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CHAPTER FIVE

SOCIAL STUDIES IN TH:E NORTH-EAST: ORIGINS,
HISTORY AND LOCAL AUTHORITY POLICY

5.1 This fhesis is concerned with two main things: first, to
trace the developvment of that aspeét of present technical
eduration known variously as social, general or liberal studies,
as far as classroom teaching is concerned and with regard to
students not above O.N.C. level; and second, to consider what
is being done in this field 'on the ground' as it were, in a
representative area (the North-East), and how effective it is
in agttaining the objectives desired of it, whether'they be
those proﬁosed by official Ministry ol City‘and Guilds policy
or those regarded ac desirable by the actuai authofities
locally concerned. The first of these main subjects has

been dealt with in Chapters 2 to 4, above: we turn now to the
second, the question of how far national aims and schemes are
‘actually réflected in the work done within the NorthéEast area.
First, therefore, I propose to e xamine the policies towards
social studies ot local authority level, and to give some
account of how they came about. Chapter Six will examine

the colleges themselves - or at least, such of them as include
the subject in relevant courses and have been willing to
furnish information on policy, teaching and organisation - and
Chapter Seven will attempt to examine the effects of the
subject upon the students actually being taught, and the nature

and background of those students.
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5.2 The North-East Area

For the purposes of this study, the North-East has been
defiﬁed as an area bounded on the North by the 3cots border, on
the South by the River Tees, and on the West by the Pennines,
thus including the administrative Counties of Northumbefiand
and Durham and the various County Boroughs responsible for
their own Further Education which form enclaves within them (the
City and County of Newcastle, for these purposes, is considered
an. administrative County Borough). This definition has the
one major disadvantage of excluding Middlesbrough, with its
Constantine College: but it was felt that it would not be
consistent to include Middlesbrough if one were not prepared to
ﬁinclude also the North Riding of Yorkshire, which would involve
ws in dealingiwith an area whose charagter was to a very large
degree dissimilar from the remainder (fﬁére are no technical
colleges in North Northumberland, so that’the.parallel problem
in that area does not arise.) Besides, the character of Middles-
brough as an industrial town is rather different from that of
the towns of the Northumberland-Durham area, even those in
the coastal belt, all of which show, to a greater or lesser
degree, preoccupation with the problems of mechanicél engineering
(of machine tools as well as of shipbuilding), or of coalmining,
or of hoth: and, incidentally, Constantine College, like
Rutherford College, Newcastle, includes few if any students
below H.N.C. The area as defined has, then, one major virtue:

it is industrially consistént. It is an area of mechanical
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engineering concerns, lying above a major coalfield. . Its
technological problems are concerned with machine and
structural engineering, with, along the rivers, shipbuilding,
and with coal. Its craft and technician students are consequently
fairly?consistﬁhtly concerned with a group of courses, many Qf
whiéh ﬁave social studies as a compulsory course requirement;
Mechanical Ingineering Craft Practice, Mechanical Engineering
Technicians Courses, Fabrication of Steelwork, Coal Mining
Education, the Building Crafts (including ship joinery and ship
.carpentry as well as the more conventional land building —
courses), and the General Course in Fngineering, together
with a fair sprinkling of Pre-Apprenticeship courses, electrical
and motor vehicle courses, and the O0.N.C. and 0.N.D., in which
social studies is not a compulsory subject (1)

Thistechnologically homegeneous area is administered by
the following Local Education Authorities (Part III Authorities
are not considered, as they have no significant powers in
technical education in the area): Durhasm County Council,
Northumberland County Council, the City and County of Newcastle
upon Tyne and the County Boroughs of Gateshead, Darlington,
Sunderland, South Shields and West Hartlepool. 0f these
Durham County has the most consistent and elaborate policy,
and also the oldest history of social studies as a technical
college subject, dating back to plans originally drawn up in

the 'County College' period of 1945-7, and implemented from

(1): In the case of Motor Vehicle courses, it is about to
become so, as a result of current City and Guilds course
revisions. For a full study of coursecorrelations between
colleges, and of student numbers, see Chapter Six below.
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the early 1950s: information on this was obtained from the
Assistant Director (Further BEducation) at a talk on the subject
which was given to the Regional Association of the Association
for Liberal Education at Durham Technical College on 13th dJune,
1964 followed up by a personal interview on 1Qth September (as
this interview was concerned largely with clarifying certain
points made in the initial talk, and was informal in character,
I do not propose to reproduce it in an Appendix as has been done
for the more.formal and prepared interview with City and Guilds:
the footnotes will indicate which information comes from the
talk and which from the interview). Durham is also responsible
for no fewer than six technical colleges, Bishop Auckland,
Consett, Durham (Framwellgate Moor;, Durham City has no
technical college, and has accordingly been omitted from the
list of Authorities above), Easington, Hebburn and Stockton/
Billingham, and is all in all a very wealthy Authority.

The other iuthorities were approached by a letter,
requesting information under five heads, Policy, Provision,
History, Source of Policy, Aims and Objectives and Connections
with National Bodies.(2). Their policies as revealed by
this range from the moderately elaborate to the totally
nonexistent and are all far more recent than that of Durham
County: on the whole it would be fair to say that the Counties
are more progressive than fhe County Boroughs, and the Tees more

progressive than the Tyne. Like 2ll broad generalisations,

(2): This letter is quoted in full in Appendix I, as are the
replies.,
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this has exceptions (Darlington County Borough is one;

Hebburn Technical College, which, although mart of Durham
Authority, is undeniably on the Tyne, is another): but it
would be broadly true to say that the most progressive outlook
seems to occur in the largest authoritiss, and in those (for
some mysterious reason weighted geographically towards the
southern end of the area) where there is a strong local
tradition of culture and celf-help, such as Darlington, with
its Quaker tradition, its socially conséious dominant families
such as that of Pease, and its early Mechanics Institute.

Just why this southern weighting should occur it is difficult
to say: there is no inherent rcason why traditions of éducation‘
or social responsibility should be more in the forefront in
Darlington than in Newéastle where similar early interest in
education existed in the Literary and Philosophical Society,
with its lectures on natural science, or - except for the
historical and political importance of the site - why Durham
should have developed into a nexus of common and high calture,
©v' as will be remarked in the next Scction, while the equally
ancient monkish community of Monkwearmouth (at Sunderland) or
of Jarrow on the Tyne should not. It is possible, perhaps, that
as far as modern developments go the firms of the southern- part
of the area have been more interested in general education as
distinct from training, but while it was not found possible,
for reasons of time, to investigate this in detail during this

research (and in any case there is a2 noticeable difference
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between attitudes claimed by firms and those actually

evinced in dealings wifh such matters as the release of students
for internal examinations in social studies), what evidence

is available seems to suggest that firms in%eneral, throughout
the area and indeed outside it, are not really interested in
social studies work at all. (This question will be discussed
in more detail in the next Chapter, as it affects the role of
the actual teaching staff of the subject to some extent.)

All one can say is, that there is an interesting mystery here,
which awaits thorough research by an industrial or local
sociologist. It can however be remarked that strength of
political allegiance on the part of local councils does not
seem to have very much to do with the matter; Durham is
undeniably the most progressive authority, partly one suspects
for the cultural reasons memarked above, partly because of dts
size and wealth, and partly because of thé interest of
individual officers of the Authority's staff and of its
resultant appointments policy, which is detailed below and the
effects of which will also be considered in the next Chapter
(to some extent they are a% variance with what usually obtains
in educational administration, at the school level at least):
but among the boroughs, Darlington seems to be more progressive,
at the level we are investigating, as an Authority (though

not necessarily in terms of actual College activity, though I

N

N

\
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suspect that may be true too, as far as the comparable

college is concerned) than Newcastle, although the proportions
of Labour and Conservative elements on the two Councils are very
similar (3). Turther Gateshead, one of the most solidly

Labour boroughs in the area, is one of the least progressive

in this respect, despite the attractiveness of the concepts
underlying liberal education programmes of this sort to left-
wing thought,bon which I shall have occasion to comment in
several places in the next two Chapters (see the next Section

and the remarks on South Shields in Chapter Six).

(3): It is difficult to assess the exact degree of college
activity in Newcastle. Rutherford College is outside my
terms of reference; the colleges of Commerce and of Art

are equally so, though a2 note on the College of Art will be
included in.Chapter Six as a matter of interest; this leaves
the College of Further Education, which was twice written to,
but did not answer. The policy statements of the two
Authorities, however, =8 will bes seen in subsequent sections
of this Chapter, give onecthe impression that Darlington as

an authority is very much more conscious of its responsibilities
in this field than Newcastle. The political makeup of the
Councils producing these two policies is guoted below:

Council Total Seats Labour Labour % Cons. Cons.%
Before May 1965

Darlington 43 26 55 17 45
Newcastle 60 34 58 26 42
After May 1965

Darlington 43 24 53 19 47
Newcastle 60 31 52 29 48

It will be seen that the composition of the councils which
authorised what appear to be quite different policies is in
fact politically almost uniform.
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These, then, are the main cheracteristics of the area
under study. I shall now proceed to examine the various
suthorities in turn;’é§ a mnatter of convenience, the views of
the local Associationfor Tiberal Education will be discussed
as a separate sub-section immediately following that dealing
with Jurham. It should be remembered, howcver, that this
Lesociation mas no official Locus Standi.

5.3 Durham County Council

The interest of Durham'County Authority in general and
social studies in technical colleges at this level is far and
away older than that of any other authority in the areca. The
original plané in this field date from the period 1949-51, and
'consequently antedate City and Guilds, Circular 323, and the
Crowther Report by some years. In this particular Authority
the then Assistant Dircctor (Further Educafion) w s an enthusiast
for the extension of liberal education into technical colleges,
and subsequent holders of the office have continued this policy,
agsisted by a particularly far-sighted Education Committee, firm
in the belief that 'liberal education must take a major part in
any further education programme' (4). In this they have been
helped by three things: thes fact that the people of the area

have a traditional interest in education, and are willing to pay

(4): This information, and that immediately following, i8
derived from personal interview with the Assistant Director,
on 10th September, 1964. The quotation is a verbatim
transcript of his own comment, quoted with his permission.
Other items which also come from the interview of 10th
September will be numbered to refer to this note as they
oceur.
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for it; the fact that the area, and especially Durham City,

is the focal point of an established and ri?h regional c ulture,
in both 'common culture' and 'high culture' senses of the term}
having its roots in folk traditions, the common heritage of the
mining communities, and a historical and scholarly tradition
dating back to the Venerable Bede (these are interconnected:

the Bishops Palatine, it should.be remembered, were among the
earliest and greatest of the mine owners), and there is
consequently even at the present day a real desire for leisure
activities and cultural life to be available to people in the
area, as witness the fact that it has sponsored one of the

first effective Regional Arts Associations in Britain, supported
jointly by local authorities, industrial concerns, and private
individuals; and the fact that the socialist nature of

much of the area's politics involves the concept of the general
encouragement of individual opportunities for éxcellence, a
Russellian term which was repeatedly quoted in the course of
both the interview and the Assistant Director's speech.(4)

The extent of present plans can be judged by the fact that the
current (L964/65) extensions to Durham Technical College are of

a scale such that they cannot as of right be sanctioned under
Ministry of Iducation Building Bulletin No. 5, which controls
the provision of amenities for technical colleges[and special
sanction has had to be sought. In addition to the technical
colleges, provision for liberal activities has been made through-
out the area in village halls, youth clubs and community centres,

and widespread schemes of adult edﬁcation are run in many places.
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The original impetus sprang from Ministry Pamphlet of
1947, and the first college to be constructed under the
Authority's programme of 1949 ff. (Stockton-Billingham) was
indeed constructed as a prototype County College, the
Billingham building including community centre and public
library facilities within the same precinct. Initial liberal
activity began in the technical college there in 1954; this
was at first largely cultural, making use of the community
centre and working through the Students' Union and its related
societies. It hzs been described as 'a voluntary effort, based
on full-time students and elbow grease from the staff'.
Gradually, the interest of other members of staff was aroused,
at first on an informal basis and outside the curriculum. (4)
In the same year, a Department of General Studies and Liberal
Tducation was opened at Billingham, the present Assistant
Director (F.E.) being the first Head of Department. The
attitude of the other staff was one of vague toleration, and there
was a considerable need to gain the confidence of other Heads
of Department, as has been recorded in Chapter Four as happening
at Hatfield. In addition, it was felt that the Department had
s duty also to the student who had difficulty in obtaining
qualifications (G.C.E. endorsements for 0.N.C., for example):
despibe the fact that many liberalists might profoundly disagree,
it seemed to the then Head of Department that, if the Department

and its work was to be accepted either by engineering staff or
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by students, 'we must be as realistic as the engineer' (5)

It was for this reason that there was felt to be & need for
Departments of General Studies, with Heads of Department |

or Lecturers responsible, on equal footing with their opposite
numbers in the technical subjects, and for a consistent yet
pragmatic - and not unduly metaphysical - approach to general
studies work: ovidence had to be produced to the rest of the
technical world that the students were in fact interested

and thinking, although this was not necessarily to be confused
with paper qualificotions, necessary as some work towards paper
gqualifications within Pepartments of Generzl Studies might

well be, from the standpoint of students and technical
departments alike. For this reason there was a continuing
need, from 1954 onward, to recruit general studies staff who
were fully in contact with life as the students knew it:
liberal men were essential, and yet the conventional 'liberal
arts' man, with his school-university-teaching background was
not enough. If anywhere, it is in the difficulty of recruitment
which this imposes that the Authority's liberal education
programme may perhaps have fallen short of its original mark (4).
A consistent attemnnt was made, from 1954 onwards, to appoint
persons having these desired characteristics (maturity, wisdom,

vision, real experience of life, & genuine interest in the

(5): The preceding information, and any later information
numbered to ref-r to this note, has been tzken from the Assistant
Director (Further ducation)'s talk to the North-Eastern
Association of the Association for ‘iberal Zducation on 13th
June, 1964. Once again, the gquotation is a verbatim transcript.
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stucents, a fundamental sincerity and knowledge of purpose,
and a respect for the real local culture) to such posts, first
at Billingham and later elsewhere. There was, however, from
the very beginning, a danger that counter-pressures to
those described above were also being placed upon liberal
- studies staff, to be overeager in establishing the subject, and
therefore lapse into insincerity. The policy of the Authority
(described by the Assistant Director as 'Fabian') has there-
fore been to proceed at a rate appropriate to safeguarding
against this as much as possible (5). By 1956, the pilot
general studies department at Billingham had become well
established in the more academic courses, and had also
established liberal activities involving a total of twenty
five societies, plus outside visits. In that year, the class-
room subject of social studies, already being run experimentally
elsewhere in the country, as we have seen, was introduced
into the curriculum for the full-time commercial and pre-
apprenticeship students (6); there was no direct connection
between this pilot scheme and the City and Guilds or Ministry
projects, nor with the Crowther Report: the recommendations
of these were however welcomed by the Authority, and schemes
were put in hand for the introduction of social c=tudies into

part-time classes, as well as for the formation of similar

(6): Durham County was one of the first Authorities to
introduce Pre-Apprenticeship Courses, as early as 1947,

thus antedating the Crowther Recommendations by no less than
twelve years. ‘
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liberal or general studies departments (variously named) in

other colleges, also working through student societies as well

as through class teaching. At present, departments or
lectureships exist in all the Authority's colleges. (4). //

If there is ény one overriding characteristic which the

Authority at present believes to be essential in liberal
education and general studies teaching; therefore, it is
fadzxibility (5). There is consequently no definite policy
laid down by the Authority as regards the actual teaching of
the subject: what the Authority does is to encourage liberal
education in\eneral, by building programmes, by allocation of
staff, and by asking the Principals of the various colleges
concerned to allocate class time to general studies teaching
in every course, and also to encourage college societies.

For various reasons (primarily of syllabus leading) the request
for class time allocations is not always met; but to attempt
to ensure that it will be met wherever possible, Heads of
Department or Lecturers responsible have been appointed in
all the Authority's colleges (4). Thus, social or general
studies teaching, as defined {ié@*the purposes of this thesis,
is encouraged in as many college courses as possible, but as
one component of a fairly massive liberal education progranmme,
which also includes many society and artistic activities
ranging from films to poetry-and-jazz readings involving such

nationally known figures as Jon Silkin and Ken Smith, the

formation of locally based Arts Societies using technical
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college facilities and an impressive list of adult education
‘classes available both in technical colleges and elsewhere,
ranging from Finance to Dressmaking, and_from the History of
Jazz to Medieval Architecture (7). Incidentally, it is
interesting to note that this same attitude of flexibility
leads the Authority (or at least, the Assistant Director (F.E.))
somewhat to distruSt organisations such as the Association for
Liberal Education, which it fears may be too much in danger of
'getting on the tramlines' of fixed attitude (5).

Present policy within the Authority is therefore one of
the active Dromotion of liberal education as a whole, which
goes beyond the social studies period and involves wmuch
corporate work (as is also suggested, the reader will remember,
in Stygall); but it is recognised that within this the social
general or liberal studies veriod (again, variously so named)
will play an important part, especially in Part-Time Day courses,
where the students are less likely to be able to join in general
college activities unless, as in Darlington (q.v., next Chapkr),
some special provision is made for them.(5). The stated
objectives of this policy remind one, in places, very much of
Russell's 'On BEducation', which the Assistant Director apnears
to hold in high esteem (4).

The primary objective of liberal education in the Authority

is seen as 'aiming at a standard of excellence' of the

(7): Durham County Education Committee (Durham Technical College)
leaflet, 'Liberal Arts and Non-Vocational Courses: Session
1963-64". This leaflet also contains an official policy
statement, and other information derived from it in this

account will be numbered to refer to this note.
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individual: but this aim it is stressed must always be
realistic; +the standard of excellence, concerned must be in
those things in which the student is genuinely interegted, and
must make real use of the existing local culture of the
Authority's areass well as the manifestations of national
culture occuring within it. In its negative aspect, this aim
may be regarded as being concerned with removing emotional
and intellectual barriers to excellence: ‘'getting rid of =
bit more fear - getting rid of a bit more ignorance in the
world'. But the pursuit of this objective must go far beyond
thiss 1in particular, the young apprentice or student, passing
from the world of school to the much larger world of industry
or adult study, needs to beequipped to deal with what has been
described as a 'sudden knowledge of evil'. In some cases -
those of slum children, for example - this knowledge has been
acquired, in part at least, at an earlier date, and now is
suddenly being reinforced; but in others, it is acquired at
this age for the first time, and comes (or may come) as a
severe psychological and ethical shock. This is seen as being
in part the fault of our current social and school education
system: for its first fifteen years or so of life, the child
is systematically indoctrinated with the concept that moral
law is absolute in nature: the transition to work suddenly
brings it into contact with the observable facts that moral law
not only is not absolute, but in many areas (stealing from the

firm, for instance), does not appear to operate in society at
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all, or only to a limited degree, or only in some few individuals
who are not infrequently derided by their fellows and are
relatively low down in what in human beings corresponds to
pecking order. Thus, the liberal educator has a dual, and
conflicting problem forced upoA%im which nevertheless he must
attempt to meet: on the one hand the slum child, to acquire
excellence, needs to achieve a fineness of temperament which his
upbringing has denied him; on the other hand the indoctrinated
child needs to acquire the ability to bear reality without
loNsing the degree of fineness which he already posesses. It
is difficult to reconciie these two aims within one pattern of
education; but it is impossible to say‘which of the two is
the more important. (5) This dual aim is to be met,largely
by two main procedures, neither of which however is (unfortunately)
fully effective. In the first place - and this is where the
social studies ﬁeriod is important - the student must be put
in touch with good enquiring minds and values (not only, of
course, that of the lecturer himself): the danger here however
is that much of what is achieved in this way may be negated by
home or work stmospheres. In the second place, the student
must be encouraged to do things: liberal activity by the
lecturer alone is of no use (indeed in one sense liberal
education cannot be 'taught' at all): but the danger is here
that this arousing of practical interest may fail to be
organically connected to anything more basic than the interest

itself. Nevertheless, these are to be regarded as the two
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main methods to be adopted in pursuing the objective of
exXcellence (4). Finally, the narticular modes of individual
growth which it is desired to foster are to be found stated
plainly in introduction to the Durham leaflet which has already
been mentioned. I cannot do better then let them speak for
themselves:

'"The aim of any programme of Liberal Education must be
to provide ordinary mern and women with opportunities for
developing a maturity of outlook and judgement, for increasing
their sense of responsibility and awareness, for helping thenm
to evolve a philosophy of life, and to develop interests which
will enrich their leisure. A high level of civilisation
requires that as many people as possible should share in some
measure in the understanding of cultural tracitions and
achievements.' (7)

It should be noted that these,alone of the s tated aims of
local authorities in the area regarq§Mg3 liberal education, are
predominantly cultural rather than pfedominantly civices other
L.E.A.'s also refer to cultural aims, it is true, but as we
shall see, in othor places it is the civic aims which predominate,
while the broader cultural objectives, which Durham stresses
almost entirely, take somewhat of a back seat.

5.4 The Association for Liberal Education

Despite the strictures of the Assistant Director of

Education (Further Education) of Durham this Association has not
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in fact declared iiself to the author as having any stated
aims other than the general encouragement of liberal education,
by putting staff concerned with the subject in touch with each
other, and holding discussions, talks and conferences. The
members at Manchester also apparently carry out research surveys
of various kinds, circulars for which periodically arrive at
technical colleges in this and other areas. One of the more
recent of these questionnaires was concerned with the relationship
between liberal studies work and the more narrowly vocational
eour ses, wsueh as Northern Counties Technical English.

Beyond this, the Association has not furnished any more
detailed statement regarding its policy in the area. However,
a general idea of its attitudes can be gleaned from the
comnents, made by members present at the meeting at Durham Technica
College on 13th June, 1964, upon the speech by the Assistant
Director (F.E.) Durham, from which part of the survey of
Durham County L.E.A.'s attitude (above) was taken (5).
Consequently, although I would like once again to emphasise

the fact that the Association has no official locus standi with

the authorities in the area, I append a short discussion of it
here, for reasons of convenience in cross reference to the
original talk.

Broadly, the Association - or at least, those of its
members present on 1%3th June, 1964, who were in fact delegates

from most of the colleges in Durham County, plus a member
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representing South Shields, and the amthor, deputising for

the Head of Commerce at Gateshead, to whom notices of A.L.E.
meetings normally come at that college - endorsed the objectives
and attitudes suggested by the Assistant Director's speech.
They were inclinéd, however, to query whether the 'dual
realism' proposed as a main objective of teaching in this
subject was not in fact in conflict with the servicing duties
of the existing General Studies Department towards students
requiring endorsement subjects, which had been historically,
the point from which most of these Departments had 'taken off!
as it were. The Association was aware that these duties often
referred to two different groups‘of gstudents, but felt that

it was most important nevertheless that the person in charge

of Liberal Education should be clearly seen to have personal
responsibility for deciding in favour of one or the other of
these alms - preferably, of course, the more gemeral one - in
fases where there.was any conflict. The Assigtant Director
agreed with his.

The Association then turned its attention to the question
of the social studies period. This historically, was the
‘original form of liberal non-exeminable work in most of the
North-East colleges: but the time had come, it was felt, to
expand it, both to more courses and by building round it a
framework of liberal and adult activities, such as Durham
proposed. Social Stuéies, it was felt, was a distinect
subject: 1liberal education by contrast was not so much a
subject-grouping as an attitude of mind, and it was the
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attitude of mind rather than the subject which had now to be
encouraged. The ..ssociation hoped that future policy in all
Authorities in the area would move in the direction of
providing more purely liberal activity, rather than simply
more classrocom teaching. But the point was also made (which
will be discussed more fully in Chapter Six) that the classroom
subject itself was denied facilities in many colleges: staff,
rooms, and equipment were all commonly insufficient, and in
one college even the library was kept permanently locked to
students. It was suggested thut the Association could bring
pressure to bear in such cases, though, since it has no locus
standi, it is difficult to see exactly how it proposed to do
this; as to the necessity for building a larger and less
formal component around the existing social studies work in the
area, it is already clear that many of the aims gquoted in
Chapter Four cannot in fact fully be achieved in class time
alone, so that this simply reflects the existing trend in
national thought.

The Association then turned briefly to the discussion
of methods. It was pointed out that even the classroom work
involved so much material that no one member of staff could
have the necessary experience to deal with all the topics
involved. Unlike Stygall in this situation, the A.L.E. diad
not find the concept of a department staffed by a group of

specialists coming to different classes for different short
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courses an attractive one (this may in part be due to the
fact that there is little specialist recruitment in local
college departments, as we shall see in Chapter Six). Instead,
they favoured the tutorial method, and an extensive use of the
students' own interests, and student research. Since the
object of the social studies period could be defined as
'meeting the student at his point of need', discussion
techniques would also have a large part to play; but clearly
such discussion must include some form of direction - it must
involve 'awareness within a framework of actual study’'. These
three component methods (8) would therefore predominate in
any actual social studies teaching scheme (5).

We may therefore deduce that, as could be expected from
its members being largely recruited from within Durham County,
the A.L.E. in the North-East endorses the Durham policy regarding
social studies aims and provision. Otherwise, it reflects
the more progressive elements of national thought on the
subject, except where some local peculiarity, such as lack of
specialist staffing, causes it to be necessary that that
thought should be modified. Aride from acting as a clearing-
house for ideas, it also seeks to act as a sort of liberal
'ginger-group' within colleges in the area: but its lack of
official status makes it difficult to see how it will in fact
ever achieve t?is, To some extent, however, it may explain the
" considerable unity in aims and methods which we shall find
within college departments in the area, when these are examined
(8): TFor a full analysis of methods suggested and used by

different bodies and in different institutions, see the table
in Chapter Six.
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in Chapter Six. B

5.5 Northumberland County Council

This Authority has only two technical colleges within
its area of jurisdiction: Northumberland County Technical v
College at Ashington, and South-East Northumberland Technical
College at Vallsend. Owing to a postal confuéion, the original
letter from the author to Newcastle City Authority was delivered
to County Hall, as well as the letter proper to Northumberland:
both letters were answered, and the answers, while substantially
the same, do differ slightly in one or two respects. In the
policy account thet follows, therefore, the note (9) is
intended to refer the reader to the answering letter of 18th
September 1964, while the note (10) is intended to r efer him
to the later answer of 19th January 1965 (9) (10). Items of
policy which are common to both letters will not be numbefed.

The Authority, unlike Durham County, has no set policy
regarding Social or Liberal studies teaching: both college.
Principals, according to the Authority, are sympathetic to
liberal educat..on, and are ‘actively promoting it' (10)
'wherever... practicable' (9). 'At the County Technical
College, Ashington, Social Studies in one form or another play
an important part in full-time and part-time courses for
apprentices, craftsmen, technicians etc.' (9 - the reader will

be able to check the validity of this comment in the next

(9): Letter JW/BN of the Director of Education for Northumberland
to the author, dated 18th September, 1964.

(10): Letter JYW/BN of the same office to the author, dated
19th January, 1965.

Both these letters are included at Appendix I belo
w
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Chapter). Both letters refer to the recent appointment of
two Assistant Lecturers in the subject at the new college at
allsend. Both letters make the point that no special
provision of buildings or equipment has yet been found
necessary, although these will be provided if needed, and
developments along these lines are scheduled at Wallsend, if
the relevant approval is obtained from the Department of
Bducation and Science. These are defined in letter (10) as
'an area of 1,500 square feet... included... for various work,
includihg'experimental work in this subject.' Thus, as far
as actual policy and provision is concerned, we cannot really
claim that the Authority has as yet very much more than an
awareness of the problem and the intention to deal with it,
though as we shall see, even this is more than is found at
official L..E.A. level in some authorities. The questiongfn
the author's letter regarding History, Development and
connections with national movements and reporis are therefore
to be dismissed as irrelevant in this case (10).

The Authority does however take a considered -
though somewhat contradictory - stand over the objectives which
it feels ought to be attained by the subject. I say 'contrad-
ictory', because in fact the two letters quote quite different
official aims: these do not, itAis true, directly cut across
each other, but it is perhaps rather odd that neither letter
quotes the aims referred to in the other. In letter (9) they

are quoted as follows:
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'the Authority sees this' (i.e. social studies) 'as
necessary to balance the purely vocational and
technical element in a course of further education, and
they regard it as their duty to ensure that young people
attending Further Education courses are made aware of
their rights and responsibilities as citizens and of
developments in the world as a whole of which they
might otherwise not have been made aware' (9)
This is the attitude (and, to a fair extent) the language of
the Crowther Report and the 1962 Pamphlet: but in the later
letter we find this quite different statement of aim:
'the Authority considers that the main objects of
Social Studies should be to enable students to understand
the economic and socialogical' (sic) 'implements'
(scilicet, perhaps, 'implications'?) 'of their own jobs.
It is also thought that the improvement of the standard
of English and communications generally should come
within the purview of Social Studies.' (10)
The wording of this entire paragraph is a trifle imprecise :
it is not exactly clear what is meant by 'socialogical
imﬁlements', nor what material other than Inglish is intended
to be subsumed in the term 'communicstions', and later on the
paragraph refers to 'z2ll part-time students at the College'
recelving one hour's social studies per week, and full time

students between two and four hours' teachingz, without explaining
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which college it is that is being quoted (if it is gshington,
we shall see in Chapter Six that this is simply not so).

But the general attitude seems in this letter to be that of

the 1956 White Paper rather than the Crowther Reports. Over-
all, it would look as if the earlier letter, while shorter, is
more genuinely an expression of general Authority policy: if
we take 'the College' as referring to Wallsend, which is in
fact referred to by name in two other paragraphs, whereas
Ashington is not referred to at all, the second letter would
seen to have been written rather hastily, perhaps from some
such document as an H.M.I.'s report on that College, which
would certainly explain both the detailed specifications

¢1,500 square feet') and - if the information were indeed
second-hand -~ the probable misquotation of 'socialogical
implements' (11). On the basisg of thiégénjecture, we may
regard Northumberland as following current national policy
(including, as in other places - South Shields for instance -
what seems to be Inspectorate activity) but without any d etailed
direction at the local level. This is perhaps understandable;
in an authority which operates only two technical colleges.

Its effects will be seen in Chapter Six, when we come to compare
Ashington with the Durham colleges which were prepared to let
themselves be examined in detail: it may perhaps be added that

Betailed direction' is generally more characteristic of Durham

(11): Further evidence for this theory may be found in the fact
that letter (9) is meticulously corrected in longhand, whereas
letter (10) is not corrected at all. See Appendix I.
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than of Northumberland, and hitherto, in school education, N'landks
policy of devolution of detailed responsibility upon the
heédmasters or principals concerned has had very liberal
resudis (e.g. at Ashington G.S.). Why technical education
should seem to react differently will be discussed in the next
Chapter.

5.6 The Countj Boroughs: Darlington

0f the County Borough Authorities in the area, Darlington
is far and away the most progressive. I have already
mentioned the fact that this borough has a long Quaker tradition
of eduecation and self-help: it is probably also significant
that publicl¥ organised Further Education has been a Borough
responsibility since the first world war, and for twenty years
before that was the joint responsibility of the Borough and
Durham County (12). Thus, it is again understandable that,
in the intervening period, there should have developed considerable
civic pride in the status of Further Education within the
Borough, and consistent civic planning for it.

The Authority's policy is set out in a letter from the
Chief Education Officer to the author, dated 18th Iept ember 1964,
and in the Department of Liberal and Social Studies prospectus

enélosed with it. (See Appendix I). Every encouragement is

(12): letter from the Chief Zducation Officer, Darlington to
the author, dated 27th October 1964 (see Appencix I). This
figure should be compared, for example, with the Borough of
Gateshead, whose charter and status aré of equal antiquity,
but where publicly organised Further Education appears to date
back only to 1928 (information from Gateshead Technical
College commemorative brochure).
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given to the subject, and variety and experiment are welcomed.
Facilities and staffing are good, the ﬁepartment having been
established on equal terms with other Departmenté%n the
College of Further Education (now renamed the College of
Technology) . The present facilities include astheatre, and
‘sports and craft provision (13), and it is intended to provide
an Arts Centre as nart of the new.extensions to the' present
(Cleveland Avenue) buildings (14). This is in fact very
similar to the attitude evinced by Durham for example in
-the provisions at Billingham referred to earlier. In Darlington's
case, however, the Liberal Studies policy - likewise started on
the authority's initiative - dates from 1961 only, so that
this similarity to the earlier 'County College' schemes should
be taken as further evidence of the return to this concept of
further education in the period foliowing the Crowther Report,
on a local as well as on a national level. Similar evidence,
incidentally, can be found in the suggestions of the Association
for Liberal Education quoted above.

In the matter of objectives, Darlington seems to stand mid-
way between Durham and Northumberland. The liberal education
provision is aimed, like that of Northumberland, at 'fitting
people for citizenship' and 'tempering the emphasis on formal
academic and practical achievement in technical education' (14):
but, in addition, enlargement of local culture and general

education are seen as important, as in Durham's policy, and to

(13): 1964-65 Liberal Studies Prospectus

(14): Letter from the Chief Education Officer, dated 18th
September, 1964, '
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help carry this out the Department runs, like the Durham

colleges, a large variety of non-vocational courses and
maintainsccontact with the W.E.A., the Extramural Department of
Durham University, and various local Arts Societies (13).

Like the other Authorities, Darlington has had no direct
connection with national movements and reports, though it
admits to its original initiative in introducing liberal
education having been influenced by them (clearly, in particular,
by Crowtiher and the 1961 White Paper). Iike Durham rather
than Northumberland, it keeps collegé policy under continuous
review.

5.7. The County Boroughs: West Hartlepool

The remaining Authorities have very much less to say on
the matter of policy than those quoted above: but one of them,
West Hartlepool has, like Northumberland, what may be described
as 'offickl intentions'. It should be noted, by the way, that
the College of Further Ecucation at West Hartlepool is itself
a very new building, only the first Phase as yet having been
completed, so that the existence of policy as intentions rather
than active administration is once again understandable. The
information which follows is taken from a letter from the CThief
Fducation Officer to the author, dated 5th February 1965.

The teaching of social studies originated in the College
in September 1960, following its introduction into various
courses by the City and Guilds and the Northern Counties

Technical “xaminations Council. The Authority itself is neutral
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in the matter: policy since then has been to develop the
studies concerned as and when they became required or advised
by City and Guilds and other examinations or advisory bodies,
including presumably the Ministry, though no direct reference
is made to this: thus the Authority has, in effect, disclaimed
any intentions of local policy, but would seem to bind itself
to carry out policy already made at the national level. There
is, as yet, no separate liberal education provision for buildings
equipment or staff, but the ﬁ%ter points out that fair
provision exists in the college for equipment to be used. for
general college purposes rather than for‘any specific department
(it will be seen from Chapter Six that no separate Department
of Liberal Studies or General Studies in fact exists, the
College policy being to split the team of staff working in
this field between the various Departments which theyservice,
while making it possible for one of their members to coordinate
the whole. This scheme has various drawbacks - status being
one of them - but the mere intimate contact possible between
liberal and technical staff, which stems from it, is in one
sense a point in its favour). In addition, proposals are at
present in hand to provide a specific Social Studies Room, in
the second Phase of college building, which is currently
under way. '
About the objectives of this €ducational component, the
authority is quite clear. They are, as onec might expect,

merkedly similar to those proposed by the City and Guilds in
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their course syllabuses; and they are listed and classified

in a manner which makes it clear that the Authority regards

its college's work in liberal education not as a frill but as
a§€ractioal an investment as its work in the technical subjecits.
Here again, one feels that there are advantages in this,
especially as regards parity of esteem between subjects (which
even in Durham is regarded as an objective rather than an
attainment); but one also suspects that the practical

value of these studies, pleasant as it is, to some extent a 'red
herring': one at least of the virtues of a liberal education
is to demonstrate that there are other values than the practical
alone, important though that may be. The objectives the Vest
Hartlepool authority proposes for this component are: better
communication, broadening of the student's outlook (very City
and Guilds, this, even in its terminological vagueness!), a
counteractive to overspecialisation, the inculcation of the
capacity for individual thought, and a knowledge of current
affairs.

In sum, then, the West Hartlepool authority does not
initiate: it follows honestly the official lead of the City
and Guilds and other national bodies, and does this without
pretending to do more and without attempting to get by on less.

5.8 The Other County Boroughs

The other County Borough authorities in the area appear

to have no official policy, or to leave the policy to the
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Principals of colleges. Once again, we might perhaps

explain this (though it is hard to condone it entirely) on

the grounds that most County Boroughs operate only one

technical or other further education cblkege, and may thus

satisfactorily leave a fair amount of detailed policy to its

Principal, were it not for two facts:

(a) Darlington, and West Hartlepool both with only one
college apiece, have vastly different, but cleafly stated
policies, even though that of West Hartlepool may in fact
lean considerably upon the college principal.

(b) of the authorities without a policy, Sunderland has two
Colleges, plus a College of Art, and Newcastle has three
plus a College of Art (though it may not be entirely fair
to count Rutherford, as it is in a rather special position
as a College of Technology with no lower grade courses).
The actual replies received from the authorities in question

were as follows (all the letters quoted may be found at Appendix

1). Newcastle in a letter dated 18th February 1965 stated 'I

think it would be true to say that the Education Committee have

encouraged the introduction of Liberal Studies into further
education courses, but the initiative in this connection comes
first from the individual colleges. The Committee have been
prepared to provide any necessary furniture, equipment and
teaching staff as a result of the introduction of Liberal

Studies'. This sounds, at first, to be at least as progressive
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as West Hartlepool ( and to give Newcastle its due, I must
record that, in the case of Rutherford College at least,

grantg_ have been lavish, for example for the first two years of
the existence of the Department of Sociology and General Studies
running around £2,000 p.a. for library facilities alone): but
it should be noted that there is in this reply no detailed mention
of any standards to be applied other than those of the college,
which may be goqd or bad - no mention of requirements or
suggestions from City and Guilds or Ministry for example - and
that the authority itself makes no mention of having any aims

in mind when granting the provision.

Nevertheless, it might be possible to regard Newcastle as
having a policy, or at least 'good intentions' of the kind
discussed with reference to Northumberland. In the case of
the other authorities, the matter is far otherwise. Sunderland,
writing on 6th October 1964, is 'not clear' as to what is meant
by the term 'social studies' (not perhaps surprising when one
considers the bewildering changes in nomenclature chronicled
in earlier Chapters!). When it is eventually decided that the
enquiry refers to general and liberal studies work, the
engquirer is promptly directed to get in touch with the
individual colleges. Gateshead also finds the term difficult
(despite the fact that Gateshead Technical College uses it as
a standard form of course reference), but eventually, in a letter
dated 21st Beptember 1964, states quite clearly: 'the Authority
has never expressed any views on this particular type of course

and the matter is entirely within the discretion of the principal

of the College'.
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The Director of Education for South Shields, in a letter dated
18th September 1964, does not go so far as to disclaim any
'views' but he does state 'I think that I should be able to
add very little to whatever the Principal sends you', which
especially, considering the semantic loading of the word 'what-—
ever') comes to the same thing.

All in all, therefore, we must regard these remaining
authorities as possessing, in effect, no coordinated policy at
all, actual or in intent. (15)

5.9 General conclusions

Thus, as I have suggested, the situation at local authority
level in the area is, essentially, that the existence of
organised policy over the liberal component of technical
education depends, or at any rate seems to depend, upon two things:
the first, is the size and richness of the Authority, which will
det=2rmine both the need for a coordinated policy and the amount
it can afford to spend (and hence the extent of the policy),
and the second, is the existence of a tradition of further
education, or local culture, or both within the authority,
which will provide the appropriate attitude towards the
expenditure called for if liberal education is to be introduced
on any scale. The factors determining whether or not such a
tradition will exist in any given authority, at the time of
writing, appear unclear. Thus, of the Counties, Durham, which

is larger, richer, and older educationally and culturally than

(15): It will be noted that no mention is made of Tynemouth,
Wallsend or Whitley Bay Corporation. These Boroughs in fact
have no commitments in Turther Education except for Tynemouth
Technical and Commercial Inst. which does not run any courses

of the tyve with which we ave mrmmcwms. See Chanter Q4
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Northumberlana, is also more progressive; of the County
Boroughs, Darlington, again both ancient and comparatively
wealthy, has the most progressive policy, and of the Tyneside
boroughs the one that comes off best in the comparison (none
come off very well, I regret to say) is Newcastle, again older
and richer than the others: but it is difficult to explain just
how West Hartlepool fits in to this hypothesis, unless by vay
of response to civic difficulties in recent years and - dare

one suggest it? - 'contagion' from surrounding Durham. But

why Sunderland’for instance, should not be similarly affected

is something of a mystery,as has been said above. The Durham
comments about a succession of personally interested A.D.E.'s
(F.E.) suggest that personal interests of policy-making staff
may tend to enter info the matter, and here again one would
expect thece to be more markedly influential in a smaller
authority, where one man can more readily sway the whole. But
against this must be put the fact that in other forms of
education liberal attitudes in the institution tend, if anythingi
to coryelate with lack of personal or detailed authority policy,
and devolution of responsibility upon heads of institutions.

One more point remains to be made: it will be seen, in
Chapter Six, that there is a close correlation between lack of
a technical college liberal education policy in the authority
and lack of cooperation over investigation among the individual

colleges (the fact that Gateshead is an apparent exception
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occurs because the author worked there until September 1965);
it will similarly be seen that there is close correlation
between lack of imagination in authority policy, where it
exists, and lack of progressive conditions in new colleges.
But it will also be found that the progressive colleges, which
are again to be found in the progreséive authorities, are also
progressive in the same sort of way. Once again, it would seem
that the key lies in the authority policy, among other things.
The reader wilipave gathered that authority policies, where

they exist, havé similar basic factors, which depend of course
upon the national policy decisions of the City and Guilds and
the Ministry, and the nature of the subject: but he may be
surprised at exactly how similar they are. The table which
follows summarises these similarities, in an abbrevigted form.
The most striking similarities@ in staffing and in the
section headed 'Aims and Objectives'.

5.10: Authority Policy, by answers to circular letter:

Summary Table.

Durham Northumberlandj Darlington W.Hartlgpool Others
Introduction| wherever at Principal's|every as C. & G.
' pogsible discretion encourage— suggest

ment

Teaching College College variety & as laid dowm

direction direction expt.welcone
Building extensive: 1500 =q.ft. considerables} proposed
Prov. beyond proposed Arts Centre

Ministry (Tallsend) proposed

scale



Equipment
etc.

Staff
Originated -
in
Development

Policy
Source

Durham

Departments

1949-51

expansion

Authority

Aims & Objectives

realism

balance

local culture

social awaresn
ness

feneral edn.
creativity

removal of
fear and
ignerance

excellence

transition to
work

315.

NorthumberlandjDarlington V. Hartlepool | Others
as needed secescasas general coll.
equipment 5
<)
Dept.(A'ton) Department unofficial g
'team! o
&
now (7) 1961 1960 %
S
o
wil surveillance| as needed B
b
(¢
Nil Authority C. & G,
o)
t+
B
5
citizenship citizenship current w
affairs
=]
balance balance broadening d
social aware- |culture ind.thought
ness
general edn. |[general edn.| generalisation
communication communication
econonic
awareness
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CHAPTER SIX

SOCTAL STUDIES IN THE NORTH-EAST: THE
POSITION IN THE TECHNICAL COLLEGES

6.1 In the preceding Chapters we have traced the origins

and development of the subject 'social studies' in technical
education, and have seen something of its development and
present status within a particular region - the North-East -

at the local authority policy level. But in education as in
so many other things, the ultimate testof an activity is not
wnat people say, but what they do. Consequently, it is necessary
now to turn to the actual colleges themselves, and examine what
is taught, how and to what students, and what facilities
actually exist in terms of equipment and staff: for, among
other things, the technical colleges guard very closely such
independence of policy as they have been able to achieve, and
even the best local authority policy will fail if the person
appointed to take charge of a subject in a particular college
turns out to be unsuitable, while an active and liberally
minded staff can make considerable headway in the teaching of
the subject at college level, even when faced with an authority
lacking in interest or niggardly over equipment. In what
follows, we may expect to see something of both of these
situations; although the point has already been madé’that a
progressive authority is more likely to lead to progressi#e
college teaching, and authorities which havé simiiaf attitudes
may well be found to contain colleges with similar attitudes to

teaching the subject.
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6.2 Investigzation Procedure.

The general procedure in investigating this aspect of
he subject was as follows: initially, a circular letter (quoted
in Appendix 1) was sent to a group of rather more than thirty
colleges and mining training centres in the area, listed in
footnote (1). This initial letter asked for the following
informations
1. Courses involving social studies, with numnbers of
students and time allocations.
2. Members of staff concerned, classified as graduate/non-
graduate, full-time/part time, appointed/not appointed for

English or BSocial 3Studies. -

(1): Colleges initially circularised:

Technical Colleges Mining Training Centres
Bishop Auckland Easington
Stockton/Billingham Washington Residential
Basington (Peterlee) Morrison
Durham Usworth Colliery
Hebburn Ferryhill
Consett Horden
Darlington C.F.E. Houghton
Gnteshead ' West Kyo
South Shields Marine Kimblesworth
Monkwearmouth C.F.E.

Sunderland

West Park (Sunderland) C.F.E.

West Hartlepool C.F.E.

Ashington (Northumberland %ounty) ) Other Institutions

South East Northumberland (Wallsend

Fimnicipal College of Commerce, Newcastle gg%i’ gg ﬁiz’ ggﬁg:g%?gd
Rutherford College of Technology Coun%y Farm institute
The Charles Trevelyan C.F.E., Newcastle Ponteland ’

Tynemouth Tech., and -
Comm. Inst.
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3. Teaching aids, use of library, use of visits. j
4. College policy, especially over aims and methods.

In addition, colleges were asked whether fhey would be
prepared to allow the author to interview staff, and whether
they would cooperate in devising some sort of objective test
for asscssing the work done (2).

Those colleges that did not reply were again circularised,
in a letter (quoted at Appendix I) which also asked about non-
City and Guilds courses. Those that still did not reply (it
should be pointed out here that, for various reasons, certain
replies were verbal), were written to a third time: any that
did not reply at this point were now assumed not to be prepared
to take part in the exercise, and were not approached again.
Some institutions declared that they did not run any social
studies courses, in the sense in which the term is used in this
thesis: these were likewise now ignored. Of the remainder,

a few were found to be working with students, or in a manner,
outside the author's present terms of referenée, and a few
more declared that for particular reasons they were not mepared
to take part (one of each of these later changed its stand on
this matter). The remainder were noéwritten to again, and
asked to specify suitable times for interview: only one in
this group failed to reply. Each college was then examined
in some detail 'on the spot', and finally those colleges which

had indicated their interest in assisting in the attempt to

(2): More stated they were willing to do this than finally
took part in assessment. See Chapter Seven.
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ganuge the effectiveness of the subject objectively were again
visited, to discover precisely what classes had been taught
wnat material by what methods. Finally, copies of a baftery
of objective tests were sent out to the students in these
colleges, as will be described in Chapter Seven.

The final breakdown of colleges and other institutions

was as follows:

Not Replying Not Offering Social Studies Courses
Bishop Auckland Usworth M.T.C.
Egsington M.T.C. (3) Kirkley Hull Farm Institute,
: Ponteland.
Consett 'WaShington Residential M.T.C.
Morrison M.T.C. (3) - Horden M.T.C.
Ferryhill M.T.C. (3) Sunderland College of Art
Houghton M.T.C. (3) Tynemouth Tech. & Comm. Institute,

North Shields.
West Kyo M.T.C. (3)

Kimblesworth M.T.C. (3)

S.E. Northumberland Tech Outside Terms of Heference
(Wallsend)

Sunderland
Charles Trevelyan C.F.E.
Newcastle Rutherford Coll. of Tech.

' Newcastle Municipal Coll. of
Initially outside terms of Commerce.
ref., but later taking nart

Northumberland County Tech. Coll. Ashington (this was due to
misunderstanding)

ot prepared to take part in
the exercise

(3): The author understands that some of these M.T.C.'s may
have closed since the Directory on which he based his initial
questionnaire was compiled.
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(a) altogether: West Park C.F.E., Sunderland (4)
(by initially: South Shields Marine (5)
(c) after first enquiries: MNMonkwearmouth C.F.E. (Sunderland)(6)

Prepared to take part in the exercise: Investizgated

Hebburn Tech. Stockton/Billingham Tech.
Durham Tech. Darlington C.F.E.
Easington Tech., Peterlee N/c College of Art
Gateshead Tech. West Hartlepool F.C.E.

Also Investigated

Ashington (see above) South Shields (see_above)

Total number -of Colleges finally investigated: 10

In addition, material has been given to the suthor on certain
previous work done at Wallsend by the lecturer concerned and
this will be described at the appropriate point in this Chapter.

6.3 Method of Procedure

It is perhaps significant fhat of the ten oollgges prepafed
.to let themselves be examined on this matter six were from
DurhamlCounty or other Authorities quoted in the previous
Chapter as being progressive in their liberai education policy.
It is perhaps even more significant that the Authority where

least response was encountered was Sunderland, which it will be

(4): the reply from this college included a suggestion of a
possible interview: a second letter was written, but no reply
was received.

(5): When first approached, this college had no General Studies
Department: contact was later made with individual staff, and
when a Head of General “tudies was appointed, official contact
was renewed.

§6): The Principal of this college was interested, but asked
or bona fide arantees from the author. These were givell but
no further reply was obtained.
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be recalled, was the Authority where the Director's office
stated that it was not clear what the term 'social studies'
meant. More puzzling, however, is the lack of reply from
Bishop Auckland and Consett, both Durham colleges. That
Wallsend did not reply is perhaps due simply to the fact that
is so very new.

The material discovered during examination of these ten
colleges and interviews with their staff is, furthermore, of
two kinds. In the first place, there is material - relating
to policy, staff relations, or attitudes - which is particular
to the college and the college alone, and characterises what
is singularly hard to define, but what every experienced teacher
will under:tand - the 'feel' of that college at work, on the
ground as it were. Since social or. general studies seem to
depend to a large extent for their effectiveness upon utilising
this 'feel' in attempting to change the students' attitudes,
this is clearly important. In the second place, there is
material which is directly comparable between colleges; this
includes such things as the types and numbers of students, the
equipment used, the material taught, and the methods recommended
or’actually followed (not always the same thing). It is
equally clearly important that in this respect the work of the
various colleges should be compared and viewed as a whole.

On the basis of what has been said so far, therefore, the

information discovered will be presented as follows: first,
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there will be a series of paragraphs, one dealing with each
college (beginning with the Durham L.E.A. colleges, and ending
with a footnote on Wallsend). Next there will be a sefies of -
paragraphs dealing each with one main point in which the
colleges may be compared. Finally, there will be summary
tables.

6.4 The Durham Technical Colleges: Durham

Although it is not the earliest of the technical colleges
within Surham County to adopt liberal education, Durham Technical
College (in fact situated just outside the City Boundaries, on
Framwellgate Moor) is by virtue of its position in the area and

of its size and physical provision, one of the most important
There is within the College a large Department of General
Studies, which also includes such things as G.C.E. work.
Within this Department, functioning as a distinct sub-unit, there
is a group of staff directly concerned with social and liberal
studies teaching, headed by a Lecturer in ILiberal Education.
The liberal studies teaching in the College, as has been mentioned
in Chapter Four, follows a set of self-contained local syllabuses
(considerably better planned, in many places, than the
suggestions of City and Guilds), which between them cover the
entire range of the subject. The physical provision for
courses is good, including rooms so furnished as to create a
suitable atmosphere for tutorial work (which is one of the
College's preferred methods - see 6.18), a wide range of teaching

aids, which will be discussed in 6.16 below, and the college
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hall, of which considérable use is made, though chiefly for
extramural liberal activities in connection with the Durham
Film Society, the Durham Arts Society, and the North-East Arts
‘ssociation. All students are introduced to the use of the
college library, and although the usual difficulties of time
and space limit the amount of work that can be done in the
library, all courses are planned so as to involve some library
periods. Furthermore, the college is willing to experiment wit!.
new methods: a pilot eourse based on T.V. transmission and a
pilot scheme of visiting lecturers for lMining Operatives were
both due to be introduced in the 1964-65 session.

The College attitude to the aims and objectives of the
subject is likewise clearly defined. In addition to 1its other
functions, the College also operates a course for the Technical
Teachers' Certificate, on which the lecturers in liberal education
acts as lecturer in special method for liberal studies. In
this connection, he has prepared a short cyclostyled pamphlet,
entitled 'I Believe....', in which the main points of college
policy are set out. Broadly, this regards liberal studies as
being esséntially concerned with the enlargement of human aware-
ness, in all possible fields.

'The planet on which we live only has significance

because of the presence of Man. History is the study of

the development of man, geography is the study of man in

his environment, and the vast fields of science and
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technology are accounts of the constant struggle of man
to come to terms with natural laws. In.all types of
leérning Man is the key figure. Yet more and more he
is diverted from the desire to study himself and those
around him. Once man forgets that his life is based
on and dictated by the activities of other men, intolerance,
bigotry, greed and unhappiness rule civilisation.' (7).
From this, it follows that liberal education involves a great
deal more than simply the classroom subject of Social Studies,
important though this may be:
'eeo it is impossible to view Liberal Education as a
'veneer of culture' for the engineer. Surely if we
accept the fact that we live in an age of scientific
progress it is the man who is unaware of the technical
advanee around him who is ignorant?' (8)
It also follows that liberal education will have the main
object of enlarging the life of the student in as many
different directions as possible, emotional, intellectual,
moral, or aesthetic, or practical: this 1. 1is an activity
wnich goes on all the time, and involves all the staff: the
main problem in front Qf the libersl educator, in fact, is
(7): Stoker, 'I Believe...', Intorodugtion, para.2. The

pamphlet, which does not normally circulate outside Durham
Technical College, has been included in full at Appendix IV.

(8): Ibid., 'The Place of Liberal Education in the Technical
College', para.l. The use of the word 'ignorant' is interesting:
for anyone domiciled for any length of time in the North-East,

it carries not only its usual standard meaning, but dialect
overtones of 'uncivilised', 'rude', 'uncultured’. )
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seen as gaining staff and student acceptance. Finally, the
point is made that 'thdugh the horizons of the syllabus should

be wide, the schemes of work must be 'particular' and 'student-
centred'.(9) Suggestions for schemes of work may be sought from
the students themselves, and great care should be taken to fit |
any scheme to the age, occupation, and particular problems of

the group concerned. It is highly questionable whether the E
objective of enlarging human awareness can ever be got from a

set sydlabus, particularly from an outside body: what is needed
is mutual respect between teacher and student.

Because the college views liberal education in this light,
examinations of any sort, the author was.informed on interview,
are regarded as undesirable in themselves: similarly the favourite
form of period is the discussion, and lectures are not encouraged.
In working out schemes of work, the discussions, and related
work, are arranged centrifugally wherever possible (it will be
remembered that the college syllabuses are also centrifugal
in character); but it often appears that a class in which much
related discussion work has been done, and whose formal 'syllabus'
is not covered may have benefitted more than one which has
covered all the topics set down, so that even such syllabuses
as exist are not to be regarded as fixedly dominating the work
done. The college incidentally, differs from most other bodies
and institutions on one major point: 1t is not believed that

English is - or should be - greatly influenced by social studies

(9): Ibid., 'The Problems of Liberal Education —-2- The
Students’ _
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teaching. It is suggested that the greatest influences towards
better expression during the age-range 15 to 18 come from
outside the college altogether, in particular with the acquisition
by the student of a 'steady' girl-friend, at which time the
ability to converse and express oneself becomes a desirable
part of the equipment of saxual display. This interesting
cbncept was not found in any other college; and all other
colleges appeared to inject a larger proportion of communication
" skills into their social or general studies work. The author,
unfortunately was not able to devise an effective means of
checking the suggestion objectively as regards language skills,
though an analysis of the relationship between courtship and
cultural span will be attempted in Chapter Seven.

All in all, then, the impression of Durham's liberal
studies work was one of a college with detailed and consistently
progressive ideas, where the work was perhaps more clearly 'post-
Crowther' than in any other. The total mumber of students
involved, incidentally, usually exceeded 800.

6.5 The Durham Technical Colleges: Stockton/Billingham

THis college, as its name suggests, is in two sectiomns,
one within the Stockton borough boundary and the other outside
it, at Billingham. Both are run as one College, however, and
are the responsibility of Durham County. The origin of this
curhious arrangement appears to have been political: Durham did
not want to risk loosing Stockton, in the way in which they

lost Darlington in 1917. As already stated, this College was
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the earliest one im the authority to introduce liberal education.
The work, much of which is carried out in the ltockton section,
com€s within the province of a Department of Liberal Studies,
which has also résponsibilities'for general education work as
cxplained in Chapter Five; and commﬁnity activities, which are
carried out at Billingham. There are altogether some 550
students involved with Sécial Studies, as the suhject is called
here, plus about 100 more studying technical English. The
periods are of the‘unusuai length (for a technical college),
of 45 minutes, except in the case of an experimental G2 course,
who have two hours per week (variously divided) during each
week of a fortnight 'block', which is then followed by two
weeks at work with no college attendance at all (10). The
college buildings, in koth sections, are modern and attractively
designed, with good fécilities for the subject, especially at
Billingham, though not as butstanding aé at Durham. The
library, as at Durham, forms an integral part of the course,
but is used less regularly. There are occasional outside
lecturers, but, as in other colleges discussed in this survey,

(10): Normal technical college periods are one hour, one and

a half hours, or two hours long. The hour period predominates
in general studies work - usually,K at the beginning or end of a
half-day session - and unless it-is specifically stated to the
contrary it may be assumed that periods mentioned in this

Chapter are of this length. It may be perhaps worth mention-
ing that there is considerable feeling that the hour period is
unsatisfactory for social studies work, and that multiples of

45 minutes (the time used in Billingham) would be preferable,

45 minutes for lower courses and 90 minutes for -the more advanced
courses, project work, and block release.
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few if any outside visits on specifically liberal subjects (11).
Eerhaps because of the division into two sections, there is
slightly less feeling of corporate purpose at Billingham than
there is at Durham, though the interest of the liberal studies
staff and the position of the Head of Department are in no way
inferior.

The college syllabus of work, unlike those of Durham,
followgthe City and Guilds suggestions in broad outline (this
applies alzo for the clasges - totalling some 75 students in
all - whose City and Guilds syllabuses do not in fact include
a social or general studies component). ~ But these schemes
are modified by official college policy, which is set down in
a two-page document (reproduced in Appendix IV). The main
pdints made by this document are as follows:

The first sheet deals with social studies. It declares
that the object of the first two years of the course is to
'introduce ' the student to the industrial setting in which he
works and the social setting in which he lives' - that is to
say to make him aware of the nature of his actual environment
The second two years take the general topics of society on from
tiris point, and deal with social organisation and social and
cultural topics in a general and more philosophical way. Thus

the student is led from being aware of his environment to a

(11): This peculiarity stems not from any difference of
opinion in colleges from the 1962 Pamphlet or Circular 323,
but simply from the fact that visits, other than to firms,
present legal problems connected with industrial insurance
which have yet to be satisfacitorily overcome.
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more critical examination of the concepts which are implied

by the Fact that that environment is what it is. Throughout
the whole onrocess the centrifugal method of aprroach is
recommended. In addition, plaﬂs are made for a series of
lunchtime talks and concerts as part of the social studies
course, in addition to any evening cultural activities such as
occur in the Billingham section.

The cecond sheet deals with English. Unlike Durham,
Biliingham feels that the English content of social studies
is both impoirtant ané capable of being influenced by work done
within the college: +this is particularly true of the first two

years of the course. The methods suggested involve a good
deal of oral work, and a breaking away from school digcipline,
and it is realised that this aspect of the course is scarcely
likely to be popular, at least initially: but it is regarded
as an essential part of the study, and teachers are advised to
approach it through the student's needs and by the use of oral
work and teaching aids, and concentric remedial work.

This document is obviously much more practical and less
Philosophic than 'I Believe...': this does not however necessarilj
make it any the worse (indeed, in terms of detailed staff
guidance, it is considerably more helpful). But it is clear
from the form which the study takes that its object is in
fact to produce what Clarke would call the 'desired type' -
defined in this case «s a person aware of the nature of the

society in which he liwes and the forces that motivate that
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soclety: a democratic man. Thus we find ourselves back,
rather unexpectedly perhaps, at Kandel's appendix to the

Spens Report. This interpretation of the document is reinforced
by the Head of Department's comment made on interview:‘ 'You

can look at%ocial studies either as adding information or
attempting to change attitudes. I feel the object to be to
change attitudes rather than to provide information'.

6.6 The Durham Technical Colleges: Hebburn

This college is both smaller and newer than either of
the two so far discussed: it has something under 400 students
involved with social studies work, including ON..C. and H.N.C.
students. The college however has, as its responsible

Lecturer, the first Secr:tary of the North-East Branch of the

' AL.E., and its policy over liberal education in general is

accordingly aligned very closely with the A.L.E. objectives
of wide-ranging liberal activity, mentioned in the previous
Chapter, for which, especially in the recreative crafts,
Hebburn has become something of a bywqrd in other colleges.
These, however, are for reasons of time only carried out with
Block Release students and the full-time Mining Courses: a
particularly interesting feature of them is that the Liberal
Studies staff have been able to obtain participation from the
staff in other Departments (12), as suggested in the 1962
Pamphlet, a situation which also obtains in Darlington C.F.E.,

but so far as I have been able to discover nowhere -else in'the

(12): Iiberal 3Studies irg a Department at Hebburn; but the
status of its heaa is that of a lecturer respons1ble, not a
Head of Department.
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Durham Technical colleges. The college facilities are again
good, and use is made of the Hall for drama and similar work
where possible, although student reaction to this is less than
might be desired. The library forms part of all courses, and
is used fairly extensively for project work, though again
mainly with Block Release students. Students are encouraged
to join their local Public Library.

As far as syllabuses and objectives go, the college has
no set policy: Craft and Techniciams courses follow the City
and Guilds suggestions rather loosely, except that all second-
vear craft students take a Technical English course (significantly,
Northern Counties English II - the most general of the four
courses possible). Otherwire, schemes of work are written
individually each year and approved by the Lecturer responsible,
and apart from a generai preference for schemes involving a
zood deal of diécussion, but beginning from some quite concrete
topic that the students can readily understand, staff are free
to aim for whatever particular objectives seem suitable for
theif particular students. This of course implies that there
is general, if unspoken, agreement between staff as to the
underlying aims of the subject - as seen by the A.L.E., for
example; and this in ‘turn, one feels, 1s possible only because
the Department is at present very much smaller than those at
the other colleges. The one exception to what nhas been
written above is the Ol,O2,A1,Aé group of courses, who follow

a syllabus in the History of cngineering, Information Retrieval,
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and the History of Philosophy and Science which is quite clearly
aimed at giving them what may be called a general background

to their (2t this level much more articulate) engineering
studies: but this is to some extent a different problem, and

Al and A2 are, strictly, outside our terms of reference in any
case, Broadly speaking, then, the policy of this College is
the expression of the pérsonal liberal beliefs of the two men
who form its Liberal Studies Department (possiblg in such a

case because there are & few of them)ﬁhich are in e ssence those
of the A.L.E,

6.7 The Durham Technical Colleges: Easington

Basington's Liberal Studies Department is the newest of
all the Durham colleges, dating only from 1963, and headed by
a Lecturer responsible. With one exception (College of Art, ?
Newcastle) Basington is also the smallest of the colleges
examined and certainly the smallest Technical College examined,
Students taking social and liberal studies totalling only a
little over 300. Like all the Durham colleges, site and buildings
are good, and the equipment list, as will be seen from 6.16 and
6.20, is the best of the Durham colleges examined. This is
also the only Durham college which systematically lays oﬁ
liberal studies visits for full-time students. Policy over
the use of the library is similar to that at Hebburn, except.
that instruction in its use is given by the librarian rather
than a member of the Liberal Studies staff (13).

(13): Easington Technical College, which is actually at

Peterlee, should not be confused with Easington Mining Training
Centre, which is at Basington Collery, some miles away.
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Since the ILiberzl Studies Department (actually a sub-
Department) had only been running‘for some nine months when
this College was examined, it is understandable that no rigid
college policy had had time to develop: but in any case it is
not intended to enforce one, as it is preferred to work by
agreement in the manner of Hebburn. It has however been laid
down as a general principle that liberal -education within the
college shall be divided into two séctions, social étudies,
which involves the type of clagsroom study with which we are
already familiar from City and Guilds pamphlets, and which all
classes take for one hour per week, and liberal studies,
conceived of as a separate group of cultural and recreatioﬁal
activities within which tﬁe sztudent has a choice of occunation,
which is timetabled at two hours for fulltime students and one
hour for part-time. It is a rathsr curious anomaly that in
this college, in 1963/4 at least, the M.E.C.P. course was the
one important group of engineering students not yet taking
social studies - a situation which, according to the City and
Guilds, should not be able to exist! It was intended to correct
this anomaly as soon as possible however. ’

As regards the génefal aims of the subject, the le cturer
responsible had prepared a briel document - for issuing with
college prospectuses as much as for staff guidance - outlining
what it was proposed to do in the current S~ssion and why.
Unfortunately, no spare copies of this were available, but I
quote below =« verbafim transcript of the relevant sections of

the copy on file at the College:
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'Aims
Through these varied courses students will be

introduced to wider horizons of cultural and social
behaviour than they could reasonably expect to meet
in an exclusively technical or vocational course.
The premise that students' energies should, for limited
periods in the week, be diverted eway froﬁ ﬁork and
gtudy closely allied to their everyday occupations is
held to be one of sound educational value, but should
not conflict with the view that, for some students, a
clearly defined relation between their voeational and
non-vocational studies is essential if the latter are
to have any meaning.

Application

The above courses of study are not at any time to be
based on a rigid syllabus of work, but will be practical
and informal in approach. Essentially, the students
are expected to be participants,i.e., lecturing and |
note-taking will be.discouraged, but free discussion
and suggestion is to be expected from the class. ;

In this way it is hoped to stimulate a sense of
responsibility and self-confidence often lacking in
adolescents.' |

Once again, then, we may sum up liberal education at this
college as being 'post-Crowther', informal, based on the

attitudes of the 1962 Pamphlet, and seeing the subject as
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aimed at creating a responsible self-aware 'citizen type'
individual, and the classroom work of social.studieS'és A
existing within a widef frame of liberal activity, of which

it is only part. The reader will by this time havebnoted
that there is a good deal of similarity be%ween all the Durham
colleges on this point, despite minor local differences of
weighting or approach. He is invited to compare this common
ground with the explicit L.E.A. policy described in Chapter
Five, which to a large extent would seem to be reflected -
most probably through choice of staff rather than actual directives
- in these common college policy decisions (see also é.i7).

6.8 Darlington College of Technology

This College is one of the oldest in the area, dating
in its original form (joint with Durham County) from 1897.
It became the responsibility of the Borough alone in 1917, as
has been explained in Chapter Five, and moved into new and very
well eguipped premises in Zleveland Avenue in 1962. Social
studies work began in 1961, in the 6ld buildings, with evening
liberal activities carried on also in a great many schools
and other centres in the Borough (14), and has received the
active support of the local authority in matters of staff,
equipment, and departmental status ever since. Current
proposals, as explained in Chapter Five, include the provision
of an Arts Centre. The total number of students so far involved

in social studies work was quoted by the Principal, in a letter

(14): Information from the College Liberal and Social Studies
prospectus, 1964/5 session.
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of 20th October 1964, as approximately 750. The same

letter (quoted at Appendix I) zlso includes the comment :

'Considerable use is made of the Collegé library.
Special classes are held in the library and instruction in
the use of the library is given by the College librarian’,
From the Prospectus, it can be found that other building
provision includes facilities for arts, crafts and.physical
education. The scale of equipment, as will be seen in 6.16
and 6.20, is in fact superior to most of the Durham colleges
guoted above, and Darlington is the only College in the area
that systematically arranges social studies visits for both
vart-time and full-time students alike. The Prospectus also
makes it clear that the 750 students include a fair proportion
from the County authorities of Durham and Yorkshire (North
Riding). Additional work undertaken by the Department includes,
as at Durham, a non-vocational course for Civil Servants, in
this case in a variety of liberal subjects (Durham follows a
Social Studies course). There is a very strong Students
Union.

The official policy of the college encourages this: in
the words of the Head of Department, 'We regard participation
in College life by all students, including the Part-Time Day
Release classés, as every bit as impoftant as formal teaching'.
In accordance with .this, many‘activities which in most
Colleges would be held during the day - athletics meetings,

for instance - are in Darlington held in the evening, so that



337.

P.T.D. students may be able to attend. Student reaction

is most encouraging. There are various Student Societies,
ranging from Football to Archegeology which fuhction in the
evening in this way, and the number is constantly growing
(for 1964/65 the formation of a Student Arts Society was under
discussion). These are in fact derived from and integrated
with a liberal studies scheme, whereby all Full—Time students
devote the whole of each ‘ednesday afternoon to a choice of
one (whole session) or two (half-session - i.e. 90 minute)
optional activities, which must differ from the work they
normally do as part of their curriculum, but otherwise cover
the widest possible field, including crafts, arts, sports,
liberal subjecté%nd skills, and work related to the Duke of
Edinburgh's award (See Appendix IV). Thus, in Darlington as
in the Durha@ colleges, social studies itself is seen as only
one part of a very much larger liberal component of the
college life as a whole.

The policy over this classroom work again resembles that
of the Durham colleges. The purpose of the studies as a whole
is defined, in the College general syllabus discussed already
in Chapter Four, in the words 'éll'matters concerning man's
relationships with fellow men are relevant': the objective is,
to arouse the awareness of the students as individual members
of a society, and their awareness of their relations with it.
Thus, the work is essentially student—centred. Where City

and Guilds suggestions exist, they are followed as broad outlines:
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in other areas, either the College Pre-Apprenticeship syllabus
or the College general syllabus is followed: from these, once
the teachers concerned have zssessed the immediate needs and
interests of each class (which occupies, on averége, the first
month of the Session), individual schemes of work are drawn up
for eacn class, and are then wmoderated and approved by the
Head of Department. There is of course no need for the
teachers to worry about the more recreative aspects of liberal
education, as these are already well cared for: thus the social
studies course in Darlington is precisely what its name would
seem to suggest - one of the few colleges where this is poscible.
The classroom subject (but not, of course, the liberal activities)
is examined: this is not because of any special_opinion of
the Head of Department, but simply because a College ruling
exists that all timetabie subjects (as distinct from activities)
must be subject to a written examination. It is fair to say,
howevar, that past examinations have beeh both unconventional
and rewarding in real information about the studentg: one set,
for example, included throughéut objective tests of cultural
span similar to (but less comprehensive than) those we shall be
discussing in Chapter Seven.

In general, then, we may group Darlington along with the
wurham colleges in progressive outlook. If anything, it is
even better organised. |

6;9 West Hartlepool College of Further Bducation

This, as has already been remarked, is a very new college,
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at least as far as buildings go; it does not as yet includé

a Department of Liberal Studies (the exact arrangements over
staffing will be described in 6.17 below), and present social
studies work'in the building is coordinated by a member of the
Engineering Department. Understandably, the scale of equipment
is less good than that of colleges in which the subject is
better established, but all students (totalling almost 1000)

are introduced to library work, and deficiencies in the scale
of equipment are to some extent offset by regular visits with
the students to the Public Library, which is quite close to the
College; In the matter of liberal activities other than
social studies, facilities appear:d present largely to be
restricted to sport, although the Commerce Department students
do have their own social club: there was originally a Students'
.Union which catered for cultural and recreative activities,

but the students asked to be allowed to take over its entire
runhing, before they were really ready to do so, and it
unfortunately 'died' about six months later (this difficulty,
related to the grade of students and the lack of full-time

" attendance, is one which tends to dog Technical Colleges in
many placcs - hence the high degree of staff supervision of
Union activities where these are successful, which will be noted
in 6.17). It is intended to revive the Union however, under
staff guidance, as soon as the building programme and other

circumstances make it possible to do so effectively.
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As far as the social studies aspect of the work goes,
the prevailing circumstances make it plain that there can be
no systematic policy at the college level, apart from the
seneral college rule that all pupils must attend, take the
course seriously, complete the same specified numbers of
homeworks as are required in other subjects (the member of staff
co-ordinating the subject believes - one suspects rightly -
that this ruliﬁg is unsuitable for social studies, and would
like to see it changed, if possible) and pass the relevant
exaninations. This lasf clause in practice means Northern
Counties Technical English examinations, as the college does
not examine social studies as such, but has an arrangement with
City and Guilds whereby all classes divide their liberal
studies time between Social Studies and English, and take the
appropriate Northern Counties examinations, social studies
being the subject of a Principal's report only. As has been
stated by the Authority, the City and Guilds material is used
as a general guidance line over material to be studied, but
selected classes (usually full-time or block release in chargcter)
take additional historical or cultural subjects, which will be
discussed more fully in 6.19 below. Projects and similar
methods are widely used, in particular in the higher classes.
The detailed objectives of the social studies work, partly
because of the administrative set-up, are left largely to the

individual staff concerned, but most of the staff concerned are



341,

agreed on the main objectives of the courses being to
encourage an awareness in the students of their civic
responsibilities, togsther with the development of some
degree of independent thought.

Thus, we see in this college an attitude among staff
broadly similar té that at Hebburn: but the college policies
are of course much less well-developed, due particularly to
the newness of the building and the less explicit policy of the
local zuthority.

6.10 Northumberland County Technical College, Ashington

With this college, we come to a group of institutions
markedly different from those discussed so far, in which policy
regarding social studies teaching has been much less explicitly
worked out. At Ashington, the college policy is to regard
liberal studies primarily as taking place outside normal
College hours. The Head of Department up until Easter, 1965
(the post is at present vacant) did not agree with this policy,
and was of the opinion that liberal studies should be well
taught by well-qgualified staff, as an integral part of all syllabus
but was not{ able to carry out this policy, partly because of o8
lack of available time in the syllabuses,concerngd, and partly
because of lack of staff: +two vacancies on establishment for
liberal studies staff stood unflllcd throughout the 1963- 64

56581on. The official collewe line is that students take a

course of industrial and social history, delivered rather
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formally: but there are %wo exceptions to this. full-time
courses in the engineering department have facilities for
gamesvand P.E. as well as EBnglish, whideOiN.D. students are
brought back on one evening a week to study from a list of
liberal subjects: unfortunately however, this tends in practice
to be restricted to the study of one additional G.C.E. subject,and
is thus taught in a formal rather than a liberal manner.  The
other exception is the Building Crafts students.(a considerable
block), who do indeed follow the City and Guilds general studies
sytlabug: Dbut these are outside the provenance of the General

" Studies Department, whose work has'beeAgescribed by the Head

of Department as 'not by any means logiéally or exclusively
administering the general studies component, and also concerned
with many other taikg, including mathematics, science and adult
evening classes.' In 1963/4 one liberal studies course was
nevertheless able to 'get off the ground', with full-time G2
'students; it was concerned with the benefits of citizenship,
and had a highly practical slant. Unfortunately however the
course folded at the end of that session, because of the
'oontinuing staff shortage. The coliege does however give
instruction to all students (some 850) in the use of the library,
and one good feature of it is that a Tutor Librarian has been
appointed, to allow work to be done by students actually in

.the Library. The s cale of equipment is also very good (though
considering the staff shortage one wonders how much of it is

actually used for purposes relevant to this thesis).
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To some degree then, Ashington College policy may be
described as having fallen into the trap (of trying to mix
examination servicing with general studies) desdribed by the
A.D.E. (F.E.) Durham in the talk discussed in Chapter Five.
Despite this, however, it should be stressed that evening
activities flourish, largely because the college possesses a
very strong Students' Union, and there is general staff
participation in these. I4 should also be mentioned that
about 120 students are involved in a Wednesday afternoon scheme
of six-week film appreciation courses: these are sll full-
time or block release students. On the whole, howcver, the
atmosphere within the college as far as social studies is
concerned does not seem to be a very happy one, and one may
reasonably question, on this boeis, the effectiveness of the
'good intentions' which as was pointed out in Chaptcr Five is
the most ant description of Northumberland's declared policy.

6.11 South Shields Marine and Technical Jollege

Social Studies in this college again presents a different
sight from social studies in those that have gone before, but
in this case for rather different reasons. The college is
of course an old-established and well-known institution
(recently moved, like so many colleges, into new buildings),
and its Marine Ingineering courses are justly famous. It wiil
however be rascalled that South Shields is one of the authorities
that have no social studies or general studies policy.

Accordingly what seems to have happened 1s this: initially,



3tk

there was no General Ztudies Department, but, when the

movement towards liberal education began to get under way,

‘and especially following its inclusion in a number of C. & G.
courses and the publication of the Ministry Pamphlet of 1962,
social studies work was taken up by a number of interested
individuals in the College. Some interesting work, which
will be discussed in a moment, was done during this period.
Meanwhile, pressurelwas growing, apparently from H.M.I.'s,

for social studies to be included in all courses, and a
Department of Liberal Studies to be created (Sée also 3.2,
3.12, 4.17, 5.5(above), and 6.17(below)), This was finally
done, in 3eptember, 1964, and with the appointment of the first
Head of Department. Certain broad aims were then laid down
rfor the new Department, and the past Session has been spent
largely in organisation. 'Figures on the number of students
involved are as yet incomplete - the Department's courses are
still growing - but they had risen by late 1964 from approzimately
140 during the earlier period to at least 750. What follows
must necessarily therefore be a progress report rather than a
complett\survey, but it seems probable that eventually a
situation will obtain at South Shields rather similar to that
obtaining at Dzrlington. At present, however, matters are in
a state of some considerable flux. In addition, it is not
fair to comment in this account on facilities and equipment
(although these will be discussed in 6.16 below), since for the
same reason these are at present matters of intention rather

than of fact.
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As to the position before 1964/5, one of the staff who
undertdokd the initial work was kind enough to provide a written
statement: I cannot do better by way of describing the college
set-up during this early, unorganised period, than quote the
relevant material from it. It has not been included in the
Appendices, since any information %pt quoted here is simply
numerical material which will be found in the summary tables
at 6.20.

'"The only department that specifically offered Social
Studies' (in 1963/4) 'was the Apts, Crafts and Catering
Department, dealing with Pre-Nursing Students, Pre-Nautical
Catering and Nursing Cadets... In addition certain heads of
other departments used the Commerce Department or their own
lecturers to take English or Liberal Studies but as yet there
existed little coordination or planning, hence the setting up
of the new Liberal Studies Department' (this department is the
one which came into existence in September, 1964). 'Many
of the prestige courses (Cadets for M.N. Mech. Eng.) got little
or no tuition. There were approximately six members of staff
involved, and in certain instances people appointed to do
such subjects as Geography took Social or Liberal Studies.

The College was well equipped with projectors etc; our
department did a great deal of visits though they were mainly
career orientated (e.g. public health facilities, ships,
factories)... In addition to the Commerce Devartment we did

have a lusic organiser (15) who took classes from all departments

(15): This member of staff left in 1964. The post had
not been filled at the time of writing - author.
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but his classes depended upon the attitudes of these
departments with the result that Mechanical ﬁngineers (I think)
- sent none, Electrical Department gave some more advanced
students as well as pre-apprentices the choice of Art or Music,
in addition to spasmodic social studies...' The member% of
staff concerned then described the social studies work he and
his fellows were currently engaged on in these terms:

ees At present I am finding out what goes and stimulates
rather than following an ordered pattern. My departmental
work allows a fair amount of career orientation in Social
Studies periods, e.g. Naotional Heoalth Services. Next year (16)
a more ordered arrangement will be organised. I like to mske
a distinction between Iiberal and Social Studies for teaching
purposes; Liberal education in the broad sensé I believe
should be tackled by the College and Students' Union in
providing extra-curricular facilities in which the students
can particiapate: e.g. I plug the Film Society which holds
meetinzs in our building. Social Studiés I believe will
always handle certain basic topics - variety comes in finding
the right approach to suit the aptitude and interest of the
student concerned. Subjects which»I have found particularly
satisfying to teach and which have been enbhusiastically(sc.
receivéd by) 'or at least moderately aéceptable to the students

ares

- (16): At present - 1963/4. Next year - 1964/5. See above.
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1. Education (Historical aspects, present structure,

implications of developments, e.g. comprehensives (17))

2. Advertising

3. Teenage Income and Expenditure (18)

4. Social Services

5. Systems of Taxation, Insurance, Banking.

Besides these topics, I try and allow the students to
introduce subjects of their own choice - most successful
areas have been racial prejudice (19), treatment of juvenile
offenders, and most of the other Social Studies chestnuts. A
general conclusion scems to be that syllabuses wiil usually
contain similar topics just as Liberal/Social Studies textbooks
(20) tend to be pretty uniform in content - the key is approach.'
(21).

From this statement, the following points about attitudes
to social studies at 3outh Shields before the formation of the
Department - at least as far as concerns the group of unofficial
workers in the field for which the writer of this account was

acting as spokesman - may be gathered.

(17): This should not be taken as being generally true: by
contrast, one of the staff involved in social studies work at
another college t0ld the author: 'When it qomes to new
developments in education, such as the compgﬁsnsive schools,

even the technicians just don't want to know.\

(18): Cp. Stygall et.al., 'Liberal Studies - 1 -' See Chapter
Four above. :

(19): This topic was also quoted as an example at Durham in
'T Believe...'

(20): The reference here is to the class textbooks, not, as
far as I understand, to sourcebooks such as Stygall.

(21): The truth of this last statement is anply demonstrated

by the comparative analyses of material in Chapter Four and at
6.20 below. ] .
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In the first place, Social Studies and Liberal Studies
are not the same thing: ILiberal Studies is extracurricular
and involves choice (22); Social Studies is essentially
curricular: it is concerned with the place of the student
and his work in society (23). In the second place, the subject
seems to have three aims: to enlarge the student's awareness
0f the society areund him; and to arouse his interest in
things outside his own technology; and to render the student
aware of his career possibilities, zand of his place in an
industry or professgion. This last zim, incidentally, is not
found in any of the general literature on thc subject, and
seems to be rather narrower in scope than those we have come
to regard as usual: for all that however it may well be more
practical, with the lower-grade student in particular. In the
third place; emphasis is placed on the correct method being
applied for the type of stucent being dealt with, so as to
arouse the maximum degree of interest. This is what is to be
regarded as the storting 2oint for the work of the formal
department in the subject.

To these points may be added a personal statément-of
attitudes made verbally by the members of staff who operated
this original scheme, at a meefing in June 1964: they felt
expression work and 'arts' work to be largely irrelevant except
in their subsidiary aspects, and they also felt the larger aim

of 'Education for Citizenship' suggested by the third aim

(22): As at Darlington. Stygall differs, incidentally.

(23): Stygall concurs.
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stated above to be rather too vague and woolly, and also
somewhat pompous: the prime objective of the subject was 'to
render the student able to understand ahd criticise his
society constructively: to promote minds capable of pursuing
social change'. (24)

The information on the alterations following the appoint-
ment of the Head of the new Department of Liberal Studies in
1964 was obtained by interview from the Head of Department.
Obviously, much of what he had to say was to be regarded as
highly provisional, and most of it was a statement of intent
rather than policy, as he had only Jjust taken_up duty when he
was interviewed. The links with college and borough societies
were to continue, i£ appeared: to the existing equipment
available further equipment and facilities were to be added,
on the same scale as Darlington and the Durham Pechnical colleges.
Social studies teaching was to be expanded to include a large
mechanical engineering component in the college, which, it will
be remembered, had not been dealt with before. At Inspectorate

request, College rather than C. & G. syllabi would be worked.

(24): It is interesting to note, throughout these investigations,
how much more 'left-wing' the aims of individuals interested
in the subject, whether as theorists or as teachers, are than
the aims of officialtodies concerned with it. It is almost
as if officialdom had, around 1956, jumped on a leftward
moving bandwagon with the object of applying a slight braking
force. This is an excellent example of the difference of
attitude involved: it should be compared with the City and
Guilds reply (in which they valued Ytolerance' rather than
'criticism' or 'social change') to the very same question, ovut
in the policy interview quoted in Chapter Four and at Appendix
IIO
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Little more could be said at so early a date, except that

further experiments were under way: the Head of Department

did however lay down two general aims of thk subject which he

intended his staff to pursue, rather wider than those discussed

above: the 'awakening of a critical attitude to social

problems generally: not a corpus of knowledge', and - quite

new, for South Shields - the improvement of verbal communication.
The interest of South Shields for the reader, then, is

in how it is changing rather than what it is doing. In effect,

what has been described here is a college in the process of

working out the sort of policy which in the case of Darlington

or the Durham college has already become accepted fact. The

reader should note the individual and institutionalising

influences at work, and not least the role played by Her

Majesty's Inspectors, who have several times been mentioned.

It is also interesting, because it reflects on a local scale

(and rather later than usual) the processes which we much imagine

to have been taking place on the national level during the

period 1952 to 1959, as described in Chapter Three. It also

adds evidence to the thesis that the speed of development has

been g reatest at the southern end of our area, for reasons’

perhaps connected with locallculture end civic history rather

than party politics, despite the apparently 'leff—wing'

tendencies of the subject: South Shields, like Gateshead, is

a so0lid Labour seat.
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6.12 Gateshead Technical College

The last technical college to be described in detail

again presents an odd picture from the point of view of liberal

studies. Culturally, all the factors we have so far uncovered
are working against it. Gateshead is a Tyneside borough -
i.e. towards the Northern end of our area. It is a poor
authority: on at least three occasions in recent years its
rate equalisation grants have been the highest per capita in
England and Wales. The Local Education Authority has no
declared policy over social studies. The College dates as an
institution (though not of Technical College status) only from |
the late 1920s, and as a technical college proper only from
World War II. The buildings are at present incomplete, the
final Phase of the college, which includes the hall and
Students' Union facilities, only now (1965) being under
preliminary construction.

To these cultural and civic difficulties may be added
further ones within the college, mainly springing from current
staffing difficulties. From 1962 untii May, 1965 the College
was unable to obtain a permanent librarian, and as a result
the library had to be kept locked, to staff (unless accompanied
by office staff) as well as to students -though a small amount
of use was made of it for tezaching purposes in the session
1962/3. The reduction of liberal activities gringing from

this was accentuated by the fact that throughout the same
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period it was not possible to run a satisfactory Students
Union, partly through lack of buildings and partly because of
the small number of full-time students (this difficulty, as
has been stated, occurs frequently in Technical Colleges) and
that specific aids and equipment for social studies as such
did not exist, the college equipment being shared with other
departments, as at VWest Hartlepoo%r, but apparently being much
more difficult to obtain. The liberal education staff were
also throughout this time in anvanomalous administrative position,
being part of the Commerce Department for administrative purposes,
but servicing the other Departments, and were also heavily
loaded with G.C.E. and other formal commitménts: in addition
college regulations regarding homeworks and examinations were
in existence (as at Darlington) and these continuously tended
to pull the subject in the direction of formal lecturing (zll
examination papers set in the subject for example, had to be
ehecked for conformity to the wording of the City and Guilds
suggested topice). This college has also been unfortunate in
being more than usually dependent for liberal studies work on
part-time staff (especially married women) so that continuity
between classes has been made more difficult than in other
places: this has been accentuated by the fact that timetabling
is arranged (understandably) to give preference to continuity
in the technical subjects rather than in liberal education,

and some classes have been known to have four or five different
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lecturers in the same session, these changes sometimes

taking place at highly inconverient times - the fifth ﬁeek of

the Autumn term, for example, or four weeks before the end of
the session. (It should be noted that this kind of timetabling
confusion was very much the exception in other colleges
examined). These difficulties have tended to make the students
themselves disillusioned about the work they are doing.

In the face of these difficulties, and since the official
policy within the sub-department has been that courses should
conform as literally as possible t o the City and Guilds syllabus
suggestions (or in their absence to Ministry Circular 323) and
that teaching should take the form largely of formal lecturing
and the teaching of Inglish, with research and projects nlaying
a limited role, mainly in the higher grade classes, it would

not be surprising to learn that little !post-Crowther' work

1o -

1as beendone at Gateshead. Yet it is, strange as it may
seem, in Gateshead that the largest variety of methods and
experiments in the actual clessroom subject and the material
taught seem to obtain (see 6.20): a total of}iittle under
eighf hundred students are involved, and as well as the more
formal 'topicg', classroom work has included, in the past two
sessions, courses in Information Retrieval (technicians),
Clear Thinking (technidians), Musical Appreciation (craft,
technicians and H.N.D.: this includes student participation,

by no means restricted only to 'beat' music), several courses
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on Advertising, the Geography of Hunger (craft), and ﬁrojects
on The History of Invention (craft and technicians), old and
new housing schemes and heir effect on our way of life (Fab.

of Steel), planning and booking a holiday (verious courses),
and house purchase and fitting out (techniciéngjﬁnd a survey
of Gateshead Borough (craft). Members of staff also encourage
students to join,and work in, their local libraries, and last
session one very small class managed two unofficial visits, one
to the Central Library and another to the Shipnley Art Gallery.
The methods of approach used with students are similarly diverse.
(see 6.18).

The reasons for this apparent paradox are fairly easily
stated. The liberal studies staff includes a group of full-
time members who happen to be highly interested inthis type
of work, and the anomalous status of the group as a whole means
in effect, that official policy about teaching methods, or the
nature of courses (other than those concerned with examinations)
is only lightly enforced. Hence, in practice, staff tend to
arrange among themselves what subjects or methods they will
adopt, always of course within the limitations mentioned above.
The lack of extracurricular activities within the college has
led staff tolbroaden-the scope of their classroom schemes of
work wherever students have shown interests or capabilities
which needed meeting, and the lack of easily available equipment

(25) and outside assistance has similarly forced them to devise

(25): A television set has however been available since early
1965, which is more easily available than other equipment.
Use has been made of this.



355.

ingenious methods of arousing the students' interest and
getting them to work at and help present the subject, which
has resulted in the establishment of something very like an
wofficial tradition of student resgearch. (One member of
staff comwented to me: !the object of teaching social studies

is to gmet the students to do the work'.) Opinions anong staff

are divided as to the exact importance of the general aims of
leading the student to observe his society, leading nim to
think critically about it, leading him t0. be able to communicate,
and leading him.to an enhanced awareness of what there is about
life to enjoy, but most of the group réferred to regard these,
or most of them, as the main objectives. The official state-
ments of the college attitudes over aims is 'giving knowledge
of the practical importance of their understanding industry
and the society outside' - an aim which we have seen occurring
in the literature particularly during what has been called
the 'political' period; but general staff feeling appears to
go considerably beyond this, and is more 'post-Crowther'.
Thus, potentially, we have in Gatesheaq the same sort of
situation as in South Shields prior to September 1964: an
interested and active group of individual members of staff.
It is not likely, however, that any sinilar development from
 this position will take place at Gateshead for the following
feasons:
1. There is still a lack of cosrdination of this work,

partly due to staffing difficulties (i.e. part-timers).
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This means that there is no feed-back of experience
gained by individual members of staff into the college
system as a whole.

2. Restrictions on‘equipment, visits, liberal activities
and such like apbear liable to continue at least at
present, so that the work already done% will probably
remain simply a struggle to compensate for unfavourable
gonditions of‘presentation, rather than 'get off the
ground' into anything more elaborate.

3. There is no fbrmal Department to cater for the work,
and none appears to be likely to be set up in the
immediate future. Thus the present administrative
difficulties will presumably continue, and with them,
the examination subject commitments on liberal studies
staff which have already been referred to.

4. Under these circumstances, the most active members of
staff tend to become discouraged, and thefe is a strong
tendency for staff either to leave or to move out into
other Departments.

6.1 A Note on Wallsend (South-East Northumberland Technical

Colle ge 2

A% has already been explained, South-East Northumberland

- Technical College, possibly because of its newmess, elected
not to reply to any correspondence on the subject of social
studies works =ll that the author was able to discover there-

fore was that there were two full-time assistant lecturers
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appointed for the subject (26) and that the courses operated
concerned mainly craftsmen and operatives (27). However,

the author has been supnlied by a previous lecturer at the
College with a copy of a scheme for Social Studies teaching
with Mechanical Engineering Craft Practice students operated
shortly after the College's inception. The author has not
been aﬁle to discover whether this particular scheme is still
being operated, but as an exanple of the sort of work which
has been done elsewhere in the area than in the colleges
which were nrepared to let themselves be examined, it is of
some interest, and since it was committed to paper in a formal
cyclostyled note it -~ or something like it - may well still be
in operation. The entire scheme is appended, with comments,
at Appendix IV: 1i% haé been used by its author as part of a
lecture course on general studies in Technical Educafion and
published to students attending the course.

6.14. A Note on Newcastle Tollege of Art

It will be recalled that, in the initial stages of the
investigation idinto North Tzst colleges, a number of institutions
within the area which were not actually technical colleges,
but were of appro-imately the same level in further education,
were written to. The object of this was to discover how
widespread the .teaching of liberal subjects was in zeneral.

Reference to Paragraph 6.2 will show that in e % the vast

(26): Letters JW/BN from the Director of Education for
Northumberland to the author, dated 18th September 1964 and 19th
January, 1965 respectively. See Appendix I.

(27): Information supplied verbally by the ‘sst. Lecturer
in English at Wallsend.
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majority of these institutions did not in fact operate any
courses of this nature. The one exception to this, however,
was the College of Art and Industriél D=sign, Newéastle, and
since the. other colleges in .fewcastle did not feply or are
outside the terms of reference of this thesis, it is perhaps
of some interest, both as an example of what is being done in
the city and as an example of a similar type of course being
operated with non-technical students of a comparable range of
levels, briefly to describe the work that is being done there.
The college will also be included in the comparative scction
and sumnary tables that follow.

The main buildings of the College of Art are now in
Jesmond, but some departments still use the old buildings in
“llison Place, near the new Rutherford College building.

There are three main courses run: the Diploma and Pre-Diploma
courses, which are eguivalent in status to the Dip. Techn

and the O.N.D. respectively and are therefore virtually
oﬁtside the scope of this thesis, and the College Diploma
course, a three-year course with entry at sixteen, for which
no formal examination qualifications are required, and with®

a feeder Preliminary course of one year (15-16 age group,
comparable with the Pre-Apprenticeship courses in technical
education); The main subjects for these courses are Industrial
Design, Fashion and Commercial Design, but all students on
these two courses also take what are described by the College

as 'Complementary Studies'. These occupy nine hours per week
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during the Preliminary year and five and a half hours/week
(reducing to four and a half in later years) in the College
Diploma course proper. It should be pointed out,‘incidentally,
that all students in these courses are full time, and proﬁably
of a higher level of creativity and general intellectual

span than many of the equivalent tecnnical college students,
despite the fact that no formal examination requirements for
entfy exist.

- These 'Complementary Studies', for the Preliminary year,
are further split into Liberal Stddies, English Studies, General
Science (more necessary than in other colleges, sincé the
students are non-technical), and Art Appreciation, thus together
forming a general extension of educatipn. " The syllabuses
were discussed in Chapter Four, but bne or.two additional
facts should be pointed out here.

Liberal Studies includes current affairs, films on
modern society, and projects involving social contact, music,
visits, questionnaires, visual presenkation, interviews,
political discussion etc. Sample .topics during the 1963/4
session included The Theatre in Newcastle, Air and Water
Pollution and Medieval Architecture. A lot of time during
this year is also devoted to the English “tudies component,
which is why the total time allocation is so large, and this
involves much discussion work, plus reports on hooks, films,

and similar lanzuage media. £lthough the work is intensive,
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no formal work is undertaken, as a matter of college policy.
The General Science course, which is still in its eariy stages,
places a special emphasis (corresponding to the industrial
topics in technical college social studies) on the relatioﬁship
between scientific developments and social life.

For the Diploma Course pfoper thie arrangement is dightly
different. The subject is divided into Formal Study and Art
"ppreciation, which includes films, lectures, debates and
vigits. Thi s occupies two hours per week. The remaining
two and a half hours are givsn to Formsl Study, which is then
'set' into three groups. The sfudents are likewise divided
into three groups, and are robvated from subject group to subject
group so that over any three week period, week one.is spent
by each group on subject group one, and weeks two and three
are divided up with one and a quarter hours devoted to subject
group two and one and a quarter hours to subject group three
in each week. The arrangement of subject groups is as follows:
Year 1

Group l...Environmental Social Study (individual and

group projects)

Group 2...English Usage and Criticism (similar to the

. Prelim.)

Group 3...Current Affairs
Year 2 |

Group l...English: modern literature and dramé

(Playreading etc.)
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Group 2...Philosophy and Psychology: Introduction (incl. visits)
Group 3...Social Problems in contemporary Britain (nrojects)
Year 3

This year of the course was due to start in 1965/66:
subjects to be included were ethics, literature, music, film
making. The groups had not been decided when the investigation
was carried out.

The staff, which forms a separate Department, headed by
a Lecturer, enjoys general help from other departments, .especially
in the Art Appreciation courses. The schedule of.equipment
available is very good (as one might expect in such a college),'
and all students are introduced to library work. Part%cular
use is made of the film as a teaching aid. There is no
3tudents Union, but there are various college societies (see
6.16 below).

It will be seen that, although this institution is not
a technical college, and some of the subjects included are of
a considerable degree.of sophistication, ..t the general
pattern of studies (influenced undoubtedly by the Crowther
Report, which covered all further education, and not merely
that in technicalcolleges) is very similar to the sort of
thing suggested in the 1962 Ministry Pamphlet. The same is
true of the college conception of the objectives.of these
studies, which was summed up by the lecturer responsible In-

the famous Latin tag 'homo sum: nihil humanum me alienum esse

puto.! The general objective of these courses, he felt, was
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therefore to make the students as fully human as poaaible hy
broadening their awareness of life in all its aspects.
Similarly the methods preferred - projects for social studies
work proper, discussions and reports for Snglish, and outside
lecturers and visits for the other material, are very similar
to those found in the better technical colleges in the area.
Thus we may conclude that the subjects, aims and methods of

the study do in féct, as was suggested when discussing Garforth
derive from the study itself rather than from the kind of
student or college céncerned.

6.15 The Colleges Compared: Courses and Students:

It was stated, in the introductory Paragraph to Chabter
Five, that one of the primé{easons for defining the North East
Area as we did was the fact that by this method we achieved
an ar=a whidh was industrially consistent, and within which
similar courses might be expected in the various technical
colleges. Exemingtion of the courses taking social studies
in the area, and the various numbers of students in then,
seems to bear this out (28). I will consider first those
courses for which Social Studies is required by ity And
Gﬁilds.

The .first thing is to note thosé courses which are not
found in the arez ot all: +these are the Instrumentation

e

courses, the Vetallurgiral courses, +the Aeronautical courses,

(28): Newcastle “ollege of Art is not, of course, considered
in this Para.
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Motor Bodywork (29), and - strangly enhough, not even at Billingham
Chemical Plant BEngineering. These courses are not relevant
to the industry of the area, and therefore no provision exists
for them. Again, there is a definite group of courses which
are met in every college in the area which was examined:
these are the two Mechanical Engineering courses, the Building
Trades courses (except at Easington and Darlington), and the
General Course in Engineering (except at Durham). In addition
Gateshead, Billingham, Hebburn and Darlington - a representative
selection of colleses, geographically - operate Steel Fabrication
courses (note the connection with two shipbuilding rivers -
Tyne and Tees - and with areas of constructional and railway
engineering), and, ‘as might be expected the colleges most
squarely situatea in mining areas - Hebburn, Durham, Easington
and Ashington -~ operate courses in CoallMining Education.
Almost without consulting any reference works, we could ceduce
the mining, shipbuilding and heavy engineering character of
the area from this information (30). Because Social Studies
is required in them by the examining bodies, the courses form
the backbone of the work done.

The spread of social studies over other courses is much

more variable. This should not, however, be taken as evidence

(29): Motor Body Repair Work exists at some colleges - Gateshead,
for instance; but this is a separate course, and takes

Technical inglish, Hotor Vehicle Zngineering (different again) -
will be discussed below.

(30): Of the colleges not examined, the author has been
informed that Wallsend - see above - also operates Mechanical
Engineering courses anc¢ that Consett also operates Steel
Fabrication courses.
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that the courses themselves vary greatly, since one college
may well include social studies in courses which in other
colleges include only English, or even no liberal subjects
at all. This seems to depend on two things: first on the
gtatus of liberal education in the college concerned, and
second on the policy of the H.M.I.s in the area. ks has
already been mentioned at several points in the preceding
Chapters, the institutionalisation of the subject, andlits
adoption following the Crowther Report as a desirable component,
eventually, in all courses up to 0.N.C. level, both by the
Ministry of Education (as it then was) in the 1961 White
Paper and by City and Guilds in its 1964-5 Pamphlets, appears
to have come at least in part from the activities of an
Inspectorate working party, and certainly has been accompanied
by a greatly increased Inspectorate pressure on colleges,
'particularly since 1962, to increase the extent of their social
or genzsral studies programmes. The pressure, at least upon
those authorities and colleges that have not expanded their .
programmes voluntarily, appears to be the same throughout
the area: but its effectiveness varies directly with the
recéptivity of the colleges, as described in earlier paragraphs,
being perhaps most effective in South Shields and least so,
of the colleges examined, in Gateshead. Nevertheless, it
has had some effect iﬁ all colle ges, and for this reason it

is difficult to say whether or not, in the absence of other data
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on college attitudes - as at Durham or Hebburn for example -
the spread of social or general studies teaching to non-City
and Guilds courses is or is not an index of spontaneous coilege
interest. There is always the possibility, in examining this
type of course, that the college concernea may have yielded

to outside Inspectorate pressure in adopting a general studies
component: as was pointed out in the chaptqr on L;E.A; policf,
it is for example a possibility that the position in Northumberland
may to some extent have arisen in this way.

However, we may clearly take those colleges which make

a general practice of extending liberal education over the
whole range of courses as showing something more than mere
response to Inspectorate pressure, just as we may take those
colleges which evince little extension as showing more than
usual resistance (the reader should examine Table I at 6.20 for
examples, and note the correlation between colleges widely
extending Social or General Studies progfammes and those
described above as possessing a clear internal liberal education
policy: the figures for the Certificate in Office Sfudies
should however be discounted, partly because Social Studies

is here part of an exterhal scheme, and pary? because,_as
described in Chapter Four, there is good reason for regarding
this as a specialist rather than a liberal subject). At this
point, it may well be pertinent to ask whether any other
6utside influence - Industry, for example - may be regarded

as influencing either the provision of courses or the inclusion
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of a liberal component in them.

This question is a difficult one to answer with any
degree of certainty, partly because 'Industry' is so diverse
~and diffuse in character, and partly because of the tendency,
which has already been remarked, for bodies to pay lip-
service to the fashionable concepts of liberal education
even though they ﬁay not be really interested in them. This
makes accurate data singularly difficult to obtain.

However, the answer, as far as can be discovered at
present, seems to be this. Machinery exists, both by direct
contaét between colleges and firms releasing students to them
land through the statutory bodies discussed in Chapter Three,
by which Industry can influence both the provision of courses
and their content. In this connection, the City and Guiids
syllabuses refer, in their general studies suggestions, to
choice of topics desired by industry. This machinery is
used, it would appear; but only, as far as I have been able
to determine, to ask for particular technical courses to be
laid on: I have been unable to find any evidence (at least
in the Northern part of the area) that firms have requested any
special subjects be included. The position seems to be,
that as far as the structure of courses iﬁ'conéerned, except
for special advanced courses in such things as Critical Path
Analysis, which are clearly outside our terﬁs of reference,
industry in general leaves the matter to the colleges and the

award—grénting bodies. In specifically social studies terms,
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we are thus led back to the City and Guilds, the Inspectorate,
and the colleges themselves as influencing factors. This lack
of active interest on the part of firms should not be misread
as obstruction, though: +they will willingly co-operate with
lecturers, for example, in such matters as granting interviews
to students engaged on industrial projects, or supplying them
with brochure material: but, significantly, I have Eeen
informed by staff of a number of cases where a college desiring
to discipline a refractory social studies student has not

been able to secure the assistance of the employer (31). As
far as 1 have been able to discover, there is no evience to
suggest that matters are different at the southern end of the
area, and it is again perhaps significant that all the Mining
Training Centres, which were the industrial concerns written
to for course information at the beginning of these researches,
since they have “inistry connections, either did not reply, or
stated that they did not include a general s tudies component

in their cources, although the City and Guilds Coal lining
zducation syllabus requires a minimum social studies time
allocation of 25 hours per year, on a syllabus of the collegels

devising (32).

(31): In fairness to employers, however, it should be pointed
out that Union difficulties are liable to arise over any form
of student discipline undertaken at work.

(32): City & Guilds Coal Mining Educatlon Syllabus (subjects
25,26,26), 1964 Regulations, page "7: Social Studies. Possibly
the M. T.C.s can escape this clause by reason of the fact that
they are centres and not colleges to-whieh-it-is-worded—to0
rofer.
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What may be surmised of the attitude of industrial éoncerns
from the above remarks geins additional support from the fact
that the 1962 Ministry Pamphlet specifically points out, on
page 8, that care needs to be taken lest the student regard
general studies as a waste of time for himself and for his
employer.

To sum up the position regarding noh—City and Guilds
courses, then, it anpears that the actual technical cour:es
which are laid on to meet the requirements of local industry,
again form a fairly coherent block in the afea as a whole,
althouzh they are not quite as widespread perhaps as the first
group of courses referred to above. The gquestion of whether
thay include a general studies component, an English component
or no non-technical component at all, however, is lafgely left
to the college to answér, and the answer it gives may be due
to Spéntaneous college policy or to pressure from external
sources - in this case Her Majesty's Inspectors. Thus the
most we can say is that a very wide spread of general studies
probably argues college as well as Inspectorate interest,
as rémarked above.

The numbers of students involved, however, vary much more
than the numbers of courses, and may range -over all years
of a given course - from as few as fourteen (the average size
of a technical college class in the area seems to be about

fifteen) to as many as 430 (Building Trades, including Ship
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joinery etc. at South Shields), While the variation in total
numbers, from just over 300 (Easington Technical College, .
Peterlee) to almost 1000 (West Hartlepool), makes direct
comparison of figures dangerous, it ié here that we find most
clearly the differentiation between colleges within the broad-

™ ttern oficourses according to local need, and a comparison

in terms of majority courses may be attempted. In the colleges
associated with large industrial towns - Gateshead, Hebburn,
Billingham/Stockton, ?arlington and West Hartlepool the mechaniéal
engineering courses predominate, plus in the case of West o
Hartlepool a very large Building Trades course - probably for
the same reason, namely, connection with shipbuilding, that that
course also seems to predominate at South Shields for which
figures are however incomplete. Curiously enough, however,

the same course also predominates at Ashington (where the
liberal component of it is not under the control, the reader
will remember, of the General Jtudies Department), and not -as
one might reasonably expect - Coal Mining. This may possibly
be an indication of the difficulties which the General Studies
staff have encountered, rather than any true indication of the
bias of the college however. Coal Mining does predoininate

at Durham and Easington: this is exactly where one would

expect to find it. These différences underline, as has already
been pointed out, the threéfold industrial nature of the area -

mining, hesvy engineering and shipbuilding. Less easily
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accountable, however, is the dominance in Darlington -of

0.N.C. courses and Motor Vehicle Courses. Finally, one
interesting feature of the area is the small number of Pre-
Apprenticeship courses being run. It is not 1likely that this
speaks for any high level of Grammar School places: it is more
likely to mean that North-E.st firms are not yet alive to the
possibilities of this kind of course, In general, it cannot
be too highly stressed that any techﬁical college is intimately
dependent (by reason of rulings on the economic size of.classes,
among other things) on a demand existing in local industry
for even the most general courses before it can run then.

But once again it must bte remarked that there is no evidence
that this demand influences the structure of courszs as such,
at least in this area,

6.16 The Colleges Compared: Eguipment, Etcetera"

Material under this heading was classified under Library,
Visits, Aids and Links with College Societies. These will
now be considered in turn: the Colle ge of Art has been
included in this section, and it should also be noted that
where Bouth Shields is mentioned, what is being referred to is
a statement of intention rather than a statement of fact.

The reader should also refer to Table II at 6.20.

All colleges gave instruction in the use of the Library
(Durham did not specifically include reference library work in
their reply, but the others did), and all colleges also

arranged or had arranged at some time for students to work in
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the library, although the frequency of -~oth instruction and
work varied greatlj. Most colleges or their staff (apart
from South Shields, Billingham and Durham) took pains to encourage
their students to join public libraries but surprisingly
few called for book reports from students. Social or ILiberal
Studies visits were not common for any students and almost
non-existent for part-time students, except at Darlington,
although other visits (e.g. to factories) were common enough:
this however, was mainly due to legal difficulties about
insurance (33) rather than to any official restrictions
of a policy nature (West Hartlepool - except for library visits -
.and Gateshead were however exceptions to this comment). About
half the colleges, to make up for this, encouraged studenfs
where relevant to make visits during their own time - c.g. at
weekends - however. Except at Gzateshead, South Shields and
Hebburn, visits to the colleges by outside lecturers were
arranged as‘anothervvay_rouﬁd this problem: but again practical
difficulties made the frequency of these rather variable.

The scale of equipment,with the exception of Gateshead;
was generally good, althougl: it should be stressed that at

West Hartlepool this was entirely shared equipment. It would

(33): A student on College premises on day or block-release
from work is considered, for industrial insurance purposes, as
being at work. Should he leave the premises, however, for a
visit, he is no longer automatically covered and the college
can be held liable for such things as,for instance, road
accidents en-route from the place of visit. The point at issue
is that such an injury is not 'industrial' in character.
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be difficult té say which college was best in this respect, but
the palm should probably be divided between Easington, |
Darlington and the College of Art (where a large amountbof

equi ment was, to paraphrase the economic.definition of
inflation, chasing very few students). 0ddly enough Durham
.itself seemed to have the smallest range of equipment although
what it had was good and plentiful: the usual 1list (see 6.20
TableII) included T.V., Films and Film Strips, Gramophone and
Tape Recorder, Brochures, Wallcharts, Handouts and, of course,
teaching textbooks. Cddities were, the lack of T.V. at
Billingham, film strips at Hébburn, gspecifically 'Social Studies',
gramophone and tape recorder at Durham, brochures at Billingham,
Durham and EBasington, wallchartcs at ‘ezt Hartlepool and text-
books at the College of Ar%yand the fact that Billinghanm,
presumadbly throuzgh the personal whim of a member of staff)
possessed a complete set of flannelgraph eguipment. Only
ebout half the colleges, incidentally, hed sound radio as
opposzd to televieion, a situation which the author found
difficult to understand. The position over equivment at
Gateshead was that a limited selection of these aids was
available in college, but for a variety of reasons they were
difficult to obtain, g0 that the effectively available equipment
at any given time tended to be in short supply. At no
college»was there any evidence of equipment requisitions

being denied: additions to or omissions from the basic list
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displayed at Toble IT at 6.20 seemed to be due entirely to
whether or not the Department itself placed orders for them and
seemed to reflect the pmrsonal drive of responsible members of
staff. The additional effects ofi this factor on the qguality
of general studies work in colleges will be discussed further
in 6.17 below.

Links with societies were again very variable in nature,
being perhaps fullest at Darlington, Easington and the College
of Art. About half the colleges had a functioning Students!
Union, about the same as had s beat S roup, a film society,
or playreading: this is quite commendable, when one considers
that with the‘type of student attending most of these colleges
Unions tend to fall apart unless propped up by the sta’f, and
the same may be said for societies (Darlington of course, had A
a very large number of societies, because of college policy in
the matter). lMost colleges had some sort of dramatic group
or society, although the degree of student_interest in this
varied very considerably: only Darlington had a serious
music group (too small, really to be called an orchestra).
Gateshead and West Hartlepool had nothing at all for reasons
alréady explained.

On balance, then, the scale of activities and'equibment
did not vary very greatly between c olleges and what variations
existed seemed to e due more to individual factors of staff

personality than to official nolicy. The question of staffing,

and staff status, will now be discussed.
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6.17 The Colle gesCompared: Rcle and Status of Staff

As far as the official recognition given to the status
of the subject in staffing terms which we shall examine first,
was concerned, the colleges fell into three well-defined
groups, which could virtually be correlated with the degree of
genuine official intérest shown in the subject. In»descending
order theseyare as follows:

First of all, there was a group of colleges in which the
subject was either an official Department, on equal terms with
other Departments (though, since the number of staff varied
from two (Hebburn) to thirteen (Darlington) the member of staff
in charge might be graded either as a Head of Department or a
responsible Lecturer), or one distinct branch of a General
,étﬁdfes Department, which was recognised as having no other
job to do in the college than service this subject. This
state of affairs, which obtains at all the Durham Colleges,
Darlington, South Shields and the College bf Art Newcastle,
correlates closely with a progressive liberal education policy
and, with the curbus exception of Easington, with general and
active participation by the staff of other Departments in sports
and extra-curricular activities, and in general with a real
interest in liberal education in the college. This group is
perhaps.sufficientiy large'to be regarded as thenofﬁ

for the aresa.
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The other two groups are much smaller and much less
satisfactory. The second, consists of only one college -
Northumberland County Technical College ‘shington. Here, it
will be recalled, there is officially a Department of General
Studies, but its work is not‘rationally distributed, andé it has
many additional and distracting éommitments. Once again, we
may draw A@arallel with college policy, which operates a
General Studies Department but allows staff vacancies to
remain uﬁfilled, and seems to confuse the general studies
component of liberal education with industrial history on the
one hand and P.E. and evening G.C.E. subjects on the other.

It is perhaps a reasonzble comment on this policy that by far
the most liberal:education at Ashington appears to occur in
the Building Trades Department and the Students' Union meetings.

Finally, there are two colleges where no genuine
department exists - Gateshead, where the staff is poised in
some administrative montage midway between the commerce and
engineering departments, and West Hartlepool where the staff
is scattered among all Departments indiscriminately. Both
have Grade Bs in charge of the subject: both have difficulties
over equipment: both lack corporate life on the scale of the
other colleges. That West Hartlepool has been able to make
some progress in this situation, but Gateshead has not, may
be explained partly by the fact that West Hartlebool L.E.A.
has a policy over social studies, however, sketchy, while

Gateshead L.E.A. has none;-and partly by the difference in
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liberality of cuwtloock between the two Grade Bs concerned.

_Once aééin, it should be noted, in this and the preceding two
sections, how the colleges in the most progressive Authorities
generally lead the field, even in internal organisation. I
"have already suggested that this may well be due to appointments

policy.

This leads us directly to the second main topic of‘this
rsectionh: the role of individusl staff in furthering (or
sometimes in hindering) the advance of liberal education in
their colleges. It would not, of course, be juéicious to
guote inaividual examples eifher of assistance or of hindrance,
so the reader will have to pardon the fact that this part of
the chapter is couched in rather more general terms than the
rest.

We have already touched on t he problem on at least three
occasions. In Chapter Five, it was pointed out that the
largest authority in the area - Durham County - had developed
as part of its liberal education policy a systematic policy
regarding appointment of staff. In addition, the role of
" individual staff in getting a liberal education programme under
way at South Shields has been dscribed, and we saw in the last
section that there is good reason for thinking that the differences
that occur between colleges over scales of equipment and use
of the library reflect the personal qualities of Heals of

Tepartment - the extent of their 'push' as it were - rather
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than college policy as such, since there is no evidence of

any equipment at any college being refused once it was
requisitioned. (It may, of course, have been held ovér to

the following financial year, but this has been quotea at

6.20 on the few occasions that it has occurred, and is fairly
common experience in any cawe). Further, it has been stressed
on several occasions that in the technical college world the
extracurricular elements of a liberal education programme -

the Students' Union and Societies - are greatly dependent on
fhe existence of active staff support and, to a fair degree,
control, for‘their continued existence: the experience of

Vlest Hartlepool C.F.E., whose Students' Union collapsed shertly
after control was passed to tie students themselves, despite

the fact thiat the students themselves desired to run the
society, serves to illustrate the point. Finally, there

occurs the odd fact that, in the technical colleges of the area,
" Durham, which has g highly<ietailed policy, has the most liberal
schemes, while those authorities such as Northumberland aﬁd

the County Boroughs, which in the main tsnd to leave the
decisions over the subject to the Principals, have the poorest
schemes., This is the exact reverse of the situation that
obtains in school ecucation; clearly, there must be some

Factor operafing in thevnature of technical education to prodice
this very different result. It could of coﬁrse be a coincidence -
an accident having to do with the type .0of Principal 3p§ointed

at colleges: but this I very much doubt.
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In fact, the most likely explanation& isﬁ that an
effective liberal education policy in technical education
depends upon a tension between official policy and the
individual members of staff (especially those running ;
Departments of General Studies). The climate of thought
of a technical college is not that of a schocl. It is larger,
its range of subjects is both wider and more one-sided, its
. staff are more transient, as are its students, and, because
it frequently makes use of part-time staff, its staff contacts

szre more restricted. Above all, its purpose is different.
The hirstorical chapters of this thhsis stressed the fact that
there was & gap of almost exactly one hundred years between the
Schools Enguiry Commission (who first put forward the idea that
a technical or trade school was a vehicle of education in the
broad sense) and the Industrial Training Act of 1964 and its
related pamphlets, which completed the institutionalisation
of liberal education in such institutions. During the whole
of this time, the prime purpose of technical.institutions
tended to be regarded in practice, whatever might be said in
theory, as being concerned not with education in the normal
gsense but with training. It is clear, from tneir Proceedings,
that the Institute of Mechanical Engineers were still of this
opinion in 1963; in the section referred to in Chapter Three,
they asked in plain language whether the country needed trained

technologists or ineffectual workers broadly eduéatédn (this is
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a paraphrase, but the emotive force of the remazrks was exactly
this). It would appear from what has beeﬁ§aid earlier in
this Chapter that industrial firms still subscribe to this
view: so, accordingly, will many students, and so will many
teachers of the engineering and trade subjectsg, who are
necessarily recruited from ihdustry.

The position of the 'liberalist', therefore, is very
different in a technical college from what it is in a school.
He is required to work against the grain, as it were. He must
convince both staff and students that what he has to offer is
of value, as so many of the persons referred to in this thesis
have pointed out. And what he has to offer is a commodity to
wnich technical education is not much used, towards which it
is not in practice angled, for which its customers - industrial
firis - evince no market demand, and which it does not really
feel, as often as not, toAbe of much use any way - general
education as distinct from specialist training. And it is no
godd for the liberalist to protest that what he has to purvey
is not supposed to be 'of use' in this limited practical sense,

for the technical collge atmosphere and organisation is that
of an institution dedicated to practical use, as is after all,
considering its practical economic function, to be expected.

This description of college attitudes may sound exaggerated,
but it is not: if can however be made more explicit. What
nappens is that the general atmosphere of the college tends

all the time towards stressing practical rcquirements and the
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examination pass list, and that, because of the college's
social and industrial function as a training institution, the
organisation of a technical college is properly set up in such
a way as to tend to favour training schemes rather than schemes
of general education. Sociologically, it is what it was
claimed to be in Chapter Two, a growing substitute for
aprrenticeship. Thus the liberal educator finds himself not
only working against the grain, but, as it were, actually
under social ond institutional pressures to deliberalise
himself: an illustration of this may be seen in the way in
which many technical colleges all over the country were found
by the author when he examined material from them posted with
Citj and Guids, to be following that body's suggestions for
géneral studies as if it were a received syllabus, and to be
setting formal social studies examination papers of precisely
the typne which the City and Guilds‘disliked, despite the fact
that under the regulations then in force examinations were no
longer required.

It is clear, therefore, that this situation demands two
distinct things for liberal education to be successful. In
the firct place, it requires, unlike school education, full
and detailed outside,L.E.A. support for the liberal studies
staff: without this, they have no locus standi with the college
authorities, and are therefore in the weékest possible position
to attempt to establish themselves; Ffor it must be remembered

that they are attempting to establish that which is counter to
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the gestatt of the organisation of which they are part. In
the second place, it requires the appointment of members of
staff combinihg a number of rather unusual qualities: liberality
of temper, persistence in the fac® of adversity, energy,
the desire to experiment, and sufficient scientific, industrial
or other brosd experience to enable themselves to meet their
technical compatriots as equals and command the industrial
- respect of the students with whom they have to deal. IfVMey
cannot do this last, incidentally, they will never command any
respect at all: and without one or the other of these two
prerequisites, the liberal education programme will fail. In-
addition, the institutionalised nature of technical education
as a whole makes it imperative that there must be a formal
organisation of the liberal staff within the college -~ A
Department - of suffidcent status to allow the energy and
experiment referred to to be fed back into the organisational
system as a whole. It has already been pointed out that the
difficulties encountered by staff at some colieges are the
result of this not being so, and this of course is definitely
a matter of L.E.A. policy.

Thus, we may see that the effectiveness of the Durham
technical colleges in the liberal education field rests upon
- the fact that they do have such a policy. Wiat makes the

policy effective however is that it is a policy not only of

aim and provision or of devartmental status, but a policy of

staff'apﬁointment. The constructive tension between individual
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staff and L.E.A. policy must be created and maintained. The
simple appointment of liberal arts graduates, often untrained
as teachers, which obtains in many places, is not enoush,
since the liberal arts graduate is non-industrial (or -

worse from a student point of view - managerial), and therefore
does not command the necessary respect. This might perhaps
be countered by the appointment of specialist lecturers -

in communication, economics, or” social science for exemple -
who would perhaps command the sort of 'respect for a skilled
man in another trade' given to such members of staff as
mathamatics lecturers, but this does not obtain in the area,
except at the two Regional Colleges of Technology - Sunderland
and Rutherford - which are outside my terms of reference in
any case. The appointment of technical staff is hampered by
the fact that iiberally gualified technical'staff, as pointed
out several times before in this thesis, are rare.

Durham and Darlington and now 3outh Shieids meet this
problem by recruiting as a matter of policy, a particular kind
of man: an energetic man, of libéral temper (often a liberal
arts graduate, but not necessarily so), who has hal sufficient
experience of life or industry to command the necessary respect
both from students and from technical staff. It should,

- however, be stressed that this is necessary primarily in the
initial stages of setting up a liberal education scheme. Once
the scheme has become accepted within the college, the difficulties

I have described will tend to vanisi, because liberal education
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and activities have become an accepted part of college organisation

(all institutions are resistant to change, including change

which involves a reversal of previous changes which have been

made for long enough to become institutionalised). At this
point, although there may still be discipline problems, the
recruitment of staff becomes a less difficult matter: but

this point, in as new a subject as liberal studies, is only

'just beginning to be reached.

The recruitment of this type of lecturer is however not
without its difficﬁlties. The ¢ taff catchment area of the type
of technical college with which we are concerned would seem
to c onsist mainly of the following types:

1. The technical or trade lecturer, originally 2 technician,
technologist or craftsman in industry, attracted by better
conditions of service: often insufficiently liberal.

é. ‘ The newly Qualified teacher, attracted by pay differen-
tials and (usually imaginary) status: normally too
immature. Or the older teacher: too academic.

3. The new graduate, especially in a subject not marketable
in industry, without a teaching qualification énd with
nowhere else to go: generally unsuitable.

4. A 'mixed Bag' of persons returning from service abroad,
retiring from the irmy or Police etc.  Probably the most
fruitful field, but still rather suspect: just why is

the candidate changing horses in mid-stream?
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5. The part-timer, self-employed or a married woman.

The first of these types makes up a large proportion of
the technical staff. In theé technical departmgnts, he is
extremely valuable, but all too often he lacks the qualities
of temperament necessary to a liberal teacher. The second,
third and fourth tyées make up mainly the general studies and
other non-industrial staff: the second and third type in
particular are quite simply too young to have developed the
gqualities needed for the job, in many cases. . The part-time
teacher has of course little reason to forge those personal
links with staff and student life which have already been
described as one essehtial part of the function of the individual
liberal educator.

Under these circumstances, it is a source of wonder that
the Durham appointments policy has worked as well as it has:
it is probably due to the fact that the greatest care has been
taken, in each case, over the appointment of the key figure -
the Head of llepartment or Lecturer responsible. Of the:
remaining staff, reference to Table III at 6.20 will show that
a proportion of technical personnel have been seconded to
liberal educatioh, where they showed the desired characteristics:
this has worked very well,Aand is of course invline both with
the 1957 Circular and the 1962 Ministry Pamphlet: but
inevitably they are few in number. The remaining appointments,

in Durham and elsewhere, are primarily arts graduates, who at .
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present command the field by the simple operation of the laws
of supély and demand. In some respects this is perhaps a
rity. |

6.18 The Colleges Compared: Methods.

Once again, there was a Tair degree of uniformity
between colleges over the presentation of the subject, and where
colleges devarted noticeably from this (as, for instance,
in concentrating on formal teaching, as at .\chington, except
in the Building Trades Department), the status and progressive-
ness of the subject seemed to suffer. A full table of methods,
both officially suggested and actually adopted, will be given
at 6.20 below, and one of the objects of the statistical
survey in Chapter Seven will be to attempt to establish which
methods, if any, seem to work best for students: all that is
necessary here, therefore, is a summary of what was attempted.
Iost coileges made use of discussion techinigques very
fully, sometimes accompanied by lectﬁres, and sometimes not:
in addition, the Durham colleges tended to stress the wide
modification of work to suit individual student needs, and a
centrifugal approach to the subject. uite a number of
colleges elso stressed the value of the project method,
though in a number of cases (e.g. at Billingham) these were

felt to be best restricted to the higher levels of student
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(31).. A particularly interesting variant of these methods
was found to be used at Yest Hartlepod, where discussions

were initiated not by reference to a prior lecture oxr
‘assignment, but to a comprehension passage on a social

studies topic read in class. This does not seem to be widely
used elsewhere.

6.19 Six Colleges Compared: Material Taught.

The final comparison concerns the material from the many,
and often bulky, syllabuses or suggestions discussed in
preceding Chapters actually tadght in Colleges. For tthis
purpose, the session to be considered will be 1964/65, and_the
colleges considered those who finally made their staff available
and supplied information for the battery of tests given to
selected classes, to be discussed in the next Chapter. These,.
in the final instance, were six in number: Billingham, Hebburn,
Ashington (which later withdrew), Darlington, West Hartlepool
and Gateshead.

} Ashington may be disposed of first: as has already been
suggested, not very much social studies, outside the Building
Trades Departwent, which followed the City and Guilds syllabus,
was actually.taught. Yhat did exist consisted of the College's

own History of Industry course. This may be summed up

(31): The author's experience, during comparative experiments
using different methods with parallel classes at Gateshead over
the period 1962-5, has tended to suggest that this is true for
individual projects, but not for group or class projects. In
particular, a craft class of age 15 plus turned out a surpris-
~ingly full project booklet on Gateshead and its surroundings.
Some of these experimental classes will be referred to in the
next Chapter.
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essentially as consisting of a study of the students' firms,
of the history of Mining in the North East, of the Development
of the North East and the country as a whole, of the Trades
Unions, Trade, the Common Market and assorted current
problems. The entire material is presented formally, and
the general emphasis is a historical one. Hebburn and West
Hartlepool may similarly be summed up fairly briefly: they
both make selections from the City and Guilds suggestions,
for actual social studies teaching, based on the needs of
the classes, plus English in the case of West Hartlepool and
the History of IEngineering and of Science in both cases for
0.N.C. students. Darlington may similarly be described as
presenting varied selections from its own internal syllabuses,
jjqucordance with the students' needs. In the cases of
Darlington and Hebburn, however, it must be stressed that, as
pointed out above, there are various schemes for optional
choices of liberal activities other than social studies
teaching.

The two remaining colleges are Stockton/Billingham, where
~a free choice of material is eﬁcouraged by the Head of
Department, and Gatesheadwhere, as has beeﬁddescribed above,
the staff have tended to take matters very much into their own
haunds. Both colleges, influenced no doubt by t1e fact that
1954 was a general election year, ran studies of the election,

and of national/local government: Gateshead also went Frrther
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and with a few clesses (not necessarily those for which the
subject was officially suggested) ran studies of‘different
systems of government - monarchy, republicanism, federal and
unitary states, communism and free democracy, etc. We may
also relate to this a number of classes which went on to study
the United Nations and the Specialist Agencies, and to survey
current world problems - disarmament, race relations, population,
and food. Similarly extensions were made at Billingham.

The second 'topical' group of subjects - sparked off partly,
no doubt, by the Government's decisions about cigarette
advertising, and the passing into law of the new Eire Purchase
Act - included advertising (and its companion subject, rational
persuasion), hire purchase, credit sales, mortgages, holidayh
arrangements and at Gateshead only - cigarette smoking and
lung cancer. Both colleges also devoted some considerable
time in selected courses at different levels, to social
aspvects of engineering or inventions, a topic which is also
of course to be found on several City and Guilds suggestion
schemes. Billingham also ran a series of courses on Law,
Crime and Punishment, which the 1962 Pamphlet'includes, but
City énd Guilds schemes (curiously) omit.

So far, the subjects at thesetwo colleges are clearly

related to current issues - even Law, with one Gafeshead
course, a series of discussions on individual moraiity and the

'permissive society' (which on the whole was toJ?dvanced for
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students and was not a success), can be clearly related to
currently controversial or important topics in society at
large, and it may be assumed where no direct information was
given that the selections made from the larger syllabuses'or
suggestions in the other colleges were dictated by much

the same considerations. In the case of Gateshead, however,
partly because of the larger number of staff involved, partly
because of the fact that subject choice waé a matter of
independent staff action father than of college policy, and
partly because of the lack of liberal activities which forced
the staff to extend the range of their syllabuses, as has been
described earlier in this Chapter, a fair.number of additional
topics, of interest to particular staff or students, were also
covered. Some of the more interesting of these have already
been quoted, in 6.12 above. Of the others, we may perhaps

select for menfion courses dealing with The Press, the History
of Language (not very successful), Local Industry, and Town
Planning, as well as various discussion groups on the uses

of leisure and one cburse*of Sex Education, with a PFabrication
of Steel Second Year class.,

Thus, in brief, we may note here, as in other sectioms,

a 'tension' between outside forces.- in this case current
events and C. & G. syllabuses - and individual staff personalities
and interests. Once again, the personal factors seem to-have

the greatest influcence.
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6,20 Conclusion and Summary Tables.

This completes the description of social studies work
as it appears 'on the ground', so to speak, in the area
selected for study. From the foregoing sections, it will
be seen that there is a close connection between college
success in the subject, Local Authority policy, and such
factors as available funds and local culture. It will also
be seen that the appointment status of staff, and the teaching
methods adopted, may be correlated fairly closely with these
overall factors, Finally, it will be seen that the degree of
spread of the subject to courses where it is not compulsory
is a fair, though not exact,indicator of the subject's success

at the coilege level, but that, despite local differences

in rstudent numbers, due to college situation; the general
pattern of courses (which depends on industry), and the material
selected for teaching (which seems to depend largely on

current social preoccupations) remain fairly constant.

In addition to these factors that correlate with local
authority policy, however, it has also come to lightrthat a
number Qf important aspects of liberal education - breadth
of course, liberal activities, scale of equipment, degree of
experimentation, and status of staff within the colleges
among them - correlate closely with thé‘appointment of individual
staff having a particulsar personality type and outlook. The

most important single thing to be revealed by this survey of
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the actual éolleges themselves is the existence, in those
colleges which have flourishing liberal education programmes,
of what I have called a 'creative tension' between policy,
whether local or Ministerial, and individusl staff personailities.
It, therefore, follows that the most important aspect of any
local authority policy over liberal education at this level
is its appointments policy, and that this policy is suhject
to more difficulties than usual in the teaching profession.
It has also been made clear that the purpose énd,gﬁsia;t of
a technical college, in terms of social and industrial demand,
is quite different from other, school, forms of local authority
education, and that accordingly education policies have had
quite the reverse effect from that to which their framers are
used,‘in schools: +this hitherto unsuspected situation may
have caused at least one authority with an otherwise good
record (Northumberland) to come to grief over its technicél
liberal education policy.

Finally, it has been suggested that the liberal
component of technical courses is very little effected by,
and of very little concern to, induastrial requirements,
although, as has been said gbove, the technical courses
themselves are closely linked to industry, and it has been
shown quite clearly that, although certain difficulties over
visits and the like arise, in all the authorities in the area

general studies departments have had a fair 'crack of the whip'
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over equipment, provided they have requisitioned it.
The material will now be summarised for easy reference

in the tables that follow.



Datum G'head S.Shields —Hebburn B'ham Durham E'ton Coll. of A'ton D'ton W.H'l
(intention) Art N/cle
LIBRARY
Instr. If on YES YES YES YES By TES YES YES YES
in use Cé&G syll. Librarian
Instr. YES YES YES By YES YES YES YES
in Ref. Librarian
Class use Occasional F.TC1, Irreg. Occnl. YES YES g;i?i YES Public
. Library
Pub.Lib. Lii:.Enecl.by) w
Membership  Staff YES YES YES YES YES YES j;
Book Reps. BEnc. by ~ °
Staff YES TES YES YES
VISITS
Full Mime  Bnc- B Garcers YES YES Y85 YES  To Pub.
a Library
PTD Cll. Careers Ocenl. SometimesYES To Pub.
B Library
Other than = piyms  Commerce  FT only Collieries Art YES ~ YES  YES
SOCO Studo A 1 |
pp'n
Student Enc. by Through
S YES YES .o
Initiative  Staff 1B Societies
Visitiag -Ocenl. Pilot Ocenl. &3 YES Ocenl. One.
Scheme Coming

Lecturers
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Table 1l: General Ahalysis of Courses & Students

Course G'head S.Shields Hebburn B'ham Durham E'ton A'ton D'ton Vi.H'I.

Coe & Go

Inst. Maint.
Inst. Prod.
Inst. Tech.

M.E.C.P. 225 ?? 84 195 60 30 135 180
ML.E.T. 240 ?? 140 105 30 15 45 150 105
Met. Tech.
Foundry (7nciis(Englkish)
Fab. Sbeel. > 140 14 105 _ 60
Coal Mining 112 420 190 60
Chem. Plant
Motor Body
Aero. Eng.
Bldg. Crafts 20 430 25 100 120 315 300
G Courses 117 ?? 14 15 100 80 45 90
Non C. & G. (classes taking Inglish oﬁly NOT quoted) -
Nursing etc. 23 50(?) 30 50 40 60
Catering 50(?)
€.0.S. ?7 ?? 30 45 80 30 45 -
Sheet Met. ' 30 30
Elec. Fit. 60 45 20 90 30
“lec Tech. 430 15 45
Radio/T.V. 60 '
M.Veh. 15 15 180 30
M.V.B'smiths 30
Pre-App. 90 15 60 45
Pre-Sea 30
0.§.C./0.W.D. 90 25 120 60
Civil Ser. (Exams only) 30 20 15
TOTAL: 765 incomplete 427 765 810 320 855 995 990

The sign ?? indicates that a course exists, but numbers have not been supplied.



_ Table IT Continued

Datum G'head S.Shields Hebburn B'ham Durham Elton Coll, of A'ton D'ton VW, H'1
B— Art Nche

LINKS YITH SOCIETIES

Playreading YES YES YES YHES oS

Drama etc. YES UnsuccessfulYES YES YES YES YES YES

Film Socy. YES YES YES(64/5) YES Civie

Orchestra YES

Beat Groups YES YES YES YES

Union ¢ - ::Dormant YES ™ YES YES . V.Strong V.Strong Formerl;

TEACHING AIDS FOR SOCIAL STUDIES “ORK

Radio YES : YES YES YES Available
Television Available YES Occnl. Pilot YES YES YES &S Acc. to
Scheme ' L.E.A. N
Films Difficult TES YES YES YES YES V. Imp. YES TES Available
to obtain _ ,
Film strips DifficultAvailable YES YES YES YES YES YES Available
to obtain A
Gramophone  Ex-Union Available YES YES YES YES YES YES Borrowed
Tape '
Recorder Broken YES YES YES TES YES YES YES Available
Brochures YES YoS YES YES YES Some
Ylallcharts ' YES YES YES TGS YES TES
Stencilled Prepared . - , - Prepared cn -
Handouts by Staff YES Y&S 1ES YES TES YES YES by Staff Available
Books Bnglish  ypg ¥8s  YZS  -YES  Arnold Studs. FT Stds Some
Evailable only Xingsford Buy - only
Flannelgraphs YES

Note: In this table 'Yes' means fully available to social studies staff, reserved for Departmental

use. 'Available' means joint with other Departments.



Staff

Full-time
Graduates

Tull=-time
Won=-Grad.

Part-time
Graduates

Part-time
Non-Grad.

Non-Soc.S5t.
Appointees

Head of
Subject

Department
Status

Won S S
LIB. Edn.
(from other
Depts.)

Table ITII: Status of Staff
G'head S.Shields Hebburn Btham Durham E'ton Collége of A'ton D'ton V.,H'l.
_ irt N/cle
6 4 1 4 4 1 4 1 6 2
1 1 1 2 3 c.4 1 9
3 3 5 1
1 2 1
w
2 Com 3 from Non-Grad 1 ¥-G all \O
1 M.V academic ex Mech, WIL 1 Com ex Mech., NIL except WIL a1t
(i/c) subjects Eng. Eng. H.D. &
: ane N-G
T'igs. do not
include Eng.
staff who take
no S.85.
Asst. B+ H. of D. Lecturer H. of D. Heof D. Lecturer H.ofD H.ofD Grade B
& Lec. & Lec, Lecturer (vacant 1965) Asst.
Group New Dept. : .
(also GCE) Dept. Dept. Dept. Sub-Dept Dept. Dept.: Dept. DNo
(also GCE) but work status
not clearly
orgapised
NIL General Hobbies Sports General NIL General Union act' FT Wed. Sport
thro Union Help Help ies Scheme
all Depts
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Summary of Methods Recommended & Used

Table IV:
Method
Tutorials
A

Recommended by Lit.

Recommended by College

Used by Colleg

323/57: A.L.E.
1962 Pamphlet
Stygall

Durham

Dur ham

Use of Student
Interest & Res.

Melbourne 1945:
Stygall 1946
Pamphlet: A.L.E.

Hebburn:Gateshead:Coll.
of Art: S.Shields:
Ashingtons: D'ton: V.H.

W.H'1l: Gthead:
D'ton: B'Hamg
A'ton: Hebburn

B 323/57: C&G'57

Discussion Melbourne 1945:1962  Durhams Hebburn: E'ton: Durhams W'H'1.
Pam. 1946 Pamphlet: Coll.of Art: S.Shields: G'head: Hebburn
Stygall 323/57: C&G  Ashington: D'ton: W.H. B'ham: A'ton:

C '57¢ A.L.E. : D'ton. _
Activities 323/57 Hebburn: Easington: Durham: Hebburn

D 1962 Pamphlet Coll. of Arts A'tons
Variable Melbourne 1945:Stygall Billingham: Easingtons Durhams
approach- std. 1946 Pamphlet - S.5hields: Ashington S.Shields
centréd B 323/57s C&G'5T |
Centrifugal Melbourne 1945:Stygall Durham: Billinghams Durham: G'head

1946 Pamphlet Bebburn: Easington Billingham

F 323/57s 1962 Pam. Ashington _
Reports and Melbourne 1945: 1962 G'head: Coll. of Art: Darlington
0.S. Lecturers Pam. 1946 Pamphlet: . S.Shields: Darlington

G Styzalle 323/573C&G'5T : _
Visits Melbourne 1945: 323/57Coll. of Art: Ashington:

H C&G'57: 1962 Pamphlet West Hartlepool Wlest Hartlepool
Formal (WOT to be used: Gateshead: Darlington G'head: D'ton:
Ledtures- most writers) Btham: A'ton:

I Hebburn .

Contact with
Inst'ns 0/Seas
J .

323/57

Critical Exam.
of Material
KX

323/57

Comprehension
& Discussion
L

Vlest Hartlepool

West Har%éépool
Gateshead

The capital letters represent the classification code used when asking

Colleges to indicate their recommendations.
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Table Vs Comparison of Material studied in

Six Colleges, 1964-65 Session

(Gateshead also ran short courses on various

above.)

Msterial " Hebburn Ashington Darlington Billingham W.Hart. G'head
G. & G. Gen. YES Bldg. YES YES
Tech.English YES YES YES YES
Info.Ret'l (mve) MT3
Logic etc. Jnr.Cll. MT4
Nat.Govte. Civil Ser. TYBS Jnr.Classes YES

1964 Election Pre~App Jnr.Cll. MGkMT
Systems of Govt. YES Jnr.C1l. W2
Law etc.. YES Snr.C11 (S3) MT4
H.P. otc. Jnr.Cll. T4
Advertising Jnr.Cll. MC /MT
Gambling Jnr.Cl1.

Holidays 5 (Fkiy
Hist. of Eng. ONC Engineers  YES ONC MC/MT
Hist. of Ind. Engineers  YES ONe MC /AT
Firms Engineers Pre~App'?) FS/MC
Dvpt. of N.E. Engineers ’ PS/MC
Dvpt. of U.K. Engineers YES oNe

Trade Engineers MT2
Common Mkt. Engineers uCl
Current Probs. Engineers YES YES YES
Trades Unions Engineers Pre~App. YES Sl
Local Govt. YES YES MC3/4
Taxation YES MC3
Bznking Pre-~App.

Stock Exchange Pre-App.

Vlelfare State YES MC4
Uses of Leisure YES YES
Transport OneC MT4
Liviﬁg in Society ONC YES

cther topics not mentioned
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CHAPTER SEVEN
AN ASSESSMENT OF THE EFFECTIVENESS OF SOCIAL STUDIES

TEACHING IN ATTAINING ITS PROPOSED OBJECTIVES.

7.1 So far, the aim of this thesis has been to describe the
origins, the development, and the present state of social studiés
teaching in technical colleges in Britain, and examine in the
cése of a specific area those factors which enter into the
practice of the subject. The only sense in which it may be
described as critical is in so far as it has examined certain
of the concepts put forward by the writers or educational bodies
concerning themselves with the subject, from the standpoint of
logical consistency, or accuracy to social fact, and has comment-
ed on certain material discovered during the local area invest-
igations from the point of view of whether the authorities or
colleges concerned are in fact imptementing what the Department
of Education and Science or the>City and Gullds, or the general
rationale of the subject, seems to require should be done. The
basic premiss of the subject, however, that by a certain kind of
educational activity, including a certain kind of class teaching
(such as has been described), it is possible to produce deter-
minate social individuals of a certain particular type, with the
breadth of span and interest, and the particular attitudes of
mind and judgment described in Chapter Four above, has not been
questioned. Yet clearly this 1s g question which it is
meaningful to ask, it is a question which 1s of the greatest
importance within any study of the subject, and it is a




%00,

question which indeed has from time to time been asked,
notably at the Institute of Mechanical Engineers' Conference
on the Training of Technicians of 2lst and 22nd March,

1963, discussed in Chapter Three.(1)

This Chapter sets out to attempt to answer this
question, in a way which so far as thé author is aware has not
previously beeﬁ attempted. All too often, in the discussion
of the suitabildty or otherwise of a particular method or
subject to a particular stage of education, it has been the
normal usage to justify it on grounds of logical consistency,
of social desirability, or of subjective assessment by.the
teacher of what the student has derived from his teaching.
The lagt of these in particular, from an experienced teacher,
can be of great value: but all three in some sense beg the
question. Reality is, we know, rarely consistently 1ogicai,
in the simple two~-value non-quantised sense of the word which
1s used in discussing these toplcs: and @s we saw in the
section of Chapter Five on staffing, the question of the
social desirability of something tends, in human institutions,
to be confused with the existence of a social or economic
interest in maintaining it, even 1f this is as simple as
the human mind's response to the known pattern of a tradition.
The fact that social studles teaching is both the application
of the latest form of a long culturaltradition - that of the

(1)s Proceedings of the Conference on the Education and

PTraining of Engineering Technicians, 21st/22nd Maech
1963, I.Mech.E., 1963, pages 25ff.
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'education for a free man' - and, now, an institutionalised
subject with persons having interest in its continuation in
something resembling its present form will therefore tend to
make any discussion of it in geheral verbal terms liable to
errors and the danger of the discussion of the efficacy of
any subject in logical terms alone, is that there exlsts,
because reality is not organised on the simple two-value logica
patterns which the human mind finds it easy to recognise, a
tendency to confuse, 'this ought to result in that!' with 'this
does result in that' - in short, to present as a logical
proposition, and also as factually true, somethimg which is
really midway between a value Judgment and a pious hope.

For all these reasons, it was not considered desirable
to discuss the basic premiss on which the concepts of liberal
education rest during that part of the thesls which was
concerned with tracing thelr development or national or local
application. But clearly, it is necessary, to complete our
analysis of the subject, that a means should be found whereby
we may obtain at laeast some indicationi; of whether or not the
subject as at present constituted and taught does in fact
have the effects upon the students to whom it is taught that
it is intended to have. This method should ideally be
objective: and, since effects upon large groups of indiviauals
are concerned, the mode of investigation to be used should

be a statistical one. The remainder of this chapter willl
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describe the attempt to administer such an objective test
of efficlency, and discuss the statistical results obtained
from it.

7.2 The Nature and Type of Test Instruments Used.
Having decided that the method of testing the effectivenes:

of social studies teaching should be a statistical one, the
author was then faced with three problems. The first was to
determine what it was precisely that was to be tested. The
second was to determine whether any known objective method of
testing for the selected characteristics existed. The third
was to determine how the test should be constructed, in viéw of
the déyerse nature of the teaching received by the group used
for survey. These will now be discussed in turn.

At first sight, the number of different things which
social studies teaching is supposed to accomplish 13 so bhe-
wildering that it would seem impossible to construct a battery
of tests capable of dealing with all of them, and to deal
even with those individual aims which are precisely expressed
would involve so large a battery that very few colleges would
be prepared to give up valuable student hours in order to
administer it. Reference to the table of official aims in
Chapter Three, the comparison table of syllabus material
in Chanter Four, and the statements of L.E.A. and college
aims in Chapters Five and Six, Bowever, shows us that beneath
this appar\ t diversity, there lies a considerable degree

of uniformity. All social studies teachlng may be summarised

as being directed towards three basic endss first,
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to cultivate in the student maturity of outlook, a sense of
socilal responsibility, and the ability to make independent
rational social and ethical Judgments; second, to extend
the student's cultural span over as many areas as possible
of a wide but nevertheless defined field of understanding;
and third, to improve the student's ability to communicate
with his fellow men, If it were to be possible to assess
social studies teaching at all, then, it would have to be in
respect of student progress in these threce broad and basic
fields, rather than in any more specialist terms. This was
also obvious from the very diverse subject-matter and methods
of the teaching being done.

Before proceeding any further, therefore, the colleges
which had agreed to adlow themselves to be examined for
Chapter Six were approached and asked if they would agree,
in principle at least, to the administrationto a number of
their students of objective tests designed to assess student
achievement in these broad areas, assuming that such could
be devised. All accepted in prinn;ple the idea of tests of
cultural span - Darlington, indeed, had already attempted
such a thing interpally'- and of social attitudes: but it
soon became obvious that the mafority of colleges resented
any suggestion of attempting to measure the standard of
communication of their students, which they feared might be
seen as direct criticism of the ability of their staff as
English teachers. It was therefore unfortunately necessary
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to abandon any idea of testing this aspect of social studies
works: this was particularly unfortunate, since many bodies
attach a great deal of importance to this part of the courses.
It is to be hoped that other workers in this field will be
able to have better success at a later date. (2)

The question now arose as to whether any type of
6bjective test could be devised in the fields of general
cultural span and social attitudes which would yield statisti-
cally meaningful results. It was not felt that the cultural
span test administered in Darlington would be very helpful
here, since this was tailored to a small group of students
working mainly on three particular courses (the two Darlington
courses and the City and Guilds M.E.C.P. courses), to
syllabuses collated by the Head of Department in the manner
described in the last Chapter in respect of the particular
academic year 1961/2: what was required was a form of test
that would be generally acceptable.

A bibliographical check of the available material
led to the discovery that a test of cultural span similar to
that belng sought had been devised by Kenneth Richmond, for
use in the surveys described in this book 'Culture and General
Education' (Methuen, 1963). This book proposed a number
of interesting theéEs: among them, those immediately relevant
to the problem on hand were:

(2) The author understands that the Association for Liberal

Education (Manchester area) is collecting information

on this matter, but has not been able to discover with
what success.
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(W)

(a)

405,

that education is concerned with three cultures:
Arts, Science, and (following objections to certain
earlier tests of Richmond's quoted in 'Science!

for November 1961) what is termed 'Man in Society'.
(3).

(b) that within these fields the basic touchstones of

Vacademic' or 'Establishment! culture - broadly the
culture which educative processes are designed to
Impart - can be dellneated and objective multiple-
choice tests of acquaintance with them set up. (&)
These tests were malnly composed of a series of
multiple choice questions asking the student taé
identify basic information, or key information, in
the various scientific or artistic or social filelds
examined. The Iimportance of the questions asked
to knowledge of the fields concerned was checked by
submitting them to specialists in thosé fields.

Ric&mond, Culture and General Education, Methuen 1963,
Do 3.

In fact this third element, the most..important

from our standpoint, appeared to be mirrored more in

the administration of the tests than in the test questions,

especially in that of the second test (page 109).
Ibid., pp21-22, and the tests themselves, as quoted.

Itshould be stressed that Richmond's original tests were

designed for use with University staff and students,
although they were also administered to sixth-formers
and training college students.



(5):
(6)
(7)

(8):

(9)s
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(c) That the results of these tests are statistically
meaningful, and that the scores have the following
characteristicss:

(i) they are frequently far lower or more
lopsided than might be expected or desired.

(s.
(11) they are influenced by I.Q. (6), subject of

study (7), social class (8), and creativity
(9.

Tbid., page 17%.
Ibid., pages 67-69 and Fig IV.

Ibid., Chapter 5 passim: it should be noted that
Engineering students appear particularly weak.

Ibid., pp. 80-81. Richmond makes the interpretation
that conventional liberal education 'has always seemed
foreign to working-class people who have instinctively
rejected it 'it was originally intended for the gentry,
and subsequently, in modified form, for the professional
middle class . « . in this respect, the standard of
general education of the majority of young people in
Britaln is lower than that of their opposite numbers in
the U.S.A. . . If we must talk of Two Cultures, these
are the twwhich ought to give rise to genuine disquiet.!
It will be seen that he 1s in fact outlining the very
situation which social studies teaching purports to

set out, in part, to cure.

Ibid., pp. 77-78. Creativity is found to béhigher
among arts students. For a further discussibn of the
term, and its additional connection with tests of social
attitude, see below, the discussion of 'Creativity and
Intelligence' by Getzelsand Jackson.
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Thesis (a)is, basdtally, making the same points as the
protagonists offocial or General Studies - that a balanced
and rounded cultural personality is desirable (10); and
Richmond points out that not only intensive study but also
working conditions may militate against achieving this (11).
Thus Richmond's general assumptions and the rationale of his
tests are commensurate with the purpose of this Chapter. It
therefore appears prima facle possible that the type of test
he worked out may be applicable to the present field of study.

Given this, it is possible to make the following deduc-
tions from theses(b) and (c):

(1) that the factors we seek to test here are not

entirely identical with Richmond's, although
they cover much common ground
(a) Dbecause they involve more questions
concerning 'man in society! than his
tests
(b) because they are more proletarian and
less acadenmic.,
(ii) that Richmond's own tests will therefore not serve
us, for the sbove reasons, and also because effect-
ive total scores in them require levels of I.Q.
and general education above the range of most of

our students.

(10); 1Ibid., page 178.
(11): Ibid., page 180.
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but (1ii1) that using Richmond's procedure as a model, It
 would be possible to devise a similar form of
multiple-choice test suitable for our range of
material, I.Q., and educational level, which would
yield statistically meaingful results.
On the basis of thls argument, it was decided that the test
of cultural span should basically be a multiple-choice test of
key or basic information in the éreas of social studies teach-
ing, devised on lines similar to that of Richmond. As it was
hypothesised both on personal teaching experience and on
Richmond's argument, that there was a distinct likelihood of
factors such as course level or age affecting the results of
such a test, a control group who had received no social studies
teaching, of sufficient size and diversity in respect of these
factors to be itself amenable to internal analysis was deemed
necessary. This was fund to be forthcoming in Gateshead,
where electrical engineering students of all levels and ages
took Technical English instead of social studies. It also
became clear at this point that it would be necessary to include
with the tests a personal questionnaire on which the student
could indicate his course, age, previous education,'and such
elements of his home background as would be liable to effect
his score. In order to allow for the fact that much social
material is retained at a preconscious leﬁet, it was decided

that the student should be allowed, as in Richmond's tests, to

'guess! at an answer he did not conscinusly know.
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It was noted that in Richmond's'tests creativity affected
scoring. As is fairly well known, creativity is an ability
of mind varying independently of I.Q., and with a relationship
to'g'not exactly clear, which affects the individual's
capacity, among other things,’to formulate value judgments
and make independent social decisions. The basic researches
in this field were those of Getzels and Jackson, published in
their book 'Creativity and Intelligence' (Wiley & Sons, 1962).
It appeared likely that an examination of the theses pro-
pounded by Getzelgs and Jackson, and the instruments advised
by them, might yield valuable suggestions as to means of test-
ing social judgments andattitudes, as Richmond's had done for
tests of cultural span.

It was stated that the object of Getzelsh: 'and Jackson's
survey was, by analysing the performance of gifted children,
to demonstrate that at least one other factor besides I.Q.,
affected the quality of thelr performance. To this factor -
apparently a function of the preconscious - they gave the name
‘creativity'. Among its major characteristics could be
listed an openness to new experience, a willingness to view
percepts in original combinations or from original frames
of reference, and a sort of playfulness (related to the
exploratory playfulness of the young child) which finds ex-
citement and delight in handling ideas and experienées, in

investigation, questioning, and imaginative extension.



410,

This attitude of mind is without doubt one type of
attitude which can be said to characterise the 'liberal man':
but although 1t 1s one which many teachers passionately desire
and work for, it is not one which can be brought about by a
syllabus. If it is to be encouraged - and Getzelk® and
Jackson's work seems to indicate that 1t is possible for this
to be done, even though the potential degree of creative
ability may originate within what may be called the 'genetic
personality' - the methods by which this can be done are by no
means clear (12), The ability is also difficult to test
for, and indeed is not perhaps a specific objective of social
studies teaching as such, but rather of liberal education in
general.

However, this attitude appears to be related to another
attitude, that Getzels and Jackson refer to as 'high morality!
(13), the leading traité of which can again be recognised as
(12): Getzels and Jackson,, Creativity and Intelligence,

Wiley 1962: page 128: 'The problem, however, is that

no one as yet knows how to educate for creativity:
page 131: ' . . . we really know very little about
what qualities 1n a teacher make for what qualitles in
a learner. We may assume that some teachers have
probably always encouraged creative performance without
knowing just what they did or why, and other teachers
have probably discouraged creative performance again
without knowing Jjust what they did or why'.

(13): Ibid., page 158: 'The high I.Q. and the high adjusted
groups appear to hold in common qualities that are

the reverse of those shared by the high creativity
and the high moral groups'.
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traits both genuinely liberal and closely connected with the

alms and objectives of soclal studies teaching, in the sense

in which the term is used in this thesis, as theséhave been

set out in Chapter Three. The authors say:

YA moral person characteristically

1.

2.

3e

chooses the ethical rather than the expedient
alternative when faced with an interpersonal
dilemma;

stands agéinst public sentiment when such sentiment
threatens to compromise his values;

feels allegiance and responsibility for principles
and causes;

identifies with humanity beyond the immediate
confines of his own group;

feels compassion for wrongdoers without condoning
their speéific acts;

perceives and admits his own shortcomings;

holds to personal ideals transcending such

qualities as appearance and soclal acceptability.!

().

The reader is invited to compare this definition with that of

Russelll's 'excellent individual' in Chapter Two or Clarke's

Teitizen typei in Chapter Three. In testing for the presence

or absence of these qualities, Getzels and Jackson make use,

(1%): ‘Ibid., page 135.
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among other things, of the device of giving a multiple choice
of answers to the question 'What would you do! (or, 'advise X
to do') 'if . . . ', a given problem situation being then
described. Two of the four choices they give for each situa-
tion (15) involve moral responses, one 'absolute! and one
‘expedient', and the other two do not. In the addition, the
number of students supposedly making that choice in an imaginary
previous survey are given for each alternative, in an attempt
to simulate social pressure. The test yielded statistically
meaningful results.

Since it is commonly believed to be the job of the
social studies teacher not only to increase knowledge and
awareness of the world around his students, but also to change
their attitudes to that world in a direction - towards toler-
ance, generosity, maturity of vision, careful and independent
rational judgment, ethical sensibility - analogous to that
of 'Bigh morality' as defined by Getzels and Jackson, it was
felt reasonable to make use of an instrument giving multiple
choices of social action of this type. However, it was
recognised that what was to be tested for was social rather
than personal morality. Accordingly it was hypothesised
that it would be necessary for the test as administered to be
altered in certain respects. These were as follows:

1. The attempt to simulate social pressures by 'fake

responses' was to be omitted, partly because it

. was felt it would serve only to corfise the 1ssue

(15): Certain 'filler' situations were included in the origin-
' al test: these did not involve moral issues.
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where students not used to objective testing were
concerned, and partly because, siﬁce the test was
one of social choice 1n any case, it was possible

to present choices dependent upon social conformity
as straight choices within the instrument as set out.
It was decided to abandon the four-choice system,

and instead to present the student with a gectrum

of choices ranging from four to eight, depending on
the nature of the situation, worded so as to show
motive as well as action, ranging from purely un-
thinking class or cultural prejudice, through those
based on desire for conformiby or social esteem, and
those based on emotional reaction, to those based

on reasoned judgment. These would#ccordingly

be scored on a spectrum, and to keep the test reason-
ably short, 1t was felt that twenty questions with
choices scoring from 1 to 5 would suffice, the
scoring depending upon the degree of rational social
ethos shown in the motive chosen, At the level of
reasoned thinking, choices capable of efficient
realisation were to score above those which were idea
but impractical. (The reader is asked to examine
the choices and scoring'of questions Cl and Cl2 at
Appendix V ih the light of this comment). A longer
instrument would have lengthened the test beyond the

timé over which co-operation could reasonably be
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expected from colleges.

3. It follows from what has been said that the test
would contain relatively few straightforward 'moral!
problems. Mos% should be social, and some, political
or cultural. The reader should examine Cl, C4%, Cl15,
Cl9 and C20 in this light. |

L, The material chosen for problems should be such as
could reasonably be asked of students at the levels
concerned, and should be related to the fields of
study analysed in Chapter Four above.

5. The @evice of 'filler' questions should be removed,

- again oh grounds of time limitations and over complic-

ation. . All questions should score.

One possible objection to the form of test devised was forseen:
that the method of scoring was inviting the students to agree
with the cultural standards of the tester, and penalising them
when they failed to do so. It was however felt that this
objection could be met on two grounds, first, that it can be
demonstrated that most scores have in fact been assigned on the
basis of freedom from sectional prejudice and of practical
efficacy, and second that where the questions have been scored
on the basis of conformity to cultural premisses (as, for
examp’e, in the question on voting (C1), vhere the highest mark
is awarded to the motivation which corresponds to what is

generaliy regarded as the social purpose of having a represent-

ative democratic system), the standards concerned are not those



415.

of an individual but those which are held in ggneral to be
the desirable attitudes for this society, which it is the
intention of social%tudies teaching to try and inculcate.
Thus the extent to which é@tudent exhibits them will in fact
be a measure of the extent\to which he has moved in the
direction in which the teacher of social studies desires he
should go, which 1s what we are trylng to ascertain.

The final problem in the construction of the test was
twofolds to what objective standards it should be geared,
and whether it should be one test or two. In subjects for
which there is a set course and syllabus, it is clear that
the test is devised to measure the students! progress on that
syllabus: but it is equally clear, since social studies
teaching involves freedom of course construction and method
of an almost unprecedented extent, that in this case this
would not be possible. Similarly, the writing of a separate
test for each class-course, or even each college, would raise
problems of standardisation which would be near impossible
to overcome, as well as calling for an impossibly large control
group; and even then it was doubtful to what extent comparison
between courses scored on different instruments could be |
regarded as valid, and one aim of the test was to discover if
possible whether different methods of teaching practised with
different courses were of significant effect upon sabject
efficiency. It was also impossiblé, because of this official

policy of freedom of choice, as well as for logistic reasons,
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to arrange for all classes under survey to be taught the

same course, just as it was impossible in the event to

arrange for the same class to have two different teachers at
different stages in the session (a proposal which was made in
order to reduce the personal factor: this was overcome by
arranging as far as possible to have several classes taught

by different staff but following the same method and assessing
their results as a group). In any case, even had this been
done, it would have meant that what was being tested was
different from normal social studies teaching over any sizeable
body of students in a respect upon which most of the organising
bodies place great significance.

As far as the test of social attitudes and cholces was
concerned, it was realized that this diversity of courses did
not matter: all the courses, in so far as they were aimed at
changing attitudes, were aimed at inculcating the same things
(see table, Chapter Three). It was in the test of cultural
span that the problem was most acute.

At the time that the research for Chapter Four was
being done, however, it became obvious to the author that a
way existed out of the impasses which, although open to
certaln statistical objections, at least offered more hope
than any so far considered. It was noted that the content
of social studies teaching was capable of logical derivations
from a coherent rationale, that of Garforth's book 'Educatlon

and Social Purpose!. It was further noted (see summary table
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to Chapter Four) that the official Ministry, City & Guilds,

and College suggedtions corresponded very closely with this

derived list of subjects. It therefore became at least

theoretically possible to write a test of cultural span of the

Richmond type using this list as the 'Establishment culture!,

and asking one or two key questions about each main area of

study contained in it. This would have the following results:

1.

2.

the test as written would in fact be a 'test measur-
ing the student's basic or key information against
the ideal maximum range of such information which
could be derived from a social studies course or
courses. (Scoring on it might therefore be expected
to be cumulative with course &ear, or broadly with
student age. This will be considered later.)

The control group might be expected to exhibit a
range of score such as could be picked up from
general environment and school education alone.

The experiméntal group would therefore presumably
exhibit the same overall range plus, if soclal
studies teaching had any effect, a higher score in
those sections which they had studied. If the test

were scored with one final mark, and not, as in

Richmond's original procedure,by sections; this

would (assuming that there was any effect at all)
give a higher overall score. Since the topics dealt

with in any one course were, it was already knowm,
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of approximately the same length, all students
might be expected to deal with approximately the
same number of topics in a session, and therefore,
other things being equal (and this after all would
be what the test was to determine), to enhance their
score over the same proportion of the total number
of questions, provided that the topics were given
as nearly equal weight in the test as possible:
further it was known that in practice certain topics
tended to recur with many students, so the diversity
would in practice probably not be as great as might
have been thought. The fact that the individual
questions on which scoring was enhanced were
different, under these conditions, should not matter.
The statistical objection to which this method was open
was that the differences in score between social studies and
control groups, under these conditions, would tend to be lower
than would ideally be desirable. It was felt, however, that
no more suitable method of testing could be found, under the
given circumstances, and that the lowered scores could be
offset to some extent if, while retaining the normal values of
significance for P of 0.05 and 0,01, results not reaching this
region were admitted into discussion as meaningful but not
significant - i.e., representing possible tendencies rather

than definitely proven relationships - provided that P had
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values not greater than 0.15. (163 The possible objection
that the method adopted might tend to favour courses, or the
college, with which the tester had himself been involved can
be seen not to be valid, since the number of topics covered
depends purely upon student rates ofnwork and available class
time, which between comparable levels of course is the same
for all cases, provided student enrolment is random (i.e.,
students are not 'set! in respeft of social studies and not
streamed by overall ability within a particular group of
coufses being compared) and teaching hours (total course time)
are the same or closely similar, both of which things are =.
In addition, the test is comparing student performance with
an ideal total span, not with any particular selection of
topics from that span.

Thus, to sum up, the test as arranged has the advantage
of comparing what is done with what it is desired should be
done if possible, it does enable the many different courses
to be assessed on one common basis, it does provide a basis
for possible difference between experimental and control groups
(16): Professor Yamane, in 'Statistics - An Introductory

 Analysis', Harper, 1964, page 177, Sec. 8.3, 'Testing
Hypotheses', points out that the classical analysis
of the level of risk is for it to be regarded as a
policy declsion rather than as a statistical one.
He also points out that random fluctuations in a sample
may be reduced by increasing the size of thessample.

fhe sample concerned was accordingly made as large as
possible under the circumstances.

!



20,

it is not readily open to any form of distortion of results
by tteaching to the test' (assuming anyone were unscrupulous
enough to try and do so), it does measure an objective quant-
ity - amount of information stored - and it is possible in
part at least to overcome the difficulty :oeccasioned by
possible low differentials in scoring,

The other problem concerned the number of tests to be
given. Originally, it was proposed that students should take
two tests, one at the beginning of the session (before a
social studies course, in the case of the experimental group)
and another at the end, and the differences in score should be
compared. Logistic problems over getting the tests to colleges
and available college time were encountered here, however,
plus the danger that the test administration might break down
under the degree of collation involved. I\addition, it was
seen that the expected low differences in scbring between the
two groups might well make the differences between differences,
if this procedure were adopted, toomlow to be statistically
meaningful, and there would again be great difficulty in
standardising the level of the two tests. In any case, it
was generally held by staff involved in the subject, that low
student retentivity between years, particularly in the craft
courses, would tend to make the safeguard of an initial test
unnecessary, and that given a large enough sample, differences

of score resulting from previous years' tuition (if any) would
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tend to even out. In the event, therefore, it was decided
to administer one test, at the end of the session, but to
check the experimental scores among other things by student
age, to ascertain whether there d4id appear to be any cumulative
éffect.
7.3 Methodology

The methodology of administering the test, finally,
was therefore as follows. One battery of two tests, one of
cultural span and the other of social attitudes (Part 'B' and
Part 'C! respectively of the questionnaire appended at Appendix
V in full), was drawn up, by the method described above. The
factual content of the questions in Part 'B' was checked by
reference to sources in the usual manner, and the selection
‘of key questions was checked by consultation with other teach-
ing staff engaged in social studies work, and by reference to
social studies teaching material prepared at Gateshead Technical
College by staff teaching thébubject, on toplcs which were
their special fields, for use fy fellow staff to whom the
topics were not familiar. The content of Parf C was checked
by reference back to associated facmal topics in Part B in
the manner described above. The total test, plus a short
questionnaire in which the student had to check off educatbnal
and environmental details (Part 'A' at App. V) was then sub-
mitted for approval to Newcastle University Department of

Education.
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Colleges which had accepted the idea of a test in
principle were then asked to submit a list of classes and
nuﬁbers of students to whom social studies had been taught
during the current session, with indication of the topics
covered (as a check that approximately the same number had in
fact been covered in each case) and methods used. Six of
the ten colleges - Ashington, Darlington, Gateshead, Hebburn,
Stookton/Billingham and West Hartlepool - replied giving
this information. On the basis of this, a list of classes
and student numbers was drawn up, so that each method concerned
was represented as far as possible by at least one of each
main type of course -~ Craft, Technicians, and 0.N.C. The
questionnaires were then sent out accordingly (it was felt
more important to equalise the numbrs by method than the
numbers'bf college). Test instructions printed on the questior
naires advised the student to work straight through the
questions, omitting any he could not answer, allowed him to
guess, and suggested that he take about 20 minutes over each
section. Persons administering the test were instructed to
remind the student at the end of 40 minutes that he could
proceed to Part 'C' if he wished: the entire questionnaire
was designed to take approximately é one hour period to
comgete: 1in practice, students were reported as taking from
30 to 70 minutes. Part 'B!' totalled 50 factual questions,
scored 2 for a correct answer, and0 for an incorrect answver,

multiple underlining, or omission: Part 'C! totalled 20
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choice questions, scored for an amwer from 5 to 1 as
described above and detailed in Appendix V, and scored O for
a multiple underlining or an omission. An example of a
multiple-choice question answered was gilven at the head of
Part 'B!'. A control group of 112 students :was used, and the
experimental group, after Ashington had withdrawn from lack
of avalilable time and certain classes had been rearranged at
Darlington and Hebburn to allow for works visits, etc.,
totalled 384. Results were tabulated separately for each
Part, by college, course, method, part-time/full-time, attitude
to course (experimental group only), age, and educational
and environmental background. X? tests were then applied -
to the frequencies of tabulated scores, divided into cells,
in respect of these factors, to attempt to discover whether any
relationship existed between the scoring frequencies and the
particular factor being tested. The results of these tests
will now be discussed.
7.% Results of thé%uestionngire (17) Control Group
From the results obtained by Richﬁond and by Getzels and
Jackson from their similar questionnaires of students, it was
hypothesised that the scoring of the control group would be
influenced by a number of educational and environmental factors
2

(17): Tables of distribution of scores and X values are

given in full at Appendix VIg and are referred to in

the following sections by number. For convenience,

control and.experimental tabular material is numbered
separately, control tables being prefixed by the letter

P (P1 to P13) and experimental tables by the letter Q

(Q1 _to Q24), In addition, suffix letters B _and C are
used to denote the test part being tabulated.
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2
Accordingly, 13 X analyses were run on the control results,

in fespect of various factors which will be discussed directly.
The overall results, however, were seen to have two major
characteristics. On the test of cultural span, scores tended
overall to be low. Few students reached a score of more than
50% of the total, and the largest group of scores fell in

the range of 20 - 39%. On the test of attitude, however,

the reverse was true. Few students scored below W0% on this
part, and the majority of scores occurred within the range
60-79%4. This was found also to be true for the experimental
group, and was therefore assumed to be basic to the nature of
the test and marking. The low scores on Part 'B' were
expected, and were felt to derive from the extensive field
covered by the questions, as described in 7.2 above, It will
be recalled that ﬂichmond, with a similarly broad test of more
academic material administere&%o University students and others
obtained similarly low overall figures. The consistently
high level of scoring on Part 'C' was however more unexpected
and less easy to explain, It could be taken as evidence that
young people, at least where social attitudes within their
normal range of experimnce are concerned, are less prejudiced
and morégational then superficial acquaintance with them, in
the classroom or on the street, would lead one to believe:

this would also explain the observed fact that scores on-

Part 'C' flor the exnerimental group showed much less sensitivit

to social studies teaching, overall and by college and method,
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then sourees on Part 'B' - after all; you will not alter a
thing very much if it is dlready close to that which you are

trying to make of its On the other hand, it may well be
that the aﬁswers and therefore the scores reflect what the
person concerned would like to believe he would do in a given
gituation -~ or would like to have otheré,elieve he would do -
rather than what he would actually do. There is considerable
scope for further investigation in this field. One interesting
fact which appeared to emerge from a study of individual scores,
incidentally, was that, except ih the very top and very bottom
ranges, there did not seem to be any connection between level

of scoring on the two parts of the test. This again was true
both for the control and the experimental groups.

The first tests performed upon the control group were con-
cerned@ with educational factors and with age; It was found (P1)
that the level of course a student was following had a significan
connection with his score in Part *B', technicians and O.N.C.
students tending to score more highly than craft studeﬁts, but
that this did not affect his score on Part 'C'. Since the
course in which a student is placed is determined partly by
his past educational success and level of genersl intelligence,
it was felt that this result might well reflect the better
educationgl level achieved in general by technicien and O.N;C.
students, particularly since the score affected was a measuremeni

of general information. Accordingly the students were now



426

analysed by school history (P3). Since it was found from

Part 'A' that 88% of the control students leff school at 15,
the leaving age was not considered, and students were grouped
entirely on the basis of whether they had obtained an externdl
leaving certificate (not usually G.C.E.: the commonest was
the Northern Counties School Leaving Certificate, followid in
second place by the J1 technical examination of the same body)
or not.’  The value for X2 for P3B was of the seme order of
probability as that for PlB; as had been expected. Surprisingl;
however, the value for P3C was 14.796, with 3 Degrees of Free-~
dom, giving a probability of the order of O;lei This did tend
to suggest that social attitudes were indeed strongly influenced
by school education: but if this were so; why did this not

show up in P1C? The answer to this problem appears to be this:
both cultural spen and social attitude are indeed influenced by
school educations: but thére are more students with a Leaving
Certificate (which suggests a certain level of ability emd,

more important perhaps, of tone in the Secondary Modern Schoql
entering pupils for it) than pass into the higher grade courses.
Given this superfluity of potential higher-grade students,
actual selection for these courses, either by the college or by
the employer, is based on the existence in the student of a
certain level of technical information, or ability;‘ Now,

in the initial selection, when the student first leaves school,
it is possible to see that this may be related to information

acquired in school in general (the student who best acquires
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technical information will, other things being e@al; tend Bo

be the student, interested in technology, who is best in general
at acquiring informetion. Thus we are examiningE superior
information-gatherer within a group of his technical peers).

But equally clearly there is no reason why selection on technical
information should be related to any attitude characteristics at
all; other than interest in technology and in information. This
is in keepihg with the generel finding that scores on Part B and
scores on Part C are not related. A similar result is found
when the craft students in the control sample (the only ones to
whom this is applicable) are grouped into Day-~Release and Pull-
Time/Block Release. (P13). Figures for P13B are not signifi~
cant, whereas for P13C they are significant, with a probability
value in the area of Of035. This again may be explained, when
it is discovered that firms tend to offer block-release options
to two main types of student: +the higher-grade (techniciam)
students, and, among the others, those students who show maturity
of character and attitude such as to justify the belief that they
are potential foreman material. The connection between this
policy and the higher scores of Block Release students on Part C
should be obvious. . Finally, it is not in fact found that test
scores increase with student age to any significant extent, but
the score for cultural span (P2B) shows an increase with a
probability rating of 0;1,}which, while not significant, may
perhaps suggest a tendency for older students to be _inclined to

score better than younger ones, presumably on the basis of
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information gained through experience. There is no evidence
whetever that socisl attitude scores improve with age over the
range (15 to 21) concerned.

For the remaining analyses the students were grouped
according to the amswers given to those questions in Part 'A'
concerning thelr environment and personal interests. Various
of these factors were found not to affect the score, as far as
could be determined from X2 analyses of the grouped scores.
These were: the student's father's oficupation (P5), his
religious beliefs (p8), whether of not his mother went out to
work (P9), his journey time to and from work (P10), and whether
or not the student possessed hobby or sport interests (Pl2)$
This is of interest in three respects: first, because Richmond's
survey of more academic students suggested that scores of cultur:
span wefe sengitive to social class, while P5B appeared to sugges
the opposite, second, because the resuls of P9C, P1OC, énd P12C
appear to suggest that three of the factors which are widely
regarded as influencing social behaviour (and hence presumably
social attitudes) may be less influentidl, at least at the con-
gscious level, than one might perhsps think, and third, because
the results for P8C (which include figures on those students
describing themselves as having no religion (over 40% of the
total semple) give one considerable food for thught as to the
extent to which denominational religion is atjbresent an effect-
ive«foree—in—those—areas_nf_society_jnﬁﬂgigg_gur;gigégntﬁ Yelong.

Of greater interest, however, are the four groupings which do
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appear to affect scores.

The first of these is by home enviromment (type of house)
(P4)s' The answers to the questionnaires were grouped into:
Terrace houses (other than Council), council houses =znd flats,
and private semi-detached and detached. Scores were grouped
into two cells: above and below 35% (P4B) or 70% (P4C). Thus
there were 2 Degrees of Freedom. The grouping was found not
to affect P4C: but for P4B the value of Xz was 5.793, the value
for probability 0.5 (significance) being 5.991, Thus the
observed value is so close to the region of significance that we
may infer that there is a very definite possibility that home
environment tends to be related to cultural span. It may well
be that it was this, rather than the exact status of the students
parents, that affected the results quoted by Richmond. The
exact nature of the effect is however interesting also. On the
control distribution of results - and we shall see that, with
certain modifications, the expérimental group's distribution
supports this - we find that, as expected, students living in
council accommodation score below the null frequencies; but
students living in private accommodation score only very slightly
above the null frequencies, whereas students living in terraced
houses - the 0ld working-class areas - score very noticeably
above the nmull frequencies. One possible explanation of this
would weem to be that we have here a case where the apparently

least privileged of the group, in this respect; tendl to compensate
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for their environment: but it is noticesble also that a fair
proportion of technicians seem to come from these 0ld working-
class areas, possibly because of engineering tradition within
the family (18), and this also may be a factor - perhaps more
important - in explaining these scores.

The next results to be considered are those in which the
students are grouped by sibling relations and by courtship.
The sibling relationship results (P6B) for cultural span are
not significant but do suggest that there tends to some extent
to be a relationship between sib groupings and cultural span,
only children =nd students from single-sex (male) sibling groups
scoring better than students with sisters alone or brothers and
sisters, at a level which would occur by chance alone only
about 8% of the time. In the case of only children this could
be due to the extent to which their home life throws them more
than usually into contact with adults throughout their growing-up
and in the case of children from single-sex sibling groups,
becanse of competition with thelr peers. We shall see later
that these results also are upheld, with modifications, for the
experimental group tables QL6 and Q17,. The grouping by court-
ship also exhibits a trend of sbout éhe gsame degree of probabil-
ity, but this time affecting scores on social attitudes (P7C):
this is of interest because of the hypothesis presented by a
Durham lecturer that student interest in the outside world and
desire to think about it and communicate it develop as a natural

byproduct of the beginning of serious courtship (See Chapter Six)
(18): Prom individual inspection of scored answers.
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Unfortunately, however, the figures do not bear this out.

P7B (cultural span) shows no significant relation between
courtship and cultural span whatsoever; PZ@ suggests that

a relationship between courtship and social attitudes may tend
to exist, but it is the students who are not involved with

the opposite sex that score better than expected, while all
forms of sexual involvement - casual relations, steady court-~
ship and marriage - correspond with lower than expected scores;
and furthermore, a closer investigation involving both control
and experimental groups, as we shall see in detall later,

leads us to the conclusion that this effect is the result of a
random fluctuation in this particular control group, and that
in fact there is nothing linking courtship with either cultural
span or social attitude, whether the student is taught social
studies or not (Ql3B, Q13C, QlkC).

Finally, an analysis was made of the distribution of
scores when students were grouped by youth activities. (P11).
This showed no significance for P11B, but P1l1C was significant,
X2 having a value of 7.963 with 3 Degrees of Freedom. Analysis
of the experimental group (Q6) and comparison of the two groups
(Q7) however suggested that this again was merely a random
fluctuation. Its effect had been to suggest that students
attending youth activities showed a lower score on social

attitude than those not attending, which on #he face of it
did not seem very likely (although had it been confirmed by
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the later analyses it could perhaps have suggested that

those students - or a proportion of them -~ who do not attend
youth organisations do not do so because they already are
sufficiently mature not to need anything to lean on: but other
work done on the effects of youth clubs would not seem to
support this in any case.)

To sum up this first section of the findings, then, the
control group scores were found to be definitely affected by
the type of course (B), previous education (both), and whether
or not they were block release students (db. There was also
a tendency noted, though it did not reach the level of full
significance, for scores on B (cultural span) to béeffected
by age, sibling relations, and home enviromment (type of house),
or at least related to these. It appeared from initial
control group analyses that scores on C (social attitudes)
tended similarly to be affected by, or related to, communal
youth activity and courtship, but a mgre detailed investigation
(described below) suggested that these were in fact random
fluctuations within that particular group. In all other
respects for which tests were made the group's scoring was
random.

7.5 Results of the Questionnaire: Experimental Group.

The main purpose of these tests (apart from checking on

those environmental factors which had, or appeared to have,

effects on control group scores (both significant and tentative

was to determine four things?
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l. Whether sovial studies teaching had any demonstrable
effect either on the entire group or on its component:

2. What type of course produced the best results;

3. What teaching methods produced the best results,
both overall and in respect of particular types of
students; and

4., Whether the effectiveness of social studies teaching

was affected by college atmosphere or student interest

The first analysis made was to check the experimental

group scores overall against the control group. (Q1). For Q1B,

it was found that the distribution of scores did show a scoring

above the null frequency for higher level scores (over 35%) in

respect of the experimental group, and a corresponding decrease

in lower level scores; but the effect was by no means a

significant one, the probability of its occurrence by chance

alone being of the order of 6.15. The results for Q1C did not

show any significant effect. In order to obtain a closer

'analysis of scores, craft and techniclan/0.N.C. students were
next compared separately on the samebasis (Q2 & Q3). Here,
for craft students, no significant effect was found on scores
of cultural span, but the distribution of scores on social
attitudes was found to have a highly significant probability
rating (of the order of 0.01). Thi% significance, however,
was adverses that is, the experimeﬁ%al group showed scores
very decidedly below the expected null frequency in the upper

ranges. This result was, to say the least, surprising: at
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first it was theorised that it might spring either from the
selection of unsuitable teaching methods, or from the fact
(referred to in Chapter Four above) that it is possible to
criticise a large number of the craft schemes of work - in
particular, those suggested by City and Guilds - as too acade-
mic in nature for the students for whom they are intended,

and in some cases also too 'bitty!'. This theory was abandoned
however for two reasons: first, because the range of methods
being used with craft students over the entire group was too
wide for them all to be non-productive (see also Q20§ and Q21C),
and second, because a falr proportion of the students were
being taught courses,that, as pointed out in Chapter Six, did
not commit themselves to sticking closely to the City and
Guilds suggestions. It was finally supposed that this result
in fact reflected not the schemes and methods involved, but

the type of student that was belng taught social studies at
this level. It has already been pointed out (Chapter Four)
that a very odd feature of the City and Guilds schemes was that
they were introduced initially into a comparatively low-grade
group of craft classes, MECP, Fabrication of Steel, and so on,
apparently simply because these particular courses happened

to come up for revislion at that time., This policy was criti-
cised in Chapter Four as being more than a little haphazard:
but it would nofr appear that it has had the following result.
The students for whém social studies is compulsory are, at

craft level, almost entirely composed of those classes at the
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lower end of the general ability range. By contrast, those
students for whom it is not compulsory, and from whom the
craft control group was consequently drawn, are primérily to
be found in those craft classes which demand **. "'.> higher
levels of intelligence, education, or technical skill: in
particular, the electrical trades classes, from which the
control group was primarily drawn. It is this unfortunate
choice of classes for social studies teaching, it is now
supposed, which may well be at the back of these rather unusual
results.

For technicians and 0.N.C. students, (Q3), neither test
showed evidence of significantly being affected by social
studies teaching. The number of techniclians and 0.N.C. studen:
in the control group was however small, necessitating a rather
crude split of results, and it was felt that this might mask
results somewhat. Accordingly it was decided to investigate
this matter further by comparing the results obtained within
the experimental group by craft and technician/0.N.C. students
Qw). These were found to be highly significantly different
(probability 0.0l1) for both tests. In each case, the prob-
ability of the technicians' higher scores over the craft
students' was very much less - and the significance very much
greater - than in the control sample (P1, Q4). A similar
result, with greatly increased significanée, was obtained by
splitting the students into those who had left school without
a qualification, those who had left at 15 with Northern
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Counties and those who had left at 16 plus with either Northern
Counties or G.C.E. (Q5B: test of cultural span). In
addition, on this test analysis, the crossover point, at which
students withouf&gualifications began to score consistently
lower than the expected null frequency, was raised from 30%

to 35%, and the students with qualification showed a far great-
er consistency of higher scoring than they had in the control
group. On the test of social attitudes (Q5C), the results
were similar to those of the control group, except that in this
case the valge of X2 obtained for Q5B exceeded that obtained
for QSC, whereas the vaf&s of P3C exceeded that for P3B. The
order of probability for Q5C was however still lower than that
for P3C, approximately 0.001 as aginst 0.0005.

As a result of these tests, it was felt that, while
social studies teaching was not in itself a significant factor
in affecting overall scores, it could be seen to reinforce the
tendency of the better qualified and more intelligent students
to score more highly, already discovered from the control group,
to a considerable degree, with the additional interesting effect
that this additive tendency was partially cancelled on scores
of social attitude, due it was felt to an unfortunate choice of
gourses for the introduction of social studies teaching by
City and Guilds.

In order to obtain information on the second point (the
type of course best suited to social studies teaching), the

experimental group scores were analysed according to whether

the students concerned had attended block release or day release
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courses (full-time or sandwich courses, because they involved
continuous periods of training and a larger allocation of time
per week, were consddered along with block release)., From the
experience obtained in analysing the results by level of course,
it was decided first to comparevresults within the social studies
group, an#only then to compare them with the control results.
Craft students are analysed at Q8, and compared with the control
group at Q9, and technicians and 0.N.C. students (for whom a
control split was not available) are analysed at Q10. The
results for Q8B were not significant: but the distribution
showed much less randomness than that for P13B, and the order

of probability of obtwmhing these results was reaspnably low,
being in the area of 0.15. The results for Q8C (social
attitudes) were just outside the region of significance, having
a probability of approximately 6%. This lower level of signi=-
ficance could of course reflect the generallynlower rate of
scoring on tests of social attitude which has already been

noted in the courses given social studies teaching, and discussed
above. In each case, the tendency was for the full-time or
block-release students to score better than the day release
students. When the groups, weré?nalysed against their opposite
numbers in the control group, foracultural span, however, it

was found that neither the block-release nor the day-release
student scores were affected at all by social studies teaching.

It was therefore held that, for craft students, the type of

course organisation could not be said to have any affect upon

sources, the scores for Q8C showing the same basic type of

distribution
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as those for P13C, presumably due to the method of selection
of craft students for block-release courses already described,
and the greater non-randomness of the experimental results on
B (still fairly well below the level of significance it should
be remembered), presumably being due to the same selection
showing up more clearly on B (which would be less affected by
it) by reason of a larger sample being available.

The split between experimental group technician block-re-
lease students and experimental gfoup technician day-release
students is analysed in Ql10. For Q10B, it was found that
-block-release students tended to score better than day-release
students to an extent which was very close to the level of
significance, having a probability rating of the order of 0.06.
For Q10C however, the results of the split showed no signifi-
cance at all. Although the result on the test of cultural
span was 5elow the significant level, it was close enough to
it to make it at least worthwhile suggesting that, in this
respect, technician/0.N.C. students might profit more from
block-release than from day-release courses. Available non-
statistical data, on greater time allocations available to
social studies teaéhing on such courses, and on greater
continuity of teaching, would also lead us to conclude this,
given (as has already been shown) that social studies is
generally more effective with technician and O.,N.C. students
than with craft students (P1B; Q4). Although no block

release technician students were available for use in the
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control sample, it will be remembered that the overall scores

of technician students are higher than those of their craft
counterparts, and are improved by social studies teaching, it
would appear, still further. Also, no other B split of this
type has shown this degree of non-randomness: it is over

2.5 times that of the craft student split at Q8B which was
discussed abovey and eventually rejected as an effect of social
studies or block release teaching. The lack of éignificant
result for QlOC suggests two things: first, the obvious one
that this particular result (for social attitudes) is not
affected by the type of course organisation either for techni-
cians or for craft students; and second, that the remarks

about selection for craft block-release courses, and the
difference in inherent social attitude between craft students
and technician students for whom social studies is compulsory
(the largest proportion of students in the experimental group)
(P4C) are further reinforced. It would appear from the analysis
being considered that the majority of technician students

show a level of social responsibility which is only shown clear-
ly among craft students in those selected for block release.

The method of selection for block release, as well as the geater
selectivity of employers in recruiting potential apprentices,
and of technical colleges in admitting them to training (as |
evinced by the proposals for 'setting' courses - G courses - in

thel961 White Paper, discussed in Chapter Three), would seem

to make this entirely probable.
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The final conclusions of this part of the analysis may
therefore be summarised as follow: it weuld appear that, for
craft students, no additional benefit is derived from organis-
ing their social studies teaching in a block release course.
For technician and O0.N.C. students, however, there may perhaps
be some benefit, in term of a wider acquisition of knowledge
of their surroundings, to be derived from the course being
planned on a block release basis. As far as social attitudes
are concerned, the systematic selection of potential foreman
material for craft block release ocourses leads to these courses
showing improved C scores in any case, but there 1s no evidence
that social studies teaching further improves this.

The third gquestion which it was attempted to answer from
these analyses was whether an particularmethods of teaching
social studies had a significant effect upon scoring. In all,
twelve approaches, involving combinations of up to three in
each case of a total of seven methods of approach, were found
to be inuse within the Colleges which participated in the
sampling experiment. These were as follow (the code letters
used refer to the table of methods appended to Chapter Four):
1. B Student Research & Projects. Gateshead & Darlington.

3 sample cll.
2. C Directed Discussion. Gateshead, Hebburn, Stockton.
3 s. cll,
(D Extracurricular Activities only. Hebburn. not re-

turned by college).
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F Centifugal Scheme. Gateshead. 2 sample cll.

L Comprehension & Discussion., West Hartlepool. 2 sample -
cll.,

Gs:B:H Discussion, Research & Visits, West Hartlepool.

2 sample cll.

L:I:C Comphn; Lectures & Discussion, Gateshead. 1 sample

cll; _

B:I:C Research, Lectures & Disc'n. Gateshead, Stockton.

3 sample cll,

I:C Lectures & Discussion. Gateshead, Ashington, Hebburn.

2 sample cll. |

B:C. Research & Discussions. Gateshead, Adhington, Hebburn.

4 Sample cll.

B:I Lectures & Research. Gateshead. 2 sample cll,

I:C:G Lectures, Discussions & Outside Lecturers. Darlingta

1 sample cll.

B:F Centrifugally directed research. Stockton. 2 sample

cll.

Of these methods, one (I:C:G) proved to be operated with a

group of students too small to make satisfactory analytical

material(this was the class already referred to which had to

be rearranged as many students were awgy on work visits)s all

of the other eleven can however be compared overall for both

B and C tests. As far as possible sample classes were chosen

so as to provide samples for each method covering as evenly

as possible the whole spectrum of student ability and type of
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course. It will however be remembered that Ashington withdrew
from the experiment on the grounds of lack of available time
to administer the tests: classes Intended to be sampled from
that college have not been included in the list above.

In comparison within distinct student levels, however,
the smaller numbers involved, plus the fact that most colleges
made distinctions of method between the handling of technicians
classes and the handling of O.N.C. classes, tended to narrow
the field. In some cases this was due to the small total
numbers involved: more frequently however, as is common in
small samples, random fluctuations resultedin it being im-
possible to obtain a satisfactory split which could be used to
provide data consistently on all classes. Thus it was only
possible effectively to compare, for craft students alone,
three methods for B and 5 for C, for technicilan studenfs alone,
six for B and two only for C, and for O0.N.C. students alone,
four, for B only. Clearly, if we are to obtain effective
comparisons of the worth of the many different approaches
being tried in this subject, more of this sort of comparison
needs to be done, and with larger student groups. Neverthe-
less, what follows may stand as an intial pointér to further
work than can usefully be done.

The overall comparisons of results by methods are shown
at table Q20. It will be recalled that the test as originally
framed was designed to measure the degree to which students

approached the span of knowledge and type of attitude which
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social studies teaching in general rather than any one particula:
course is intended to inculcate. On this basis, the results
for both parts of the test show high overall significance,‘
scores departing from the expected null frequencies on both
sections of the test to an extent which has a probability of
occurrence by chance alone considerably less than 0,001, Of
these methods, only two = L:I:C and B:I - were attempted with
only one class (a G course and a technicians course respectively
all others being attempted with at least one craft class and at
least one class either of technicians or of O.N.C. students,
and where possible (methods B and C) with all three types of
student. The only place where the results may be uncertain
is in the bottom line of the B:F column of Q20C, where an
assumed cell frequency has had to be used. The result on Q20C
for B:F will therefore not be entered into discussion.

On tests of cultural span,all the methods involving a
notliceable proportion of straight lecturing - that is, all
those including the code letter I in the list above -~ checked
out well below the expected null frequencies: 1in addition, F
(centrifugally arranged courses) was slightly below the expected
level, and B:C was definitely below, being in fact the least
effective method tested. This is perhaps odd, since both B
and C individually gave good results, C being in fact the most
effective of the methods tested. L (Comprehension based work)
and C:B:H were also above expected null frequencies. It is

therefore possible that the poor results on B:C may be a random
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fluctuation due to the particular classes concerned - although
the fact that one of these was an Al General Mining class at
Hebburn would seem to make this a little unlikely. An
alternative possibility might be that the organisation of this
sort of course was rather too loose. Broadly speaking, however,
it is possible to say that methods involving project research
or directed discussion relate with significantly higher rates
of scoring than methods involving formal lectures.

On tests of social attitude, much the same pattern emerges
Only one of the methods involving lecturing is above the expect-
ed null frequency in score, and that (BsI:C) also involves
projects and discussions. B:C again does very badly, but this
time I:C does badly also; both B and C score well above the
expected null frequencies. Centrifugally arranged work (F)
scores fairly well above the expected null frequency on this
test, possibly because its arrangement makes the application
of the material to the student's own environment and responses
easier to grasp, and C:B:H for some reasons which is not very
clear scores below the expected null frequency. .Broadly,
however, the same split into effective student-centred and non-
effective formal methods would seem to hold good.

The examination of results by particular student groups
is of course less comprehensive in nature, and in particular
some of the methods which depart most neticeably from the

expected frequencies have had to be omitted from the survey at

this point. However, it will be seen from table Q21 that the
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scores for craft students follow broadly the same pattern

as the overall scores, with project and discussion methods
coming out above the expected null frequencies on the higher
scores, and methods involving lecturing coming out beléw them.
For test B (cultural span) this difference is in the region
of high significance; for test C the results are a good deal
more inconclusive, but the probability of their occurrence by
chance alone 1s only 0.15. Thus we may regard the method
chosen as definitely affecting the craft students' scores on
cultural span, and perhaps tending to affect their scores on
soclal attitude.

By comparison, the results obtained with technician and
0.N.C. students show much more resistance to method. The
analysls of techniclans' cultural span scores at table Q22 shov
a broadly similar distribution to those we have already en-
countered, with higher scores being obtainafl wvhen students
are taught by project or discussién methods than when they are
taught more formally: but the extent of departure from the
expected null frequencies has dropped to a point where the
probability rating is of the order of 0.13. Thus we can no
longer say that the method used is definitely related to the
score achieved, but only that there is perhaps evidence of a
tendency for it to be so: and the results on the test of
social attitudes are not in fact significant at all, This
last result, however, should not be given too much weight,

as the only two methods for which clear comparison figures
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were available for this group were both poor-scorin%@ethods

on the overall analysis. Finally, the resistance to\method

of the scores rises for the highest level of student:surveyed
(0.N.C. at Q23B) to a point where the methods available

have no significant effect at all. This result is one feels
in keeping with the general educational principle that the
more inte’ligent or higher level the student, the more he will
tend to be self-directed in a learning situation, and the less
he will be put off by poor methods, while the lower the level
of student, the more he will tend to be distracted by difficul-
ties, and the morg%fportant the choice of the correct method
will become.

The final aim proposed for this part of the study (though
nof the final set of results to be discussed) was to determine
whether scores - and hence presumably effectiveness of social
studies, in its now defined role of an additive rather than
a basic cause of high scoring - varied significantly with
college or with student interest, Scores, grouped by
colleges, were analysed for craft students at Q18 and for
technician/0.N.C. students at Q19. Four colleges - Gateshead,
Hebburn, Stockton and West Hartlepool - included craft classes
in the sample. Of these, Gateshead scores were the lowest,
being very definitely below the expected null frequency in the
higher ranges on both pats of the test: Stockton was very
slightly below the expected null frequency on B but very
definitely above it on C: Hebburn was very definitely up on
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both, its result on Q18B alone being almost at the 1% level
on chance only, and West Hartlepool was also up on both tests,
though less markedly so. The overall result was highly
significant for Q18B: the result for Q18C gave a value for X2
corresponding with a probability rating of about 0.15. Thus
we may say that the effectiveness of social studies teaching
as measured by the test of cultural span very definitely does
vary with the college atmosphere and brganisationg and its
effectiveness as measured by the test of social attitudes may
perhaps be inclined to do so also., It should be noted that
these results bear out the subjective assessment of the coll-
eges given in Chapter Six to a fair degree, and also appear
to be independent of the level of class involved: Hebbura's
very high scores on Q18B, in particular, were put up with a
low-grade class - Fabrication of Steelwork.

Similar distributions were obtained when the scores of
the higher grade students were analysed: here all five
colleges were involved, Darlington coming out almost exactly
on the expected null frequency for B and above it in the
higher ranges for C. Here however, as might be expected from
the genamlly higher scoring level and higher resistance of
higher grade students, the results of the X2 tests were
depressed: the test for Q19B was still significant, but at a
probability rating of 0.0% rather than 0.01 as in Q18B; the
results for Q19C, although they showed the same basic distri-

bution, did not approach the region of significance at all.
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Thus we may broadly say that the college atmosphere and
organisation are a significant factor in the scoring of all
students on the tests of cultural span; but for the tests of
soclal attitude it is only the craft students who appear even
possibly affected. Once again, the higher grade classes tend
to do well under more adverse circumstances than the lower
grade ones, and are less sensitive to fortunate circumstances
also, presumably again because they are inner-directed.

The other possible factor which was tested was student
interest. This was classified under four headss: Nil, Little
or Some (all recorded,) Definite Value (the specific value was
usually recorded by the student in Part A), or Blank (where
the gwdent had recorded nothing, which presumably meant either
that he had neé opinion, had not understood the question = some
students thought apparently that it referred to a previous
course = Or was ‘playingsafe'{. On both tests the degree of
interest was found to be related, at a level of high signifi-
cance, to the score distribution. Those students whofelt
the course had had a definite value for them scored significant-
ly better in both parts of the test. It was of'interest
incidentally that these formed almost 40% of the total sample,
despite the cries of lack of interest which were to be heard
from teaching staff while the descriptive investigation was
being made. One is led to wonder whether the teacher of this
subject, because his own training is frequently in the arts and

communication, does not perhaps over estimate the ability of
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the average technical student to communicate interest in class,
or even the extent to which interést is capable of absorbing
him perhaps: the logical fallacy of thinking students to be
constituted intellectually and emotionally in the same way as
their educators has already been referred to, in Chapter Two.
One last point of interest‘yo be derived from this table, also,
is that the lowest scoring frequencies in the test of social
attitude wefe made by the students who had no interest, as

one might expect: but in the test of cultural span, they were
made by the students who had left the entry blank in Part A:
'léck of attitude, in this gection, seems to be worse than a
definite but wrong attitude.

Finally, the experiméntalgroup results weréused to

check the validity of certain results already obtained from the
control group on envirommental factors. These have already
been referred to in 7.4 above, but it is necessary briefly to
record what was found. The increase of score in the tests
with age which was noted for the control groun» was also found
with the experimental group, but this time the significance
for tests of cultural span was much higher - almost thirty time:
that of the normal group, and for the first time the score on
social attitudes approached the significant level, X2 having

a probability rating of 0.08. It could thus be said that

the tendency for scores to improve with age did indeed obtain,

but that there was no evidence, from further tests comparing th

maximum age-groups of the experimental and controi%tudents, to

i
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suggest that these higher levels of significance were the
result of some cumulative effect in social studies teaching
~s far as scores on social attitude were concerned. There
was a slight possibility however that the increase of signifi-
cance for the test of cultural span might pe due to a cumula-
tive teaching effect, as the comparison of'maximum age-group
experimental ahd control students gave the experimental student:
a higher score to an extent which had a probability rating of
0.12. (Q11 and Q12).

In the tests of students soores grouped by youth
activities (Q6), the control and social studies results on Part
B agreed closely: 1if anvthing, the social studies results
were moré€andom than théyesults with the control group. In
Part C of the test, the iayout of the distribution of results
resembled that of the control group, but the results were not
significant, P having a value of about 0.18. Thils lack of
signifieanee could have been due either to social%tudies
teaching improving the scores of the weaker students (which
did not seeﬁ%ikely, as all previous evidence collected suggest-
ed that it assisted primarily those students who were already
likely to score well anyway), or a truer reading obtained from
the larger group, in which case the significance in the control
group would be a false one due to ransom fluctuation. In
order to test whether the score was due to the influence of
sociai studies teaching, the weaker group - the students who

attended youth organisations - from each group was compared.



451,

The results of this comparison (Q7C) were not significant,
and 1t was therefore postulated that the significance of the
results of Pl1C was a false one due to random fluctuation
within the control group.

The control group, it will be recalled, showed a very
odd distribution on the test of social attitude in respect of
courtship, in that students who were not courting scored
better than those who were, to a degree vhich would occur by
chance alone only about 8% of the time, contrary to the theory
of the Lecturer in Liberal Education at Durham Technical
College, who had suggested that courtship was accompanied by
a spontaneous increase in the student's awareness of the world
around him and his desire to communicate it. It was felt
that this result could well be tested further by examining the
scores of the experimental group on this. The tables giving
the results of this are reproduced at Q1l3. The results of
Q13B confirm that the distribution of scores on the test of
cultural span have no significant relationship with the student:
courtship activities: and on Q13C the results, while dis-
tributed similarly to those of the control group for students
not courting and those engaging in casual relationships,
are very different for those students with wives or steady
girlfriends, the overall result no longer approaching anywhere
near the region of significance.

This alteration of the findings could be due to either

of two things:
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(a) that attitudes at least are influenced by social
studies teaching among students courting seriously,
cancelling out their otherwise poor score (while
not the same thesis as proposed by the Lecturer in
Liberal Education Durham Technical College, this
could point to courtship and social studies teaching
together being connected with an increase in score).

or (b) that this result, obtained with a larger group, is
the normal one, and the control group result a randon
fluctuation due to the small size of the group.
In this case, the hypothesis referred to above would
~be completely disproved, and social studies teach~
ing would also not affect the score.

In order to test which of these two possibilities is in
fact more correct, the 'Steady/Married' students, who should
show a significant difference in score distribution if the
changék\results are due to the effect of social studies, were
compared for the twogroups ¥Q14C). No clear trend was
visible, and the value of X2 did not approach anywhere near
thé level of significance. It was consequently concluded that
the experimental group's lack of significance was in fact the
normal result, and the approach to significance of the control
group result due again to random fluctuation,

Finally, tables Q15, Q16 and Q17 were used to check the
results on home environment and sibling relations. The

distribution for Q1l5B was found to be similar to the distri-
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bution by home environmment recorded fdr the‘conteol group for
P4B, but the value of X2 no longer approached significance.

This upon closer analysis was found to be due mainly to a much
more evenly distributed score on the part of students living in
council housess. Again it was possible that this could either
be due to teaching improving the scores of cultural span, or

to a larger sample, and the council house students from both
groups wereaccordingly compared, The scores were found to
differ significantly, the social studies students scoring well
above expected null frequency in the higher ranges. It was
therefore concluded that the original control results were
valid, and that social studies teaching did have an observable
moderating effect upon the scores of this group of students.

A similar result was recorded in the case of sibling relations.
The result for these was checked for cultural span in Q16B,

and it was found that the control distribution was entirely wip-
ed out, and the new result not significant. To establish
whether this change of pattern was due to the poorer scoring
groups being improved in score distribution by social studies
teaching, or whether this pattern was the more correct one,

each group was compared independently for control and experimen-
tal students. It was found that there was indeed a significant

improvement in the scoring of experimental group students foph

thetwosgroups -~ students with sisters only and students with
brothers and sisters - which had tended to score badly in the
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control sample. It was therefore concluded that the original
control group pattern was indeed a vdid one, and that the
changes in the experimental group were in fact due to the effect
of social studies teaching upon the poorer scoring students
in improving their level of score. It should incidentally
be noted that these two environmental factors are the only
cases vhere social studies teaching appears to havéﬁrlfilled
its original intention of improving the education of the less
well-educated student.

7.6 General Conclusions.

From the material presented in this Chapter, the following

general conclusions may be drawn: |

1. That social studies teaching and its effectiveness
are amenable to objective tests of information span
and attitude, despite the diversity of courses involv-
ed.

2. That such tests will yield statlstically meaningful
information, provided the studeht sample is large
enough.

3. %hat students' progress in the direction of the
results.being measured is influenced by course level,
previous education, and course organisation, and
appears likely in addition to be influenced by age,
home environment, and sibling relationships.

%, That the theory of the Lecturer in Liberal Education,
Durham Technical College, that student awareness and
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attitudes are influenced favourably by the onset of
serious courtship is not upheld however,

That in general information about society is con-
siderably more sensitive to influence than social
attitude.

That social studies teaching does not in itself
slgnificantly affect scores, but that it appears in
the main to act as an additive factor, improving
the scoring of those groups which score well
initially, in particular technicians and O.N.C.
students, older students, and students with a good
school education: that 1s, students who were more
successful at school or who are further away from
school.

That in particular social studies does not have the
success with craft students that its promoters hoped
it would have, and that this is at least partly due
to an unfortunate choice of craft courses for
inclusion of the subject by City and Guilds.

That the factors of home environment and sibling
relations are exceptions to this, in so far as socis
studies teaching would herg appear to improve the
scores of the weaker groups of sfudents.

That scores in the tests are generally sensitive to
the teaching methods employed, project research

and directed discussions (the two methods least like

school education, in the main) in general producing
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better results than formal teaching, but that the
method of organisation by centrifugal arrangement,
proposed for theoretical reasons in earlier chapters
shows results that are inconclusive, while the
sensitivity of results decreases markedly among the
higher levels of student.

10. That the effectiveness of social studies teaching is
significantly influenced by college atmosphere and
organisation, and also by student interest.

It should however be stressed that several of these
results are by nature highly tentative, and that the whole
field is open to further investigstion.

7.7 Final Summing-Up.

Thus, with the conclusions to the seventh, and last
chapter, we reach the end of our analysis of the teaching in
technical colleges dealing with students up to O.N.C. level of
the subject known variously as social, general, or liberal
studies. We have shown that the subject is in‘fact a modifica-
tion and adaptation of 0ld traditional liberal education con-
cepts to meet.the demdnds of a modern technological society.
We have shown that it originated in a rethinking of these con-
cepts following ti:c discoveries i&sducationé&sychology, and the
realisation of the implications of\technological urban mass
democracy, during the 1920s and after, culminating in the
. statements of the Spens Report. We have shown that its

application ih practice stems from the 1944Education Act, and
























































































































































































































































































































































































