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Lbstract

That a need for a Zweciter Bildungsweg existed at all in Gernony
is principally due to the deep division between the concepts of
Lllgemeinbildung and Berufsbildung, general académic eaucation and
vocational education. Since Humbol&t's time, the path to university
had been limited to those who nasced the Abitur, an exemination
which couléd only be talken et the Gymnesiun, Just as 1
Gymnasium's task to prepare its pupils for university, so it was tie

task of the Volksschule to inpart a prectical education which its

pupils would find useful in their future carears,

Kerschensteiner was one of the first to point out the educcticncl
value of the world of work, but it is in the educationally fertile
years of the twenties that we find initicl eixtperiments desigrod to
circumvent the figid trinartite system anc allow former Vollisschiiler
access to university. After 1945 est Germany was presented with

an excellent opportunity of reorganising her education syretcn on nore

democratic lines, but so stroang was her cultural and educotional rheritarn
9 e

that she reverted to the traditional system. As the Gynrnasiun vss
still virtually the only school where Abitur could be taken, an
alternative route which took as its starting point the worlc of work
had to be opencd up. The Gyrmnasien and universities still largely
onposed the idea, but the needs of a modern society and the cemands of
the technological age rendered essential the tanping of all available
talent. The introduction of a Zweiter Bildungsweg was inmportant not
only in educational and economic terms, but also had Tar-reaching

sociological implications, Although the route is diflicult, it is



onen to anyone, regardless of his previous educavion. Tormerly
comvrising primarily the Berufsaufbauschulen and {ollegs, its scope has
now been widened to include virtually every attempt to allow talented

working people to attain university status.
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Introduction

In recent years the idea of an alternative route to higher
education has become increasingly popular in West Germany. The
name Zweiter Bildungsweg, which was first used in 1946 at an industrial
conference in Nienburg in the British zone of occupation, has now
been accepted as the term for a second avenue of education. This
concept presupposes thé existence of a first which is represented
by the traditional Gymnasium course which leads after nine years'
study to Hochschulreife or Abitur, the certificate of maturity. - As
entry to a university cannot be attained without Abitur, this meant
in the past that pupils who have not been to a Gymnasium have been
excluded from study at a university. If these pupils, therefore,
were to be able to progress to the highest educational levels, it
was realised that a new path would have to be introduced in order to
supply the need for a type of education which was not based upon the
traditional concepts of academic learning, but one which was more
technically and vocationally orientated. The Zweiter Bildungsweg
was intended for those in full-time employment who had attended either
the Volksschule or the Mittelschule, or who had left the Gymnasium
before taking Abitur. It was not meant to compete with the Erster
Bildungsweg, but rather to complement it. The two together would

meet all demands for access to higher learning.

Unlike the continuous nine-year Gymnasium course, the Zweiter

Bildungsweg is made up of stages, each one complete in itself with
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its own final examination and leaving certificate. A student may
pause after completing a stage before passing on to the next higher

one. The two avenues differ not only in time, but also in content.

The first imparts a broad, general academic education, subject
specialisation ensuing only after Abitur has been passed, that is,

at the university: the second builds on the professional and vocational
experience of its students, giving a broader general and theoretical
education based upon the specialist knowledge gained in their jobs

and leading via Abitur to academic study at the university or

Technische Hochschule.

The Zweiter Bildungsweg comprises a number of institutions:

1. Berufsaufbauschulen which lead to the examination of Fachschulreife.

2. Abendrealschulen which lead to the examination of Mittlere Reife.

3, Ingenieurschulen and Hohere Fachschulen which lead to a limited

form of Hochschulreife called fachgebundene Hochschulreife or
Fakultdtsreife which allows the students to study in certain
university faculties only.

b, Abeﬁ%ymnasien and Kollegs which lead to allgemeine Hochschulreife.

It may seem paradoxical that a country which has the best-
organised vocational education system in Vestern Europe, and arguably
in the world, and a fine academic tradition, could not find sufficient
common ground between the two types of education to bring about a

mutually advantageous reconciliation, Yet on closer examination,



it soon becomes apparent that here lies the crux of the problem.

It is because these two systems are so steeped in tradition that

they have become such irreconcilable entities in the past. To
understand how this deep division between Allgemeinbildung and
Berufsbtildung arose, it is necessary to examine the historical
development of the various schools and this is done in Part One.
Special attention has been paid to the development of the Fortbildungs-
schule and Berufsschule and to the work of Georg Kerschensteiner,

for a clear understanding of his contribution to the vocational
school and to vocational thought and education is basic. to the whole
Zweiter Bildungsweg theme. Part Two deals with the Veimar years
which gave birth to many progressive ideas on educational reform.

It was at this time that the first measures were introduced to enable
gifted Volksschiiler to reach university level. Part Three outlines
the post-war situation and discusses the various influences active

in West German society which rendered some sort of reform essential.
Once the need for a Zweiter Bildungsweg was recognised, the answvers
to many questions had to be found before its final form and organisation
were decided. Part Four discusses these problems, the solutions
arrived at, and the role played by industry. Part Five examines
critically the separate institutions which today form the Zweiter
Bildungsweg and attempts to predict their future development. The
work is rounded off by Part Six which seeks to summarize the basic.

problems and also to indicate overall trends for the future.



A word is necessary about the terminology used. It was considered
advisable to leave the names of schools and other institutions in
German and a translation is to be found either as a footnote or in
the glossary at the end. Quotations used in the text, however,
have been translated into English, except where they are particularly
graphic, in which case the English rendering is given at the bottom
of the page, Two matters of style may be noted at this point.
Sometimes both the German and English word will be found, for example
Volksschiiler/Volksschule pupil: Berufsbildung/vocational education:
and in order to avoid a fussy appearance, inverted commas have not

been used when typing German words.



PART ONE

HISTORICAL DEVELOPMERNT

OF THE SCHOOLS
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The Gymnasium

The Gymnasium traces its origins back to the Klosterschulen
of the Middle Ages. The sixteenth century Protestant reformer
Melancthon influenced the future pattern of the Gymnasium, advocating
that it should be based upon a study of the Classics. Though during
the seventeenth and eighteenth centuries there wés a gradual
broadening of the curriculum, the Classical languages remained at

the core until modern times.

The growth of the middle classes in the eighteenth and
nineteenth centuries saw the introduction of a new type of school
with a practical bias, the Realschule, R Geography, History,
Mathematics, French and Drawing were taught as well as Latin. It
proved very popular and was the forerunner of the Realgymnasium and
the Mittelschule. By the end of the eighteenth century the middle
classes had taken the lead in education and they determined the type
of education in the nineteenth century. The state, not the Church,
was now the dominant partner in the field of education as can be

4:2)

seen from this statement in the Prussian Code of 179 "Schulen

3)

und Universititen sind Veranstaltungen des Staates."

In the early nineteenth century the development of the Gymnasium

was greatly influenced by Wilhelm von Humboldt. Deeply shocked by

1) Not to be confused with the modern Realschule, the school was

still a grammar school.
2) Prof., Dr. Gerhardt Giese: Quellen zur deutschen Schulgeschichte

seit 1800: GOttingen 1961: p. 67

%) Schools and universities are state institutions.



Prussia's defeat at Jena, he saw the rebirth of Prussia in the
systematic building-up of the nation's spirituai and intellectual
forces, There were three levels of education which he called
Elementarunterricht, which was given at the Volksschule, Schul-
unterricht, which was given at the Gymnasium, and Universtats-

1)

unterricht, The aim of the Gymnasium education was not to teach
as many subjects as possible. Rather was the subject matter to be

so presented that it developed the student's whole persqnality,
broadened his outlook and taught him how to learn. Humboldt states
this quite clearly in the Koenigsberger Schulplan of 1809: the
student is mature and ready to enter a university when '"he has learned

so much from others that he is now capable of learning for himself." 2)

On the 4th June 1834 university entrance examinations were
abolished and in the future all students had to take the Abitur at
the Gymnasium, This gave them matriculation and entrance to later

state examinations.

The Abitur, introduced by an edict of 1788, had already taken
on neo~humanistic traits in Humboldt's time. Latin and Greek formed
the core of the curriculum and were supplemented by German, lHathematics,

Science, History, Geography, Religious Instruction and Gymnastics.

1) Uber dic mit dem Koenigbergischen Schulwesen vorzunchrienden

Reformen. (Sommer 1809): Giese: op. cit. D. 66.

2) idibid. p. 66.



This was to be the academic general education (Allgemeinbildung)
which was to provide the student with "ein Lernen des Lernens," By
1850, however, Humboldt's conception of Allgemeinbildung had
degenerated into encyclopaedism as more and more subjects were added
to the curriculum. The burden on the student became intolerable.
Reactions against this and against the predominance of the Classics,
together with the growth of the middle classes who desired a type of
education more suited to the positions in industry and commerce
which they would later assume,‘led to the establishment of the
Realgymnasium with its emphasis on modern languages, and the
Oberrealschule which stressed Mathematics and Science. Today these
are the neusprachliches Gymnasium and the mathematisch-naturwissenschaft-
liches Gymnasium. They were finally recognised as being of equal
status with the altsprachliches Gymnasium in 1900. All three types
had a nine~-year course culminating in the Abitur examination. Thus
since 1834, the path to university study and the learned professions

has been via the Gymnasium.

The Volksschule

Before 1650 the Volksschule was primarily an annex of the
Church, ) but the next hundred and fifty years saw the state assume
control in popular education. Under Pestalozzi's influence, the

Volksschule was regarded as an institution where the children's

1) Prof. Friedrich Paulsen: German Education Past and Present:

Fisher Unwin 1908: p. 236,



natural powers were released and developed. It.was no longer a
place of rote learning and the cramming of knowledge. An air of
liberality pervaded the schools and training colleges, but as early
as 1822 the reactionary tendencies which were to culminate in the
stifling effect of the post-1848 years were already beginning to make
themselves felt. In a circular of 1822, Altenstein, the head of
the Ministry of Culture, stated that Emperor Frederick VWilliam III
"could not but approve of the zealous endeavous for the cause of
primary education, but at the same time wished to point out that a
line must be drawn somewhere, as otherwise the masses might be
turned into half-educated sciolists, quite unfit for théir future

1)

vocation." The Volksschule was to give its pupils a basic
knowledge of German, Arithmetic' and Reading which they would need
in their future jobs, whereas the Gymnasium was to educate an élite.
An academic liberal education was not for the Volksschule pupil.

In fact it could be dangerous. The Third Regulation of the
Elementarschule of 1854 stated that the idea of a liberal and
general education by the formal development of one's mental powers
by abstract subject content had been proved by experience to be

futile and dangerous. 2) The pupil should be taught the fundamentals

of Christianity and prepard for a practical life. A gulf between

1) Paulsen: op. cit. p. 242.
2) Giese: op. cit. p. 151,
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general education (Allgemeinbildung) and vocational education
(Berufsbildung), between the educated élite and the worker, had already
opened up. Allgemeinbildung and Berufsbildung were basically
separate and must not be mixed, for according to the Litauischer
Schulplan of 1809: "Both types of education - the liberal and the
special - are motivated by different basic principles. The liberal
will strengthen, refine and regulate man's powers, the special will
impart skills which can be put to use. ) Thus man is separated

into two distict types: one enjoys an education which tends his

inner needs, the other is taught useful, practical skills.

After 1870 efforts were made to return to the principles of the
period of Pestalozzi's influence. The General Regulations of 1872
showed the new liberal and humanistic tendencies in Prussian
administration. Rote learning was to be kept to a minimum and the
subjects taught were German, Arithmetic, Religious Instruction,
Geometry, Drawing; Singing, Gymnastics and Handwork. These
regulations remained in the same form for fifty years and only in
recent times has the curriculum been broadened to include such

subjects as modern languages.

The Mittelschule

The General Regulations of 1872 recognised a new type of school,

1) Giese: op. cit. Dp. 77

2) ibid. ©p. 37
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the Mittelschule, Its function was that of a higher grade primary
school and it was to have five or six classes. 1) The curriculum
was similar to that of the Volksschule but of a more advance nature.
French was to be taught. The school owes its emergence to the needs
of the growing middle classes who required a type of education
beyond that which the Volksschule offered, one which was more suited
to the demands of commerce. The General Regulations of 1910
acknowledged the expansion of the Mittelschule and made provision for
a second foreign language to be taught during the last two years.

To meet the commercial requirements of its pupils, Bookkeeping was

to be part of the Arithmetic syllabus. 2)

Today the Mittelschule, or Realschule as it has been called
since 1964, seeks to combine both a practical and an academic
education, Its aim, as stated in the Hesse Regulations, is:
fachliches Konnen, allgemeine Menschenbildung und soziale ErziehungOB)
Its prestige is higher than that of the Volksschule, and the Mittlere
Reife, the school's leaving certificate which is granted after six
years' study, allows entry to the middle professions, for example

the Civil Service, banking and management training. Moreover, as

there are more opportunities today of transferring from the Realschule

1) Paulsen: op. cit. p. 255.
2) Giese: op. cit. p. 185.

%) dibid. p. 317: "specialist knowledge, general education and

social education."
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to the Gymnasium, parents feel that they can send their children to
this school without depriving them of the chance to take Abitur, and
hence of a university education. Though in many ways the curriculum
of the Realschule is still similar to that of the Volksschule, the
courses are more academic and theoretical and a higher standard is
required of tﬁe pupil, A foreign language, English, is compulsory,

and French is offered as an optional subject.

The development of the various types of school, beginning in
medieval society, has been based upon Church, civic, vocational and
class needs. The Lateinschulen, Lese-, Schreibe- and Rechnenschulen,
Kiisterschulen in rural areas, Elementarschulen in town, Realgymnasien
and Oberrealschulen, were ali institutions created to serve a definite
purpose. The more the Volksschule developed as Germany changed in
the course of the nineteenth centu?y from a predominantly agricultural
state to an industrial one, the more the Fortbildungsschule R was

able to follow trade and industrial needs.

The Fortbildungsschule and the work of Georg Kerschensteiner

The Fortbildungsschule traces its roots back to the Sonntagsschule
which taught the Sunday catechism demanded by the Reformers and was
attended by both children and adults. As state influence in education
grew, the Sonntagsschulen became W/iederholungsschulen or Nachholungs-

schulen, schools whose object it was to repeat work which had not

1) Continuation school,
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been properly learned in the Volksschule, In the early part of
the nineteenth century, they had no connection with any trades and
were, in fact, poorly attended because of the uninteresting, formal
and repetitive character of their work and methods, The economic
development of the mid-nineteenth century altered this, however,
and the curriculum assumed a technical and vocational bias. ) As
the curriculum was now directly related to the pupil's vocation,
interest began to grow. German, Arithmetic and Drawing were the
main subjects and were adapted to each trade and profession. By
1850 there were 220 Fortbildungsschulen in Prussia, run either
privately or by interested trade organisations. 2) Progress vas,
however, not uniform throughout Germany and it was not until 1919

that the Fortbildungsschule became compulsory for all up to the age

of eighteen,

The drawing together of the various forces and ideas of the
nineteenth century in the sphere of vocational education is the work
of educationalists like Oskar Pache, Richard Seyfert and Georg
Kerscﬁensteinero From 1890 onwards the development of an education
linked directly with one's vocation owed much to these men. The
work of Georg Kerschensteiner was particularly outstanding in this

respect and it would be impossible to discuss the growth of the

1) Paulsen: op. cit. p. 262,

2) Abel/Groothoff: Die Berufsschule - Gestalt und Form: Darmstadt
1959: p. 8k,
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Fortbildungsschule in this century without considering his aims and

ideals.

As we have seen the tenor of German education required that
the Gymnasium should produce educated and cultured men and this was
to be achieved by a general academic education. WVhen the Sonntags-
schule becamé the Fortbildungsschule, the curriculum was given a much
broader basis. Kerschensteiner was, however, against too general
a curriculum and argued that the pupils did not derive the greatest
benefit from the Fortbildungsschule because the curriculum vas often
irrelevant and that it needed to be related much more closely to the
pupil's own work and profession. It must not be a mere continuation
of the Volksschule curriculum, offering the same subjects at a slightly
more advanced level. This irrelevance stultified the pupil's interest
and the situation was aggravated even further by the fact that tuition
took place in the evening when he was tired after a hard day's worko1)
Seyfert and Pache‘had both argued in a similar vein. In the 1891
Dresdener Lehrplan, Seyfert had opposed 'das Wiederkiduen der schon
in der Volksschule verabreichten Speise." 2) Oskar Pache, founder
in 1892 of the Association of Teachers and Friends of the Continuation

School, maintained that the school must not be allowed to become a

prolonged Volksschule and demanded the setting up of vocational classes

1) Diane Simmons: Georg Kerschensteiner: Methuen, 1966: p. 2k,

2) Abel/Groothoff: op. cit. DP. 87: "chewing the cud of food already

consumed in the elementary school."
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linked with the puvil's job.

Until 1895 Kerschensteiner's efforts to orovide a meanirngful
education for his punils had been limited to the schools in +hich he
had taught. His new post of Director of Education for XNunich,
however, gave him the opnortunity to »ut some of his idees into
practice on a much broader scale, In 1800 the Prussian Aca‘eny for
Useful -Knowledge awarded Kerschensteiner their essay conpetition rrize.
The subject was: "How is youth best to be educated for citizensnin
in the years bhetween the conpletion of elementary education and
conscrintion?" The punils referred to were those in the TForthildungs-
schulen and the ideas formulated in the essay were to heve a profound

1)

and lasting effect unon Gernan cducational thought.

Kerschensteiner considered that the first aim of education for
those in the upper classes of the Volksschule and in the Fortbilcdungs-
schule was training for trade efficiency and love of worl., /ith
these is connected the trainiung of those elenmentary virtues which
efficiency and love of work have in their train - conrscientiousness,
industry, verseverence, resroasibility, self-restraint and devotion

2)

to an active life. Later we shall see that these cualities are
regarded by advocates of the Zweiter Bildungsweg as esse~tial to any

student undertaking the long and arduous alternative route to higher

education.

1) Simons: op. cit. p. 2.

2) ibid. p. 35.
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The second aim was to understand man's relationship to his
fellow-men. This understanding would lead to self-control, devotion
to_duty and personal responsibility. "One can call the first aim
that of technical education, the second that of moral and intellectual
education. But one must be conscious of the fact that the first aim
also has high moments of intellectual and moral education} and that
the second aim can only be attained through the first and as a

1)

continuation of it." Thus, whereas most German educationalists
saw academic and vocational education as separate éntities,
Kerschensteiner considered them to be two different aspects of the
same whole, They overlapped and each could learn from the other.
Fach had something to give to the other and, in fact, neither could
serve the best interests of the students without there being some
interplay between them. These idéas'were revolutionary in the
early years of the twentieth century and met with much opposition.
Indeed, with the exception of the reforming zeal of the Veimar

Republic, these concepts were not accepted as valid until the middle

of the century,

Kerschensteiner recognised very clearly the importance of
interest in the pupil's development. "There is no possibility of

educating a person unless he shows interest in the subject he is to

be educated in." 2) This fact must be borne in mind when we educate,

1) Simons: op. cit. p. 35.

2) Kerschensteiner: Berufserziehung im Jugendalter: in Die Bildungs-

frage in der modernen Arbeitswelt: ed. by H. Rohrs: 1963: p. 61
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The sﬁbjects taught in the Fortbildungsschule should, therefore,

be related to his interests, aptitudes and inclinations, and learning
must be seen to have an aim. "There is only one way of rendering

an object interesting and that is to let the pupil experience it as

a useful means of realising the aims of his interest." ) Knowledge
was too often imparted without any thought or consideration for the
pupil, with the result that he was often bored and unwilling to learn.
Kerschensteiner knew that the vast majority of pupils attending the
Fortbildungsschule were not interested in academic subjects, but in
their own trade. Practical interests prevailed in the young man and
woman. They were averse to the abstract forms of thought: found in
thé Gymnasium, but not to thought in its own right. Thought linked
with practical work was willingly taken on. Kerschensteiner strongly
maintained that it was wrong to consider practical thinking to be

of lesser value than theoretical, academic thinking, for they were
both equally valid and important. 2) He further argued that the

Fortbildungsschulen should become trade schools where the pupil

could receive instruction in his own specific trade.

In 1900, on Kerschensteiner's advice, the authorities set up

Fortbildungsschulen which concentrated on special work~-related

1) Kerschensteiner: op. cit. p. 65.

2) ibide p° 700
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subjects. The new schools were linked uvith trade associations which
influenced their organisotion, insnected them and proviced sjecialist

9,

staff. The first associztions to heln were those of the dutchers,
7 ) : : 1)
bakers, cobblers, barbers, wigmakers and chimney-sweers. The
success of these courses soon brought about the establishneant of
others. In 1902 there were twenty-two, in 1906 forty, forty-six

in 1907 and fifty-four by 1912, 2)

Kerschensteiner naintained that if the nupils were to develop
a responsible attitude to their work, the hest way of achieving this
aim would be by introducing group methods of work. “orking together
towards a common goal, experiencing common success and failure,
would ensure pride in one's work, dedication and a feeling of
responsibility to one's fellow-voriers. These ideas were te have
a profound effect upon German educational thinking in later years.
e meet them again in the educational writings of the eimar Remublic.
The Berlin educationalist and reformer, Fritz Xarsen, was to uge
group methods in his school at Berlin-NMeukdlln and he duvly
acknowledged his debt to Xersclhevsteiner. 3) It was in this school
that the most successful Arbeciter-Abiturienten-Kurse were eld in

the middle and late twcnties and here again group methods of tuition

and group work were practised. The courses reprecented the first

1) Simons: ov. cit. D. 73,
2) ibid. 1. 74,
%) See Alfred Zhrentreich: Das Arbeitsschulverfehren in Ieulzslln:
in Festscarift fiir Fritz Zassen: ed. by Gerd Radde: Derlin 1956:

ne 17,



tentative steps touwards the establishment of the Zweiter 3Bildungsweg
and it is significant thot their present-dcy successors, the

N

make use of sirilar methods and have hed these reccznised as wost

1)

suitable by the Standing Conference of the !linisters of “ducotion.

In 1907 attendance at the Fortbildungsschule 'ias rade compulsory
in Munich up to the age of eighteen. Practical work was introdiced
into the final optional class of the Volksschule and as attendance
inmediately leapt, the class was made compulsory in 1907. Here
again, Kerschensteiner foreshadows nuch later develomments. IPracticzl
work in the form of a day srent in industry is an iwportont »art of
the Polytechnic education of the German Denmocratic Rerublic ond the
recommendations of the German Committee for Educetion 2 for the

final year of the Hauntschule also includes some »re-vecationel

training.

Noting Kerschensteiner's success in llunich, other stctes soon
set up their own vocational school systems, and vocatiorel educction
mow became a question of national inmportance. Attendence at the
Fortbildungsschule was not geinerally compulsory before 121C, buv iz

that year the new Constitution stated that school atterdance was

1) Sec Appendix V.

2) ZEmpfehlungen und Cutachten des Deutschen Ausschules fir dcs

TQ

Erziehun~s- und Bildungswescn: TFolge 7/8: Trnct lett Verlag:

1965,



obligatory, first at the Volksschule for a minimum of eight years,

1) In

then at the Fortbildungsschule until the age of eighteen.
1921 the Committee of the Imperial School Conference changed the

name from Fortbildungsschule to Berufsschule.

The years between the wars are marked by the continual expansion
of the Berufsschule, Before the 1914-1918 war it was mainly the
craft trades which were interested in the Fortbildungsschule. From
the mid-twenties, however, industry began to take an active interest
and the emergence of the Zweiter Bildungsweg owes much to this
continued and developing interest. Abel considers the two main
achievements of the Berufsschule between 1920 and 1939 to be the
specialist theoretical knowledge it gave, and the education of working
youth to a sense of vocational consciousneés and pride in its job. 2)
However, although university men like Spranger, Fischer and
Petersen had done much to make the Berufsschule accepted in Germany,
the Volksschule/Berufsschule branch of the education system was
still regarded by most as providing a second-class education. The
proud tradition of the Gymnasiunm, conservative attitudes and class
consciousness prevalent in Germany were not an ideal seed bed in

which the thought of men like Kerschensteiner and Spranger could

take root. The value of experience gained in industry, the maturing

1) E. Spranger: Zur Geschichte der deutschen Volksschule:
Heidelberg 1949: p. 91,

2) Abel/Groothoff: op. cit. p. 93.
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effect of the world of work would not be generally accepted as a
different, though equally valid, avenue to higher education until

after the Second World War,

On the credit side, however, the wide variety of courses held
at the modern Berufsschule is ample proof of the success of Kerschen-
steiner's pioneering work in the sphere of education. The basis
of all work undertaken in the schools is trade instruction.
Kerschensteiner's conviction that most people will find their way
to a general education and the full development of their personalities
via vocational education 2 has been acknowledged by the introduction
of the Zweiter Bildungsweg, The majority of pupils following this
alternative route to university have attended the Volksschule and
Berufsschule, An essential part of their further education is a
geheral education which will help develop their personalities and
Aenable~them to take up leading positions in industry and commerce.

We can see how far the pendulum has had to swing from its original
position where only a classical and academic Gymnasium education
would suffice for university entry. The Zweiter Bildungsweg
student will attain the same goal via a practical education which
becomes more theoretical as he progresses. Kerschensteiner ﬁas

not the only reformer to equate Allgemeinbildung and Berufsbildung,

1) Simons: o0p. cit. Pp. 73.
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but it was he, who, by his tireless efforts, was instrumental in
bringing about an extremely efficient and richly differentiated
system of vocational education, thus laying a firm foundation upon

which others could build.
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PART T W O

A, THE WEIMAR YEARS

B, INITIAL STEPS TOWARDS

A ZWEITER BILDUNGSUWVEG
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A, The Veimar Years

The tenor of German educational thinking in the last twenty-
five years of the nineteenth century had been decidedly intellectual,
but the period from 1900 to 1918 saw a reaction against this
intellectualism. Kerschensteiner had successfully shown the way
to a child-centred theory of education and many reformers returned
to the precepts of Froebel and Pestalozzi, namely that the child
should direct his energies into creative activity. The years after
1918 were characterised by a genuine desire for reform and attempts
were made to infuse a spirit of democracy into the education system.
The Weimar Constitution contained a long section on education and
it was hoped to base upon it a general law for the whole country.
The Reich, province and local community were responsible for the
education of all youth. All teachers were to receive a university
education and the freedom to teach the arts and sciences was
guaranteed by the state. These points are still valid today. )
The criteria for entry to the secondary school should be ability
and aptitude, not wealth or religion and the province should give
financial assistance to children from working-class homes who had

the necessary ability for a Gymnasium or Mittelschule education.

It was in these years that the idea of the Einheitsschule

1) Franz Hilker: Die Reformpddagogik der zwanziger Jahre: in

Bildung und Erziehung: October 1966: p. 35h.
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flourished., ) Although not specifically mentioned in the educational

clauses of the Constitution, the spirit of this school was written
into the system. 2) Its aim was to allow every capable young person
access to all forms of higher education, regardless of his social
.status or economic background. The Einheitsschule was to have a
lower level, or common basic school, for the first six years,
followed by a differentiated upper level to the age of eighteen.

By allowing pupils of varying social backgrounds and different
abilities to mix together as far as possible in lessons and in play,
it was hoped to break down the éocial barriers which existed in the
normal tripartite systems Many reformers saw in the Einheitsschule
the answer to ail social and educatiohal problems. Fritz Karsen,
whose contribution to the Zweiter Bildungsweg will be discussed in
the next section, considered it to be the "Schule der werdenden
Gesellschaft" 3) and péﬁuaded the authorities to build an
Einheitsschule in Berlin-~Neukdlln. Although building was begun,

financial difficulties in the first instance, and then the Nazi's

1) ILiterally '"unified school': similar in concept to our

comprehensive school, it did, in effect, take children from

their first day at school.

2) See Article 146: "The public school system is to be built up
organically. The middle and higher school systems are built on
to a basic school which is common to all. Decisive factors for
this structure are: 1) the variety of professions found in life:
2) acceptance into a particular school is dependent upon the child's
gifts and inclinations, not upon economic or social position or

religious confession.'
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1)

rejection of an 'Einheits- und Gemeinschaftsschule' prevented

its completion.

As we have seen, the climate was at " its most favourable for
the introduction of new ideas in the early twenties. This was the
time when Richert introduced his liberal and enlightened Guiding
Principles for the Grundschule and Volksschuloberstufe. He attempted
to break down the rigidity of the curriculum and wanted imaginative,
creative activity on the part of the pupil. The emotions were to
be given much freer rein, emphasis was placed upon the development
of the individual's personality and education was to be meaningful.
Arbeitsunterricht and Gesamtunterrichtagere concepts in the forefront
of the writings of the educational reformefs of the time. The
twenties were the years when interest in youth movements began to

gather momentum and the underlying principle of the whole period

was freedom,

The democratic wave which passed over Germany did not, however,
last long. Inflation, rising unemployment and resentment at the
terms of the Treaty of Versailles all took their toll and contributed
to the change of mood. Political unrest, propaganda directed at
the overthrow of the Weimar Republic, engendered the now famous slogans

of the "stab in the back" and the '"November criminals". The

1) Gerd Radde: Auf den Spuren Fritz Karsens: in Festschrift fir

Fritz Karsen: Berlin 1966: p. 8.

2) Activity methods and the integration of subjects.
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Imperial School lLaw which had been promised never materialised and
the school became the centre of political wrangles. And always
ready to oppose any reform of the tripartite system were the

Gymnasien and universities.

Nevertheless the VWeimar period was one of high thought and
endeavour. The ground was prepared, the seeds were sown for the
future and although the land would apparently lie fallow for many
years to come, the dormant seeds would eventually burst into life
a generation or so later, The first clear contributions to the
human aspects of vocational life stem from the twenties. The
modern Berufsschule, seen by Rohrs as the synthesis of philosophical,
cultural and neo-humanistic ideas and ideals, was founded. R
Genuine attempts were made to humanise the vocational world, and
work in its many forms became a centre of interest for medicine,
sociology, psychology and education. 2) Here, too, we find initial
research into the problems of boredom and monotony, fatigue,
industrial accidents and milieu. In such an enterprising and
enlightened atmosphere, it is hardly surprising, then, to find the

first halting steps being taken to enable gifted Volksschule pupils

to attain university entrance. The stimuli for these projects

1) Rohrs: op. cit. p. 3.

2) ibid. p. 5



which took nloce in Ravaria, "iirttewmberg, /iltona (Iamburg) and
Berlin-Neukdlln, were in the main social and political ratiaer than
4 A
1)

educational, and each one stressed the word "workers.," Iet us

now consider these couvrses and their contribution to the Zueiter

Bildungsuveg.

1) Helmut Delser: Zweiter Bildungsweg: Verlag Julius 3Beltz:

Yeinheim 1965: 1. 31.



B. Initial steps towards a Zveiter Bilcurzsveg

grbeiﬁer:ﬁber532§§kurse in Daveria

The schene ov'es ruch to the ideas formulated by Lloys Tischer

1

in a manuscrint of June 1010 entitled "iher Arbeiter-ibergangslkurce

1)

an den baryrischen Hochschulen,! It ¢iscussed how the university

4

could be eitended and adanted to helwn worlkers wno had a

L 2

ttended the
Volksschule and who had comnleted their apprenticeshins. TMischer
stressed that talent latent in the masses should be harnessed for

the cormon good and considered that the setting up of trese courses

would go a long way to achicving this end.

It was intended that twenty-five workers over the ece of
tventy should attend a one-and-a-half year course under the ac5is
of Munich University. They were to undergo full-time tuition fex
three to four hours daily and elso spend a similar lenzth of tinoe
on homework. Their wages were to be paid by the university.
Unfortunately we lack more precise details as regjards subjects to
be studied, but from the fact that Latin was to have becn the orly
foreign language taught, we may deduce that the number of subjects
was to be strictly limited. The Bavarien Parliament eventually
began discussing these provosals in 1922 but deferred then

indefinitely for financial recsons.

1) "On workers' courses at Bavarian universitics." Seec Belser:

op. cit. pp. 32-3k4.
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Umschulungskursus in Wirttemberg

In 1919 the Wiirttemberg Ministry for Church and School Affairs
put into effept plans which it had been working on for three years
to help talented pupils whose families could not afford to pay for
their education. The course was to lead to Abitur. The opportunity
was given to male students between the ages of seventeen and twenty-
one and in the first instance fifty apﬁlicants were asked to put
forward their names for consideration. Only twenty-six did so and
seven of these were rejected as being unsuitable. The remaining
nineteen began their studies on 31st August 1919 and in the first
year five dropped out. The course lasted three-and-a-half years
and only seven of the fourteen who took the examination passed. »
The low pass rate was not encouraging, especially as the Hinistry
had borne all the costs and had even provided teachers who were
specially chosen for the task. Belser considers the main reason
for the lack of success to be the fact that all candidates were accepted,
that no careful selection was carried out before acceptance. As
we shall see later, this question of selection is regarded by
advocates of the Zweiter Bildungsweg today to be of vital importance.
The experiment was not continued, the reason given being the

deteriorating financial situation. Belser does not wholly accept

1) See Belser: op. cif. pp. 31-32.
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this argument and sees it as an excuse rather than as a valid
reason, He points out that in the same years the workers' courses
in Berlin-Neukdlln actually began, proved popular and were able to

~continue.

" Arbeiter-Abiturientenkurse in Altona

At the end of 1923 a plan was put forward to help talented
workers reach the standard of Hochschulreife. The architect of this
course was Senator Kirch who ensured that there were ample funds
available for the participants from the city coffers and from
private donations. The final number of selected applicants was
thirtj—four, including two women, and they began their studies in
two separate classes on 14th January 1924 at the Gewerbeschule. "
‘The student was not overburdened in the beginning and two hours'
tuition was given daily from Honday to Friday. During this time
he continued to work full-time. In Autumn 1924 this amount was doubled
and a further selection of the students was made. This was deemed
necessary first because of insufficient selection procedures
before the course began and secondly because the students now had
to exchange full-time for part-time employment: and this brought

financial stresses in its wake. From January 1928 they had to

give up all employment and the number of hours of tuition was

1) See Belser: op. cit. pp. 35-37.
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increased to twenty-nine, The authorities supported the experiment
by giving grants to assist the students when they had to_give'up their
jobs and by allowing the classes free use of rooms, first at the
Gewerbeschule ana later at the Reformgymnasium. Rooms were put at
their disposal for private study at the Altona Huseum and a small

library was made available to them.

As the timetable was limited, no Religious Instruction, Drawing
or Sport were taught. In contrast with similar courses at Berlin-

Neukolln, Mathematics and the natural sciences were stressed, as can

1)

be seen from the following table. German was not given much emphasis.
Maths Hist.
Ger. Eng. Fr. Nat. Sci. Geog. Total

la. Jan. 1924 to Michaelmas 1924

- 1
b. Jan. 1924 to Easter 1925 2k 2 2 0
2a. Mich. 1924 to Easter 1927 2 L y 8 5 20
b. Easter 1925 3 6 19
3a, Faster 1927 to Dec. 1927 2 5 6 9 5 2k
b. Easter 1927 to Mich.1927 3 5 10 25
ha, Jan. 1928 to end 2 6 5 12 5 29
b. Mich. 1927 to end 5 12 29

1) Photostat from Neues Altona 1919-1929: Zehn Jahre Aufbau einer
deutschen GroBRstadt: Paul Hoffmann: Jena 1929: p. 141,
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After almost five years' study the Reifepriifung took place in
November 1928, Of the original thirty-four who began the course,
twenty-two dropped out, mainly for financial reasons. Eleven of

the remaining twelve candidates passed, four with the mark of 'Good.'

It had been originally intended that the successful students
should return to their former spheres of work, though now with
access to higher positions. It was felt that the working classes
would be culturally enriched and strengthened, and by their example
" the students would encourage others to follow in their footsteps.

In this way the course would have succeeded in a social and political
sense, in that class barriers would have been broken down. » It

was somewhat unexpected, however, when seven of the eleven successful
candidates took up law studies, Thus for the first time it was
realised tﬁat students would not necessarily return to their former
employment. Today it is accepted that young men and women following
the Zweiter Bildungsweg will change their minds as regards their
careers during the course. The opening up of the world of learning
to them, the new and varied stiﬁuli they encounter and the new

interests they develop, all contribute to this change of mind.

1) Hoffmann: op. cit. p. 272
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Arbeiter-Abiturientenkurse in Berlin-Neukdlln

Strong political motives provided the original impetus for these
courses in Neukolln which were undoubtedly the most successful of the
twenties. In 1919 Fritz Karsen, together with twenty—threé other
like-minded Republican reformers, formed the League of Radical
School Reformers. ) Its aim was the reform of the existing school
organisation and.the creation of a system in which every citizen

would have the opportunity to develop his talents to the full. 2)

In 1921 Karsen was given the chance to realise his aims when
he was appointed headmaster of the Kaiser-Friedrich-Realgymnasium
in Neukolln, Here he created a school complex which included not

only the original Gymnasium, but also an Aufbauschule 3) a Volksschule,

L)

a Deutsche Oberschule, a Studienseminar fir Referendare 5) and

6)

finally the workers' courses.

1) Bund entschiedener Schulreformer.
2) Radde: op. cit. p. 27,

3) Extension classes usually held at the Volksschule to enable

students to enter a Gymnasium course.

4) School having a nine-year course whose basic subjects were German
language, literature and history, combined with general History,

Geography, two foreign languages and Philosophy.

5) Intending Gymnasium teachers have to attend a Studienseminar for

two years during their first appointment.

6) Radde: op. cit. p. 26
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Karsen himself states that the main purpose of the course vas
originally to ensure the future of the Republican Party and the
State by educating young workers in the spirit of the Constitution
and in the thought and aims of the Republic. ) He quickly adds,
however, that the course's s