theory examination mark; 
3. the Education theory course mark; 
4. the sum of the academic examination marks f o r two academic 

subject students; 
5. the sumeof the academic course marks f o r two academic subject 

students; • '* ; 
6. the academic examination mark f o r one academic isubject students; 
and 7. the academic coursemark f o r one academic subject students. 
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Th.e_ Predictors Investigated 
A l l techniques f o r selection have very d e f i n i t e 

l i m i t a t i o n s . I n the case of very large numbers of those 
examined i t isonly possible to assess the pro b a b i l i t y of 
success and not to give a f i r m judgement on whether they are 
l i k e l y to be successful or not i n the t r a i n i n g college course. 
Whenever a selection technique is used i t isquite certain that 
some wrong decisions w i l l be made, but a successful technique 
reduces the number of wrong decisions to a minimum. 
Theoretically i t should ensure that the suitable student i s 
accepted,and the unsuitable one rejected. For men applicants 
t h i s i s roughly what does happen, but f o r women students with 
the l a i ^ e excess of applicants already mentioned, theproblem 
i s to r e j e c t the least suitable people and r e t a i n the most 
suitable. 

One of the major d i f f i c u l t i e s i n assessii^ the effectiveness 
of our. selection devices i s that whereas we can follow the 
college careers of the students who are accepted by the college, 
we have no follow-up study on the success or f a i l u r e of our 
rej e c t s . There i s no doubt that a large number of these gain 
entry,to other t r a i n i n g colleges and become qu a l i f i e d teachers, 
but we cannot comparethem with the students who were accepted 
because of lack of information. Thus the success of our 
predictors can be judged only on the basis of the students who 
were accepted f o r entry, by considering whether a good or poor 
performance i n the predictor i s associated with the good or poor 
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performancein the c r i t e r i a of success. 
The interview as a. predictor was the f i r s t to be assessed 

because i t isprobably the most important single factor i n the 
selection technique. As has been states previously, students 
i n the 1960 entry were interviewed only by the Principal of the 
college, whereas f o r the 1961 entry, students who were able to 
attend the t r a i n i n g college were, interviev/ed independently by 
two members of the college s t a f f and t h i s was followed by a 
shorter interview with the Principal who had available the 
standardized reports of the other members of s t a f f . For both 
entries, the f i n a l assessment was made by the Principal on an 
A to E scale g i v i r g twelve possible grades. The correlations 
between the interview mark and the c r i t e r i a of success were 
calculated using the Pearson product moment r. Although t h i s 
assumes normal d i s t r i b u t i o n of the two variables, i n practice 
t h i s condition i s seldom f u l f i l l e d rigorously. The 
di s t r i b u t i o n s i n these cases were examined and found to be 
approximately normal with no marked skewness or bi-modal 
characteristics, although there was a trancation i n the lower 
t a i l of the interview d i s t r i b u t i o n due to the re j e c t i o n of 
applicants belov/ a ce r t a i n standard. The correlations with 
the interview mark are shown i n Table 1, 

The t r a i n i n g college demands a minimum of f i v e passes at 
Ordinary l e v e l of the G.C.E. from i t s students and exceptions 
are made to t h i s requirement only i n rare cases. Any 
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investigation i n t o the use of Ordinary l e v e l results must assess 
the value of eit h e r passes at Ordinary l e v e l i n excess of the 
flVe demanded, or the marks actually obtained i n the Ordinary 
le^jrel examination. i n t h i s study the marks or grades were not 
available and i t was necessary to use the number of passes i n 
the Ordinary .level examination as the predictor, r e a l i z i n g 
that the d i s t r i b u t i o n of t h i s variable woulcl show again a 
truncated t a i l at the lower end. Since the t o t a l number of 
p 8 j s s e s obtained by a student was often the accumulated result 
of several attempts, the f i n a l college marks were also correlated 
writh the number of passes i n Ordinary l e v e l at the f i r s t attempt 
b;̂  the student. iSlthough t h i s has i t s disadvantages, i t was 
considered t o be a better estimateof a b i l i t y , t h i s view being 
supported by several investigators. The results of the 
correlations w i t h these two predictors are shovm i n Tables 2 & 3. 

Another major predictor of success that had to be considered 
was the Advanced l e v e l of the G.C.E., an examination which i s 
taken by most students preparing to enter a t r a i n i n g college. 
However, the majority of these are interviewed, and accepted or 
rejected, beforethe Advanced level results become available. 
I t was thought th a t t h i s probably removed one of the most 
r e l i a b l e predictors from the selection procedureand to 
investigate t h i s , the Advanced level results were correlated 
with the c r i t e r i a of success. Since the majority of the 
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women and many of the men applicants had not taken the 
Advanced Level examinations v/hen interviewed, the headteacher's 
estimate of probable success i n Advanced Levelj ^aven f o r both 
the 1960 and 1961 entry, was considered important. Thus the 
estimate of the probable number of Advanced Level passes was 
correlated also with the f i n a l college marks to assess i t s 
value as a predictor. 

The Pearson r c o e f f i c i e n t assumes that the variables 
correlated are both nor.nally d i s t r i b u t e d , are continuous, and 
the relationship betv/een them i s r e c t i l i n e a r . V/nen using the 
number of Advanced Level passes or the headteacher's estimate 
as the variable, marked skewness was shown i n some cases, notably 
with the men students. Under these circumstances i t was 
decided to use a non-parametric s t a t i s t i c and Kendall's tau 

(35) 
c o e f f i c i e n t was chosen. Tliis coes not require assumptions 
about the form of the d i s t r i b u t i o n and i s suitable where a 
variable i s measured i n a small- number of discrete categories. 
I t i s very conservative i n i t s estimation of correlation 
however, and the product moment r coef f i c i e n t was preferred 
v/here no evidence of skeymess was shown. The results are shown 
i n Tables 4 and 5. 

These correlations gave some indication of the relationship 
between general-success i n the Advanced Level and t r a i n i n g . 
college, but i n many cases the subjects that were taken i n the 

• college course v/ere not. those i n which a .pass had been obtained 
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i n the Advanced level examination. Since the college courses 
were very much i n a stage of transition and there was an 
attempt to move away from the type of work associated with the 
Advanced level syllabuses, i t was decided to investigate the 
value of an 'A' level pass i n a subject later studied at 
training college. This wasdone by correlating both the 
academic examination and course work results with possession or 
non-possession of a pass i n that subject at Advanced level of 
G.C.E. Because the majority of students previously had studied 
at Advanced level their main academic subjects i n college, 
possession or non-possession of an examination pass was regarded 
not as a true dichotomy but representing an underlyiiTg normal 
distribution. For this reason biserial r was used for the 
correlation and the results are shown i n Table 6. General 
Science as a college subject occupies a unique position i n that 
i t i s regarded as a double subject and is a mixtureof most 
scientific subjects. I t was thought that a single pass i n a 
Science subject at Advanced level was not comparable with a 
pass at the same level i n the other college subjects, so two 
passes at Advanced level i n scientific subjects were taken as 
the c r i t e r i o n f o r the b i s e r i a l correlation. Because of a 
f a i r l y large discrepancy i n the distribution of f i n a l marks 
between the various subjects, the results for the 1960 entry only 
were broken down into academic subjects and are shown i n Table 7. 
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Since i n some subjects the number of students involved was 
very small, the results are shown not as correlations but i n 
diagranfinatic form. 
A Further Study of the Interview 
(A). Factors Affecting the Interview Assessment Mark 

I t has be en stated already that probably the interview was 
the most important single device i n the selection technique. 
Other investigations have indicated that i t is probably the 
least reliable method of selection. For these reasons, a more 
detailed study of the interview mark wasmade, to see how i t 
correlated with, other information available to the interviewer, 
perhaps indicating to what extent the interviewers were 
influenced by t h i s . For the interviewer, among the information 
that was available to help him to- assess the student's a b i l i t y 
and potential wast-
(1) the number of passes obtained i n the G.CJE . Ordinary level 

examination; 
(2) the number of passes obtained i n the f i r s t attempt at 

Ordinary level; 
(3) the headteacher's estimate of theprobable number ofpasses 

tc) be . obtainedat Advanced level, i f not already taken; 
(4) the actual number of passes at Advanced level i f taken; 
(5) ' for 1961 entry, the headteacher's estimate of the candidate's 

s u i t a b i l i t y f o r teaching; 
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(6) for 1961 entry, the headteacher's estimate of the 
candidate's int e l l e c t u a l a b i l i t y . 

To see their possible effect on the interviewraark, the 
la t t e r was correlated with (1), (2), (3) and for the 1961 entiy, 
(5) and (6). Because i t was known for only a minority of 
students at interview, (4) was not used i n the correlations. 
Partial correlation was not used because i t wasknoivn that the 
inter-correlations between (1), (2), (3) and (4) were very low 
and mainly non-significant. The results areset out i n Table 8, 

In addition to the information given *ove, one fact 
e l i c i t e d at interview was the occupation of the student's father 
when the student was s t i l l liviiTg i n the parental home, or his 
own occupation when l i v i n g i n a home of his own. The purpose 
of this was to gain some knowledge of the home background since 
i t possibly has some relation to college success although most 
investigations have indicated that i t does not. Since previous 
studies have indicated also that interviewers are affected by 
such "misleading" factors .as manners, dress, voice and home 
background, i t was thought, useful to t r y to assess the effect of a 
knowledge .of the applicant's home background on the interview 
mark. This v/as done by categorizirg the father's occupation 
(or the students i f l i v i n g separately) into five groups under 
the headings (1) Professional and man^erial, ( i i ) Ci r i c a l , 
( i i i ) Skilled, (iv) Semi-skilled and (v) Unskilled as 
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described f u l l y i n Appendix IV of "Early Leavirg" ^ , 
Some minor changes v/ere made to the classification as laid out 
in that report:-
(a) A l l shop assistants were placed i n group IV to distinguish 
them from s"hop owners and managers of small businesses i n 
group I I I ; 
(b) Professionally qualified ergineers were placed i n group I , 
other engineers i n group I I I ; 
(c) Travellers and representatives were placed i n group I I I . 
Havirg done th i s , Table 9 was dravm up showing the relationship 
between the occupational group and the interview mark. 
(B) The Validity of the Estimates by the Head Teacher 

Since these estimates were available, at the interview and 
could be used by. the interviewer to help i n assessing the 
candidate, they were studied to see how successful they were 
as predictors.' For the 1960 entry, the only estimate made by 
the headteacher was the probable success i n Advanced level 
examinations where the candidate was to. take the examination 
after theinterview. Once again.the men and women applicants 

(20) 
were taken separately since a previous investigation had 
found headmistresses to be rather more optimistic about success 
than headmasters. In doing t h i s , i t was realized that many 
women applicants were from co-educational schools mostly with 
men headteachers. The estimated number of Advance level passes 
was correlated against the actual number of passes subsequently 
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obtained by the student. This was done also for the 1961 
entry, and i n addition, 
(a) the estimate of s u i t a b i l i t y for teaching was correlated 

with the college f i n a l teaching practice mark, and 
(b) the estimate of inte l l e c t u a l a b i l i t y was correlated with the 

academic course and examination marks, again keeping separate 
the two and one-subject students. The results are shown i n 
Table ILO. 
To see how these estimates were inter-related, the estii/iate 

of s u i t a b i l i t y for teaching was correlated with the estimate of 
int e l l e c t u a l a b i l i t y and with the estimate of probable passes i n 
Advanced Level; the estimate of intellectual a b i l i t y was further 
correlated with the estimate of Advanced Level passes and v/ith 
the actual number of Advanced Level passes, using tauc 
coefficients where the distribution of the variables was 
asymmetrical. I t was thought that these correlations, shown i n 
Table 11, would give some indication of any 'halo' effect i n the 
various estimates.. 
(C) The Use of Multiple Predictors and Weighted Criteria of Success 

Since the intervievir mark, the headteacher's estimate of 
success at Advanced level, and the number of Ordinary level 
passes at the f i r s t attempt, were probably to be regarded as 
the major predictors for the 1960 entry, the multiple correlation 
between these three and each of the c r i t e r i a of success was 
found. The intention v/as to see whether consideration of the 
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three together produced a significant increase over the 
correlations, individually with the f i n a l college marks. 
The results are shovm i n Table 12. 

•Undoubtedly the teachiig practice mark obtained at 
college has considerable predictive value for later success 
i n a teachiiTg career, but probably many factors not measured 
f u l l y by this mark, because of the a r t i f i c i a l situation 
involved i n teaching practice assessment, would increase i t s 
v a l i d i t y i f o) nsidered with i t . Such factors are intelligence, 
pej?sistence and a sound knov/ledge of aicademic subjects, and 
they are a l l measured to some extent by the academic course 
and examination marks. Follov/irig a suggestion made, a 
weighted c r i t e r i o n of college success was calculated, which 
was thought to be a better guide to future successin the 
teachiiTg profession than just the f i n a l teaching mark. This 
v/as then, correlated with the interviews mark and the result is 
shovm again i n Table 12. I n order to obtain the weighted 
criterion, the f i n a l teaching practice mark and the academic 
course and examination marks were standardized to a mean of 
0 and (Tof 1. Then tne teachir^g practice mark was doubled 
and added to the others, thus giving i t the same importance 
as the sum of the academic examination and course marks. 
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SECTION IV - Experimeaital Results 

TABLE 1 
A. Correlations with Preliminary Interview - 1960 Entry 

Subject Correlation Variable product No.2 . Moment r ' n 
1 

, Level of 
1 Significance 

1. A l l Students Final Teaching Practice 
Mark 

+0.037 ^ 170 ! 

2. A l l Women Final Teaching Practice 
!'.:ark-

-0.030 86 -

3. A l l Men Final Teaching Practice 
Blark +0.022 84 

4. A l l Women Education Course Mark +0.05 85 
5. 
.6. 

A l l Women 
A l l Men 

Education Examination 
Mark 

Education Course Mark . 
+0.21 
-0.07 

84 i 
84 

7. A l l Men Education Examination 
Mark 

-0.05 84 : - i 
1 1 

! 
1 • 

8. 2 Subject Women Academic Course Mark +0.25 32 i - ' 

! i 

9. 2 Subject Women Academic Examination Mark +0.08 32 
1 

,10. 1 Subject Women Academic Course Mark +0.10 53 1 
1 i 

' 11. 
• 

1 Subject Women Academic Examination - Mark 
-0.02 53 

12. 2 Subject Men. Academic Course Mark -0.10 41 -

j -

|l4. 

2 Subject Men . 

1 Subject Men 

Academic Examination 
Mark • 

Academic Course Mark 

+0.15-

•0.02 
j 

41 ! 
1 

43j 
1 
15. 1 Subject Men Academic Examination 

Mark 
0.00 43 ; 

J 
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TABLa 1 (Cont.) 

PRBLBilNARy IMTSRVIEvV -_.ia6,l_^RY 

SUBJECT CORRELATION VARMLE Product 
No.2 Moment r 

n I Level of 
! Significance 

1 
\ 

i l . 
i 

A l l Women Final Teachiiig Practice +0.30 
Mark . ' 1 

: 103 i 0.01 
i 

level 

2. A l l Men Final Teaching Practice 
Mark 

+0.19 • 89 I 

3. A l l vJomen Education Course Mark +0.22 ^ 103 0.05 level 
4. A l l Women Education Examination 

Mark 
t t . l 3 103 ! 

5. A l l Men Education Course Mark +0.03 89 - 1 

6. A l l Men Education Examination 
Mark 

+0.04 ' 89 •• -
• 

7. 2 Subject Women Academic Course Mark +0.34 27 

8. 2 Subject Women Academic Examination 
Mark 

+0.03 27 

9. 1 Subject Women Academic Course Mark +0.05 76 - i 

10. 1 Subject Women Academic Examination Mark 
-0.03 76 -

11. .2 Subject Men Academic Course Mark • +0.32 37 0.05 level 

12. 2 Subject Men- Academic Examination 1 
Mark . , 

+0.29 37 — 

13. l ' Subject Men Academic Course Mark ; +0.30 52.1 0.05 level 

14. 
1 ( 

i 
1 Subject Wien Academic Examination 

Mark 
-+0.31 52 U.0& level 

i 
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TABLE 2 . 
A. CQRHELATIQNS WITH THE NbWER OF ORDINARY LEVEL PASSES - 1960 ENTRY 

SUBJECT 

A l l Y/omen ' 

A l l Men 

A l l Women 
A l l V/omen 

A l l Men 
A l l Men 

2 subject Women 
2 subject Women 

1 subject Women 
1 subject Women 

2 subject Men 
2 subject Men 

1 subject Men 
1 subject Men 

CORRELATION VARIABLE jProduct 
. No.2 Moment r 

Final Teachir^g Practice; +0.23 
Mark-

Final Teaching Practice] - 0.08 
Mark 

Education Course Mark +0.23 
Education Exaiiiination +0.17 

Mark 
Education Course Mark i +0.07 
Education Examination +0.16 

BJark 
Academic Course mark | 0.00 
Academic Examination | +0.14 

Mark 
Academic Course mark j +0.40 
Academic Examination J +0.35 

Mark . j 
Academic Course mark ; +0.15 
Academic Examination ; 4-0.15 

Mark ; 
Academic Course Mark , -0.09 
Academic Examination -0.17 

Mark 

n Level of 
Significance 

88 ! 0.05 level 

87 ; 

88 ! 0.05 level 
I f 

87 I 

87 : 
87 

33 . 
33 

55 0.01 level 
55 0.01 level 

41 
41 

46 i 
46 
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B. GGRRELATIONS WITH THE mffiER OF ORDINARY LEVEL PASSES - 1961 ENTRY 

r " 

SUBJECT .coRtiEudTiON VARIABLE: 
No, 2 

^Product i 'Moment r ; n Level of Significance 
1. A l l Women Final Teaching Practice 

Mark 
I 

+0.08 109 _ 

2. 1 A l l Men 
j 

Final Teachirig Practice 
Mark 

+0.07 92 -

3. A l l V7omen Education Course Mark +0.19 109 0.05 level 
4. A l l Women Education Examination 

Mark 
+0.13 109 -

5. A l l Men Education Course Mark +010 
• 

92 
6. A l l Men Education Examination 

Mark 
+0.14 92 

7. 2 Subject Women Academic Course Mark +0.21 30 
8. 2 Subject V/omen Academic Examination 

Mark 
+0.31 

! 
30 

; 

9. 1 Subject Women Academic Course Mark +0.11- 79 i 

LO. 1 Subject Women Academic Examination . 
Mark 

- 0.08 79 

LI. 2 Subject Men Academic Course Mark +0.03 
1 

39 
.2. 2 Subject Men Academic Examination 

Mark 
+0.18 

1 

39 -

3.; .1 Subject Men Academic Course Mark +0.14 
) 
1 

53 -
4.' 1 Subject Men Academic Examination 

• Mark 
+0.19 ' 53 — 
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TABLE 3 

A. CORRBLAlTIONS WITH THE NUIvIBERS OF ORDINARY LEVEL PASSES AT FIIST 
ATTEMPT - 1960 ENTRY 

-

i SUBJECT , i 
' • . • I 

CORRELATION VARIABLE j 
No.2 

Product 
Moment r 

n Level of 
Significance 

1. ! A l l Women jFinal Teaching Practice 
! Mark 

! 1 

+0.26 88 0.05 -level 

2. !A11 Men 
1 

Pinal Teaching Practice 
Mark 

+0.08 87 

3. |AI1 Women Education Course Mark +0.28 88 0.01 level 
4. |A11 Women Education Examination-

Mark 
+0.25 87 0.05- level 

5. 
! 

A l l Men Education Course Mark +0.12 87 -
6. 

i 

A l l Men 
. 

Education Examination 
Mark 

+0.07 87 -

7. Subject V/omen Academic Course Mark +0.21 33 1 
8. 

1 

i 2 
1 
1 

• 

Subject Women Academic Examination • Mark 
+0.49 33 0.01 level 

9. 1 Subject Women Academic Course Mark +0.45 55 0.01 level ; 
1 

10. 
• 

1 Subject Women Academic Examination Mark . 
+0.41 55 0.01 level : 

i 
11. 2 Subject Men Academic Course Mark +0.12 41 - i 

! 

t 
12. 2 Subject Men Academic Examination 

: Mark 
+0.05 41 — i 

13. 1 Subject Men Academic Course Mark -0.03 46 -

14. 1 Subject Men Academic Examination 
Mark 

^0.12 

t 1 

46 
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TABLE Si (Cont) 
B. CORRELATIONS WITH THE NUS/IBER OF ORDINARY LEVEL PAS3ES AT FIRST 

ATTgm - 1961 ENTRY 
' SUBJECT CORRELATION VARIABLE 

No.2 

1.: A l l Women 
I 

I 
2.1 A l l Men. 

i 

3. j A l l Women 
4.1 A l l Women 
5. ; A l l Men, • . ,. . 
6. A l l Men. 

7. '2 Subject Women 

jProduct 
Moment r 

n , Level of 
Significance 

Final Teaching Practicej -0.04 
Mark I • 

8. 2 Subject Women 

9.i 1 Subject Women 

Final Teaching Practice 
Mark . 

Education Course Mark 
Education Examination 

Mark 
• 

Education Course Mark 
Education Examination 

Mark 
Academic Course Mark ! 

• • 1 
Academic Examination. , 

Mark. • j 
Academic Course Mark i 

10. 1 Subject women i Academic Examination 
j , . Mark . 

11.1 2 Subject Men ; Academic Course Mark 
12. 2 Subject Men 

13. 1 Subject Men 
. r- . • • 

14.i l Subject.Men 

Academic Examination 
Mark 

Academic Course Mark 
Academic Examination 

Mark 

+0.06 

+0,13 
+0.06 

+0.26 
+0.14 

+0.28 
+0.50 

0.00 
?0.04 

+0.15 
+0.22 

•0.13 
+0.33 

' 109 

92 

109 
109 

92 I 0.05 level 
92 I 

I 

30 ! 
I 

30 ;0.01 level 

79 
79 

39 
39 

53 
53 0.05 level 
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• TABLE 4 • ' 

A. CORRELATIONS WITH THE NUMBER OF /ADVANCED LEVEL PASSES - 1960 ENTRY 
SUBJECT 

1. 

2. 

3.; 
i 

4. 

5, 

6. 

7. 

8. 

9. 

.0. 

.1. 

.2. 

3. 

4. 

A l l Women 

A l l Men 

A l l Women 

CORbEL̂ TION VARIABLE No.2 
Final Teachiiig 
Practice Mark 
Final Teaching 
Practice Mark 
Education Course 
Mark. 

A l l Women ! Education Examina-
' t i o n Mark . 

A l l Men Education Course ; Mark 
A l l Men ; Education, Examina-

• ti o n Mark 
2 Subject Academic Course 
Women • • Mark 
2 Subject Academic Examina-Women ti o n Mark 

i 

1 Subject ' Academic Course 
Women I Mark I 
1 Subject I Academic Examina-
Women i t i o n Mark 
2 Subject ! Academic Course 
Men . Mark 

. ! 
2 Subject Academic Exaraina-
Men j t i o n Mark 

I 
1 Subject , Academic Course 
Men " ' Bla'rk 
1 Subject' Academic Examina-
Men . t i o n Mark 

Pearson! h .-Level of i 
^ i ' 'Sig. 

0.00 

-0.07 

+0.13 

+0.19 

+0.13 

+0.32 

+0.24 

+0.22 

+0.40 

+0.23 

to. 37 

+0.27 

t0.09 

+0.12 

88 

87 

88 

87 

87 

87 

33 

33 

55 

55 

41 

41 

46 

46 

0.01 
level 

0.01 
level 

0.05 
level 

"Tau : Ijevel of 
c 1 Sig. 

.+0.012 

-0.066 ; 

tO.102 

+0.157 

+0.055 

- ^ 

- ^ 

0.01 
level 

+0.287 : 0.05̂  
l e v e l ^ 

•I 

t0.198-^ 

•0.188 j 

+0.346 

+0.184 

+0.330 

+0.252 

+0.095 

+0.193 

0.05 
level ; 

- ^ 

- ^ 

^ iDndicates a skewed distribution .where Tau^ is to be preferred. 
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TABLE 4 (Cont.) 
B. gpTRT̂ ELATIONS WITH THE NUH/IBER Og_.ADVÂ ICED LEVEL PASSES - 1961 ENTRY 
SUBJECT CORRELATION VARIABLE 

No.2 
I Pearson 

r 
" n' Level of'Tau 

s i g . ; ° 
j Level of 
i Sig. 

1. A l l Women Final Teaching Practice Mark 
+0.12 109 - i+0.099 

I 1 
-

2. A l l Men Final Teaching 
Practice Mark 

+0.22 ! 92 
j 

0.05 level +0.132 - *r 

3. A l l Women Education Course 
Mark 

+0.15 109 - +0.139 -

4, A l l "\f/omen Education Examina­
ti o n Mark +0.25 109 0.01 

level 
+0.190 0.05 level 

5. A l l Men Education Course 
Mark 

+0.25 92 0.05^ level +0.190 0.05^^ i level i 
j 

6. 
' 

A l l Men Education Examina­
t i o n Mark tO.35 92 0.01 

level 
• 

+0.267 0.01 f̂e-level j 

7. 2 Subject 
Women 

Academic Course 
Mark 

+0.30 29 - 1 
j 

+0.390 0,01 ; 
level 

8. 2 Subject Women Academic Examina­t i o n Mark 
+0.24 29 +0.259 

i 
9. 

I 1 Subject { 
? 7 o m e n ; 

Academic Course Mark •0.17 79 ! 1 +0.154 
i 

0. 1 Subject i 
Women ' 

Academic Examina­
tio n Mark 

+0.13 79 - +0.165 1 

1 

1. 2 Subject ! Men ; 
Academic Course Mark to.51 39 0.01 

level 
j 
+0.442 i 

0.01 ̂  i 
level i 2. 2 Subj ect. Men 

Academic Examina-
•tion Mark. 

tO.43 39 0.01 ' 
level 1 

+0.351 0.01 _ ; l e v e l ; ̂
 

3. 1 Subject-
Men 

Academic Course 
Mark 

+0.44 53 0.01 ! level ' tO.«37 0.01 ^ 1 level j 

4. 1 Subject! 
Men i 

Academic Examina­
ti o n Mark . 

+0.37 53 0.01 '. level +0,318 
1 

0.05 ' l e v e l ^ 1 
- J 

^ Indicates a skewed distribution where Tau^ is to be preferred. 
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TABLE 5 

TO§BF1SS1 ™ I M E £ J 
SUBJECT i CORRELATION VARIABLE i Pearson i n 

1-. i A l l Women 
! 

2. !A11 Eten 

3. A l l Women 

4. , A l l Women 

5. ( A l l Men 
6. 

7, 

8. 

9. 

10. 

11. 

12. 

13. 

14. 

A l l Men 

2 Subject 
Women 
2 Subject "Jomen 

No.2 
Final Teaching 
Practice Mark 
Final Teaching 
Practice Mark 
Education Course 
Mark 
Education Examina­
ti o n Mark 
Education Course 
Idark 
Education Examina­
tio n Mark 
Academic Course 
Mark 
Academic Examina­
tio n Mark 

"̂•0.09 1 7 8 ' 

1 Subject Academic Course 
Women ,y^^y, 

1 Subject Academic Exaraina-
V/omen t i o n Mark 
2 Subject • Academic Course 
Men • . Mark. 
2 Subject' Academic Examina-
Men . i tion Mark 
1 Subject 
Men 
1 Subject 
Men 

Academic Course. 
Mark 
Academic Examina­
tio n Mark 

+0.11 

+0.12 

+0.33 

+0.28 

+0.06 

+0.24 

+0.14 

+0.36 

+0.14 

+0.38 

•0.15 

-0.29 

-0.09 

51 

78 i 

77 iO.Ol 
llevel 

51 

51 

29 

29 

49 

49 

27 

27 

24 

24 

0.05 
level 

0.05 level 

0.05 

Level of'Tatt Level of Sig^ c Sig. 
~- 7*0.062; 

+ 0.118; -
i 

*0.08li -
i 

+0.193'0.05 level 
i 

+0.236 0.05 level 
I 
I 

+0.0521 -

+0.146; -
I 
j 

+0.150i' - ^ 
i 

+0.288'0.01 level 
I 

i 

+0.217: -

+0.300 
I I I 

+0.09l| 
I 

-0.266i 

-0.083 

0.05 leve; 

Indicates a skewed distribution where Tao^ is to be preferred. 
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TABLE 5 (Cont.) 

1 q F - S T T M A T E OF T H E NUt'IBBR OF 
SUBJECT 

1. ; A l l Women 

CORRELATION VARIABLE, Pearson; n Level of Tatt Level of 
No.2 Sig. 

Final Teaching Practice Mark 

2. i 
1 
I 

I 

3. i 

4. j 
I 

I 

5. 

6. 

7. 

8. 

9. 

.0. 

.1. 

L2. 
b. 

.4. 

A l l Men I Final Teaching 
Practice Mark 

A l l Women 

A l l Women 

A l l Men 

A l l Men 

2 Subject 
Women 
2 Subject 
Women 
1 Subject 
Women 
1 Subject 
Y;omen. 
2 Subject 
Men 
2 Subject 
Men 

Education.Course 
Mark 
Education Examina­
t i o n Mark 
Education Course 
Mark 
Education Examina­
ti o n Mark 
Academic Course 
Mark 
Academic Examina- . 
ti o n Mark. 
Academic Course 
Mark 
Academic Examina­
ti o n Mark 
Academic Course 
Mark 
Academic Examina­
ti o n Mark 

1 Subject i Academic Course 
Men i Mark• 
i Subject i Academic Examina-
Men . '• ; t i o n Mark , 

+0.08 

+0.04 

+0.21 

•0.17 

-0.01 

+0.61 

+0.64 

+0.03 

78 ! 

1 55 

+0.23 ! 78 , 0.05 level 
' +0.23 78 ! 0,05 

; level 
+0,08 i 55 i -

-0.02 ! 55 

+0.35 < 23 ! 

23 

55 

55 

23 jO.Ol j level 
23 i o . b l 

i l e v e l 
1 

32 
-0.01 , 32 

c_ Sig. 
+0.068 -

-0.014i -

+0,205i 0.05 

+0.188 

+0.105 

-0.091 

+0.312 

+0.202 

+0.173 

+0.073 

+0.569 

+0.52i 

-0.049 

-0,089 

0,05 

I 
! 

level! 
I 

level 

0.01 

0.01 

level 

level 

Indicates a skewed distribution where Tao^ is to be preferred. 
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TABLE 6 
p..T.-p̂:;T,-,mT,̂T̂Tc; -̂>p î,->c;sTi:.q.qTON OF AN ADVMGEID WB^ I^f A SUBJ2CT 
^^Y^g^^^Tli??^ ^^--^T^:^ TTJ THAT RTTR.TF.CT - 1960 MTRY 

SUBJECT 

2. 

3. 

4. 

5. 

6. 

B. 

A l l Women 
Except G. Science 
A l l Women 
Except G. Science 
A l l Men 
Except G. Science 
A l l Men 
Except G. Science 
A l l G. Science . 
A l l 6. Science 

Correlation Variables ,Biserial 
r 

Possession of 'A' Level . +0.17 
Pass/Course ETark 
Possession of.'A' Level 14.0.23 
Pass /Examination Mark ! 
Possession of 'A' Level +0.30 
Pass/Course iferk 
Possession of 'A' Level -̂0.27 
Pass/Examination Mark 
Possession of 2 Science +0.39 
'A' Levels/Course Mark 
Possession of 2 Science j+0.30 
'A' Levels/Examination Mark: 

n ' Level of 
, ' Sig. 
i lOl] 
I 1 
; lOT i 0.C5 level 

97 0.05 level 

97 '0.05 level 

26 

26 
-J 

nOT̂ iTCTATIOMS OF R^SSESSI'QIiLijRJiiL^VAl^CSD ^V^L HiffS IN A SUBJECT 
fJT^ pnT.Y,mF. FIML W.RKS.JILTH^ggBJEGT - 1961 EI^W 
SUBJECT CORHEL/iTION VARIABLLDS .Biserial 

r 
n ; Level of 

Sig. 

l . I 

2. 

3. 

4. 

5, 

6, 

A l l Women jPossession of 'A' Level 
Except G. Science 1 Pass/Course Mark 
A l l Women 
Except G. Science 
A i l ilen 
Except G. Science 
A l l Men . 
Except G.. .Science 

A l l G. Sciehce 

A l l G. Science 

Possession of 'A' Level 
Pass/Examination Mark 
Possession of 'A' Level 
Pass/Course Mark. 
Possession of »A' Level 
Pass/Examination Mark 
Possession of 2 Science 
'A' Levels/Course Mark 
Possession of 2 Science 
•«A' Levels/Examination Mark 

1+0.20 

+0.10 

•̂0.38 

+0.31 

*-0o23 

+0.25 

109 

109 

91 

91 

35 

35 

0.01 l e v e l 

0.05 l e v e l 
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TABLE 7 .. 
TABLES SHJvVING'K)SSESSION OR NOM-POSSaSSIOIvT OF M ADVAI^ICED LiDV5L 
PAR.q TW A SUBJECT. "̂ MB THE GRADE OBTAINED IINI" THAT SUBJECT IN THE 
FINAL GOLLBGE EXAfflNATION - 1960 ENTRY 

A. MATHEmriCS 
Grade i n College Pinal Examination 

F a i l 1 Pass Credit D i s t i n c t i o n Subject 
Dropped 

: '•A' Level Pass Men 
• i n Matheraatips ¥omen 

5 
7 coc

o 1 i 
3 i 3 

; No 'A' Level Men 
I Pass i n Maths (Women 5 

4 I , . - j 3 
I I 1 

1 
PHYSICS . . ^ 

Grade i n College Final Examination 
: F a i l i Pass • Credit 
1 i 

D i s t i n c t i o n : Subject 
Dropped. 'A' Level .pass Men i n Ph^sids Women 4 1 

2 I 2 
1 i 

No 'A'' Level Men Pass i n PhysicsWomen 
i T 
1 JL 1 1 1 2 •• 

i . — • " '". 

BIOLOGY 
Grade m College Final Examma t i o n F a i l Pass 1 Credit 

i 
D i s t i n c t i o n Subject 

Dropped' 
'A' Level Pass Men . 
i n Biology Women 

1 i 1 1 i 1 
1 

1 ! 
No 'A' Level Men 
Pass i n Women 
Biology 

1 

CO 
CO
 

1 
1 i 
.2 i 
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D. Ê T̂GLISH 

.TABLE 7 (Cont.^ 

Grade i n College Pinal Examination 

• A*' Lever".Pass" "Men 
F a i l Pass 

6 • 
•Credit 

3 
•Distinction Subject .Dropoed 2" i n English Women ' 11 2 1 2 

No 'A' Level Men 5 - c; 
pass i n English Y7omen • 4 iJ 

5 

E. HISTCRY 
Grade i n College Pinal Examination 

'A*, Level Pass' Men 
i n History Women 

F a i l Pass 

5 
3 

No 'A' Level Men 
Pass i n History Women 

2 
1. 

Credit 

2 
1 
1 
1 

D i s t i n c t i o n 

1 
l ' 

Subject Dropped! 
5 
1 
2 

F. GEOGRAPHY 

'A' Level Pass 
i n Geography 

Men 
Women 

Grade i n College Pinal Examination 
F a i l 1 Pass 

4 
No 'A' Level Men 
Pass i n ViToraen 
Geography 

5 
2 

Credit I D i s t i n c t i o n 

3 
3 
1 
1 

Subject 
Dropped 

2 
1 

1 
1 



G. DIVINITY 

'A' Kevel Pass Men 
i n D i v i n i t y Women 
No 'A' Level Men 
Pass i n D i v i n i t y V?oraen 
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TABLE 7 CCont.) 

- Grade i n College Pinal Examination 
F a i l I Pass Credit 

1 
1 

3 
3 

2 
1 

Di s t i n c t i o n ubject 
propped. 

_1 
1" 
1 

H. MSIC 

•A' Level Pass 
i n Music 
No 

Men 
Women 

'A' Level 
Pass i n Music 

Men 
Women 

P ^ i l Pass Credit 
Grade i n College ]jMnflT_jvamjr^qti'^-n _ 

Subject 
Dropped 

5 
9 

Dis t i n c t i o n 

4 
2 

I . ART AND CRAFTS 
Grade i n College Final Examination 

F a i l Pass Credit D i s t i n c t i o n jSubject 
!Dropped 

'A' Level Pass Men 2 1 — 1 
2 ; 1 
1 i 1 

I n A r t Subject Women • 4 
— 1 
2 ; 1 
1 i 1 No 'A' Level Men 1 j 

Pass i n Art 
Subject 

Women 4 5 ! 1 
i 1 
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J. GENERAL SCIENCE 
TABLE 7 (Cont.) 

Grade i n College Pinal Examination 

Two Science Passes 
at 'A'"••Level Men 

Women 

One Science Pass • 
at 'A' Level Men 

Women 

; No Science Pass 
.; at 'A' Level .Men 
1 •• ' Women 

-Pail; Pass ; Credit D i s t i n c t i o n Subject: 
Dropped 
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TABLE a 

A. FURTHER CORRELATIONS WITH THEINTERVia7 IvIARIC ̂  1960 EivfTRY 
Product 

1 

n , Level 
Subject Correlation Variable No.2 Moment r Sig. 

1. A l l Women Number of Ordinary Level Passes +0.18 95 : _ 
2. A l l Men Number of Ordinary Level Passes +0.09 92 i -
3. A l l V/omen Number of '0' Level Passes at 3. F i r s t Attempt -0.18 95 : -
4. A l l Men Number of '0' Level Passes at 

F i r s t Attempt -0.01 92 I 
5. A l l Women Headteacher's Estimate of 'A' 

Level Passes 1-0.21 
1 

79 : _ 
6. A l l Men Headteacher's Estimate of 'A' 1 

1 

Level Passes +0,13 52 • 
. J 

-

B. Tî TRTm.-T? nffflT?KT.ATTOMS WITH THE IlNiTERVIE^/J MARK - 1961 RNTRY 

! Subject Correlation Variable No. 2 Product n 
Moment r • 

1. A l l Women Number of Ordinary Level Passes f O . l l 110 
2. ' A l l Men Number of Ordinary Level Passes •0.01 92 
3. A l l Women Number of '0' Level Passes at 3. F i r s t Attempt +0.17 110 
4. A l l Men Number of ' 0' Level Passes at 

F i r s t Attempt 0.00 92 
5. A l l Women Headteacher's Estimate of 'A' 

Level Passes +0.21 81 
6. A l l Men, Headteacher's Estimateof «A' 

+0.03 6. Men, 
Level Passes +0.03 55 

7. A l l Women Headteacher's Estimate of 
+0.26 96 A l l I n t e l l e c t u a l A b i l i t y +0.26 96 

8. i A l l Men Headteacher's Estimate of 
73 8. i I n t e l l e c t u a l A b i l i t y +0.20 73 

9. ' A l l Women Headteacher's Estimate of 4-0.47 98 9. ' A l l Women Teaching S u i t a b i l i t y 4-0.47 98 
LO. A l l Men Headteacher's Estimate of 

Teaching S u i t a b i l i t y 
+0.23 

- - - 1 

73 

Level of 
Sig. 

0.05 lev e l 

0.01 le v e l 
0.05 level 
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TABLE 10 

A. CORRELATIONS WITH HEADTEACHERS' ESTIMTES - 1960 E!\TTRY 

Subject Correlation Variables 
A l l Women Estimate of 'A' Level Passes/ Actual 'A' Level Passes Estimate of 'A' Level Passes/ Actual 'A' Level Passes A l l Men 

Pearson 
r 

+Oo51 
+0.35 

n 
7 9 

52 

Level of 
_Sig.. . 
0.01 l e v e l 
0.01 le v e l 

B. CORRELATIONS WITH HE/lDTEî CHBRS' ESTIMATES - 1961 EtiTRY 
Subject 

L. A l l Women-
A l l l/en 
A l l Women 
A l l Men 
2 Subject 
Women 
2 Subject 
VJomen 
1 Subject 
v/omen 
1 Subject 
Women 
2 Subject 
Men 
2 Subject 
Men 
1 Subject 
Men 
1 Subject 
Men 

Correlation Variables 
, Estimate of AS Level Passes/ " 
Actual 'ii' Level Passes 
Estimate of 'A' Level Passes/ 
Actual 'A' Level Passes 
Estimate of Teachirg S u i t a b i l i t y / 
Pinal Teaching Mark 
Estimate of Teaching S u i t a b i l i t y / 
Pinal Teaching Mark 
Estimate of I n t e l l e c t u a l A b i l i t y / 
'Academic Course Mark 
Estimate of I n t e l l e c t u a l A b i l i t y / 
Academic Exam. Mark 
Estimate of I n t e l l e c t u a l A b i l i t y / 
Academic Course Mark 
Estimate of I n t e l l e c t u a l A b i l i t y / 
Academic Exam. Mark • 
Estimate of I n t e l l e c t u a l A b i l i t y / 
Academic Course Mark 
Estimate of I n t e l l e c t u a l A b i l i t y / 
Academic. Exam. Mark 
Estimate of I n t e l l e c t u a l A b i l i t y / 
Academic Course Mark 
Estimate of I n t e l l e c t u a l A b i l i t y / 
Academic Exam. Mark 

-•t— 
Pearson 

r _ 
+0.53 
•0.35 
•0.18 
+0.09 

+0.33 
t0.31 
-0.05 

-0.14 
t0.3l 
+0.41 
+0.22 
+0.23 

n Level of 
___:__Sig.. „ . 
83 ,0.01 level 
57 0.01 l e v e l 
96 
72 -
28 -
28 -
66 -
66 -
31 -

31 0.05 level 

41 ; -

41 , -
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TABLE 11 

EURTHER CQRRBL/iTIQNS WITH HEADTÊ ĈHERS' ESTIIVIATES - 1961. ENTRY 
SUBJECT 

A l l Women 

2. i A l l Men 

3. 

5. 

A l l Women 

A l l Men 

A l l Women 

A l l Men 

7. A l l Women 

( 
8.. A l l Men 

CORRELATION VARIABLES —r 

Estimate of I n t e l l e c t u a l 
Ability/Estimate of 
TeachiiTg S u i t a b i l i t y 

Estimate of I n t e l l e c t u a l 
Ability/Estimate of 
Teachirig S u i t a b i l i t y 
Estimate of Teaching 
Suitability/Estimate of 
Number of 'A' Level Passes 
Estimate of Teachirg 
Suitability/Estimate of 
Number of 'A' Level Passes 
Estimate of I n t e l l e c t u a l 
Ability/Estimate of Number of 'A' Level Passes 
Estimateof I n t e l l e c t u a l 
Ability/Estimate of 
Number of 'A' Level Passes 
Estimate of I n t e l l e c t u a l 
A b i l i t y / A c t u a l Number of 
Passes at 'A' Level 
Estimate of I n t e l l e c t u a l 
A b i l i t y / A c t u a l Number of 
Passes at 'A' Level 

Pearson r 
+0.49 

+0.27 

+0.38 

•0.45 

+0.35 

+0.29 

n 

99 

+0.51 76 

82 

56 

79 

55 

+0.26 1100 

7 6 

Level Taa Level of 
of Sig. Sig. 
0.01 I 
leve l ! 

0.01 l e v e l 

0.05 
le v e l 

0.01 ̂ 0.24 leve l 1 

0.01 
le v e l 

0.01 '+0.17 
l e v e l 

0.01 
l e v e l 

0.01 +0.22 
le v e l 

0.05 & level 

0.05 
level 

indicates a skewed d i s t r i b u t i o n where Tatt^ i s to be 
preferred. 
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TABLE 12 

A. MULTIPLE CORRELATIONS OF THREE PREDICTORS WITH THE CRITERIA OF 
SUCCESS - 1960 ENTRY 

1 
1 
1 

SUBJECT 
t 

1 

VARIABLE No.l Using D o o l i t t l e 
Method - R1.234 

1. 1 
A l l Women ! Pinal Teaching Practice Mark rO.265 

j s « A l l Men Pinal Teaching Practice Mark +0.114 
|3.. A l l Women Education Examination Mark +0.379 

A l l Men ; Education Examination Mark. +0.093 

L 
1 

•SlSubject Women Academic Examination Mark •0.492 
6. 

1 

1 Subject Women; Academic Examination Mark +0.422 
7. 2 Subject Men Academic Examination Mark +0.167 
8. 1 Subject Men - Academic Examination Mark +0.187 

VARIABLE No.2 
VARIABLE No63 
VARIABLE No .4 

Headteachers' Forecast of Advanced Level Passes 
Number of Ordinary Level Passes at F i r s t Attempt 
Interview Mark 

The .Doolittle Method was used to obtain the value of Rl.234 
5. CORRELATION OF INTERVIg.7 FiARK WITH WEIGHTEJ CRITERION OF SUCCESS -

1961_ENTRY 
Teaching Practice Mark - Weight 2 
Academic Examination Mark - Weight 1 
Academic Course Mark - Weight 1 

A l l marks changed to (Tmarks to standardize, then weighted and 
added together, and correlated with interview mark 

• Product Bfoment r = +0.17 
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.SECTION V 
ni.S.cuss ion of the Results 
(a) Jhe Analysis o f Predictor ValuRs 

I t i s seen (Appendix I I ) that the women entering the 
college i n 1960 and 1961 had achieved a greater number of passes 
at Ordinaiy and Advanced Level of the G.C.E. than the men, 
although the differences v;ere not a l l s i g n i f i c a n t . The mark 
given at tae college interview, and the headteachers' estimates 
of s u i t a b i l i t y f o r teaching and i n t e l l e c t u a l a b i l i t y , were also 
s i g n i f i c a n t l y better f o r the women than f o r the men i n both 
entries. Thus the v/omen students on entry were superior to the 
men, i f s u p e r i o r i t y i s measured by examination standards, 
interviews, and. subjective impressions. I t i s important to 
remember, however, that the inajority of the interviewers and 
headteachers were men and t h i s may be reflected i n the grades. 
One point of i n t e r e s t i s that although selection of the women 
students was more rigorous than f o r the men, the standard 
deviations f o r the predictor values were not s i g n i f i c a n t l y 
d i f f e r e n t f o r men and women. This sui£,'ests that the academically 
good men candidates do not apply f o r entry to the t r a i n i r g college 
i n such large numbers as the corresponding women applicants. 

The results show also that although the differences i n the 
number of examination passes f o r the 1960 and 1961 entries are 
small, there i s .a s i g n i f i c a n t drop i n the interview grades from 
1960 to 1961, which i s greater f o r the men than f o r the v/omen. 
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This may represent a s t i f f e n i n g of standards i n the l i g h t of 
experience, or simply be the result of having an extended 

system of interviewing i n some cases. I t could also represent 
a s l i g h t drop i n the i n t e l l e c t u a l a b i l i t y of the 1961 entry 
compared with the previous year but t h i s is doubtful. 

One fur t h e r point of interest i s that the headteachers' 
estimate of the number of Advanced Level passes i s greater than 
the actual number of passes f o r both men and women i n both 
entries. The estimate was found to be more optimistic i n the-
case of the men, and the over-estimate varied from 1.17 to 0.84 
grades. 
(b) Analysis of the C r i t e r i a of Success 

I n the f i n a l college examinations, the performance of the 
women wassaperior i n general to that of the men, the differences 
being s i g n i f i c a n t , however, i n only a few cases. I n the 1960 
entry, the mean values of a l l the women's marks were better than 
those f o r the men, but rather surprisingly, f o r the 1961 entry 
the one-subject men were more successful than the corresponding 
women i n the academic subject. For teaching practice, the 
marks f o r the women students were s i g n i f i c a n t l y better than 
those f o r the men only i n the 1960 entiy. When comparing the 
marks of the 1960 and 1961 entries, i t can be seen that f o r 
the men the 1961 entry i s s l i g h t l y but non-signTicantly 
superior i n marks to the 1960 entry, whereas f o r the women 
there i s a s i g n i f i c a n t lowering of the marks f o r the one-subject 
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students. The analysis also shows that i n i n d i v i d u a l 
academic subjects, there i s no s i g n i f i c a n t difference between 
the r e s u l t s of the two-subject and one-subject students, 
(c) The Interview Mark 

For the 1960 entry, the preliminary interview mark shows 
low positive andnegative non-significant correlations with the 
f i n a l college marks. For the 1961 entry, there i s some 
improvement i n the correlations but they are s t i l l low and only 
s i g n i f i c a n t i n the minority of cases. These results are i n 
general agreement with previous studies already mentioned, 
which indicated that the interview was neither r e l i a b l e nor 
v a l i d as a predictor of l a t e r success i n both academic studies 
and teaching practice. I t i s of int e r e s t however to see that 
the only c o r r e l a t i o n signficant at the 0.01 l e v e l was concerned 
with the teachirg practice of women students. 

Table 8 shows that the interview mark does -not correlate 
s i g n i f i c a n t l y with the other predictors used, except the 
headteachers• estimates of i n t e l l e c t u a l a b i l i t y and teaching 
s u i t a b i l i t y f o r the 1961 entry, A candidate i s called f o r 
interview a f t e r a preliminary consideration of his or her 
q u a l i f i c a t i o n s , but i t seems possible that at the interview 
l i t t l e consideration i s given to examination results. As 
shown i n Table 9, i t would seem too that the home background, 
as measured by the father's occupation, has l i t t l e effect 
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on the inteiTview mark since a similar d i s t r i b u t i o n of interview 
grades hasbeen obtained f o r a l l the occupational groups.. 

(d) G.C.E. Results 
The correlations of the number of Ordinary Level passes i n 

G.C.E. with the f i n a l college marks are mainly low non-significant 
values. I t would seem from these results that the main value of 
the Ordinary Level results i s i n preventing students with poor 
academic a b i l i t y from applying f o r entry, by the insistence on a 
minimum standard of f i v e passes. This predictor has probably 
l i t t l e value because the passes at Ordinaiy Level have been 
accumulated by some students over three or four years, and by 

others have been obtained at the f i r s t attempt. I f however v/e 
consider the number of Ordinaiy Level passes at the f i r s t 
attempt, only f o r the 1960 women entrants was t h i s found to be 
the most valuable predictor, w i t h correlationsfrom low to 
reasonable, but almost a l l s i g n i f i c a n t . For the men however 
and f o r the 1961 entry i t was of no value i n the prediction of 
success. The cor r e l a t i o n c o e f f i c i e n t was probably lowered 
because students at some schools were entered f o r only one or 
two subjects at the f i r s t attempt. I t i s common practice i n 
these schools f o r students with above-average a b i l i t y to be 
entered f o r English Language and one or two other subjects i n 
order to reduce the l a t e r examination load. I t i s d i f f i c u l t 
when examining the results to distinguish these students from 
those who passed i n only a. few subjects through lack of a b i l i t y , 
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but i t probably lowers the correlation c o e f f i c i e n t obtained. 
The correlations obtained between the f i n a l college marks 

and the numberof passes at Advanced Level were again low and 
non-significant, with the exception of the 1961 men entry, where 
they ranged from low to reasonable and a l l were s i g n i f i c a n t . 
Thus i t would seem that G.C.E. results were of l i t t l e use i n 
pr e d i c t i i i g l a t e r success i n college because of the small 
mainly non-significant co r r e l a t i o n coefficients and also because 
they appeared not to be r e l i a b l e from one year to the next. 

The possession of an Advanced Level pass had a low but 
s i g n i f i c a n t prediction value f o r success i n that subject, i f 
taken l a t e r at college, f o r men but not f o r women. This 
possibly means that women are prepared to work harder at college 
i n order to close gaps i n t h e i r knowledge, but there i s no 
evidence to support t h i s view. A closer look at the results f o r 
the 1960 entry i n the i n d i v i d u a l subjects indicates that there 
was a s l i g h t advantage i n se e k i i ^ a d i s t i n c t i o n i f one possessed 
an Advanced Level pass i n the subject, whereas there was a 
s l i g h t l y greater chance of felling or discontinuing the subject 
i f one did not possess an Advanced Level pass i n i t . 
(e) Headteachers' Estimates 

I t i s seen that the headteachers' estimate of the probable 
number of Advanced Level passes i s of no greater value than the 
other predictors that have been considered, and f o r the 1961 
entry i t ismuch less useful than the actual number of passes 
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obtained. The usefulness of the other estimates by the 
headteacher, i n t e l l e c t u a l a b i l i t y and s u i t a b i l i t y f o r teachiiig, 
was negligible i n predicting l a t e r success i n academic v/ork and 
teachiiig practice respectively. Sven the estimates of the number 
of Advanced Level passes show only a low correlation with the 
actual number obtained f o r the men i n both entries. I t can be 
seen thata f a i r l y substantial correlation exists batween the 
estimateof i n t e l l e c t u a l a b i l i t y and that of teaching s u i t a b i l i t y , 
but t h i s i s not great enough to suggest the existence.of any 
considerable "halo" e f f e c t . Rather surprisingly, there i s only 
a reasonable c o r r e l a t i o n betv/een the estimate of i n t e l l e c t u a l 
a b i l i t y and the estimate of the number of Advanced Level passes. 
Considering that the estimates of the number of Advanced Level passes 
were o p t i m i s t i c , one might be tempted to assume that the 
headteachers did not l i n k i n t e l l e c t u a l a b i l i t y with success i n 

Advanced-Level. 
The low correlations obtained with the headteachers' 

estimates emphasize the d i f f i c u l t y i n recognizing the qua l i t i e s 
which'make a good teacher. They also emphasize the need f o r a 
standai\3ized assessment by the headteacher i f the estimates are 
to be more reliable.' Undoubtedly the standard on which the 
estimate i s based w i l l d i f f e r from school to school, according 
to size and l o c a l i t y , andunless a headteacher has a good 
knowledge of t r a i n i i g college entrance standards, he can base 
his estimate only on the standard existing i n his own school. 
I t would probably be more h e l p f u l i f the headmaster were asked 
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f o r d e t a i l s concerning the student's position i n class, size 
of class, and the l a s t class and examination results. 
( f ) Multiple Correlations and Weighted C r i t e r i a 

The use of the weighted c r i t e r i o n to measure the effective­
ness of the interviev/ mark as a predictor of success merely 
serves to emphasize the small value of the correlation 
c o e f f i c i e n t t o be expected. I n t h i s study, the interview mark 
has i n no way shown any p r a c t i c a l value i n predicting f i n a l 
college marks. 

The use of multiple correlations involving the three 
predictors has no p r a c t i c a l value, since the correlations 
obtained are not s i g n i f i c a n t l y greater than those obtained by 
correlatiiTg the number of Ordinary Level passes at the f i r s t 
attempt with the c r i t e r i a of success. This is due to the 
low correlations of the c r i t e r i a of success with the other two 

predictors. 
(g) General Considerations and Conclusion 

The low c o r r e l a t i o n coefficients obtained i n t h i s invest­
i g a t i o n are i n general agreement with the results of previous 
studies. The correlations betv/een the predictors and the 
c r i t e r i a of success are somewhat lower than valuesfound i n 
corresponding studies using university students, indicatii^g 
that some factors a f f e c t i r g the results may be peculiar to 
t r a i n i n g colleges such as the comparatively greater difference 
between school and t r a i n i n g college work than between school 
and u n i v e r s i t y studies. The low values obtained f o r the 
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correl a t i o n coefficients may be explained i n part by 
considering the factors which do lower the c o e f f i c i e n t . 

1. Any selection procedure which i s successful produces a 
r e s t r i c t i o n i n the a b i l i t y range by cutting o f f the lower 
t a i l of the d i s t r i b u t i o n of that a b i l i t y . Because of t h i s 
reduction i n the spread of a b i l i t y or of marks representing 
a b i l i t y , univariate selection may result i n a lowering of the 
cor r e l a t i o n c o e f f i c i e n t to an appreciable extent. The more 
successful the selection, the greater the r e s t r i c t i o n i n range 
and possibly the greater the effect on the correlation 
c o e f f i c i e n t . Sven i n the case of men students where rigorous 
selection by the college did not take place, the variance 
shown by the predictor values f o r men and women was similar, 
probably because selection had been applied by demanding f i v e 
Ordinary Level passes at the lower l i m i t and by providing 
u n i v e r s i t y places at the upper l i m i t . I t would be possible 
to compensate t o some extent f o r t h i s r e s t r i c t i o n i n range i f 
information was available about the predictor values f o r the 
students who were rejected by the college. 
2. The use of f i n a l results asthe p r i n c i p a l c r i t e r i a of success 
i s not without l i m i t a t i o n s . The standards are not fixed and 
invariable nor arethey comparable between one subject and 
another. Since a l l subjects were grouped together i n t h i s 
study, because of the small numbers of students involved i n 
in d i v i d u a l departments of the college, the correlation was 
probably reduced. 
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3. The value of G.C.E. results as predictors i s reduced by 
the college selecting from students involved i n majiy d i f f e r e n t 

examining boards, and also by the v a r i a t i o n i n the standard 
of teaching achieved i n the schools. 
4. The subject combinations taken at school may or may not 
assist the work at the t r a i n i n g college. I t has been shown i n 
general that there i s a s l i g h t relationship between the two, 
but i n some subjects, f o r example laboratory subjects, school 
t r a i n i n g has a considerable beneficial e f f e c t on college work. 
•5. Motivation may be affected by the change from home to 
college, by mental, physical, and emotional breakdowns, by 
soci a l a c t i v i t i e s at a mixed college, or even by the boredom 
induced i n some students by three f u r t h e r years of academic 
study.. 

This study indicates that i n t h i s t r a i n i n g college, 'for 
the men and women concerned i n the 1960 and 1961 entries, the 
information and techniques available f o r selection v/ere not 
capable of produciig a r e l i a b l e prediction of the f i n a l college 
marks of these men and women. Although t h i s gives no garaunds 
f o r complacency and strongly suggests that some parts of the 
selection procedure may be i n e f f e c t i v e , i t i s important to 
remember the true function of t h i s selection. As has been 
stated previously, i t isnpt intended to forecast f i n a l college 
marks but to ensurethat the best students areaccepted by the 
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college and the least able ones are rejected. Although we 
have no facts concemi2Tg how many rejected students l a t e r 
become q u a l i f i e d teachers, and i t probably i s the majority, we 
do know that only a small percentage of those who were 
accepted f a i l e d to become qu a l i f i e d teachers. Close examination 
of the'records of those students who f a i l e d orwithdrew from the 
course, suggests that the factors which caused the f a i l u r e 
were complex and not to be readily detected by the usual 
predictors. Some changes, such asconsideration of grades i n 
public examinations and a more detailed knowledge of the 
student's school career aresuggested by other studies as 
possible methodsfor increasing the effectiveness of selection, 
and reducing any.errors to the pr a c t i c a l minimum. 
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SSCTION_VI 
Summary of Conclusions 
1. The women students accepted by the college i n general are 
better q u a l i f i e d academically, achieve a higher grade at the 
interview, and obtain higher estimates of i n t e l l e c t u a l a b i l i t y 
and teaching s u i t a b i l i t y from t h e i r headteachers than the men 
students. 
2. The women students i n general have more success than the men 
i n the - f i n a l college teaching practice and i n the Theory of 
Education, but the academic subject results show no si g n i f i c a n t 
differences between men and women. 
3. The preliminary interview and the number of passes i n the 
G.C.E. have l i t t l e value i n predicting marks i n both academic 
subjects and the f i n a l t e a c h i i ^ practice at the end of the t h i r d 
year i n col-^ege. For the 1960 entrj'- the most successful 
predictor was the number of Ordinary Level passes obtained at 
the f i i * s t attempt, but f o r the. 1961 entry, i t was the number of 
Advanced Level passes. Possession of an Advanced Level pass 
i n a subject has a s l i g h t value, i n p r e d i c t i r g marks when that 
subject i s studied l a t e r at college. Possession or non-
possession of an Advanced Level pass probably increases the 
chance, of gaining a d i s t i n c t i o n i n that subject or f a i l i n g , 
respectively. 
4. The estimates made by the headteachers show no greater value 
than the G.C.E. results i n predicting l a t e r success i n both 
teaching practice and academic work. The various estimates 
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show l i t t l e evidence of any 'halo' e f f e c t , and indeed these 
estimates, even of i n t e l l e c t u a l a b i l i t y , show l i t t l e relationship 

to the G.C.E. results or t h e i r own estimates of probable success 

i n the G.C.E. 
6. The interviev; mark probably i s influenced only s l i j h t l y by 
theG.C.S. results and by the headteachers' estimates. I t i s 
doubtful also vrtiether the home bacl<ground has any s i g n i f i c a n t 
influence on the mark. 
7. Since the correlations between the various predictors and 
the c r i t e r i a of success are small, there i s no p r a c t i c a l value 

. i n considering multiple correlations of .the main predictors with 

the c r i t e r i a of success. 
8. I n spite of the f a i l u r e of the selection procedure to predict 
l a t e r collegemarks v/ith r e l i a b i l i t y , i t i s known that the 
numberof students y/ho f a i l e d to become qu a l i f i e d teachers, was 
r e l a t i v e l y small. As a delicate measuring instrument f o r 
detecting f i n e differences i n a b i l i t y and s u i t a b i l i t y f o r 
teaching the selection, procedure i s a f d i l u r e , but as a device 
fo r weeding out p o t e n t i a l f a i l u r e s i t ap.pears to achieve f a i r 
success. The-procedure probably could be improved by removii^ 
those elements which have l i t t l e value f o r prediction, and by 
s u b s t i t u t i r ^ others which have bean shov/n to be s l i g h t l y 
more successful. 
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APPEKDIX I - DISTRIBUTION OF STUDSî 'TS 

1960 ENTRY 

Number . Entering Course i n 1960 
iree-
;ar 
j n 

96 

One Main Subject 
Total I Number 
Number With­drawing , i or Tran.s-| ! f e r r i n g 

Number 
Taking 
Exam. 

38 

iree-
5 a r 100 j 
(men 

• -196-1—iâ TTRY-

53 

35 

48 

Two Main Subjects. I n i t i a l l y 
Numberi 
Taking! 
Exam. 

Total i Number ' NumberI Droppirg One !-Subject. 

58 12 

47 

Withdrawing 
or 
Transferring 

52 

43 
I 

Number 
Entering 
Course 
i n 1961 

iree-
jar 
j n 

97 

iree-
sar l i s 
i m e n 

"One Main Subject" 
Total Number Number 
Number With- Taking 

drawing Exam, 
or trans­
f e r r i n g 

42 

7 2 4 

Total 
Number 

40 

68 

55 

44 

Two Main Subjects I n i t i a l l y 
Number Dropping 
One 
Subject 

13 

12 

Number Withdrawing or 
Transferring; 

Number 
Takiiig 
Exam. 

_ j — 

I 

52 . 

41 
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APFEMDIX I I 

A. AN ANALYSIS OF THE FINAL COLLEGE I/IARKS - THE CRITERIA OF SUCCESS 

115EN 1960 Entry 1£ 115EN 
Mean 0- • n 

r 
Mean , 

Teaching Practice Mark C(+0.230 1.686 87 C*(-0.293 
grade) grades . grade) 

Education Examination Mark 52.06 6.675 I s ? 52.00 ' 
Education Course Mark . 55.91 8.285 87 55.91 
Academic Exam. Mark 105.73 17.02 41 113,m 

i (2 subjects) 17.02 41 113,m 
i Academic Sxam. Mark 54.72 9.930 46 55.87 i ( 1 subject) 55.87 i 

/icademic Course Mark 117.68 18.61 41 123.S6 
(2 subjects) 
(Icademic Course Mark 59.39 11.120 46 60.02 ! 
(1 subject) 

WOMEN 1960 Entry 19 
Mean 0- n Mean 

Peaching Practice Mark c*-(-0.023 2.082 89 c+( 4-0.009 
grade) grades grade) 

Education Examination Mark • 56.71 7.555 87 55.44 
Education Course Mark 58.99 7.995 88 59.75 
icademic Exam. Mark 109.55 14.99 33 117.41 
2 subjects) 
tcademic Exam. Mark 56.18 9.710 55 53.00 
1 subject) 
i.cademic Course Mark 125.61 3S.74 33 128.79 
2 subjects) 
academic Course Mark . 61.18 9.850 55 57.13 
1 subject) . . _ - — - • 

2361 Entry 

1.767 ' grades 
8.110 
9.380 

921 
1 

92 
I 

92' 
13.11 '391 

i 10.54 153 
16.26 ;39' 
11.30 53 

1961 Entry 
f_ i n 
2.261 ! 109 

109 
1091 
29 

8.480 
9.590 
15.12 
8,640 ; 80 
20.41 I 29 
10.96 80 
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B. THE DIFFERENCE IN MEANS AND THEIR SIGNIFIĜ iÎ 'CE - CRITERIA OF SUCCESS 

1. Differences between '1960' and '1961' Entry 

TeachiiTg Practice Mark 
Education Exam, Mark 
Education Course Mark 
Academic Exam. Mark 
(2 subject) 
Academic Exam. Mark 
( 1 subject) 
A.cademic Course Mark 
(2 subject) 
Academic Course Mark 
( 1 subject) 

MEN 
1961 Mean -
1960 Mean 
4-0.477 grade 
-0,05 
,0.00 
+7.73 
*1.16 

+5.78 
*0,63 

Level of 
Sig, 

WOMEN 
1361 Mean -
1960 Mean Level Sig, ofi 

0,05 le v e l 

1+0,032 grade 
-1.27 
•0.76 
+7.86 

1-3,18 

;*3,18 
i-4.05 

0.05 
lev e l 
O.o5 
level 

0.05 
lev e l 

2. r ) i f f P T ' P n n e s between Men_and_V/omen 

TeachingPractice Mark 
Education Exam. Mark 
Education Course Mark 
A.cademic Exam. Mark 
(2 subject) 
Academic Exam. Mark 
( 1 subject) 
A-cademic Course Mark 
(2 subject) 
Ac ad emi c Cours e Mark 
( 1 subject) 

_ 1960 Entry 
Mean 'Women' 
-Mean 'Men' 

1961 Entry 

••0.747 grade 

+4.65 
+3.08 
+3.82 

1-1.46 

+7.93 

+1.79 

-LeveT~bf Mean '"̂'/omen' -
Sig. -Mean 'lien' 
0.01 l e v e l +0.302 grade 

i 
0.01 l e v e l +3.44 
0,05 le v e l +3.84 

; +3.95 

• -2.87 

+5.33 

. -2.89 

Level 
Sig, 

0.01 level 
0.01 
level 

o f 
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C. AN ANALYSIS OP THE PREDICTOR DETAILS 
--r 

Mean 

Interview Mark 
Number of '0' Level Passes 
Number of '0' Level passes 
at F i r s t Attempt 
Number of 'A' Level Passes 
Headteacher's Estimate of 
Number of 'A' Level Passes 
Estimateof S u i t a b i l i t y 
f o r Teaching 
Estimate of I n t e l l e c t u a l 
A b i l i t y 

1960 Entry 

6.42 
5.58 
1.23 
2.40 

or 

1.233 
grades 
1.476 
1.966 
1.046 
0.815 

n 
92 
96 
96 
95 
52 

1961 Entry 
Mean (T 

B-(*0. out 1.395 
grade) 
6.78 
5.02 
1.10 
2.14 

i1.437 
il.SS9 
1.079 
!0.SS7 

B(-0.461 i1.653 
grade) ;grade 
B-(-0.158 2.284 
grade) . ;rrade 

n 
92 1 
97 
97 i 

i 

97 
57 
76 
76 

•-

V/OMEN 1960 Entry 1S61 Entry •-

V/OMEN f.!iean (7 . n Mean 0- In 
. Interview Mark 
. Number of «0' Level Passes 

B*(-0.292 1.163 
grades 1.378 

96 
100 

B(+0.109 
grade) 
7.10 

1.286 ;iio 
grades• 1.619 i l l 6 

. Number of '0' Level Passes 
at F i r s t Attempt 

. Number of 'A' Level Passes 

. Headteacher's Estimate of 
Number of 'A' Level Passes 

. Estimate of S u i t a b i l i t y 
f o r Teaching • 

. Estimateof I n t e l l e c t u a l 
A b i l i t y 

6.30 
. 1.490 
2.46 

-

L 1 

1.947 
1.100 
0.742 

100 
100 
79 

1 

5.56 
1.41 
2.25 

B(i-0.176 
grade) 
B(-0.310 
grade) 

1 

2.056 i l l 6 
1 i 

1.100 j l l 6 
0.725 ; 83 
1.504 !l02| 
grades : 
2.023 ;100' 
grades: 
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D. TTTF. DIFFERENCE IN MEi-iNS AND THEIR SIGNIFICArlCB - PRKDICTORS 
1, Differences between '1960' and ' 1961'^Entry 

1961 Mean j Level of 1961 Mean -
n/-\/^v-w T i f f — * * * - . . - I . - ^ ^ v i r ^ ^ M -1960 Mean ; sig. 1960 Mean 

Interview Mark 
Number of '0'.Level Passes 

I 

Number of '0' Level Passes 
at 1st Attempt 
Number of 'A' Level Passes 
Headteacher's Estimate of 'A' 
Level Passes 
Estimate of S u i t a b i l i t y f o r 
Teaching 
Estimate of I n t e l l e c t u a l 
A b i l i t y 
2. Differences between Men and Women. 

-1.174 
grades 
.1-0.36 
-0.66 
-0.13 
-0.26 

0.01 
l e v e l 

0.05 
level 

-0.599 
grade 
+0.10 
-0.74 
-0,08 
-0.21 

Level 
Sig. 

ofi 

0.01 
lev e l 

0.01 
level 

Interview Mark 

Number of '0' Level Passes 
Number of '0' Level Passes 
at IstAttempt 
Number of 'A' Level Passes 
Headteacher's Estimate of 'A 
Level Passes 
Estimate of S u i t a b i l i t y f o r 
Teaching 
Estimate of I n t e l l e c t u a l 
A b i l i t y 

196Q Entry 
Mean -joraen -"Mean Men 
+0.523 
grade 
+0.58 
+0.62 
+0.26 , 
+0.06 

Leve1.ofMean 'Women'-
Sig. Mean ' Men' 
0.01 
level 
0.01 
le v e l 
0.05 
leve l 

1961 Entry 

grades 
rO.32 
1-0.54 

+0.31 
+0.11 
+0.637 
grade 
+0.83S 
grade 

Level 
Sig. 
0.01 
level 

0.05 
level 
0.05 
lev e l 

0.01 
level 
0.01 
level 

of! 
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