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ABSTRACT 

The T e a c h i n g o f H i s t o r y and Slow L e a r n d n g P u p i l s aged 11-14-

Mrs. I r e n e W i l s o n 

T h i s t h e s i s i s c o n c e r n e d w i t h h i s t o r y and s l o w l e a r n i n g 

p u p i l s i n t h e f i r s t t h r e e y e a r s o f s e c o n d a r y e d u c a t i o n . I t 

can be seen as c o m p r i s i n g t h r e e s e p a r a t e b u t i n t e r - r e l a t e d 

e l e m e n t s and b e g i n s ( C h a p t e r l ) w i t h a r e v i e w o f t h e l i t e r a ­

t u r e and r e s e a r c h f i n d i n g s r e l a t i n g t o t h e t e a c h i n g o f slow 

l e a r n e r s as w e l l as t o t h e f a c t o r s c o n c e r n i n g h i s t o r i c a l 

t h i n k i n g . T h i s f i r s t e l e m e n t t h e n p r o c e e d s t o d i s c u s s t h e 

p r o b l e m o f d e f i n i t i o n o f t h e s e p u p i l s , s i n c e t h i s i s s u b j e c t 

t o w i d e i n t e r p r e t a t i o n and t h e r e f o r e needs c o n s i d e r a t i o n 

( C h a p t e r 2 ) . 

The second m a j o r a s p e c t ( C h a p t e r 3) r e v o l v e s a r o u n d t h e 

q u e s t i o n n a i r e s d i s t r i b u t e d t o t h e Heads o f H i s t o r y D e p a r t m e n t s 

o f e i g h t y - t h r e e s e c o n d a r y s c h o o l s . The t h i r t y - t h r e e r e t u r n s 

f r o m t h i s , d e a l i n g w i t h t h e p r o v i s i o n , p o t e n t i a l and p r o b l e m s 

t h a t t h e s l o w l e a r n i n g c h i l d e n c o u n t e r s i n l e a r n i n g h i s t o r y , 

a r e t h e n s u b j e c t e d t o d e t a i l e d a n a l y s i s . 

The t h i r d e l e m e n t c o m p r i s e s two components ( C h a p t e r s 4-

and 5 ) . The f i r s t i s - t h e e x p e r i m e n t a l / e m p i r i c a l w o r k , i . e . 

t h e a d m i n i s t r a t i o n o f a s e r i e s , o f t e s t s t o l e s s a b l e p u p i l s 

i n a D u r h a m.comprehensive s c h o o l . These t e s t s i n c l u d e i t e m s 

d e a l i n g w i t h s e q u e n c i n g , v o c a b u l a r y , use o f e v i d e n c e , number 

o r d e r and h a n d l i n g h i s t o r i c a l o b j e c t s . F i n a l l y , t h e t h e s i s 

c o n c l u d e s by p u t t i n g f o r w a r d a recommended s y l l a b u s w h i c h 

a d o p t s a p r a c t i c a l s k i l l s - b a s e d a p p r o a c h f o r t e a c h i n g h i s t o r y 

t o s l o w l e a r n i n g p u p i l s i n y e a r s one t o t h r e e a t s e c o n d a r y 

s c h o o l l e v e l . . - T h i s i n t u r n i s s u b j e c t e d t o f i n a l c o n s i d e r a ­

t i o n and c r i t i c a l a n a l y s i s . 



11 

CONTENTS 

Page 

A b s t r a c t 

A c k n o w l e d g e m e n t s 

S t a t e m e n t o f C o p y r i g h t 

IV 

V 

I n t r o d u c t i o n 

Chapter One History and the Slow Learner - 3 
The Literature 

( a ) Review o f t h e l i t e r a t u r e 3 

( b ) Review o f p u b l i s h e d m a t e r i a l s 10 
used t o t e a c h h i s t o r y t o s l o w 
1 e a r n e r s 

( c ) H i s t o r y and h i s t o r i c a l t h i n k i n g 4-1 

Chapter Two P r o b l e m s o f Definition 63 

( a ) D e f i n i t i o n o f a s l o w l e a r n i n g 63 
p u p i l 

( b ) C h a r a c t e r i s t i c s o f slow l e a r n e r s 67 
as o b s e r v e d by p r a c t i s i n g 
t e a c h e r s 

( c ) O r g a n i s a t i o n a l p r o v i s i o n f o r t h e 73 
s l o w l e a r n e r i n s c h o o l s 

( d ) The s l o w l e a r n e r and mixe d a b i l i t y 76 
t e a c h i n g 

Chapter Three The Present Study - A Questionnaire 8-4 
Approach 

( a ) The f i n d i n g s o f t h e s u r v e y - 85 
i d e n t i f i c a t i o n ' o f t h e l e s s a b l e 

(b.) G e n e r a l , l e a r n i n g p r o b l e m s n o t i c e d 87 
i n h i s t o r y l e s s o n s 

(c.) C h a r a c t e r i s t i c s o f h i s t o r y w h i c h 97 
cause p r o b l e m s f o r t h e l e s s a b l e 



i l l 

( d ) T e a c h i n g s t r a t e g i e s employed 
w i t h s l o w l e a r n i n g p u p i l s i n 
h i s t o r y 

( e ) I n d i v i d u a l t e a c h e r s ' comments 
r e g a r d i n g a p p r o a c h e s t o t e a c h ­
i n g h i s t o r y t o s l o w l e a r n i n g 
p u p i l s 

Page 

105 

113 

Chapter Four Slow Learners' Awareness of the Past l l 6 

116 

125 

150 

( a ) T e s t i n g p r o c e d u r e s used 

( b ) T e s t r e s u l t s 

( c ) C o n c l u s i o n s 

Chapter Five : A S u g g e s t e d Framework 

( a ) P r o b l e m s t o c o n s i d e r when des­
i g n i n g a h i s t o r y s y l l a b u s f o r 
l e s s a b l e p u p i l s 

( b ) A s y l l a b u s f o r Years 1-3 secon­
d a r y s c h o o l l e s s a b l e , u s i n g a 
s k i l l s - b a s e d p r a c t i c a l a p p r o a c h 
( G e n e r a l comments) 

( c ) The s y l l a b u s 

155 

155 

161 

164 

( d ) C o n c l u s i o n s - T e s t i n g p r o c e d u r e s 181 
u s e d : Years 1-3 l e s s a b l e 

B i b l i o g r a p h y 

A p p e n d i c e s 

186 

202 

--ooOoo-



I V 

Acknowledgements 

I w o u l d l i k e t o a c k n o w l e d g e t h e h e l p s u p p l i e d by t h e 

v a r i o u s s c h o o l s w h i c h have k i n d l y g i v e n a s s i s t a n c e and 

i n f o r m a t i o n d u r i n g t h e c o u r s e o f t h i s r e s e a r c h . P a r t ­

i c u l a r l y t h e h e l p g i v e n by my c o l l e a g u e s i n t h e Lower 

S c h o o l a t B i s h o p H a r r i n g t o n , B i s h o p A u c k l a n d ; e s p e c i a l l y 

M i s s B. S c o t t and Mr. N. D a v i s o n , w i t h o u t whose a s s i s t a n c e 

t h i s t h e s i s w o u l d n o t have been w r i t t e n . My t h a n k s a l s o 

t o Dr. J . West f o r k i n d l y g i v i n g me p e r m i s s i o n t o use h i s 

t e s t s d u r i n g t h e c o u r s e o f my w o r k . I w o u l d a l s o l i k e 

t o a c k n o w l e d g e t h e h e l p g i v e n by my t u t o r , Mr. M.R. F r e n c h 

and f o r h i s p a t i e n c e and u n d e r s t a n d i n g d u r i n g t h e c o m p i l ­

a t i o n o f t h i s r e s e a r c h . 



The c o p y r i g h t of this thesis rests with 

the author. No quotation from it should 

be published without her prior written 

consent and information derived from it 

should be acknowledged. 



INTRODUCTION 

T h i s r e s e a r c h was i n i t i a t e d by t h e o b s e r v a t i o n t h a t 
f o r p r a c t i s i n g te.achers t h e r e a p p e a r e d t o be l i t t l e know­
l e d g e , p r a c t i c a l a d v i c e o r d e t a i l e d r e s e a r c h i n t o t h e 
p r o b l e m o f t h e l e s s a b l e p u p i l and h i s t o r y . When f a c e d 
w i t h t e a c h i n g h i s t o r y t o t h e s e p u p i l s , many p r o b l e m s and 
q u e s t i o n s began t o emerge, y e t t h e r e a p p e a r t o be few 
documented a n s w e r s . 

I f we s u b s c r i b e t o t h e v i e w s o f Her M a j e s t y ' s I n s p e c ­

tora t e ' ' " t h a t a c h i l d can be h e l p e d t o g a i n a g r e a t e r 

a w areness o f t h e p r e s e n t f r o m l o o k i n g a t e v e n t s w h i c h have 

o c c u r r e d i n t h e p a s t , t h e n i t f o l l o w s t h a t t h e s t u d y o f 

h i s t o r y i s I m p o r t a n t t o a l l c h i l d r e n , r e g a r d l e s s o f a b i l i t y . 

Y e t t h e a r g u m e n t a g a i n s t t e a c h i n g t h e s u b j e c t t o l e s s a b l e 

p u p i l s , because o f i t s h i g h l e v e l s k i l l s , c o n c e p t s and 
2 

l i t e r a c y , has been p u t f o r w a r d by some h i s t o r i a n s . S e v e r a l 

t e a c h e r s who c o m p l e t e d t h e q u e s t i o n n a i r e ( C h a p t e r 3) a l s o 

see h i s t o r y as i r r e l e v a n t o r a w a s t e o f t i m e f o r t h e s e p u p i l s 

and have p r e f e r r e d t o c o n c e n t r a t e on t e a c h i n g b a s i c s k i l l s 

i n i s o l a t i o n . 

T h i s r e s e a r c h , however, a l s o shows many examples o f 

t h e s u c c e s s t h a t l e s s a b l e p u p i l s a r e c a p a b l e o f a c h i e v i n g , 

f o r i n s t a n c e ' , an awareness o f t h e p a s t , o f b e n e f i t t i n g f r o m , 

and above a l l , enjoying h i s t o r y . I n c o n s i d e r i n g t h e p r o b l e m s 

o f t e a c h i n g , h i s t o r y t o t h e s e p u p i l s , and t h e r e a r e many, i t 

i s n e v e r t h e l e s s v i t a l n o t t o u n d e r e s t i m a t e t h e potential o f 

b o t h t h e sub.j e c t . and o f t h e p u p i l s t h e m s e l v e s . 



The a u t h o r has had s i x y e a r s ' d i r e c t p e r s o n a l e x p e r ­

i e n c e o f t e a c h i n g h i s t o r y t o l e s s a b l e p u p i l s , and t h e s e 

w i l l s e r v e (as- o u t l i n e d i n C h a p t e r s 4- and 5 ) , t o s u b s t a n ­

t i a t e t h e above i s s u e s . For i n s t a n c e , i n answer t o t h e 

q u e s t i o n , "What i s h i s t o r y ? " , two second y e a r l e s s a b l e 

c h i l d r e n r e p l i e d : 

"The learnin g about the past and understanding 
people," 

(Vicki - 13 years 4 months) 

"History is about finding out about difrent 
ages of lifes." (sic) 

(Mandy - 13 years) 

These-examples a r e n o t u n i q u e , and w h i l e t h e r e can be 

g r e a t d i f f i c u l t i e s w i t h t h e c o m b i n a t i o n o f h i s t o r y and l e s s 

a b l e , n e v e r t h e l e s s , t h e t h e s i s r e f l e c t s an e l e m e n t o f 

o p t i m i s m some t e a c h e r s f e e l t o w a r d s t h e s u b j e c t , w h i c h t h e y 

t h i n k can be use d as an a i d t o t h e p e r s o n a l d e v e l o p m e n t o f 

t h e i r p u p i l s . 

1 Department of Education and Science, "History in the 
Primary and Secondary Years" ,. Her Majesty's Stationery 
Office, (19 85). 

2 V. Mclver (ed.)., "Teaching history to slow learning 
children in secondary schools" D.E.S. Northern Ireland, 
(1982). 



CHAPTER ONE 

HISTORY AN-D .THE -SLOW. L-EARN-ER - THE LIT-ERATURE 

( a ) Review o f t h e l i t e r a t u r e 

U n t i l t h e p a s t f i v e y e a r s m a t e r i a l c o n c e r n i n g s l o w 

l e a r n e r s and t h e t e a c h i n g o f h i s t o r y has, as E v e l y n Cowie 

o b s e r v e d , been ' t h i n on t h e ground'."'" Her remark i s un­

d o u b t e d l y t r u e b u t , w i t h i n t h e p a s t few y e a r s hoxvever, an 

i n c r e a s i n g amount o f m a t e r i a l has i n f a c t "been p u b l i s h e d . 

The f o l l o v j i n g i s i n t e n d e d as a s u r v e y o f i n f o r m a t i o n and 

p u b l i c a t i o n s i n c o r p o r a t i n g a s p e c t s o f t e a c h i n g h i s t o r y t o 

t h e s l o w l e a r n i n g c h i l d . 

One o f t h e most i n t e r e s t i n g p u b l i c a t i o n s has been 
2 

w r i t t e n by G.F. Gold o f t h e H i s t o r y D e p a r t m e n t o f 

J o r d a n h i l l C o l l e g e , Glasgow. H i s r e m i t was t o p r e p a r e a 

b i b l i o g r a p h y on t h e s u b j e c t , i d e n t i f y i n g some s p e c i f i c 

l e a r n i n g d i f f i c u l t i e s l i k e l y t o be e n c o u n t e r e d by slow 

l e a r n i n g p u p i l s , b u t more s p e c i f i c a l l y t o p r e p a r e a con­

t r i b u t i o n f o r t h e p r e - s e r v i c e c o u r s e s f o r g r a d u a t e s t r a i n i n g 

as h i s t o r y t e a c h e r s . The r e s u l t o f h i s work i s a compre­

h e n s i v e b a l a n c e between t h e t h e o r y and p r a c t i c e o f t e a c h i n g 

h i s t o r y t o p u p i l s w i t h l e a r n i n g d i f f i c u l t i e s . 
3 

A b o o k l e t e d i t e d by V. M c l v e r i s a l s o a c o m p r e h e n s i v e 

c o m p i l a t i o n o f work r e l a t i n g t o t h e t e a c h i n g o f h i s t o r y t o 

s l o w l e a r n e r s , t h i s t i m e i n I r i s h s c h o o l s . I t n o t o n l y 

i d e n t i f i e s t h e p r o b l e m s b u t g i v e s p r a c t i c a l a d v i c e f r o m 

p r a c t i s i n g t e a c h e r s and i s c o n c e r n e d w i t h a p p r o a c h e s t o t h e 

l e s s a b l e and v a r i o u s t e a c h i n * ^ methods w h i c h can be used. 



The v a r i o u s u n i v e r s i t i e s , i n d i v i d u a l s and s c h o o l s 

c o n t a c t e d d u r i n g t h i s r e s e a r c h have p r o d u c e d some i n f o r m ­

a t i o n on t h e s u b j e c t . However, t h e i m p r e s s i o n g a i n e d i n 

E n g l a n d a t l e a s t , i s t h a t t h e r e has been no s y s t e m a t i c 

r e s e a r c h p r e v i o u s l y c a r r i e d o u t . As K. H o d g k i n s o n 

comments: 

" I t looks as though you have put your finger 
on a very sensitive spot in the area of history 
teaching. My own limited experience confirms 
your unease about the extent of research, of 
thinking, or even of appropriate teaching".^ 

H i s p a m p h l e t on t h e s u b j e c t , however, i s one o f t h e few 

p u b l i c a t i o n s o f i t s k i n d and i n i t s s m a l l number o f pages 

c o v e r s many v a l i d p o i n t s , f r o m t h e c h a r a c t e r i s t i c s o f t h e 

s l o x j l e a r n e r t o c o n s t r u c t i o n o f a s y l l a b u s . ' ' 

A n o t h e r s o u r c e o f i n f o r m a t i o n on t h e s u b j e c t was t h e 

R e p o r t o f t h e H i s t o r i c a l A s s o c i a t i o n C o n f e r e n c e i n 1978 

w h i c h was a t t e n d e d by some t h i r t y b r a n c h members, who 

r a i s e d t h e q u e s t i o n o f t h e d e v e l o p m e n t o f h i s t o r i c a l s k i l l s 

i n l e s s a b l e p u p i l s . T h i s a p p e a r e d t o h i g h l i g h t t h r e e 

m a j o r p r o b l e m s : l a n g u a g e ; t h e p r o b l e m o f t h i n k i n g and con­

c e p t u a l l e v e l s , and f i n a l l y , m o t i v a t i o n . One s u g g e s t e d 

s o l u t i o n was t o b u i l d on t h e k n o w l e d g e o f t h i n g s and p e o p l e 

t h a t t h e l e s s a b l e p o s s e s s e d . A n o t h e r s u g g e s t i o n was t h e 

use o f o r a l t e c h n i q u e s and t h e p a r t t h a t o r a l e v i d e n c e 

c o u l d p l a y i n t e a c h i n g h i s t o r y t o t h e l e s s able.° 

L.O. Ward r e m a r k s t h a t few h i s t o r i a n s have t h e know­

l e d g e o r e x p e r i e n c e o f s l o w l e a r n e r s t o e n a b l e them t o 

a n a l y s e what m i g h t h e l p t h e s e c h i l d r e n i n h i s t o r y . One 

b a s i c p r o b l e m he comments upon i s t h e a l m o s t t o t a l l a c k o f 



s e p a r a t e c o n s i d e r a t i o n o f t h e p a r t t h a t h i s t o r y can p l a y 
7 

i n t h e e d u c a t i o n o f t h e l e s s a b l e . 

A.H. F r e r i c h s adds t h a t t h e c o m p l a i n t a g a i n s t h i s t o r y 

i s n o t w i t h t h e d i s c i p l i n e i t s e l f , b u t t h e way i t i s t a u g h t 

and w r i t t e n f o r s l o w l e a r n i n g c h i l d r e n . T h i s comment t e n d s 

t o be r e i n f o r c e d by some o f t h e answers c o n t a i n e d i n t h e 

q u e s t i o n n a i r e s r e c e i v e d d u r i n g t h e c o u r s e o f t h i s r e s e a r c h , 

when some p r a c t i s i n g t e a c h e r s s u g g e s t e d t h a t i t i s t h e 

methods w h i c h a r e i m p o r t a n t i n t e a c h i n g h i s t o r y t o t h e l e s s 

a b l e , n o t n e c e s s a r i l y t h e c o n t e n t . F r e r i c h s a d v i s e s t h e 

' c o n t e m p o r i z i n g ' o f h i s t o r y so t h a t p u p i l s can l e a r n a b o u t 

t h e p a s t t h r o u g h t h e p r e s e n t , and p e r h a p s be h e l p e d t o 

r e a c h an u n d e r s t a n d i n g o f c o n t e m p o r a r y p r o b l e m s and t h e i r 
. . 8 

o n g i n s . 
Q 

John H u l l r e m a r k s t h a t r e c e n t t h i n k i n g a b o u t t e a c h i n g 

h i s t o r y t o s e c o n d a r y p u p i l s has s t r e s s e d n o t o n l y t h a t 

h i s t o r y s h o u l d o f f e r s o m e t h i n g t o a l l p u p i l s b u t t h a t i t 

i s e s p e c i a l l y v a l u a b l e t o t h e a d o l e s c e n t i n h i s or h e r 

d e v e l o p m e n t . He a l s o r e f e r s t o t h e R e p o r t o f Her M a j e s t y ' s 

I n s p e c t o r a t e w h i c h s t r e s s e s t h e s k i l l s a p u p i l s h o u l d have 

m a s t e r e d t h r o u g h t h e c u r r i c u l u m . F or example, h e l p i n g t h e 

p u p i l t o s e t down c l e a r l y what he wants t o e x p r e s s ; t o 

w r i t e s i m p l e d e s c r i p t i v e r e p o r t s ; t o h e l p h i s c a p a c i t y f o r 

r e a s o n i n g and j u d g e m e n t . To h e l p t o i n c r e a s e t h e c h i l d ' s 

a b i l i t y t o r e c o g n i z e q u e s t i o n s and t o f o r m u l a t e a n s w e r s , 

and p a r t i c u l a r l y h i s t o r y ' s s p e c i a l s t r e s s on t h e n a t u r e o f 

e v i d e n c e and t h e dange r o f b i a s , w i l l h e l p t o p r e p a r e a l l 

p u p i l s f o r t h e o u t s i d e w o r l d . The v e r y i m p o r t a n t s u g g e s t i o n 



made by t h e I n s p e c t o r a t e i s t h a t a l l c h i l d r e n , r e g a r d l e s s 

o f a b i l i t y , need t o have c o n t a c t w i t h d i f f e r i n g 'areas o f 
, 10 e x p e r i e n c e ' . 

M.D. W i l s o n r e f e r s t o t h e p r o b l e m s l o w l e a r n e r s 

e n c o u n t e r i n t h e i r f a i l u r e t o m a s t e r t h e use o f l a n g u a g e , 

and t h e r e f o r e c o m m u n i c a t i o n . T h i s has e x t r e m e l y s e r i o u s 

i m p l i c a t i o n s i n t h e t e a c h i n g o f h i s t o r y w h i c h r e l i e s t o a 

g r e a t e x t e n t on t h e s k i l l s o f r e a d i n g and w r i t i n g . He 

s u g g e s t s v a r i o u s methods w h i c h can be used t o h e l p t h e 

s l o w l e a r n e r t o a c q u i r e g r e a t e r m a s t e r y o f r e a d i n g and 

w r i t i n g s k i l l s , f o r example, u s i n g a few key c o n c e p t s t o 

p r o v i d e t h e c o r e o f a s t o r y o r n a r r a t i v e . The r e p e t i t i o n 

o f k e y w o r d s , and t h e t e x t l i n k e d t o v i s u a l s t i m u l i i f 

p o s s i b l e , w i l l a l s o a s s i s t i n a c q u i r i n g l i t e r a r y s k i l l s . 

D i s c u s s i o n and d e f i n i t i o n o f d i f f i c u l t o r u n f a m i l i a r words 

o r c o n c e p t s i n t h e passage w i t h t h e p u p i l s as t h e xjork 

p r o g r e s s e s w i l l o b v i o u s l y l e a d t o g r e a t e r u n d e r s t a n d i n g by 

t h e c h i l d r e n , p a r t i c u l a r l y i f i t i s reinforced."'"''" 

I n a l a t e r a r t i c l e M.D. W i l s o n r e m a r k e d t h a t t h e way 

ahead i n t h e t e a c h i n g o f h i s t o r y t o t h e l e s s a b l e i n v o l v e s : 

"(a) serious consideration and greater under­
standing of attitudes, interests and motivation 
of slow learners. A greater knowledge of subject 
teachers of the causes and nature of specific 
learning difficulties ? the planning of aims and 
specific lesson objectives v/hich take into account 
individual learning problems; greater liaison and 
shared expertise between the remedial and subject 
departments ... the publication of suitable cur-
ricular materials vjhich are able to translate 
the benefits of the New History (using the skills/ 
evidence approach) into the language that slow 
learners can understand."^2 



J.S. H a g e r t y and M. H i l l c o n t r i b u t e t o t h e d e b a t e by 

d e s c r i b i n g some "work c a r r i e d o u t a t E a s t f i e l d Secondary 

S c h o o l , B r i g h o u s e . They re m a r k t h a t : 

"A history teacher should concentrate on the 
child absorb in g information or practising a 
skill easily and v/ith en j o y s e n t . "13 

The main r e s o u r c e s t h e y used w i t h t h e i r p u p i l s were work­

s h e e t s i n w h i c h s i m p l i c i t y o f l a y o u t and l a n g u a g e i s 

e s s e n t i a l , l i n k e d t o t h e s e were i n f o r m a t i o n s h e e t s . The 

s y n c h r o f a x o r ' t a l k i n g page' has a l s o p r o v e d e f f e c t i v e 

w i t h t h e l e s s a b l e , and t h e l a n g u a g e m a s t e r can a l s o be 

used w i t h a s e t o f l a n g u a g e c a r d s t o accompany w o r k s h e e t s , 

i n f o r m a t i o n s h e e t s and s y n c h r o f a x s h e e t s . P i c t u r e s , p h o t o ­

g r a p h s and o t h e r v i s u a l a i d s such as c r o s s w o r d s , j i g s a w s 

and c a r t o o n s a l s o h e l p t o p r o m o t e i n t e r e s t , m o t i v a t i o n , 

c o n c e n t r a t i o n and a s s i s t l e a r n i n g w i t h t h e l e s s a b l e i n 

h i s t o r y . 

An a r t i c l e by Ken Bore o f K e l v i n H a l l S e n i o r H i g h 

S c h o o l , H u l l a l s o makes some i n t e r e s t i n g p o i n t s . For 

i n s t a n c e , t h e f a c t t h a t x j h i l e a c h i l d may e x p e r i e n c e d i f ­

f i c u l t y and have been l a b e l l e d v i a t e s t s i n m a t h e m a t i c s 

and E n g l i s h as 'slo w l e a r n i n g ' , he o r she may n o t a u t o ­

m a t i c a l l y e x p e r i e n c e d i f f i c u l t y i n h i s t o r y . One Q u e s t i o n 

s p e c i f i c a l l y m e n t i o n e d i n t h e a r t i c l e was: "How does t h e 

t e a c h e r e s t a b l i s h what p u p i l s o f 'below a v e r a g e a t t a i n m e n t ' 

want and need"? V a r i o u s c l a s s r o o m s t r a t e g i e s were p u t 

forward t o make h i s t o r y more p u r p o s e f u l t h a n t i m e - f i l l i n g . 

F o r e x ample, t h e o r a l t r a d i t i o n - t h e use o f t h e o r a l 

t r a n s m i s s i o n o f l e a r n i n g as w e l l as t h e use o f a u t o b i o g r a p h y 



and f i c t i o n . Much o f human h i s t o r y , myths and f o l k l o r e , 

t h e n n o v e l s and t e l e v i s i o n 'soap o p e r a s ' have e x p r e s s e d 

t h e a t t i t u d e s and e t h i c s o f t h e s o c i e t y i n v/hich t h e y 

l i v e . 

Roy H a l l a m , w r i t i n g f r o m Y o r k , e x p l a i n e d t h a t he had 

wo r k e d w i t h a g r o u p o f t e n t o e l e v e n y e a r o l d boys w i t h 

v e r y l o w r e a d i n g ages i n t h e summer o f 1983. He used 

L. H o l t ' s book 'Robin Hood' as a h i s t o r i c a l s o u r c e . He 

r e m a r k e d t h a t t h e boys seemed t o d e r i v e g r e a t b e n e f i t 

f r o m m a k i n g and e n a c t i n g a p l a y on Robin Hood - s o c i a l , 

p e r s o n a l and e x p r e s s i v e , b u t he was u n d e c i d e d a b o u t cog­

n i t i v e r e s u l t s . One boy a p p a r e n t l y had a d e q u a t e c o n c e p t s 

o f 'monk', ' k n i g h t ' and 'abbey' a t t h e end o f t h e s e r i e s 

o f l e s s o n s , b u t t h e o t h e r s were n o t t o o c e r t a i n i n an 

i n t e r v i e w s i t u a t i o n . He asked t h e q u e s t i o n - " I s t h i s 

t h e way f o r w a r d - t h a t i s h i s t o r y as a means o f e x p r e s s i o n 

- b u t u n t i l what age?""""^ 

The S c h o o l s C o u n c i l a d v i s e d i n J a n u a r y 1983 t h a t 

w h i l e a few p r o j e c t s have been r e v i s e d t o i n c l u d e t h e 

t e a c h i n g o f s l o w l e a r n i n g p u p i l s , f o r example packs one 

and two o f t h e Cambridge S c h o o l C l a s s i c s Course, however, 

t h e r e i s no C o u n c i l H i s t o r y p r o j e c t s p e c i f i c a l l y d e v i s e d 

t o t a k e i n t o a c c o u n t t h e slow, l e a r n e r as yet."'""' 
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M. R o b e r t s , i n an a r t i c l e i n " S p e c i a l E d u c a t i o n " , 

d i s c u s s e s t h e v a l u e o f t e a c h i n g i n a s c h o o l f o r t h e educ­

a t i o n a l l y s u b n o r m a l . A t e a c h e r has t o remember, he a r g u e s , 

t h a t d a t e s and l o n g p e r i o d s o f t i m e may be h a r d f o r sl o w 

l e a r n i n g c h i l d r e n t o u n d e r s t a n d . The t e a c h e r s h o u l d aim 



f o r s i m p l i c i t y , c o n c r a t e n e s s and where p o s s i b l e , p e r s o n a l 

i n v o l v e m e n t , Mr. R o b e r t s a l s o e x t o l s t h e m e r i t s o f u s i n g 

l o c a l h i s t o r y w i t h l e s s a b l e p u p i l s . H i s f i n a l r emarks 

a r e e x t r e m e l y p e r t i n e n t t o t h e q u e s t i o n o f t h e l e s s a b l e 

and h i s t o r y : 

"Obvious 1y history is not the easiest subject to 
teach slow learners, but ways of teaching it must 
be found, for a child who has not been given the 
awareness of the past has been robbed of a whole 
dimension of consciousness and to that extent can 
hardly be said to have received an education."^5 

Many o f t h e p r o b l e m s f a c e d by t e a c h e r s who have t a u g h t 

h i s t o r y t o y o u n g e r more a b l e c h i l d r e n c o u l d p e r h a p s be 

a p p l i e d t o t h e s l o w l e a r n i n g c h i l d i n t h e s e c o n d a r y s c h o o l . 

The f a c t t h a t t h e i r b a s i c r e a d i n g and w r i t i n g s k i l l s a r e 

n o t d e v e l o p e d p e r h a p s , o r t h a t i n P i a g e t i a n terms t h e y a r e 

s t i l l a t t h e ' c o n c r e t e o p e r a t i o n s ' s t a g e and t h u s u n a b l e 

t o a p p r e c i a t e such an a b s t r a c t c o n c e p t as t i m e f o r i n s t a n c e , 

makes c o m p a r i s o n between t h e o l d e r slov/ l e a r n i n g c h i l d and 

t h e a b l e y o u n g e r c h i l d an i n t e r e s t i n g p o s s i b i l i t y . Joan 

B l y t h ' s e x p e r i m e n t w i t h s i x y e a r o l d p u p i l s f o r i n s t a n c e , 

r e g a r d i n g t h e i r awareness o f t h e p a s t , p r o d u c e d some 

i n t e r e s t i n g r e s u l t s . She f o u n d t h a t c h i l d r e n o f s i x a r e 

q u i t e c a p a b l e o f b e g i n n i n g t o u n d e r s t a n d some a p p r o p r i a t e 

c o n c e p t s and a l s o p r a c t i s e s k i l l s needed f o r u n d e r s t a n d i n g 

t h e p a s t i f suitable teaching techniques and equipment a r e 

u s e d and t h e y a r e t a u g h t o v e r a l o n g p e r i o d . The p h r a s e 

' s u i t a b l e t e a c h i n g t e c h n i q u e s ' has been r e i n f o r c e d by some 

o f t h e t e a c h e r s who c o m p l e t e d t h e q u e s t i o n n a i r e r e g a r d i n g 

t h e a p p r o a c h e s t o t e a c h i n g h i s t o r y t o t h e s l o w l e a r n i n g 

c h i l d . P e r h a p s t h e r e a r e l e s s o n s t o be l e a r n t h e r e when 
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d e a l i n g w i t h t h e l e s s a b l e p u p i l whose r e a d i n g age i s o f t e n 
19 

n o t much g r e a t e r t h a n t h e c h i l d r e n i n J . B l y t h ' s w o r k . 
2 0 

Dr. J., West's work w i t h 7-13 yea.r o l d c h i l d r e n a g r e e d 

w i t h t h a t o f J.. B l y t h i n t h a t he, f o u n d t h a t i t i s p o s s i b l e 

f o r c h i l d r e n t o d e v e l o p a sense o f t i m e t h r o u g h o u t t h e i r 

p r i m a r y s c h o o l y e a r s . However, as Dr. West o b s e r v e s , i f i t 

i s n o t e n c o u r a g e d and p r a c t i s e d t h e t i m e - s e n s e may be l o s t 

by t h e age o f t h i r t e e n y e a r s . He a l s o remarks t h a t : 
" I t has become evident that some illiterate 
children can certainly recognise and sequence 
pictorial items which they are,incapable of 
d e s c r i b i n g i n the ess en tial words, certainly 
not in writing. It may be that many of these 
children have well-formed mental 'pictures' of 
Romans, Christ and Crucifixion, 'long ago' before 
they can begin to explain or express these pic­
tures in words ... more, some of these children 
are capable u n e r r i n g l y , of placing a Crucifixion 
picture or symbol in its correct time-place in a 
sequence of other pictures."21 

R e s e a r c h i s needed t h e r e f o r e t o i l l u m i n a t e w h e t h e r o r n o t a 

s l o w l e a r n i n g c h i l d can r e c o g n i z e ' t i m e ' i n a h i s t o r i c a l con­

t e x t . C h a p t e r i c o n t a i n s an a n a l y s i s o f some t e s t s g i v e n t o 

t h e l e s s a b l e t o a s c e r t a i n t h e i r awareness o f t h e p a s t . 

( b ) Review - 0 f p u b l i s h e d m a t e r i a l s used t o t e a c h h i s t o r y t o 

sloW' 1-earning p u p i l s 

T e x t books and m a t e r i a l s w h i c h can be used w i t h slow 

l e a r n i n g p u p i l s a r e many and v a r i e d . Most t e a c h e r s who 

have w r i t t e n a b o u t h i s t o r y and t h e l e s s a b l e , however, have 

a l s o commented upon a l a c k of suitable t e x t books. As most 

o f t h e c h i l d r e n r e c e i v i n g r e m e d i a l h e l p do n o t t a k e f o r m a l 

e x a m i n a t i o n s , w h i c h c o r r e s p o n d i n c o n t e n t t o t h e i r more, a b l e 

p e e r s , t h i s i n e . v i t a b l y l e a d s , t o l a c k o f s e t t e x t s b e i n g 
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u s e d , p a r t i c u l a r l y i n y e a r s one t o t h r e e a t s e c o n d a r y s c h o o l , 

c o n s e q u e n t l y t h i s s h o u l d mean t h a t a g r e a t e r v a r i e t y o f 

a p p r o a c h e s and t e x t s can be u t i l i z e d when t e a c h i n g h i s t o r y . 

The most b a s i c comment f r o m t e a c h e r s however, i s t h a t t h e 

t e x t books w h i c h a r e used u s u a l l y have t o be a d a p t e d f o r t h e 

a b i l i t i e s o f t h e c h i l d r e n d e s i g n a t e d as r e m e d i a l . 

A f t e r o v e r f i v e y e a r s t e a c h i n g t h e s e c h i l d r e n p e r s o n ­

a l l y , l i t t l e r e l i a n c e i s p l a c e d upon b a s i c t e x t s . The books 

o r m a t e r i a l s have t o be a d a p t e d t o f i t t h e needs and a b i l i t i e s 

o f t h e c h i l d r e n , and f o r my own p a r t , w o r k s h e e t s have been 

p r e p a r e d f o r y e a r s 1-3 u s i n g an a d a p t e d f o r m o f t e x t . The 

g r e a t e s t i n c e n t i v e t h e s e p u p i l s have t o l o o k a t a book i s 

o f t e n t h e i l l u s t r a t i o n s , s i n c e many sl o w l e a r n i n g c h i l d r e n 

e x p e r i e n c e f r u s t r a t i o n when t h e y l o o k a t w r i t t e n m a t e r i a l -

any w r i t t e n m a t e r i a l - h i s t o r y i s no e x c e p t i o n . I f t h e 

w r i t t e n w o r d , however, i s p r e s e n t e d i n a f o r m t h e y can 

r e a d i l y u n d e r s t a n d and y e t i s s u i t a b l e f o r t h e i r age g r o u p , 

w h i c h u s u a l l y means a f a i r l y s h o r t i n t e r e s t i n g t e x t and 

r e l e v a n t i l l u s t r a t i v e m a t e r i a l , t h e n t h e p u p i l w i l l t r y t o 

r e a d on; i f n o t , t h e book may be c l o s e d and a n o t h e r o p p o r ­

t u n i t y t o enhance t h e c h i l d ' s c o m m u n i c a t i v e s k i l l s has been 

l o s t . 

E v e r y t e a c h e r o f s l o w l e a r n i n g p u p i l s has h i s o r her 

own f a v o u r i t e t e x t s i n h i s t o r y . The f o l l o w i n g t h e r e f o r e i s 

a sample of t h o s e a v a i l a b l e and w h i c h i n some i n s t a n c e s , 

have p r o v e d , w i t h a d j u s t m e n t s , t o have m o t i v a t e d t h e p u p i l s 

t o ' r e a d o n ' . An a s t e r i s k d e n o t e s books o r m a t e r i a l s p e r ­

s o n a l l y used w h i c h have p r o v e d e f f e c t i v e by t h e f a c t t h a t 
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t h e s l o v j l e a r n i n g p u p i l s who have r e a d them have been m o t i v ­

a t e d t o c o n t i n u e d o i n g so. 

1. Edward Arnold (1983) 

'Remedial -Books'. A c t i o n ' H i s t o r y 

i . A P i c t u r e S t r i p A p p r o a c h 

V i s u a l p r e s e n t a t i o n o f s e r i o u s h i s t o r i c a l m a t e r i a l s . 

S e c o n d a r y p u p i l s o f b e l o w a v e r a g e r e a d i n g ages. 

a) 'The P e a s a n t s ' R e v o l t by N. Gr o v j t h e r & R. S c h o f i e l d 

b) The Norman Conquest by N. C r o w t h e r & I . C a r s t a i r s 

c) The Red I n d i a n Wars by N. C r o w t h e r & P. Page 

i i . Who>? .What? Why? P. Page 

S t r u c t u r e d P i c t u r e Q u e s t i o n s i n B r i t i s h H i s t o r y . A 

s e r i e s o f ' r e m e d i a l ' h i s t o r y books d e s i g n e d f o r l e s s 

a b l e p u p i l s i n m i d d l e s c h o o l o r f i r s t t h r e e y e a r s i n 

s e c o n d a r y . D e t a i l e d l a r g e d r a w i n g s , maps, d i a g r a m s , 

b a c k g r o u n d i n f o r m a t i o n and q u e s t i o n s r e l a t e d t o o r 

drawn f r o m t h e t o p i c m a t e r i a l s . T o p i c o r g a n i s e d 

c h r o n o l o g i c a l l y , t h e m a t i c l i n k s o f : d e f e n s i v e b u i l d ­

i n g s , b a t t l e s , t r a n s p o r t , w o r k / i n d u s t r y , r e l i g i o n , 

b u i l d i n g s , s o c i a l and p o l i t i c a l e v e n t s . 

a) Book 1 60 A.D. - 1^85 

b) Book 2 1536 - 1805 

c) Book 3 1815 - t o t h e p r e s e n t t i m e 

d) Book Ij. S c o t t i s h H i s t o r y 

i i i . H i s t o r y - A c t i o n - Pack C h r i s J o r d a n & Tim Wood (1984.) 

A c t i v i t y - b a s e d m a t e r i a l on s e l e c t e d key t o p i c s f o r 

p u p i l s o f mixe d a b i l i t y i n t h e 11-14- age r a n g e . Ten 
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AZ. 16 page b o o k l e t s ( p l u s t e a c h e r ' s n o t e s ) a l s o each 

b o o k l e t c o n t a i n s a c e n t r a l a c t i v i t y , f o r example, 

r o l e - p l a y o r s i m u l a t i o n e x e r c i s e s i n m e d i e v a l medi­

c i n e and p u p i l s a r e asked t o p l a y t h e r o l e s o f 

m e d i e v a l d o c t o r s o r p a t i e n t s s e e k i n g c u r e s . The 

a c t i v i t y i s a c c o m p a n i e d by back-up t e x t , p h o t o g r a p h s , 

c o n t e m p o r a r y i l l u s t r a t i o n s , s i m p l e e v i d e n c e and 

s t r u c t u r e d e x e r c i s e s . The t i t l e s a r e : 

The V i k i n g s 

M e d i e v a l M e d i c i n e 

The B l a c k D e a t h 

The S p a n i s h Armada 

Voyage o f D i s c o v e r y 

The Roman Empire 

M e d i e v a l L i f e and Death 

S l a v e r y 

i v . D atabank D a v i d C r y s t a l & John L. F o s t e r (1984.) 

Each book c o n t a i n s a c o r e o f e s s e n t i a l f a c t s . Each 

book i s h i g h l y i l l u s t r a t e d and c a r e f u l l y s t r u c t u r e d 

f o r c h i l d r e n w i t h r e a d i n g and l e a r n i n g d i f f i c u l t i e s . 

S e v e n t e e n t i t l e s i n c l u d i n g : 

a) C a s t l e s 

b) M o n a s t e r i e s 

c) A n c i e n t E g y p t i a n s 

d) Roads 

e) Canala 

f ) Newspapers 



1 ^ 

V . Playback'. ( H i s t o r y R o l e p l a y s ) Tim Wood (1984.) 

( I I - I 6 age r a n g e ) 

C o n t a i n s f i v e r o l e p l a y u n i t s i n t e n d e d t o g i v e 

p u p i l s an u n d e r s t a n d i n g o f f a c t s and human behav­

i o u r by u s i n g a s k i l l s - b a s e d a p p r o a c h . D e v e l o p i n g 

such s k i l l s as empathy; e n q u i r y ; c o r r e l a t i o n ; 

o r d e r i n g and asses-sment o f d a t a and d e c i s i o n m aking. 

The r o l e p l a y s f o c u s on key s o c i a l and economic 

i s s u e s o f t h e 1 8 t h and 1 9 t h c e n t u r i e s such as t h e 

L u d d i t e s ; c r i m e and p u n i s h m e n t / p r i s o n r e f o r m and 

p u b l i c h e a l t h . Each u n i t t a k e s t h e f o r m o f an 

i n v e s t i g a t i o n i n w h i c h t h e p u p i l s a c t as e i t h e r 

w i t n e s s e s o r i n v e s t i g a t o r s . There a r e a l s o e x e r c i s e s 

g r a d e d i n d i f f i c u l t y f o r use as f o l l o w - u p work. 

v i . I n S e a r c h o f Hls.tory' John A y l e t t ( 1984) 

S e r i e s d i v i d e d c h r o n o l o g i c a l l y i n t o f i v e b ooks, 

u s i n g a t o p i c - b a s e d a p p r o a c h . Each book i s d e s i g n e d 

t o p r o v i d e s u f f i c i e n t m a t e r i a l f o r a c o m p l e t e y e a r ' s 

w o r k . The books a r e a b l e n d o f s o c i a l and p o l i t i c a l 

h i s t o r y w i t h s i m p l e and l i v e l y t e x t . E x t e n s i v e use 

i s made o f i l l u s t r a t i o n s , c o n t e m p o r a r y p i c t u r e s , 

d i a g r a m s and c a r t o o n s . There a r e a l s o s e l f - c o n t a i n e d 

e v i d e n c e s e c t i o n s , u s i n g s i m p l e w r i t t e n and v i s u a l 

e v i d e n c e , a c c o m p a n i e d by g r a d e d q u e s t i o n s aimed a t 

t e s t i n g and d e v e l o p i n g such s k i l l s as d e d u c t i o n , 

d e c i s i o n - m a k i n g and i m a g i n a t i v e s k i l l s . T here a r e 

a l s o s u g g e s t i o n s f o r homework, t h r e e s e t s o f r e v i s i o n 

e x e r c i s e s i n each book w i t h i n c l u d e word games and 
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c r o s s w o r d s . T here i s a l s o a t i m e c h a r t i n t h e f o r m o f 

a game i n s i d e t h e back c o v e r . T i t l e s i n c l u d e : 

a) I n S e a r c h o f H i s t o r y - E a r l y Times - 1066 

b) I n S e a r c h o f H i s t o r y - IO66 - I4.85 

c ) I n S e a r c h o f H i s t o r y - 171-4 - 1900 

d) I n S e a r c h o f H i s t o r y - The T w e n t i e t h C e n t u r y 

v i i . TopdC'S I n M^edie-val • H i s t o r y ( e d . ) D a v i d J . H a l l (1984-) 

These c o v e r t o p i c s f o r c h i l d r e n aged 11-13 y e a r s . 

T i t l e s i n c l u d e : 

a) V i l l a g e s and F a r m i n g M a r i l y n C h a p p e l l 

b) Towns and T r a d e r s G i l l i a n Day 

c) P e o p l e and P l a c e s G i l l i a n Day 

d) K n i g h t s and C a s t l e s D a v i d J . H a l l 

e) Monks and M o n a s t e r i e s D a v i d J . H a l l 

v i i i . I n v o l v e m e n t i n - H i s t o r y - ( e d . ) D a v i d B i r t (1984.) 

Uses t h e t e c h n i q u e s o f t h e 'New H i s t o r y ' w i t h t h e 

a c c e n t upon p u p i l a c t i v i t y c o v e r i n g t h e main s o c i a l 

and p o l i t i c a l f a c t o r s o f t h e p e r i o d : 

a) The M i d d l e Ages I 1066-1154 R. A c l a n d & D. B i r t 

b) The M i d d l e Ages I I 1066-1154 R. A c l a n d £ D. B i r t 

c) The M i d d l e Ages I I I 1066-1154. R. A c l a n d & D. B i r t 

d) The T u d o r s R. A c l a n d , D. B i r t and J . N i c h o l 

e) R e s t o r a t i o n and Regency ( e d . ) D a v i d J . H a l l 

f ) S o c i e t y G i l l i a n Day 

g) Men and M e d i c i n e C. &H. Chappele 

h) S o l d i e r s / S a i l o r s and E x p l o r e r s Dr. J . H a l l 
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i x . The. St'ory -of- M-edioan-e^ . D.IJ. S y l v e s t e r (1984) 

U s e f u l f o r p r o j e c t x-jork i n h i s t o r y and g i v e s a v e r y 

s t r a i g h t f o r ' w a r d a c c o u n t o f m e d i c a l d e v e l o p m e n t and 

t h e e r a d i c a t i o n o f d i s e a s e . 

X . H i s t o r y C r o s s w o r d s f r o m E a r l i e s t Times t o t h e Tudors 

B i l l B u c k l e y ( 1 9 8 4 ) 

T h i s book o f p u z z l e s s h o u l d p r o v i d e a h i g h l y m o t i v ­

a t i n g s u p p l e m e n t t o h i s t o r y t e a c h i n g . 

Bats ford' (London) (1984) 

i . L i v i n g . Through. HiS'tory. S e r i e s 

Each ' L i v i n g T h r o u g h H i s t o r y ' book b u i l d s a l i v i n g 

p i c t u r e o f a h i s t o r i c a l p e r i o d by p l a c i n g t o g e t h e r 

t h e s t o r i e s o f some f i f t e e n p e o p l e w i t h d i f f e r i n g 

e x p e r i e n c e s o f and r e a c t i o n s t o t h e i r t i m e . 

a) The G r e a t War R i c h a r d Tames 

b) V i c t o r i a n London R i c h a r d Tames 

3. Basil Blackwell (1984) 

i . L i v i n g i n t h e P a s t .Series ( e d . ) H. M i d d l e t o n 

A new s e r i e s w h i c h shows how t o use h i s t o r i c a l 

e v i d e n c e - r e a d i n g f o r meaning - u n d e r s t a n d i n g o f 

c l u e s - p i c t u r e s and i l l u s t r a t i o n s . Q u e s t i o n s asked 

- p u p i l s have t o t h i n k f o r t h e m s e l v e s . The books 

a r e d e s i g n e d w i t h t h e l e s s a b l e i n min d : t h e r e a d i n g / 

c o n c e p t u a l l e v e l s k e p t l o w , however w i t h o u t b e i n g 

t o o s i m p l i s t i c . The t o p i c s a r e c l e a r l y p r e s e n t e d i n 
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c o l o u r , l a r g e f o r m a t , d o u b l e page s p r e a d . Care i s 

t a k e n w i t h t y p e f a c e and s p a c i n g t o a i d r e a d i n g . 

a) B r i t o n s and Romans 

b) The Dark Ages 

c) The M i d d l e Ages 

d) Tudor Times 

e) S t u a r t s and G e o r g i a n s 

f ) The V i c t o r i a n s 

4. Blackia Remedial (19 34) 

i . The S t o r y o f L i f e Gordon Pemberton & M. P o l l a r d 

S i x books f u l l y i l l u s t r a t e d p r e s e n t an e v o l u t i o n a r y 

h i s t o r y o f t h e e a r t h , m e r g i n g i n t o a s o c i a l h i s t o r y 

o f B r i t a i n . The books c o v e r most known e r a s and 

e p i s o d e s , l i v e s o f o r d i n a r y p e o p l e , f a m i l i e s , t r i b e s 

and c o m m u n i t i e s . 

a) Book 1 I n t h e B e g i n n i n g 

b) Book 2 From Ape t o I r o n Age 

c) Book 3 A n c i e n t B r i t a i n , Roman B r i t a i n , Dark Ages 

d) Book 4- C a s t l e s and C r u s a d e r s 

e) Book Tr a d e s and T r a v e l l e r s 

f ) Book r 
O E m p i r e s and I d e a s 

5. A . & P.- -Black (1983) 

1 . ^ Looking- a t -Hi'stor-y - R.J., U n s t e a d 

Books 1 - 4 . c o v e r i n g t h e p e r i o d f r o m t h e Caveman t o 

Queen V i c t o r i a . Book 5 ' T w e n t i e t h C e n t u r y ' . The 

d i a g r a m s a r e v e r y good and t h e t e x t i s e a s i l y under­

s t o o d by t h e c h i l d l a c k i n g i n r e a d i n g s k i l l s . 
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i i . B u d l d i n g ' S as.- HLs'to-ry. (Ma'rket T.ownsQ (1984) 

E l e a n o r A l l e n S e r i e s f o r c h i l d r e n i n t h e 9-13 age 

r a n g e . The book shoxjs how t o l o o k f o r i n f o r m a t i o n 

a b o u t t h e p a s t i n t h e b u i l d i n g s a r o u n d u s . 

i i i . H i s t o r y S xp l-o r e r s • D a v i d Woodlander & J u d i t h Brown 

(1984) 

Each book aims t o d e v e l o p t h e h i s t o r i c a l s k i l l s o f 

young c h i l d r e n , u s i n g p h o t o g r a p h s and d r a w i n g s and 

a r c h i v e m a t e r i a l t o l o o k a t t h e h i s t o r i c a l e v i d e n c e 

a r o u n d t h e n . 

a) C a s t l e s 

b) Churches 

c) C a n a l s 

6 , Granada' Pubdishin-iy 

i . Granada. Gui'de.s - m i n i - e n c y c l o p e d i a s s u i t a b l e f o r 

s l o w l e a r n i n g c h i l d r e n - p i c t o r i a l l y a t t r a c t i v e . 

a) D i n o s a u r s 

b) A n c i e n t E g y p t 

c) A n c i e n t Greece 

d) A n c i e n t Rome 

7. Hamlyn. Publishing, • (1983) 

i . Histp.ry. E.ye.-Wgtne^s s. S.erae.s • 

C o m b i n a t i o n o f 'well w r i t t e n t e x t and a l a r g e predom­

i n a n c e o f i l l u s t r a t i o n s . 



19 

a) E x p l o r e r s by N e i l G r a n t 

b) I n v e n t o r s by Norman Wymer 

c) S o l d i e r s by Dr. M i c h a e l B l a n c h 

d) 1,000 G r e a t L i v e s by P l a n t a g e n e t Somerset F r y 

i i . The Hamlyn E n c y c l o p e d i a ' P r e h i s t o r i c A n i m a l s ' (1984.) 

I d e a l as a r e f e r e n c e s o u r c e f o r t h e l e s s a b l e . 

I l l P r - e h i s t o r i c L i f e - o-n E a r t h B o r i v o j Zaruba (1984.) 

8 . Rupert Hart-Davis • 

i . * L i f e Then - Norman Times J e a n e t t e B. Coltham & 

W i l l i a m H. W r i g h t (1971) 

The s e r i e s 'Norman Times' i s d i v i d e d i n t o a number 

o f s m a l l b o o k l e t s w h i c h a r e h i g h l y i n f o r m a t i v e as 

w e l l as p i c t o r i a l l y a t t r a c t i v e . Some o f t h e t e x t 

t e n d s t o be d i f f i c u l t f o r t h e l e s s a b l e , b u t i n t h e 

main t h e y can be used by y e a r s 1-3. 

a) Homes 

b) Meals 

c) T o o l s and Weapons 

d) C l o t h e s 

9. Willian Heinemann Ltd. 

i . An I l l u s t r a t e d H i s t o r . y o f Trans^po-rt 

(Over 150 p h o t o g r a p h s i n t h e t e x t ) . 

A nthony R i d l e y 
(1983) 

i i . A -Hun-dr-ed Y-ea-rs- o f Change (The I n d u s t r i a l R e v o l u t i o n ) 
J . R o b e r t s (1984.) 

A l t h o u g h s u p p o s e d l y f o r p u p i l s o f 14.-16 y e a r s , i t i s 
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aimed a t p u p i l s w i t h a much l o w e r r e a d i n g age t o 

' v i s u a l i z e what l i f e was l i k e ' . I t i s easy t o r e a d , 

d i f f i c u l t words a r e k e p t t o a minimum. The book i s 

c l e a r l y s e t o u t w i t h a w i d e r a n g e o f i l l u s t r a t i o n s . 

C o n t a i n s c o m p a r i s o n s t o d a y - d u r i n g and p r i o r t o t h e 

I n d u s t r i a l R e v o l u t i o n - w o r k i n g a t home, making 

c l o t h , power, i r o n , c o a l , r o a d s , c a n a l s and r a i l v f a y s . 

i i i . S h i p s C l i v e B o o t h (1984.) 

The h i s t o r y o f s h i p s s p e c i a l l y w r i t t e n f o r p u p i l s up 

t o 16 y e a r s w i t h r e a d i n g d i f f i c u l t i e s . E x e r c i s e s 

c o n t a i n e d i n t h e t e x t . 

i v . * War, a t Home - Wa-r i n Europe - War i n t h e Far B a s t 
F i o n a R e y n o l d s o n ( 1 9 8 0 ) 

For p u p i l s aged I4.-I6 y e a r s w i t h r e a d i n g ages o f 8-9 

y e a r s . H i s t o r i c a l m a t e r i a l s i m p l e t o r e a d . C o n t a i n ­

i n g q u e s t i o n s , e x e r c i s e s and c r o s s w o r d s . 

V . Lower l e v e l History.. B r o a d s h e e t s ( p u b . 1980) 

C o n t a i n e d i n s e l f - f a s t e n i n g p l a s t i c bags. 

a) D i s c o v e r y and E x p l o r a t i o n by John Ray 

b) The V i k i n g s by A l a n S t e e l 

v i . H i s t o r y 'Topic .Se.ries. John Ray ( 1 9 6 9 ) 

a) A H i s t o r y o f t h e R a i l w a y s 

b) A H i s t o r y o f B r i t i s h T r a n s p o r t 1700 t o t h e p r e s e n t 

1 0 . Hul ton Publ i ca td ons' 

i . B r i t a i n ' - S Heri.ta.ge-. B.ooks P h i l i p L a r k i n (1959) 

Can be used f o r r e v i s i o n by t h e l e s s a b l e . The 
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d i a g r a m s a r e u s e f u l f o r t h i s p u r p o s e ( p a r t i c u l a r l y 

Book 3 c o n c e r n i n g t h e I n d u s t r i a l R e v o l u t i o n ) . Dia­

gram ( a ) o v e r l e a f shows t h e M e d i e v a l Town - t h e 

d r a w i n g has p l e n t y o f a c t i v i t y and can be used as 

p a r t o f an o r a l l e s s o n t o i n t r o d u c e o r r e i n f o r c e 

t h e tov;n t o p i c . Many p o i n t s a r e r a i s e d h e r e : over­

c r o w d i n g , s t a n d a r d s o f h y g i e n e , shops, c l o t h i n g , 

c o n s t r u c t i o n o f b u i l d i n g s , d i s p o s a l o f w a s t e l A l l 

t h e s e can be compared w i t h t o d a y . 

11 . Holmes McDou p^all 

i . H i s t o r y Resourc-e Mast-ers I.R. Worsnop (1984.) 

H i s - t o r y Modelmasters- . Anne Dean 

P r e s s u r e - F a x S p i r i t M a s t e r s (good f o r homework). 

Good f o r l e a r n i n g d i f f i c u l t i e s , i . e . n o n - r e t u r n o f 

books and m a t e r i a l s ; l a c k o f home s u p p o r t . Chrono­

l o g i c a l and t h e m a t i c . I l l u s t r a t i o n s t o c o l o u r - i n ; 

models t o make; p r o j e c t s t o d e v e l o p . 

a) E a r l y Man ( R e a d i n g Age 8-95) 

b) K n i g h t s and C a s t l e s (R.A. 8 - 9 i ) 

c) L i f e i n t h e M i d d l e Ages (R.A. 9E-11) 

d) E x p l o r a t i on and D i s c o v e r y (R.A. 9^-11) 

i i . L i - v i n g Hdsto-ry.- R. M i t c h e l l & G. M i d d l e t o n (198-4) 

S u i t a b l e f o r y e a r s 1 and 2 a t s e c o n d a r y l e v e l . 

1 2 . f/u-t chi-nson' Educa.t.i-ona 1 (19 84) 

i . Flashback- 1- and- 2 -Serdo-s- Rene G o c h l i n 

U s e f u l f o r ' g e n e r a l ' work - s i m p l e t e x t , w e l l i l l u s -
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t r a t e d w i t h c a r t o o n s , l a n g u a g e l e v e l and i n t r o d u c t i o n 

o f c o n c e p t s c a r e f u l l y c o n t r o l l e d , p u p i l a c t i v i t i e s 

t h r o u ghou t . 

a) Book 1 - From E a r l i e s t Times t o t h e Normans 

b) Book 2 - From t h e Normans t o Queen E l i z a b e t h 

13 . * Jackdaw' Puhli cat ions- • 

i . J a c kdaTj-s 

W a l l e t s c o n t a i n i n g c o p i e s o f p h o t o g r a p h s ; p r i m a r y 

e v i d e n c e and e x p l a n a t i o n o f v a r i o u s p a t c h e s o f h i s t ­

o r y , f o r i n s t a n c e : 

a) Domesday Book 

b) 1066 

c) The Armada 

d) R i c h a r d I I I 

The v a r i o u s documents c o n t a i n e d i n t h e s e k i t s can be 

a d a p t e d f o r use by t h e l e s s a b l e . Many o f t h e i l l u s ­

t r a t i o n s a r e p a r t i c u l a r l y good. R i c h a r d I I I f o r 

i n s t a n c e , h i s p o r t r a i t can be s t u d i e d and q u e s t i o n s 

a s k e d , a l s o c o m p a r i s o n s made between t o d a y ' s f a s h i o n s . 

H i s s i g n a t u r e can be c o p i e d and compared w i t h t h e i r 

own; p o s t e r s can be made o f t h e t i m e he l i v e d and t h e 

documents can be a d a p t e d f o r use w i t h t h e l e s s a b l e 

a t a v e r y s i m p l e l e v e l . F or example, t h e t r a n s c r i p t 

o f e x h i b i t number 4 ( e x t r a c t f r o m t h e A c t o f P a r l i a m e n t 

R o l l s f o r R i c h a r d I I I ) . The n a t u r e and meaning o f t h e 

e x t r a c t ' can be d i s c u s s e d w i t h t h e c h i l d r e n , a l s o t h e 

f a c t t h a t t h e s p e l l i n g was f a i r l y f r e e and t e n d e d t o 
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f o l l o w t h e p r o n u n c i a t i o n o f words ( n o t d i s s i m i l a r t o 

some o f t h e i r own a t t e m p t s a t l i t e r a c y ) . E x t r a c t s 

f r o m t h e t e x t can be b r o k e n up and t h e c h i l d r e n can 

copy t h e o r i g i n a l and t h e n do t h e i r own t r a n s l a t i o n 

u n d e r n e a t h ( o b v i o u s l y w i t h much a s s i s t a n c e f r o m t h e 

t e a c h e r ) . T h i s h e l p s them t o c o n c e n t r a t e upon each 

word i n t h e t e x t and i t s meaning, e.g. 

'... o v e r t h i s amonges o t h e r t h i n g s more 
f p e e i a l l y wee c o n f i d e r , howe t h a t , t h e 
tyme o f t h e R eigne o f Kyng Edxirard t h e 
I l l l t h l a t e d e c e f f e d ...' 

The c h i l d r e n c o u l d : 

1 . Copy t h e above and u n d e r n e a t h p u t i n t h e 

s p e l l i n g we xvould use t o d a y . 

2. Answer q u e s t i o n s r e l a t i n g t o t h e t e x t ; 

( a ) Which k i n g i s m e n t i o n e d i n t h e t e x t ? 

( b ) Was he a l i v e , o r dead? How do we know? 

The d e p t h o f :the s t u d y depends upon p u p i l i n t e r e s t 

and t h e t e a c h i n g t i m e a v a i l a b l e f o r t h e t o p i c . 

I 4 , " Lon jyman' Pubdi cat ions 

i . The Middle- Age-s • R.J. Cootes ( 1 9 7 2 ) 

A l t h o u g h t h e t e x t i s d i f f i c u l t f o r t h e l e s s a b l e , 

n e v e r t h e l e s s c e r t a i n s e c t i o n s can be a d a p t e d ( p a r t i c ­

u l a r l y u s i n g t h e d i a g r a m s ) , e.g. Open f i e l d f a r m i n g ; 

t h e l i f e o f a p e a s a n t i n t h e M i d d l e Ages; t h e murder 

o f Thomas B e c k e t and d r e s s i n t h e M i d d l e Ages. The 

book i s p i c t o r i a l l y e x c e l l e n t as t h e f o l l o w i n g c o p i e s 

f r o m t h e t e x t show. Diagram ( b ) i s a t h i r t e e n t h 

c e n t u r y d r a w i n g o f t h e mur.der o f Thomas B e c k e t -
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d r a m a t i c and y e t simple enough f o r the c h i l d r e n to 

f o l l o w . Diagram ( c ) shows the t h r e e f i e l d system of 

f a r m i n g ; a g a i n , simple d e s i g n , t o the p o i n t and easy 

to copy. The t e x t of the book tends t o be d i f f i c u l t 

however, as (d) co n f i r m s - the q u a r r e l w i t h Becket i s 

w r i t t e n i n s m a l l p r i n t , u s i n g d i a l o g u e which a c h i l d 

of low l i t e r a t e a b i l i t y would f i n d extremely hard to 

f o l l o w . Great use can be made of the diagrams hovjever, 

which can be i n t e g r a t e d u s i n g a s p e c i a l l y prepared 

t e x t . 

i i . H i s t o r y i n .Focû s- S'Ories • G. Mid d l e t o n (1984.) 

C h r o n o l o g i c a l courses s e t out w i t h a c t i v i t y s e c t i o n s 

as f o l l o w - u p i n book form. 

a) P r e h i s t o r y t o Roman B r i t a i n 

b) Saxons, V i k i n g s and the Norman Conquest 

c) Norman and Medieval B r i t a i n 

d) Tudors, S t u a r t s and Georgians 

e) V i c t o r i a n Times and the 20th Century 

i i i . Focus on His t o r y - ^ R. M i t c h e l l & G. Mid d l e t o n (1984.) 

S e r i e s i n two l e v e l s of d i f f i c u l t y : 12 books of 4.8 

pages each w i t h simple t e x t ; 5 books of 64. pages w i t h 

more demanding t e x t . The l a y o u t presents genuine 

evidence and i s l a r g e l y v i s u a l w i t h thematic develop­

ment. 

Stone Age to I r o n Age - Roman B r i t a i n - Saxons and 

V i k i n g s - Norman England - The Crusades - Medieval 

L i f e - L i f e i n the Medieval Monastery - Tudor Town 
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and Court L i f e - Tudor Country L i f e - Voyagers and 

D i s c o v e r e r s - The E a r l y S t u a r t s and the C i v i l •/Jar -

At the Time of the Plage and the F i r e - Georgian 

England - The T r a n s p o r t R e v o l u t i o n - V i c t o r i a n Times -

Our Own Century. 

At the Tiine of the Roman Empire - At the Time of King 

A l f r e d - At the Time of Geoffrey Chaucer - At the Time 

of Mary, Queen of Scots - At the Time of Charles 

Dickens - At the Time of Nelson and W e l l i n g t o n - At 

the Time of Winston C h u r c h i l l - At the Time of Marco 

Polo . 

i v . I n t o the Past S. P u r k i s s & E. Her son (198 4.) 

New approach, focused on o r d i n a r y people's l i v e s as 

they x/ere l i v e d . A c t i v i t y i n c l u d e s : d r a w i n g / w r i t i n g / 

f o l l o w - u p i n t e r v i e w s . D i r e c t q u o t a t i o n s and photo­

graphs. A contemporary h i s t o r y approach, i d e n t i f i c ­

a t i o n w i t h o l d e r pedple. 

At Home i n 1900 - I n the S t r e e t i n 1900 - At School 

i n 1900 - I n the Country i n 1900 - E n t e r t a i n m e n t i n 

1900 - T r a n s p o r t i n 1900. 

15. MacBillan^ Education' (1984) 

i . History- of' B-ritadn.- • P. Sauvain 

A f o u r book course designed f o r slow l e a r n e r s i n the 

f i r s t t h r e e years o f secondary s c h o o l . Covers one 

ma i n . p e r i o d - m i x t u r e of s o c i a l - p o l i t i c a l h i s t o r y . 

N a r r a t i v e and a n e c d o t a l w i t h ideas f o r a c t i v i t y dev-

elopm en t s . 
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(a) Book 1 Before 1066 

(b) Book 2 The Middle Ages 

(c ) Book 3 Henry V I I to George I I I 

(d) Book 4- Modern Times 

ii. '̂ Histo-ry' Workshop;' 'Early Times' K. Brown 

Work-cards c a r e f u l l y geared to r e a d i n g ages 8-9 years. 

For mixed a b i l i t y t e a c h i n g or r e m e d i a l groups e a r l y 

secondary school y e a r s . 52 cards i n the s e t ; i l l u s ­

t r a t i o n and a p p r o x i m a t e l y 130 words on one s i d e , 

r e v e r s e s i d e graded q u e s t i o n s set w i t h suggestions 

f o r f u r t h e r a c t i v i t i e s . 52 answer cards enable p u p i l s 

t o mark t h e i r own work ( i n s t a n t rewards and r e i n f o r c e ­

ment - gi v e s m o t i v a t i o n ) . 

i i i . H i s t o r y i n Pi-ctureS' Series • (ed.) Plantagenet Somerset 
Fry (198-4) 

A s e r i e s of l a r g e f o r m a t books; i l l u s t r a t e d ' i mportant 

moments i n h i s t o r y ' ; double-page spreads; f u l l c o l o u r ; 

can be used f o r r e f e r e n c e as w e l l as p r o j e c t s . 

(a) P r e h i s t o r i c Man 

(b) The F i r s t C i v i l i s a t i o n 

( c ) Traders and W a r r i o r s 

(d) Greece and Rome V i c t o r i o u s 

(e) The Roman VJorld 

( f ) The B a r b a r i a n Invaders 

(g) The Rise of C h r i s t i a n Europe 

(h) The Age of the Crusades 
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i v . Vi'sual- Add̂ s- -to' Lea'rnin'g- - Macmillan Wall-Charts 
K. Lowther &^ A. McBride (198^) 

Packs of 20 f u l l c o l o u r w a l l - c h a r t s w i t h o n e - l i n s 

c a p t i o n s , as s t i m u l u s f o r d i s c u s s i o n s / d e t a i l / w r i t t e n 

work. (Comprehensive teacher's n o t e s ) . 

E a r l y Man - Phoenicians to the Romans - F a l l of Rome 

to the Norman Conquest - F i r s t Crusade to the Black 

Death - Peasants' R e v o l t to the Tudors - Conquest of 

Mexico t o the Great F i r e of London - Sun King to 

Napoleon. 

I l l u s t r a t i o n s o f good q u a l i t y can be of g r e a t help to 

p u p i l s w i t h l e a r n i n g d i f f i c u l t i e s who g e n e r a l l y have 

problems w i t h drawing - i l l u s t r a t i n g and v i s u a l i s i n g 

what people looked l i k e i n the p a s t . (Dress, f a s h i o n , 

c o n t i n u i t y of development, e t c . ) Concept of Time i n 

a p r o g r e s s i o n might h e l p to ' f i x ' the concept i n t h e i r 

minds. By u s i n g an overhead p r o j e c t o r to d i s p l a y 

these on a w a l l or f i l m s t r i p s 'blown up' on the w a l l 

helps tremendously i n t h i s aspect of d e v e l o p i n g f o l l o w -

up a c t i v i t i e s i n a r t and c r a f t . ( P u p i l s then draw 

around the images on l a r g e sheets of p a p e r ) . 

V. H i s t o r y Re.sour.ce. Ldbra-ry^ J. P l a t t s (1984.) 

(Designed f o r j u n i o r s or f i r s t year lower secondary) 

S p i r i t d u p l i c a t o r masters; o u t l i n e i l l u s t r a t i o n s -

l a b e l l e d on the r e v e r s e f o r i l l u s t r a t i o n of w r i t t e n 

work - f o l l o w - u p a c t i v i t i e s . For r e s e a r c h / s t u d y / o r 

notes prepared to accompany q u e s t i o n s s e t . 
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P r e h i s t o r i c B r i t a i n - Roman B r i t a i n - The Normans -

The Middle Ages - E l i z a b e t h a n England - Sea Trans­

p o r t - Homes i n B r i t a i n - The V i c t o r i a n s - Canals -

Roads and Railways - Clothes and Costumes - The 

I n d u s t r i a l R e v o l u t i o n - A i r Space T r a v e l - Castles -

Churches - 20th Century - Two World Wars - S t u a r t 

B r i t a i n . 

v i . H i s t o r y Proj.eC't -Ki-t . 'Man Ex p l o r e s ' J. P l a t t s (1984) 

P r o j e c t f o r lower secondary p u p i l s . Combination of 

m a t e r i a l s f o r i n d i v i d u a l work developments, or group 

p r o j e c t w o r k i n g . Reference books - l i s t s and indexes 

Reference p i c t u r e s - Assignment cards i v i t h a c t i v i t i e s 

- e.g. model making; Topics guide p u p i l s i n t o research­

i n g and d e v e l o p i n g thematic a c t i v i t i e s . 12 i l l u s t r a t e d 

r e f e r e n c e books. 

E a r l y M i g r a t i o n s and S e t t l e m e n t - V i k i n g E x p l o r a t i o n s -

Medieval E x p l o r e r s - Widening Horizons - E x p l o r i n g 

I n d i a and the Far East - E x p l o r a t i o n of C e n t r a l Asia -

E x p l o r a t i o n of N o r t h America - E x p l o r a t i o n of A f r i c a -

Au s t r a l i a - N e w Zealand - South and C e n t r a l America -

P o l a r E x p l o r a t i o n . 

16. Mills and Boo.n. (1978) 

i . L e t ' s Make- HiS'to-ry. Paul T i t l e y 

The A n c i e n t World 

The diagrams are e x c e l l e n t - the t e x t l a r g e p r i n t w i t h 

the minimum of ' d i f f i c u l t ' words. Relevant f o r study 

by f i r s t year secondary p u p i l s . 
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17 . Janies- Ni'sbdf •& Co.' Ltd:• 

i . What Happened Series- (1960 ) 

The n a r r a t i v e i s too d i f f i c u l t f o r use w i t h the slovj 

l e a r n i n g p u p i l but the i l l u s t r a t i o n s are e x c e l l e n t 

and can be used f o r t o p i c work. Book t h r e e , 'Feudal 

England', i s p a r t i c u l a r l y good, e s p e c i a l l y the sec­

t i o n s on the Bayeux Tapestry - Domesday V i l l a g e s -

Monasteries and Know How from the East. 

18. Oliver & Boyd • 

i. H i s t o r y ' Around- Xou • L.E. S n e l l g r o v e S D. Thornton 
(1984-) S e r i e s e d i t o r : A. W a l l i n g t o n 

Novel approach used i n t h a t p r e s e n t day experiences/ 

circumstances are used to l e a d p u p i l s back i n t o the 

past and i n v o l v e s them i n events which have shaped 

the w o r l d o f today (from the known to the unknown). 

The language i s c a r e . f u l l y c o n t r o l l e d - r e a d i n g ages 

7-11 y e a r s . I n t e r e s t l e v e l s 7-13 years. 

i i . " Pictur-e the Past R. S t a n f o r d & L.E. S n e l l g r o v e 
(1978) 

P u p i l s aged 11-16 years. ( C h r o n o l o g i c a l approach). 

(a) Book 1 Gods, Greeks and Romans 

(b) Book 2 K n i g h t s , P r i e s t s and Peasants 

(c) Book 3 Kings, Queens and Jacks 

(d) Book 4- Man, Machine and Masters 

(e) Book 5 War, Welfare and Science 

The books are p i c t o r i a l l y e x c e l l e n t - very dramatic 

appeal t o slower l e a r n i n g p u p i l s whose r e a d i n g age 



3k 

may be low. O c c a s i o n a l l y the w r i t i n g used i n the 

t e x t becomes c o n f u s i n g ( i n d i f f e r e n t types of p r i n t 

f o r i n s t a n c e ) . However, the use of d i f f e r i n g c o l o u r 

adds i n t e r e s t and holds a t t e n t i o n throughout the 

books. The n a r r a t i v e , i n most i n s t a n c e s , i n v i t e s 

the c h i l d to read on. The diagrams designated ( e ) , 

( f ) and (g) o v e r l e a f show the type of approach used. 

They are b o t h from Book 2, K n i g h t s , P r i e s t s and Pea­

s a n t s , and Beowulf, Saxon superman i s t y p i c a l of the 

c o m i c - s t r i p approach o f t e n used. The c o l o u r s are 

e y e - c a t c h i n g and the s t y l e of p r e s e n t a t i o n i s o f t e n 

c o n t r a s t i n g . Beowulf, f o r i n s t a n c e , i s comic s t r i p 

w h i l e underneath the t e x t r e g a r d i n g Bede uses one 

s i n g l e diagram. The s e c t i o n r e g a r d i n g Knights and 

Tournaments appeals to l e s s able p u p i l s as i t i s both 

c o l o u r f u l and easy t o f o l l o w . The badges are simple 

t o reproduce and can l e a d to f u r t h e r work on h e r a l d r y 

w i t h p u p i l s d e s i g n i n g t h e i r oxm badges, u s i n g o r i g i n a l 

or copied d e s i g n s . 

i i i . Wi-de Range H i s t o r y L.E. S n e l l g r o v e ( w i t h r e a d i n g 
c o n s u l t a n t P h y l l i s Flox-jerdew) 

The approach i s a c h r o n o l o g i c a l one w i t h s t o r i e s , 

p r e s e n t i n g events, people and concepts. Large c o l o u r 

p r i n t s and f o r r e a d i n g ages of 8-11 years. (Estab­

l i s h e d h i s t o r i a n i n c o - o p e r a t i o n w i t h e s t a b l i s h e d 

c h i l d r e n ' s s t o r y t e l l e r ) . 

i v . Wide' R-an'g'e. Myths- and' L-eg.ends- H. Stanton S A. Daly 

A c t i v i t y books a v a i l a b l e as a f o l l o w - u p . The approach 
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20 
H£ 5T0KY0FBeOWUlF/S TOLP INASAXOJ^ 
')EM WKlTTBN IN THE gfi^-CBNTURTf Jr 15 
FAlfiY 5T0RY, OR LEGEND . BUT IT TELLS US 
UCti MOUT hO^ THE SAXONS LIVED AND 
'HAT THEY THOU(?HT ABoUT LlFE' HERE 
E SEE WE PALACE orWEP/^Nnh HE 
TdouBLEPBYA MONSrefi. CALLEp G-RBHPEL 

ilCH CREBP5 INTO THEf^ALL AT NIGHT AND 
\rS ANYBODY WHO IS 5L^EP/NG^ERE 

EKING-/S 0tUGH7-BP.HE6iVBSBeOWUi.F 
E3 WATTS' ANp rHBY HAVE AG-RkAr f'BA^T 
tits HALL .RBMAlNS OF HALLS UkB THIS 
VB BBBN BCUNP AT CHBDOAK IN^ 
Mei^SerANP AT YEAVBRWG- IN, 
)RrHUM9^RLAAfP. AFTBR THE 
^STBEOWULF OOBS BAck To 

wr YEAI^S HAVE PASSED. BEOW\ALr IS A 
NO. HE IS TOLp OFAPfi^AOON WHKH 
{AHPS A e^EAT Tfi,EAS>URE pBOWULF 
OLP BUT HE riC-HTS AND RlL LS TliB 
\AGoN. IN THE H&HT HE IS SNO^NPED. 

6E0w^LF /5 A FAMOUS WAIIF.101^. THE KINO 
APPEALS FOR HELP. BEPyf^ULp COM^S ANP 
KILLS G-flENPeL.\ 

QRENOEllS FIEflCE MOTHER LIVES IN A CAVE 
AT THE BOTTOM OF A LAKE, BEO WULFP/VE5 
POWN AND AFTER A LONG- SWiM f<luLS tiBI^^ 

BEOWULF Pl^ OFF lb W0(4NPS 
IT IS THE SORT OF PEAT H THE 
SA X ONS AD MIR Ep HIS BoPY 
15 BURNT ON A FIRE HIS 
WAI^RlOF,S RIDE SLO\^LY 
ROUND THE FLAMES A MARK 
OF RESeecn 

r. mm 
^ould know very little of early Saxon history 
did not have the books written by a monk 
I Bede. He lived all his life in two monasteries 
J north of England - Wearmouth and Jarrow. 
ibraries in these monasteries had 
axon stories, books and poems. Bede used these 
Ip him write history books. His most famous book 
'History of the English Church and People' 

1 he finished in a d . 731 This tells the story 
w the Saxons became Christians. It is so good 
Jede has been called the 'father of English learning 

Bede kept working to the end. 
On his deathbed he went on dictating to 
one of his pupils. The last sentence 
of the book was written down 
during the evening that he died. 
Some historians have called the years 
after the Romans left Britain the 'Dark Ages'. 
Without the writings of Bede 
they would be the 'Blank Ages'! 
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ATS Of ARMS 
ight with his visor dosed could not 
gnised. So his badge was painted 
ihield, horse-cloth and Rircoat. 
)at was a cloth covering worn over 
. It was first used by Crusaders. 
3und that their armour got very 
ler the Middle Eastern sun so they 
I the metal up with a surcoat. 

4^. 

Badges like these could mean the 
difference between life and death in battle. 
In 1471, for example, some knights 
fighting in the Wars of the Roses did not 
recognise their leader's badge. They 
joined the wrong side and were killed or 
captured. After the Battle of Crecy in 1346 
the English King sent clerks to search the 
French dead and find out who they were 
by their coats of arms. To this day the 
place where this happened is called 
' I h* Valley of the Clerks'. 

55 
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i s one of a c o n t r o l l e d v o c a b u l a r y and language st r u c ­

t u r e . 

Greek - Norse - I n d i a n - C e l t i c - Asian and A f r i c a n 

legends 

19. Oxford Press (1984) 

i. The- Mod-ern- Age- Pet e r & Mary Speed 

V a r i e d and i n t e r e s t i n g t e x t - good i l l u s t r a t i o n s -

f o r use w i t h years 1-2 a t secondary l e v e l . 

i i . Oxford BookS' for- Primary^ Schools (1984-) 

Books 1-6. The books run p a r a l l e l w i t h the BBC r a d i o 

s e r i e s ' H i s t o r y Long Ago' and ' H i s t o r y n o t so long 

(a) Book 1 The In v a d e r s C e l t s , Romans, New R e l i g i o n , 

Saxon, V i k i n g and Normans 

(b) Book 2 The Middle Ages 

(c) Book 3 Tudors and S t u a r t s 

(d) Book 4, B r i t a i n Becomes a Great Po-wer ( i n c l u d i n g 

t r a n s p o r t , towns and places of work) 

(e) Book 5 Modern Age - At School and Work. Home 

L i f e and L e i s u r e . B r i t a i n a t War. 

( f ) Book 6 The T w e n t i e t h Century ( i n c l u d i n g the two 

Great Wars; Kennedy's America; B r i t a i n 

i n the Modern World) 

At the end of each s e c t i o n of work i n the book i s a 

f u l l double page o f work arranged as f o l l o w s : 
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a) Understand your work - to t e s t the c h i l d ' s 

u n d e r s t a n d i n g o f the t e x t and i l l u s t r a t i o n s . 

b) Use your i m a g i n a t i o n - to encourage the c h i l d 

t o make d e d u c t i o n s . 

c) F u r t h e r work - to encourage f u r t h e r r e a d i n g 

and p r o j e c t work 

20. Schools Council 

i . H i s t o r y 11-13 • General E d i t o r : Tony Boddington 

The approach i s a s t r u c t u r e d i n t r o d u c t i o n . Schools 

C o u n c i l H i s t o r y P r o j e c t 11-13 years and i t s component 

'What i s H i s t o r y ? ' . A balance of l o c a l , n a t i o n a l 

and w o r l d h i s t o r y w i t h a cause and change theme. 

Tx-70 l e v e l s : -

L e v e l I - Evidence/Empathy - P r e h i s t o r i c B r i t i s h and 

P i c t u r e s and People 

Cause - Hadrian's Wall 

Change - N e o l i t h i c Giant 

L e v e l I I - Evidence - The B a t t l e of Hastings 

Empathy - The C h i l d r e n ' s Crusade 

Change - The Development of P r i n t i n g 

Cause - Mohammed-Islam 

i i . " What -is- His't-o-ry-?-

Book 1 'Medicine Through Time' ( e a r l y medicine) 

Book 4- 'Problems of Evidence' ( p a r t i c u l a r l y the 

s e c t i o n on Richard I I I ) . 
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Pu-bli-sh-ed- Mat'e-r-ia-l-S' -- C-on-cl-u s-i-o-n-s-

The x - j r i t t e n m a t e r i a l s p u b l i s h e d f o r l e s s able c h i l d ­

ren encompass a v a r i e t y of approaches. I n the main, a 

c h r o n o l o g i c a l theme i s used however, c o v e r i n g a wide 

range o f time i n h i s t o r y , o f t e n from e a r l y times to the 

t w e n t i e t h c e n t u r y . This can have disadvantages since i t 

can sometimes mean t r y i n g to cover too much m a t e r i a l over 

a wide time-span i n n o t enough depth. Unless a j u d i c i o u s 

s e l e c t i o n i s made by the teach e r , t h i s can cause problems 

f o r the l e s s a ble who can have l i m i t e d powers of r e c a l l . 

Few books appear to be based upon people or person­

a l i t i e s as opposed to the wider spectrum o f events, and 

many l e s s a b l e , from p e r s o n a l experience, f i n d a person­

a l i t y - b a s e d approach e a s i e r to r e l a t e t o . There are 

ex c e p t i o n s t o t h i s : Longman's ' I n t o the Past' f o r i n s t a n c e , 

which focusses upon the l i v e s of o r d i n a r y people i n the 

p a s t . 

The emphasis a l s o appears to be on n a t i o n a l h i s t o r y 

which has the disadvantage o f not being based upon events, 

p e r s o n a l i t i e s or a r t e f a c t s v/hich are i n the immediate 

environment o f the c h i l d r e n . The techniques of the 'New 

H i s t o r y ' w i t h the accent upon p u p i l a c t i v i t y books are 

a v a i l a b l e i n a few p u b l i c a t i o n s however, and t h e r e i s some 

v a r i e t y i n p r e s e n t a t i o n o f m a t e r i a l , i n f o l d e r s (Jackdaws); 

workcards; l a r g e f o rmat books; w a l l c h a r t s as w e l l as 

p r o j e c t k i t s . 

There i s no d e f i n i t i v e s et of t e x t books f o r use i n 

h i s t o r y by the l e s s able p u p i l . However, because of the 



f a c t t h a t teachers are n o t r e s t r i c t e d by an examination 

system as they are w i t h o t h e r more able p u p i l s , a g r e a t 

v a r i e t y of t e x t s and t o p i c s can be used. 

Many of the aforementioned t e x t s are e x c e l l e n t and 

have been found to be extremely u s e f u l when d e a l i n g w i t h 

the l e s s able i n h i s t o r y . However, the t e x t s are merely 

the t o o l s which can be used to a i d the r e a d i n g and teach­

i n g process. These t o o l s need to be r e f i n e d and adapted 

by i n d i v i d u a l teachers f o r i n d i v i d u a l c h i l d r e n i f they 

are to encourage the c h i l d to f i n d enjoyment and i n t e r e s t 

i n the l i t e r a t u r e of h i s t o r y . 

( c ) Hi-stor-y and h-ist-or-ical- th-i-n-k-ing 

As w e l l as a review o f the l i t e r a t u r e p e r t a i n i n g to 

the l e s s able p u p i l , c o n s i d e r a t i o n needs to be given to 

h i s t o r y and h i s t o r i c a l t h i n k i n g , which i s l i n k e d to a l l 

dimensions of h i s t o r y t e a c h i n g , p a r t i c u l a r l y w i t h the l e s s 

a b l e . 

When c o n s i d e r i n g t h i s aspect, the q u e s t i o n 'what i s 

h i s t o r y ? ' needs t o be given some th o u g h t . I f h i s t o r y i s 

taken to be the study of the i n t e r a c t i o n of Man and h i s 

environment i n t i m e , then i t can be s t u d i e d by a d u l t or 

c h i l d a l i k e to c o n s i d e r why and how changes have occurred; 

t o i n v e s t i g a t e c o n t i n u i t y ; to gain an awareness of the 

p a s t ; and to a c q u i r e the range o f ' s k i l l s necessary to 

accomplish the t a s k . H i s t o r y i s a unique d i s c i p l i n e be­

cause of i t s s u b j e c t m a t t e r , the past experience of a l l 

mankind. This experience i s n o t open to d i r e c t observa-
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t i o n b u t needs c e r t a i n techniques to ' r e d i s c o v e r ' the 

p a s t , u s i n g evidence t h a t has s u r v i v e d . 

Communities and a s s o c i a t i o n s judge the present i n 

the l i g h t o f the p a s t , f o r , as the n i n e t e e n t h c e n t u r y 

German p h i l o s o p h e r D i l t h e y w r o t e : -

"l-lan knows himself not only through intro­
spection but through history. History is 
not somet bin g divided from life or from the 
present by distance in time."22 

A c c o r d i n g to A. Low-Beer and J. B l y t h , h i s t o r y i s : -

"... a t all levels perhaps the subject in the 
school curriculum v/hich can best enlarge 
pupils' understanding of the behaviour and 
experience of people."23 

The purpose of t e a c h i n g h i s t o r y , t h e r e f o r e , i s n ot 

o n l y to extend h o r i z o n s but to develop u n d e r s t a n d i n g and 

th o u g h t about the human c o n d i t i o n . C e r t a i n concepts, 

s k i l l s and procedures which r e l a t e to the d i s c i p l i n e of 

h i s t o r y h e l p to develop u n d e r s t a n d i n g . Dr. J. West 

remarks t h a t the main concepts of h i s t o r y he sees as 

bei n g those of evidence - i t s n a t u r e and a v a i l a b i l i t y ; 

change; contemporaneity o f evidence w i t h event; authen­

t i c i t y and be i n g able t o d i s c o v e r f a l s i f i c a t i o n or e r r o r , 

and the t i m e - p l a c i n g of events. The s k i l l s which can be 

developed by h i s t o r i c a l s t u d i e s are seen as close observ­

a t i o n and awareness of ' c l u e s ' ; deduction from c l u e s ; 

l i n g u i s t i c e x p r e s s i o n of a l l f i n d i n g s from the evidence, 

and f i n a l l y , m a t hematical c a l c u l a t i o n of d i s t a n c e and 
24. 

d u r a t i o n i n t i m e . 
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C e r t a i n aspects of h i s t o r y are i m p o r t a n t w i t h a l l 

p u p i l s of whatever age ( o r a b i l i t y ) . J. B l y t h and A. Low-

Beer f o r i n s t a n c e , remark t h a t t h r e e p a r t i c u l a r l y stand 

out from the r e s t : a) the concept of time - n ot j u s t dates 

but a s u b j e c t based upon chronology, "the dimension of the 
2 

p a s t , connected to and c o n t r a s t e d w i t h the present" "; 

(b) a l l h i s t o r i c a l knowledge r e s t s on evidence - i t i s the 

i n t e r p r e t a t i o n of the evidence which i s i m p o r t a n t , and 

f i n a l l y ( c ) the process of having meaningful r e c o n s t r u c t i o n 

from the evidence. 

I n o rder to be able t o u t i l i z e the v a r i o u s concepts 

above, c e r t a i n s k i l l s are necessary. The most c h a r a c t e r ­

i s t i c s k i l l s o f the h i s t o r i a n are the c o l l e c t i o n and analy-
2 6 

s i s of evidence. A c c o r d i n g to J. Hanson ( c o - o r d i n a t o r 

of a d i s c u s s i o n paper produced by over t w e n t y - f i v e teachers, 

headmasters and advLsors i n 1977), the range of a c t i v i t i e s 

i n v o l v e d i n u s i n g evidence are as f o l l o w s : -
"1) Using evidence of as many kinds as possible -

documents, books, maps, artefacts, pictures 
and photographs, oral material, music, land­
scapes, earthworks, sites and museums, stat­
istics, and learning the necessary techniques. 

2) Beginning to d i s t i n g u i s h the levels of impor­
tance and reliability of evidence of all these 
kinds. 

3) Using more than one kind of evidence in res­
ponse to a single question. 

4) Recognising and using the chronological con­
ventions and historical vocabulary as they 
occur in topics and projects. By the age of 
13 children should be able to use, meaning­
fully, expressions like dates (A.D., B.C.), 
century, reign, period, age, relating them to 
the time being studied, and construct a time 
scale. 



5) Distinguishing between fact, myth and opin-
i on . 

6) Making up his own detailed questions from 
the general questions: 'How do we know?', 
'How can I'/e learn more?' . 

7) Attempting an imaginative reconstruction of 
the past in response to his own questions, 
and developing empathy with the people of 
the past."'2.1 

A c c o r d i n g t o the i n f o r m a t i o n c o l l e c t e d d u r i n g the 

course o f t h i s r e s e a r c h , u h i l e some teachers do i n f a c t 

b e l i e v e the slow l e a r n i n g c h i l d capable of und e r s t a n d i n g 

some of the aforementioned concepts and mastering the nec­

essary s k i l l s , i t i s perhaps only the l a s t s e c t i o n ( 7 ) , 

erapathetic s k i l l s , which most of them agreed t h e i r l e s s 

a b l e p u p i l s were a b l e to demonstrate i n one form or another 

(see Chapter 3 ) . 

P.H.J.H. Gosden and D.W. S y l v e s t e r remark t h a t i n 

or d e r t h a t a p u p i l can understand h i s t o r y , c e r t a i n t h i n k i n g 

a b i l i t i e s are necessary t o accomplish t h i s . For example: 

a) C l a s s i f i c a t i o n of e i t h e r o b j e c t s or events; 

b) The a b i l i t y t o a p p r e c i a t e time i n t e r v a l s ; 

c) The a b i l i t y t o o r d e r sequences on a time s c a l e ; 

d) The a b i l i t y t o reco g n i z e t h a t separate events can 
occur s i m u l t a n e o u s l y ; 

e) A b i l i t y t o understand t h a t ways of l i f e can be 
d i f f e r e n t ; 

f ) A b i l i t y t o understand something o f the problems 
of h i s t o r i c a l r e s e a r c h ; 

g) A b i l i t y t o f o l l o w a s t o r y ; 
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h) A b i l i t y t o have sympathy/einpathy w i t h o t h e r s ; 

i ) A b i l i t y t o see p o s s i b i l i t i e s - n o t o n l y concrete, 
what i s and what has been - but a l s o what could 
have been and what can be; 

j ) A b i l i t y t o use concepts i n h i s t o r y , e.g. r u l e , 
a u t h o r i t y , k i n g s h i p etc.28 

During the course of t h i s r e search the answers given 

t o the v a r i o u s q u e s t i o n s r e g a r d i n g some of the t h i n k i n g 

a b i l i t i e s needed and shown by the slow l e a r n i n g c h i l d i n 

h i s t o r y were n o t over o p t i m i s t i c . Only two of the ten 

mentioned above - the a b i l i t y t o f o l l o w a s t o r y , and hav­

i n g sympathy/empathy w i t h o t h e r s - produced any r e a l l y 

p o s i t i v e responses from t e a c h e r s . 

Gosden and S y l v e s t e r add t h a t of the a b i l i t i e s they 

mention, the f i r s t seven would perhaps c h a r a c t e r i z e i n 

P i a g e t i a n terms concrete o p e r a t i o n a l t h i n k i n g and the 

o t h e r a b i l i t i e s would c o n s t i t u t e f o r m a l o p e r a t i o n a l t h i n k ­

i n g . I t i s i n t e r e s t i n g t o note t h a t the concepts of 

sympathy/empathy, i f classed i n the l a t t e r c a tegory, are 

abl e t o be understood by some l e s s able p u p i l s (v/hich 

shows the l i m i t a t i o n s of the P i a g e t i a n framework). Gosden 

and S y l v e s t e r a l s o add however: 

"Most children, certainly of average and below 
average ability aged 11 to 15 are still at the 
concrete operational stage ... s u c h character­
istics of mature historical thinking as the 
ability to make meaningful contrasts to see 
events in perspective, to understand motives, 
to elucidate consequences, are still as yet in 
embryo."^9 

G e n e r a l l y , t h e r e has been no d e t a i l e d research i n t o 

slow l e a r n e r s and h i s t o r y ( a p a r t from one or tvio exceptions 



>46 

mentioned e a r l i e r ) , perhaps t h i s has been because of the 

very n a t u r e o f h i s t o r y i t s e l f . For i n s t a n c e , as l o n g ago 

as 1939 J e f f r e y s s t a t e d : 

"The fragmentation of the past makes interpret­
ation possible only to the trained and practised 
eye. It (history) deals with adult thought and 
behaviour ... there is extensive use of abstract 
thought in the subject ..."30 

The emphasis now, however, appears t o be moving t o ­

wards the a c q u i s i t i o n o f s k i l l s as much as the 'fund of 

knowledge' approach. N e v e r t h e l e s s when c o n s i d e r i n g the 

slow l e a r n e r and h i s t o r i c a l u n d e r s t a n d i n g , t h e r e are many 

problems one has to f a c e , problems which c o n f r o n t a l l 

c h i l d r e n i n one form or another when they study h i s t o r y . 
31 

For i n s t a n c e , the ILEA I n s p e c t o r a t e advised i n 1982 

t h a t i t has been argued t h a t i t i s d i f f i c u l t f o r young 

l e a r n e r s t o come to terras w i t h the s u b j e c t of h i s t o r y as 

the evidence i s l a r g e l y about a d u l t s and o f t e n the teacher 

i s w o r k i n g o u t s i d e the p u p i l s ' d i r e c t experience. There 

i s a l s o a v a r i e t y of i n t e r p r e t a t i o n - n o t h i n g i s t r u l y 

c o n c r e t e and as h i s t o r y r e q u i r e s a c e r t a i n l e v e l of l i t e r ­

acy i t can p r e s e n t problems to some c h i l d r e n . 

D u r i n g the 1960s and e a r l y 1970s the f i n d i n g s of the 

r e s e a r c h e r s l o o k i n g a t the i n t e l l e c t u a l l e v e l s and a b i l ­

i t i e s o f p u p i l s s t u d y i n g h i s t o r y i n the l i g h t of P i a g e t 

were gloomy. Some f e l t h i s t o r y should o n l y be attempted 

i n the f i n a l secondary years. Other r e s e a r c h e r s , however, 

advocated emphasising h i s t o r i c a l s k i l l s , f o r example, 

M. Honeybone when he remarked: 



"The child has not the experience for effective 
explanatory thinking, in consequence he/she should 
he investigating practical skills."3~ 

33 
A c c o r d i n g t o A.K. D i c k i n s o n and P.J. Lee , the two 

most i m p o r t a n t t h e o r e t i c a l i n f l u e n c e s i n h i s t o r y have been 

J. P i a g e t and E.A. Peel ( a l t h o u g h P i a g e t d i d not examine 

c h i l d r e n ' s t h i n k i n g i n h i s t o r y as su c h ) . The only d e t a i l e d 

survey was p r o v i d e d by Peel'^'^ and both Peel and P i a g e t had 

impact upon the work o f R. Hallam as seen i n h i s MEd t h e s i s ^ ^ 

which was an i n v e s t i g a t i o n i n t o whether the P i a g e t i a n stages 

o f l o g i c a l t h i n k i n g and moral judgement are v a l i d i n h i s t o r ­

i c a l t h o u g h t . Some t o p i c s , a c c o r d i n g to Hallam, e x c i t e d 

more advanced r e a s o n i n g than o t h e r s - a c h i l d could reason 

a t c o n c r e t e o p e r a t i o n a l l e v e l o f t h i n k i n g i n one t o p i c and 

the same c h i l d c o u l d reason a t a f o r m a l l e v e l on another 

t o p i c . I n the main however, he remarks on the l a t e r d e v e l ­

opment of l o g i c a l t h i n k i n g i n h i s t o r y w i t h h i s comments: 
"There need be no surprise that logical thinking 
develops later in an abstract subject like history 
than in other perhaps more practical fields."3o 

Hallam concluded: 

"The present study has substantiated Piaget's 
findings, although logical thought in history 
seems to occur later than Piaget suggests, at 
present the y o u n g e s t children in secondary 
schools may still be thinkin g at the pre-opera-
tional level on occasions and even older pupils 
(fifteen years) may only he at the concrete 
operational level in history."^1 

3 8 

I n 1977 Hallam , f o l l o i ^ i n g the example of Goldman i n 

r e l i g i o u s t h i n k i n g , took one hundred p u p i l s (aged 11-16 

yea r s ) who answered q u e s t i o n s based on t h r e e h i s t o r i c a l 

s t a g e s . A n a l y s i s o f the re.sults l e d t o the f o l l o w i n g con-
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D u r i n g 1977-80 s e v e r a l teachers i n the London Borough 

of Merton^^ examined ways i n which c h i l d r e n of v a r y i n g ages 

gained u n d e r s t a n d i n g of the concepts and methods of vork i n 

h i s t o r y , geography and the s o c i a l s c i e n c e s . T h e i r f i n d i n g s 

i n d i c a t e d t h a t u n t i l ten years of age c h i l d r e n are s t i l l 

( u s i n g the P i a g e t i a n framework as guidance) a t the "pre­

o p e r a t i o n a l stage" of t h i n k i n g . T h e i r t h i n k i n g i s i n c o n s i s ­

t e n t and u n r e a l i s t i c . At the second stage they can, u s i n g 

a v a i l a b l e d a t a , g i v e o r g a n i s e d , d e t a i l e d and c o - o r d i n a t e d 

e x p l a n a t i o n s , even i f l i m i t e d , r e l a t i n g t o the q u e s t i o n s . 

Only from the age of t h i r t e e n p l u s are many c h i l d r e n moving 

tov/ards the f o r m a l o p e r a t i o n a l t h i n k i n g stage. Some do not 

reach t h i s stage u n t i l f i f t e e n years - some do not i n f a c t 

reach t h i s stage a t a l l . When and i f the stage i s reached, 

however, they can e v a l u a t e , c r i t i c i s e and form judgements. 

The group mentions however t h a t : 

"Some young children may shov/ flashes of formal 
thought while other older pupils have difficulty 
sometimes at the formal level."Ao 

The Merton s t u d y , t h e r e f o r e , would appear to add f u r ­

t h e r evidence to the p i c t u r e p r e v i o u s l y given by o t h e r 

r e s e a r c h e r s u s i n g P i a g e t i a n c r i t e r i a , f o r example, S.K. 

Stones'^'^, R. Hallam"^^ and W.A. de Sl l v a . " ^ ^ 

5 0 

K. Egan gives h i s t h e o r y of the development of h i s ­

t o r i c a l und.erstanding as being t h r e e - f o l d : the f i r s t stage, 

M y t h r i c 4--5 to 9-10 ye a r s , when c h i l d r e n connect t h e i r 

f e e l i n g t o h i s t o r y and the concepts of h i s t o r i c time as i n 

'change' and 'otherness' develops. The second stags he 

gives as Romantic 9-10 to 15 years - u n s o p h i s t i c a t e d and 
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y e t r e c o g n i z a b l e concepts of h i s t o r i c c a u s a t i o n , change and 

time are developed. This i n c r e a s e d p e r s o n a l involvement 

w i t h the past c o n t a i n s an element r e f l e c t e d i n the i n t e r e s t 

i n 'what i t was l i k e t o l i v e t h e n ' . F i n a l l y , P h i l o s o p h i c -

15 t o e a r l y 20s. During t h i s stage i n t e r e s t focuses on the 

g e n e r a l course t h a t h i s t o r y takes and the p r i n c i p l e s and 

laws of h i s t o r i c a l development. Sgan's work has n o t , as 

y e t , been supported as developmental stages through empir­

i c a l work w i t h c h i l d r e n . 

Some r e s e a r c h e r s are more o p t i m i s t i c about p u p i l s ' 

u n d e r s t a n d i n g o f h i s t o r y a t a much e a r l i e r age than the 

P i a g e t i a n model would i n d i c a t e - Dr. J. West, J. B l y t h and 

D. S h e m i l t , f o r i n s t a n c e , f e e l t h a t teachers could and 

should a c c e l e r a t e t h e i r p u p i l s ' g e n e r a l conceptual under­

s t a n d i n g t h r o u g h a study of h i s t o r y . 

Dr. West's f o u r year research p r o j e c t i n v o l v i n g 1,500 

c h i l d r e n from seven t o eleven appeared t o : 

"... prove beyond reasonable doubt that primary 
school children are certainly capable of forming 
and using the essential concepts and p r a c t i s i n g 
the skills required to develop their sense of 
the past."51 

J. B l y t h ' s experiment •.•.'•ith s i x year olds a t a F i r s t 

School i n Southampton produced some very o p t i m i s t i c views 

about young c h i l d r e n ' s awareness of the p a s t : 

"At the b e g i n n i n g o f the six weeks the v/ord 'old' 
was meaningless, at the end it meant different 
things to all six children, but something to them 
all."52 " 

53 
Dr. M. Booth has a l s o remarked t h a t i n v e s t i g a t i o n s 

based on a P i a g e t i a n model of p u p i l s ' h i s t o r i c a l t h i n k i n g 
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have been m i s d i r e c t e d . Booth a s s e r t e d t h a t researchers 

had n o t f u l l y examined the n a t u r e of h i s t o r y and u l t i m a t e l y 

from t h i s the t h i n k i n g i t demanded of p u p i l s . 

F o l l o w i n g Booth'S' r e s e a r c h , which was l a r g e l y i n i t i a ­

t e d by h i s d i s s a t i s f a c t i o n i . j i t h P i a g e t i a n based s t u d i e s , he 

used as a s t a r t i n g p o i n t the d i s c i p l i n e of h i s t o r y and the 

p a r t i c u l a r demands the h i s t o r i c a l form of knowledge makes 

on p u p i l s . The r e s u l t he found o p t i m i s t i c i n t h a t he 

remarked n o t o n l y can I4.-I6 year o l d p u p i l s t h i n k i n a 

g e n u i n e l y h i s t o r i c a l way, but l e a r n i n g h i s t o r y can make a 

s i g n i f i c a n t c o n t r i b u t i o n to t h e i r a b i l i t y to use evidence 

and t o c o n c e p t u a l i s e and i t can a l s o modify f a v o u r a b l y and 

p o s i t i v e l y t h e i r g e n e r a l a t t i t u d e s . 

A f u r t h e r v a l i d p o i n t a l s o emerges i n t h a t he sees the 

r o l e o f the teacher as being one which should be concerned 

w i t h the elements of h i s t o r i c a l t h i n k i n g - knowledge, con­

c e p t s , c o g n i t i v e s k i l l s , empathy, p e r s o n a l experiences and 

ways i n which these aspects can be brought t o g e t h e r to 

produce h i s t o r i c a l t h o u g h t . To do t h i s , a teacher must i n 

h i s o p i n i o n , abandon the idea t h a t f o r m a l o p e r a t i o n a l 

t h i n k i n g cannot be o b t a i n e d b e f o r e the mental age of I 6 

p l u s . An e i g h t year old's- h i s t o r i c a l u n d e r s t a n d i n g can be 

considered i n i t s own terms as being genuine h i s t o r i c a l 

t h i n k i n g , a d m i t t e d l y more l i m i t e d than the o l d e r p u p i l ' s , 

but comparable and e q u a l l y v a l i d n e v e r t h e l e s s . 

One c f the major problems which has be.set researchers 

i n t o the study of c h i l d r e n ' s - t h i n k i n g and h i s t o r y , however, 

i s the concept of time.. W. Stern's remarks are perhaps as 

when he f i r s t made them i n 1923: 
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"Uhat confus ion reigns for a long time in the 
child's- little head before he grasps that the 
ever moving present turns today into yesterday 
and tomorrov,' into today. "54-

An u n d e r s t a n d i n g of. time has o f t e n been regarded as 

a major o b s t a c l e t o the young ( o r less, a b l e ) p u p i l of 

h i s t o r y . For as Dr. Coltham observed: 

"The whole idea of time is complicated by the 
difference between our personal experience of 
it and our use of it to relate events vjhich 
are beyond the limits of experienced time ... 
it is a mental concept which is, in the study 
of the past, naturally used as an organising 
tool."55 

56 
Jahoda remarks however, t h a t a l t h o u g h by pr e s e n t -

day standards the methods of the e a r l y 'pioneers' i n t o the 

concept of time (Oakden and Sturt^" ^ c ould perhaps be open 

t o c r i t i c i s m f o r some of the methods they employed), never-
58 5 9 t h e l e s s , subsequent r e s e a r c h by K.C. Friedman , A.F. Watts 

60 

and A. G e s e l l has tended t o c o n f i r m t h e i r main conclusions 

i n t h a t : 
"Somewhere around the age of eleven tends to be 
a turning point in the development of the con­
cept of historical time."i>l-

Only a f t e r t h i s age i s the past d i f f e r e n t i a t e d i n t o v a r i o u s 

h i s t o r i c a l p e r i o d s . 

L. Ray's ~ re s e a r c h attempted to f i n d out the e x t e n t 

of concepts of h i s t o r i c a l time of c h i l d r e n i n the 9+ to 15+ 

age group. Her sample of 215 g i r l s and 213 boys were i n d i v ­

i d u a l l y i n t e r v i e w e d and a q u e s t i o n n a i r e ijas sent t o a f u r t h e r 

96 g i r l s and 94- boys of the above age. The r e s u l t s con­

f i r m e d the work of Oakden and S t u r t when she found t h a t 

among the c h i l d r e n t e s t e d , the v a r i o u s concepts of time 
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evidenced by the changes i n the w o r l d around us, changes 

from the past to the p r e s e n t and from the present to the 

f u t u r e , are p r e s e n t on average by the n i n t h year, b u t , 

w i t h minor e x c e p t i o n s , do n o t reach t h e i r f u l l development 

u n t i l the c h i l d i s eleven years of age. 

P.J. Congdon^"^, d u r i n g the course of h i s research 

i n t o the concept o f h i s t o r i c a l time i n the upper age groups 

of the j u n i o r s c h o o l , set out to e s t a b l i s h whether a method 

of t e a c h i n g h i s t o r y which emphasiae.d chronology would help 

to develop a more s y s t e m a t i c . u n d e r s t a n d i n g of time p e r i o d s . 

His sample i n v o l v e d t h i r t y - s e v e n 11 year olds plus two 

c o n t r o l groups of s i m i l a r s i z e and age. He commented t h a t : 

"The time concept when referring to historical 
time is more than a mere mathematical calcula­
tion. Apart from a date it implies the content 
of an experience^k 

His c o n c l u s i o n s , however, appeared t o c o n f i r m t h a t a chron­

o l o g i c a l approach t o t e a c h i n g h i s t o r y does help to develop 

a c h i l d ' s concept of h i s t o r i c a l t i m e . Some w r i t e r s place 

the f u l l c h r o n o l o g i c a l u n d e r s t a n d i n g as l a t e as s i x t e e n 

y e a r s , however. F l i n k i n g e r and Rehage^^, i n a summary of 

s t u d i e s , s t a t e d t h a t f u l l u n d e r s t a n d i n g o f t i m e , words and 

dates i s n o t reached u n t i l s i x t e e n years of age. 

Of what use then can h i s t o r y be to the slow l e a r n i n g 

c h i l d who i s o f t e n t r y i n g t o come to terms w i t h basic l i t ­

e r a r y s k i l l s l e t alone the concepts of h i s t o r i c a l time? 

To the p e s s i m i s t the answer would p r o b a b l y be 'none'. To 

the o p t i m i s t however, a re s e r v e d 'some' depending upon what 

the u l t i m a t e aims and o b j e c t i v e s are f o r t e a c h i n g h i s t o r y 

t o these c h i l d r e n i n the f i r s t i n s t a n c e . 
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6 6 
A c c o r d i n g t o Mclver , a p a r t from E.E. Cowie and 

L.O. Ward, t h e r e has been l i t t l e c o n s i d e r a t i o n as to whe­

t h e r i n f a c t h i s t o r y i s a v a l u a b l e and w o r t h w h i l e s u b j e c t 

f o r study by the slow l e a r n i n g c h i l d . There are many 

arguments a g a i n s t t e a c h i n g h i s t o r y to these c h i l d r e n , f o r 

example, the f a c t t h a t the concept of h i s t o r i c a l time i s 

ex t r e m e l y d i f f i c u l t t o grasp. However, d e s p i t e some l a c k 

of i n t e r e s t or b e l i e f t h a t h i s t o r y i s a v i a b l e p r o p o s i t i o n 

f o r some c h i l d r e n , t h e r e are teachers who consider h i s t o r y 
b oth r e l e v a n t and indeed necessary to t h e i r p u p i l s . 

67 
M. Roberts , f o r i n s t a n c e , a teacher i n a London s p e c i a l 

s c h o o l , argued t h a t h i s t o r y i s n o t so much a science as an 

a r t and the f a i l u r e t o see t h i s had l e d some teachers t o 

abandon h i s t o r y w i t h these c h i l d r e n . He comments: 
".4 science is a thing known and a certain 
level of intelligence is always necessary to 
make sense of it, but an art ... can make its 
impact on all kinds and conditions of people 
at many levels of understanding."^^ 

Roberts advocates the use of h i s t o r i c a l s t o r i e s f o r the 

l e s s a b l e t o gain a l i t t l e u n d e r s t a n d i n g of how t h i n g s have 

come to be as tYie^r a r e , and to f e e l the 'mysterious pres­

ence and power' of the past a l l around them. 

Mr. R. Coulthard°^, Deputy Headmaster and p r a c t i s i n g 

t e a c h e r of H i n d l e y H a l l S p e c i a l School f o r Boys i n No r t h ­

umberland, (many of whom are l e s s a b l e ) , a l s o s t r o n g l y 

advocates the use of h i s t o r y as a way of h e l p i n g t h e i r 

p u p i l s t o a p p r e c i a t e change - and to t h i s end he uses l o c a l 

h i s t o r y p r o j e c t s i n t h i s r e s p e c t w i t h g r e a t success. Their 

approach t o t e a c h i n g h i s t o r y tends t o be t o p i c based and 
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assumes no p r e v i o u s knowledge of h i s t o r y on the p a r t of 

the boys b e f o r e they e n t e r the school (sometimes a t ten 

years of age). Many f i e l d t r i p s are organised to gain 

t h e i r i n t e r e s t and improve knowledge of themselves as w e l l 

as the s u r r o u n d i n g area. 

I n i t i a l l y the boys begin by s t u d y i n g H i n d l e y H a l l 

i t s e l f ( t h e area has a h i s t o r y going back to the Normans). 

Photographs are ta k e n , analysed and mounted and compar­

i s o n s made w i t h the house and area as i t was (from o l d 

maps and d e s c r i p t i o n s ) and as i t i s today. T r i p s t o var­

i o u s p l a c e s of l o c a l i n t e r e s t are undertaken; to l o c a l 

l e a d mines, the quayside a t Newcastle, b r i d g e s over the 

Tyne and Housesteads Roman f o r t f o r i n s t a n c e . The boys 

have completed p r o j e c t s on l o c a l c o a l mines, drawn v a r i o u s 

scenes from them p l u s s h o r t w r i t t e n accounts of l i f e i n 

the mines - then ( l a s t c e n t u r y ) and now. Plays are a l s o 

w r i t t e n and performed by the p u p i l s and s t a f f , f o r example, 

" S i l e n t Echoes" (Th.e Edwardian years 1902-1914-) which per­

i o d has s t r o n g l i n k s w i t h H i n d l e y H a l l i t s e l f . L o c a l 

c h a r a c t e r s are e p i t o m i s e d i n music and verse, "The B a l l a d 

of Tommy Ferens", f o r i n s t a n c e . The boys' i n t e r e s t i n 

f o o t b a l l has .been f o s t e r e d by f o l l o w i n g the f o r t u n e s of a 

l o c a l team s i n c e the 1930s. E x h i b i t i o n s of t h e i r work have 

been h e l d i n the C e n t r a l L i b r a r y , Gateshead on s e v e r a l 

o c c a s i o n s . Throughout a l l t h e i r work i n h i s t o r y , which 

i n c o r p o r a t e s o t h e r aspects of the c u r r i c u l u m ; mathematics, 

E n g l i s h , geography, e n v i r o n m e n t a l s t u d i e s and a r t f o r 

i n s t a n c e , the boys are helped to appreciate change i n t h e i r 

own community and how i t has a f f e c t e d peoples' l i v e s . 
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7 0 
D. B i r t , however, s t r e s s e d the value of h i s t o r y i n 

71 
d e v e l o p i n g r e f l e c t i v e thought and S.S. Cowie u n d e r l i n e d 

the needs of slow l e a r n i n g c h i l d r e n as a j u s t i f i c a t i o n 

f o r t e a c h i n g h i s t o r y , f o r example, to help them to develop 

t o l e r a n c e , u n d e r s t a n d i n g , a p p r e c i a t i o n of change; to com­

municate; to express themselves and the p o s s i b i l i t y f o r 

d e v e l o p i n g l o g i c a l t h o u g ht v i a h i s t o r y . I f only one of 

these concepts i s a p p r e c i a t e d by the l e s s able c h i l d , then 

the study of h i s t o r y w i l l have been w o r t h w h i l e . 
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CHAPTER TWO 
PROBLEMS-0? DEFINITION 

( a ) D e f i n i t i o n o f a s l o u . l e a r n i n g p u p i l 

The p r o b l e m o f d e f i n i t i o n o f t h e t e r m 'slow l e a r n e r ' 

needs some c o n s i d e r a t i o n because i t causes g r e a t d i f f i c ­

u l t i e s when u n d e r t a k i n g r e s e a r c h i n t o p u p i l s known as 

s l o w l e a r n e r s , r e m e d i a l , l o w a c h i e v e r s o r l e s s a b l e . The 

most b a s i c p r o b l e m i s , what i s meant by a 'slow l e a r n e r ' 

i n t h e f i r s t i n s t a n c e ? There have been many d e f i n i t i o n s 

o f t h e t e r m b u t by t h e v e r y n a t u r e o f t h e f a c t t h a t slow 

l e a r n e r s , l i k e a l l c h i l d r e n , a r e i n d i v i d u a l s who sometimes 

happen t o be p l a c e d i n c e r t a i n g r o u p s f o r v a r y i n g r e a s o n s , 

i t i s d i f f i c u l t t o a r r i v e a t a s i n g l e e x p l a n a t i o n o f t h e i r 

s t a t u s o r a b i l i t y . 

A c c o r d i n g t o V. Mclver'^, s l o w l e a r n e r s c o u l d be s a i d 

t o be: 

" i . Children with a reading age below their 
chronological age - this can range from 
an easily corrected problem to a serious 
one, and can be connect ed to, and often 
is the result of, slow physical develop­
ment and a low intelligent quotient. 

2. Children with little motivation to learn -
due to various circumstances such as 
inadequate home support, a feeling that 
school work does little to meet their 
needs, unfortunate school experiences, 
lethargy, etc. 

3. Children in need of emotional support -
often simply on a temporary basis. These 
pupils who perhaps lack confidence or have 
a need for support because of some tempor­
ary upset in their background. Often they 
can be transferred into mainstream CSE 
examination classes after perhaps a year or 
two." 



6^ 

The t e r m 'slow l e a r n e r ' i t s e l f i s one o f many w h i c h 

have s u r f a c e d o v e r t h e y e a r s ; a l s o i n c l u d e d i n t h i s c a t ­

e g o r y have been ' b a c k w a r d ' , ' e d u c a t i o n a l l y s u b - n o r m a l ' , 

' l e s s a b l e ' , o r 'low a c h i e v e r s ' . Slow l e a r n e r s , t h e r e ­

f o r e , a r e o n l y one s u b - g r o u p o f c h i l d r e n w i t h l e a r n i n g 

d i f f i c u l t i e s , and t h e t e r m o f t e n a p p e a r s t o be t h e c u r r e n t 

p o p u l a r t e r m i n o l o g y f o r c h i l d r e n f a c e d w i t h l e a r n i n g 

d i f f i c u l t i e s f o r w h a t e v e r r e a s o n s . 

An E d u c a t i o n a l S u r v e y p u b l i s h e d i n 1971 s t a t e d : -

"... the term 'slow learner' was capable of a 
wide variety of interpretations. A great many 
of the pupils (though not all) were of limited 
capacity, social handicaps, cultural and actual 
poverty, family inadequacies and parental dis­
harmony plus absenteeism were often referred 
to ..."2 

E v e l y n Gowie, c o n s i d e r i n g t h e t e r m 'slow l e a r n e r ' , 

r e m a r k e d t h a t i t can i n c l u d e p u p i l s o f : -

"... very varied intelligence and attainment 
who for different reasons learn more slowly 
than the average pupil and so cannot manage 
the school work normal for their age grou p ^ 

She a l s o added t h a t i n f a c t i t has novi become t h e a c c e p t e d 

t e r m f o r c h i l d r e n i-jho have been u n a b l e t o keep up w i t h t h e 

work o f t h e i r p e e r s and need s p e c i a l h e l p . T h i s h e l p i s 

sometimes g i v e n by w i t h d r a w i n g t h e p u p i l f r o m l e s s o n s f o r 

e x t r a m a t h e m a t i c s o r E n g l i s h p e r h a p s , o r by p u t t i n g t h e 

c h i l d i n a s m a l l g r o u p f o r a l l l e s s o n s where i n d i v i d u a l 

work programmes a r e c a r r i e d o u t . 

K e i t h H o d g k i n s o n , r e m a r k i n g upon t h e c h a r a c t e r i s t i c s 

o f s l o w l e a r n e r s , sees t h e t e r m as somewhat m i s l e a d i n g i n 

t h a t : -



65 

"To say that slow learners are slov,' simply be­
cause they are u n i n t e l l i g e n t i s a m i s l e a d i n g 
t a u t o l o g y . Poor performances and u n d e r s t a n d i n g 
a r e often the product of a combination of factors 
... social deprivation ... short-term memory ... 
low reading age or poor physical co-ordination."A 

John M. Hughes^ c o n f i r m e d K e i t h H o d g k i n s o n ' s r e m a r k s 

when he commented t h a t s l o w l e a r n e r s a r e a mixed crowd xjho 

e x p e r i e n c e d i f f i c u l t i e s i n l e a r n i n g and t h e i r main p r o b l e m 

i s t h e i r p o o r a b i l i t y t o manage nevi s i t u a t i o n s by u t i l i z ­

i n g f o r m e r e x p e r i e n c e s , i m a g i n a t i o n o r a c q u i r e d c o n c e p t s . 

IfJ.K. Brennan° r e i n f o r c e s t h i s v i e w when he sees slow 

l e a r n e r s as b e i n g p u p i l s who a r e u n a b l e t o cope w i t h t h e 

s c h o o l work Xirhich i s n o r m a l f o r t h e i r age g r o u p , b u t whose 

f a i l u r e c a n n o t be e x p l a i n e d by any h a n d i c a p p i n g c o n d i t i o n 

w h i c h c o u l d be w i t h i n t h e c a t e g o r i e s o f h a n d i c a p p e d c h i l d -

r e n . These c a t e g o r i e s a r e summarized by E.E. Cowie i n 

h e r H i s t o r i c a l A s s o c i a t i o n iDamphlet as b e i n g : 

1 . P u p i l s w i t h s e n s o r y and p h y s i c a l h a n d i c a p s 

Some c h i l d r e n f i n d p h y s i c a l c o - o r d i n a t i o n d i f ­
f i c u l t , and t h i s h i n d e r s t h e i r a b i l i t y t o w r i t e . 
S i g h t , speech and h e a r i n g d e f e c t s a r e n o t al w a y s 
d i s c o v e r e d q u i c k l y and can o f t e n a c c o u n t f o r l a c k 
o f p r o g r e s s . Some c h i l d r e n s u f f e r b r a i n damage 
a t b i r t h , and t h i s will a c c o u n t f o r t h e i r h a n d i ­
caps. They may well have p e r i o d s o f i l l - h e a l t h 
w h i c h keep them f r o m s c h o o l and l o w e r t h e i r acad­
emic p r o g r e s s s t i l l f u r t h e r . 

2. P u p i l s i - j i t h s p e c i f i c l e a r n i n g d i f f i c u l t i e s 

Sometimes a c h i l d i s a s l o w l e a r n e r i n one o f 
t h e b a s i c s u b j e c t s and needs s p e c i a l h e l p t h o u g h 
he may be a v e r a g e o r above a v e r a g e i n o t h e r s c h o o l 
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s u b j e c t s . A p u p i l may have a l e a r n i n g p r o b l e m 
l i k e d y s l e x i a i n a s p e c i f i c a r e a such as r e a d i n g 
w h i c h h i n d e r s h i s p r o g r e s s i n a l l s u b j e c t s . I'Jhen 
t h e s e p r o b l e m s a r e i d e n t i f i e d , he may w e l l cease 
t o be a s l o w l e a r n e r . 

3. P u p i l s ' o f l i m i t e d i n t e l l i g e n c e 

These i n c l u d e p u p i l s w i t h an IQ between 60 and 85 
who may a c h i e v e r e a d i n g ages o f 7-9 y e a r s a t 11 
and 9-11 y e a r s a t 15. I n some a r e a s some o f t h i s 
g r o u p may be e d u c a t e d i n S p e c i a l S c h o o l s . These 
w i l l u s u a l l y be p u p i l s w i t h an IQ between 60 and 
70. However, as o n l y 1% o f c h i l d r e n o f s c h o o l age 
a t t e n d S p e c i a l S c h o o l s , t h e m a j o r i t y o f p u p i l s o f 
l i m i t e d i n t e l l i g e n c e a t t e n d o r d i n a r y s c h o o l s where 
t h e y may r e c e i v e s p e c i a l h e l p , u s u a l l y w i t h r e a d i n -
and m a t h e m a t i c s i n r e m e d i a l c l a s s e s . 

4.. P u p i l s who a r e e m o t i o n a l l y d i s t u r b e d 

I n a g r o u p o f s l o w l e a r n e r s t h e r e w i l l be p u p i l s 
o f a v e r a g e and a b o v e - a v e r a g e i n t e l l i g e n c e who a r e 
e m o t i o n a l l y d i s t u r b e d and so f a i l t o make n o r m a l 
p r o g r e s s i n b a s i c s u b j e c t s . W i t h s y m p a t h e t i c 
t r e a t m e n t t h e y may overcome t h e i r m a l a d j u s t m e n t 
and e v e n t u a l l y a c h i e v e t h e i r r e a l i n t e l l e c t u a l 
p o t e n t i a l . Too o f t e n i t i s easy f o r t h e s e c h i l d ­
r e n t o become l a z y i f l i t t l e i s demanded o f them. 

5. P u p i l s who a r e s o c i a l l y d i s a d v a n t a g e d 

C h i l d r e n o f v a r i e d i n t e l l i g e n c e who a r e hampered 
by home b a c k g r o u n d s u n s y m p a t h e t i c t o s c h o o l s and 
l e a r n i n g o f t e n f a i l t o make i n t e l l e c t u a l p r o g r e s s . 
Low s o c i o - e c o n o m i c s t a t u s has been shown t o be 
a s s o c i a t e d w i t h l o w a t t a i n m e n t . B a s i l B e r n s t e i n 
has a r g u e d t h a t t h e r e s t r i c t e d use o f l a n g u a g e i n 
many homes can r e t a r d t h e academic a c h i e v e m e n t o f 
t h e s c h o o l c h i l d , who i s hampered n o t o n l y by a 
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r e s t r i c t e d v o c a b u l a r y , but- a l s o by a r e s t r i c t e d 
use o f l a n g u a g e and l i t t l e e x p e r i e n c e o f any b u t 
s i m p l e l a n g u a g e s t r u c t u r e s . I m m i g r a n t c h i l d r e n 
a r e o f t e n s o c i a l l y d i s a d v a n t a g e d by t h e i r unfam-
i l i a r i t y w i t h t h e E n g l i s h l a n g u a g e as w e l l as by 
t h e i r l a c k o f u n d e r s t a n d i n g o f t h e a l i e n c u l t u r e 
i n w h i c h t h e y a r e l i v i n g . Many s o c i a l l y d i s a d v a n ­
t a g e d p u p i l s become b a c k w a r d t h r o u g h i l l - h e a l t h 
and i r r e g u l a r a t t e n d a n c e . 

The p r o b l e m o f a m b i g u i t y o f d e f i n i t i o n has a l s o been 
8 

c o n s i d e r e d by M i c h a e l W i l s o n , who sees such p u p i l s as 

b e l o w a v e r a g e a t t a i n m e n t who a r e u n l i k e l y t o a c h i e v e any 

measurement o f s u c c e s s i n e x t e r n a l e x a m i n a t i o n s a t t h e age 
9 

o f s i x t e e n p l u s . V i v i a n M c l v e r , however, posed a n o t h e r 

q u e s t i o n r e g a r d i n g t h e d e f i n i t i o n when he r e m a r k e d t h a t i f 

t h e t e r m " s l o w l e a r n e r " i s t h e most a . p p r o p r i a t e one t o des­

c r i b e c h i l d r e n who, f o r a v a r i e t y o f r e a s o n s , have f a l l e n 

b e h i n d t h e l e v e l o f e d u c a t i o n a l p r o g r e s s a c h i e v e d by most 

o f t h e i r p e e r s , t h e n i t c o u l d be s a i d t h e r e a r e s l o w l e a r n e r s 

i n grammar s c h o o l s o r even u n i v e r s i t i e s I 

( b ) C h a r a c t e r - i s t i c s o f slow, l e a r n e r . s as obser-ved by p r a c t ­

i s i n g t e a c h e r s 

To t h e d e f i n i t i o n s o f t h e s l o w l e a r n i n g p u p i l p r e v i o u s l y 

d i s c u s s e d can a l s o be added t h e p e r t i n e n t comments o f p r a c t ­

i s i n g t e a c h e r s ' a t t h e c h a l k f a c e ' who d e a l w i t h t h e s e 

c h i l d r e n e v e r y x-jorking day. 

I t i s c l e a r f r o m t h e r e s u l t s o f t h e q u e s t i o n n a i r e s (see 

C h a p t e r 3) c o m p l e t e d by p r a c t i s i n g t e a c h e r s d u r i n g t h e c o u r s e 

o f t h i s r e s e a r c h , t h a t t h e r e i s c o n s i d e r a b l e v a r i a t i o n amongst 
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them and between s c h o o l s i n t h e c r i t e r i a used t o i d e n t i f y 

t h e l e s s a b l e p u p i l s . Even when r e l i a n c e i s p l a c e d upon 

t e s t s , such as t h o s e f o r m a t h e m a t i c s and E n g l i s h by t h e 

N a t i o n a l F o u n d a t i o n f o r E d u c a t i o n a l R e s e a r c h , t h e y r ange 

i n v a r i e t y and c o n t e n t and i t o f t e n a p p e a r s t h a t i n d i v i d u a l 

t e a c h e r s w i t h i n t h e s c h o o l c o n t e x t use t h e i r own p e r s o n a l 

c r i t e r i a , a l b e i t p e r h a p s i n c o n j u n c t i o n w i t h t e s t s , t o r e c ­

o g n i z e p u p i l s who have s p e c i a l l e a r n i n g p r o b l e m s . One 

s c h o o l ' s s l o w l e a r n e r s may be a n o t h e r ' s '3' band o r l o w e r 

s t r e a m . 

Some o f t h e main c h a r a c t e r i s t i c s o f s l o w l e a r n e r s p u t 

f o r w a r d by l o c a l t e a c h e r s d u r i n g t h e c o u r s e o f t h i s r e s ­

e a r c h (and d e t a i l e d i n C h a p t e r 3 ) , i n c l u d e d : p o o r l i t e r a c y ; 

weak g e n e r a l k n o w l e d g e ; c o m p r e h e n s i o n d i f f i c u l t i e s ; l a c k i n g 

powers o f r e c a l l ; b e h i n d t h e a v e r a g e c h i l d i n work; and 

demanding a t t e n t i o n f r o m t h e c l a s s t e a c h e r . A t y p i c a l r e p l y 

was : 

'Spelling and reading problems. Children very 
slow to o r g a n i s e themselves and needing constant 
attention. Absolutely no time concept at all. 
Writing problems. Unable to move away from 
'story' history.' 

(School 4) 

(The r e m a r k o f s l o w l e a r n i n g p u p i l s n e e d i n g c o n s t a n t a t t e n ­

t i o n has been m e n t i o n e d by s e v e r a l o t h e r t e a c h e r s i n t h e 

s u r v e y ) . 

The Head o f D e p a r t m e n t o f S c h o o l 9 saw t h e main c h a r ­

a c t e r i s t i c s o f a s l o w l e a r n e r as b e i n g : 

'.4. non -academic pupil, i.e. has difficulty in 
concentrating on the factual hnowledge required 
for examinations and in presenting written work 
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coherently. Often better orally and showing 
particular interest in specific topics only.' 

(The l a t t e r r e m a r k has a l s o been passed by o t h e r t e a c h e r s -

many s l o w l e a r n e r s a r e e x t r e m e l y l i m i t e d i n t h e c h o i c e o f 

h i s t o r i c a l m a t e r i a l w h i c h w i l l i n t e r e s t o r m o t i v a t e them.) 

F i n a l l y , a s l i g h t l y more o p t i m i s t i c n o t e as f a r as 

h i s t o r y i s c o n c e r n e d - one d e f i n i t i o n o f a s l o w l e a r n e r 

b e i n g : 

'A pupil with noticeably greater difficulty 
comprehending v/ritten and/or spoken informa­
tion than the rest of their age group. They 
have probi ems expressing themselves and memor­
ising material. However, capable of developing 
historical skills but the demonstration of such 
skills is often hidden behind their other prob­
lems (for example, reading, oral expression, 
writing) . ' 

(School 17) 

The more o b v i o u s c h a r a c t e r i s t i c s o f t h e l e s s a b l e , 

f o u n d by t h e N o r t h e r n I r e l a n d s u r v e y and n o t e d i n t h e 
10 

M c l v e r handbook , i n c l u d e d : r e a d i n g d i f f i c u l t i e s ; w r i t i n g 

d i f f i c u l t i e s ; l i n g u i s t i c d i f f i c u l t i e s and p a r t i c u l a r l y 

c o n c e p t u a l d i f f i c u l t i e s ( o b v i o u s l y h i g h l y r e l e v a n t t o t h e 

s t u d y o f h i s t o r y where t h e c o n c e p t o f t i m e i s o f p r i m e 

i m p o r t a n c e ) . These p u p i l s may a l s o s u f f e r f r o m p h y s i c a l 

d i s a b i l i t i e s , f o r example, s i g h t , h e a r i n g , o r t h e y may 

come f r o m a d i s a d v a n t a g e d b a c k g r o u n d . 

B e l l and Xerry"^"'' q u o t e some o f t h e c h a r a c t e r i s t i c s as 

seen by p r a c t i s i n g t e a c h e r s i n a p r o f i l e (shown o v e r l e a f ) 

w h i c h i n c o r p o r a t e s many o f t h e q u a l i t i e s g i v e n by t h e 

t e a c h e r s i n t h e q u e s t i o n n a i r e used i n t h i s r e s e a r c h . T h i s 
1 

p r o f i l e was o b t a i n e d f r o m t h e Teacher E d u c a t i o n P r o j e c t '~, 

a f i v e - y s a r ( 1 9 7 6 - 3 1 ) r e s e a r c h and d e v e l o p m e n t p r o j e c t 
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f i n a n c e d by t h e D e p a r t m e n t o f E d u c a t i o n and S c i e n c e and 

based i n t h e U n i v e r s i t i e s o f N o t t i n g h a m , L e i c e s t e r and 

E x e t e r . The p r o j e c t p r o d u c e d v a r i o u s w o r k b o o k s , i n c l u d i n g 
13 

" C o m m u n i c a t i n g i n t h e Classroom""^ and "Mixed A b i l i t y Tea-

c h i n g" • . 

95 

93 

88 

8 7 

87 

87 

Si 

82 

81 

81 

80 

80 

T e a c h e r s r e c o g n i z e s l o w l e a r n e r s 
as p u p i l s who: 

Need s p e c i a l l y c l e a r , s t e p by s t e p r e p e a t e d 
i n s t r u c t i o n s 

Need e x t r a e x p l a n a t i o n s o f s u b j e c t m a t t e r 

Need c o n s t a n t e x t r a h e l p 

Have r e a d i n g d i f f i c u l t i e s 

Lack m o t i v a t i o n 

Have d i f f i c u l t y i n c o m p r e h e n s i o n 

Do n o t a b s o r b i n f o r m a t i o n 

Are e a s i l y d i s t r a c t e d 

Lack b a s i c k n o w l e d g e o f s k i l l s 

Do work o f p o o r q u a l i t y 

Are s l o w w o r k e r s and slox'/ t o r e s p o n d 

Are e a s i l y i n f l u e n c e d 

Source: P. Bell & T, Kerry, Teaching Slow Learners in 
Mixed Ability Classes. Macmillan, 1983, p. 10, 

I n o r d e r t o o b t a i n t h e t e a c h e r s ' v i e w s o f s l o w l e a r n i n g 

p u p i l s , t h e p r o j e c t team asked o v e r o n e - h u n d r e d t e a c h e r s t o 

l i s t t h e main c l a s s r o o m cues w h i c h c o u l d i n d i c a t e a p u p i l 

m i g h t have l e a r n i n g d i f f i c u l t i e s . T h e i r l i s t was c i r c u l a t e d 

t o t w o - h u n d r e d t e a c h e r s who commented on t h e o a r t i c u l a r cues 
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u s e d . The f i n d i n g s o f t h e p r o f i l e r a n g e d f r o m 95^ who saw 

such p u p i l s as n e e d i n g c l e a r , s t e p by s t e p , r e p e a t e d i n s t r u c ­

t i o n s , t o 80% who saw t h e s l o w l e a r n e r as e a s i l y i n f l u e n c e d . 

(The p e r c e n t a g e f i g u r e s r e f e r t o t h e p r o p o r t i o n o f t h e second 

sample l i s t i n g t h e i t e m q u o t e d ) . 

I n c o n c l u s i o n , n o t o n l y t h e c h a r a c t e r i s t i c s b u t a l s o 

t h e p r o p o r t i o n o f s l o w l e a r n e r s i s a q u e s t i o n o f some' d e b a t e . 

A c c o r d i n g t o Mclver"'"^, t h e p e r c e n t a g e o f s l o w l e a r n e r s i s one 

w h i c h i s o f g r e a t i m p o r t a n c e i n o u r s c h o o l s , and u n d o u b t e d l y 

t h i s i s t h e c a s e , as even w i t h i n one c l a s s r o o m - l e t a l o n e 

one s c h o o l - t h e r e can be d i f f e r e n t i d e a s as t o what c o n s t i ­

t u t e s a ' s l o w l e a r n e r ' o r l e s s a b l e c h i l d . 

A D e p a r t m e n t o f E d u c a t i o n and S c i e n c e s u r v e y o f 1971"^"^ 

f o r E n g l a n d and Wales showed t h a t o u t o f a sample s c h o o l 

p o p u l a t i o n o f 91»527 i n 158 s e c o n d a r y s c h o o l s , 12,807 p u p i l s 

were c o n s i d e r e d by h e a d t e a c h e r s t o need s p e c i a l e d u c a t i o n . 

A s p e c u l a t i v e f i g u r e o f lifo o f a l l c h i l d r e n i n s e c o n d a r y 

s c h o o l s was a l s o p u t f o r w a r d as r e p r e s e n t i n g p u p i l s who 

needed s p e c i a l e d u c a t i o n . 

The s i t u a t i o n a l s o a p p e a r e d t o v a r y between i n d i v i d u a l 

s c h o o l s , an e x t r e m e case b e i n g t h a t o f a s c h o o l i n a c a t c h ­

ment a r e a d e s i g n a t e d " d e p r i v e d " , where 60^ o f t h e p u p i l s 

were p e r c e i v e d as s l o w l e a r n e r s . 

By 1976 i n E n g l a n d and Wales, t h e DES S t a t i s t i c s o f 
17 

E d u c a t i o n ^ gave a t o t a l o f 9»669,000 f u l l - t i m e p u p i l s 

a t t e n d i n g p r i m a r y and s e c o n d a r y s c h o o l s . Of t h e s e , 13A,000 

were i n s p e c i a l s c h o o l s ; 21,000 i n s p e c i a l l y d e s i g n a t e d 

c l a s s e s i n o r d i n a r y s c h o o l s , and 173>859 c h i l d r e n were 



72 

r e c e i v i n g some s o r t : of s p e c i a l h e l p i n c l a s s e s o r groups 

i n s e c o n d a r y s c h o o l s . • 

W h i l e t h e numbers o f s l o w l e a r n i n g c h i l d r e n may s t i l l 

be d e b a t a b l e , t h r o u g h o u t t h i s d i s s e r t a t i o n however, t h e 

f o l l o w i n g d e f i n i t i o n o f a s l o w l e a r n i n g p u p i l w i l l a p p l y , 

n a m e l y t h o s e c h i l d r e n , who a r e b e h i n d t h e a v e r a g e c h i l d i n 

t h e i r p e e r g r o u p i n s c h o o l work and who have p o o r a b i l i t y 

i n l i t e r a c y and numeracy and r e q u i r e som.e s o r t o f s p e c i a l 

h e l p w i t h t h e i r s c h o o l w o r k . The t e r m 'slow l e a r n e r ' w i l l 

be, t o a l l i n t e n t s and p u r p o s e s , r e g a r d e d as i n t e r ­

c h a n g e a b l e w i t h ' r e m e d i a l ' , ' b ackward', ' l e s s a b l e ' o r 'low 

a c h i e v e r ' . I f t h i s s t i p u l a t e d d e f i n i t i o n a p p e a r s t o be 

i m p r e c i s e , i t i s because t h e c a t e g o r y 'slow l e a r n e r ' i t s e l f 

i s s i m i l a r l y i m p r e c i s e . 

The p r o b l e m o f d e f i n i t i o n o f t h e t e r m 'slow l e a r n e r ' 

i s o f t e n a s s o c i a t e d w i t h c a t e g o r i s i n g o r l a b e l l i n g t h e 

• p u p i l . I f a c h i l d i s l a b e l l e d a s . s l o w l e a r n e r , r e t a r d e d 

o r r e m e d i a l , s u c h l a b e l s f a i l t o t e l l what a c h i l d can i n 

f a c t do. C o u p l e d w i t h t h i s i s t h e danger t h a t p u p i l s w i l l 

know t h e y a r e b r a n d e d as f a i l u r e s and w i l l p e r f o r m a c c o r d ­

i n g l y ( ' s e l f - f u l f i l l i n g p r o p h e c y ' ) . 

P. B e l l and T. K e r r y c o n f i r m t h e above,when t h e y 

r e m a r k t h a t . w h e n e v e r c o n s i d e r a t i o n i s g i v e n t o c h i l d r e n 

w i t h l e a r n i n g d i f f i c u l t i e s , t h e r e i s t h e p r o b l e m o f ' d e f -
18 

i n i t i o n and i t s a s s o c i a t e d , p r o b l e m o f l a b e l l i n g ' . -
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( c ) Organdza-ti-onal. pro.vdsa-on; f or, -t-h-e- 'S-low-. 1 ea-rner i n s c h o o l s 

S c h o o l p o l i c i e s , v a r y c o n s i d e r a b l y i n t h e i r p r o v i s i o n 

f o r t h e s l o w l e a r n i n g p u p i l . S e g r e g a t i o n o r p a r t i a l e x t r a c ­

t i o n f r o m ' n o r m a l ' c l a s s e s can o f t e n cause g r e a t d i f f i c u l t i e s 

f o r t h e c h i l d . F o r i n s t a n c e , a c h i l d l e a v i n g a h i s t o r y l e s s o n 

t o a t t e n d a r e m e d i a l r e a d i n g s e s s i o n ( w h i c h o c c u r s i n some 

s e c o n d a r y s c h o o l s ) , comes back i n t o t h e c l a s s r o o m and has t o 

a t t e m p t t o do work f r o m t h e m i s s e d l e s s o n . The c h i l d may 

e n j o y h i s t o r y and f e e l a sense o f f r u s t r a t i o n and f a i l u r e i n 

a l e s s o n t h r o u g h no f a u l t o f h i s own. 

I n o r d e r t o be j u s t i f i e d , however, s e g r e g a t i o n has t o 

i n v o l v e t h e c a t e g o r i z a t i o n o r l a b e l l i n g o f t h e p u p i l i n 

some way - p e r h a p s p i c k i n g o u t an i d e n t i f i a b l e weakness 

s u c h as ' c a n n o t s p e l l ' ; 'non reader-' o r ' innum era t e ' . Such 

l a b e l s as t h e s e m i g h t a b s o l v e e v e r y o n e b u t t h e r e m e d i a l and 

g u i d a n c e s t a f f f r o m f i n d i n g o u t why a c h i l d i s p e r f o r m i n g 

b a d l y . 

I f s c h o o l p o l i c i e s a r e c o n s i d e r e d p e r se r e g a r d i n g t h e 

l e s s a b l e o r s l o w l e a r n i n g p u p i l , a c c o r d i n g t o t h e N a t i o n a l 
19 

F o u n d a t i o n f o r E d u c a t i o n a l R e s e a r c h S u r v e y i n 1982, t h e 

m o s t , w i d e l y u s e d method o f p r o v i d i n g e x t r a o r a l t e r n a t i v e 

t u i t i o n f o r s l o w l e a r n i n g c h i l d r e n i n s e c o n d a r y s c h o o l s was 

by w i t h d r a w i n g them, f r o m t h e ,mainS:tream - o f p u p i l s f o r i n d i v ­

i d u a l o r g r o u p t u i t i o n . The second, most w i d e l y a d o p t e d 

method was by u s i n g s u b j e c t ' s p e . c i f i c s e t s , and c l a s s e s f o r 

t h e l e s s a b l e . c h i l d r e n c o n s t i t u t e d t h e t h i r d , f o r m o f p r o v i ­

s i o n . I t was a l s o n o t e d t h a t some s c h o o l s employed o t h e r 

means o f p r o v i d i n g f o r t h e s e p u p i l s . For example, a r r a n g i n g 

f o r v o l u n t e e r s ( p a r e n t s o r s i x t h f o r m e r s ) t o h e a r r e a d i n g 

on a o n e - t o - o n e b a s i s ; u s i n g t h e l o c a l r e a d i n g c e n t r e ; or 
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t i m e t a b l i n g a t e a c h e r t o work i n m a i n s t r e a m l e s s o n s , s e t ­

t i n g up r e a d i n g and h a n d w r i t i n g g r o u p s . 

90 

The NFER S u r v e y ~ m e n t i o n e d above s e t o u t t o i n v e s t ­

i g a t e t h e c u r r e n t s i t u a t i o n r e g a r d i n g s l o w l e a r n e r s i n 

s e c o n d a r y s c h o o l s . 'While t h e d e t a i l s o f t h e f i n d i n g s 

c o n c e r n s l o w l e a r n e r s i n g e n e r a l i n o u r s c h o o l s , m e n t i o n 

i s made b r i e f l y o f t h e h u m a n i t i e s s u b j e c t s . V/here r e m e d i a l 

t e a c h e r s t a u g h t h u m a n i t i e s f o r i n s t a n c e , t h e r e was sometimes 

a s p e c i a l l y d e v i s e d s y l l a b u s . Many t e a c h e r s f e l t t h a t a l l 

l e s s o n s s h o u l d be ' c h i l d c e n t r e d ' and work s h o u l d be i n s t i g ­

a t e d f r o m t h e v a r i o u s i n t e r e s t s o f t h e p u p i l s t o c r e a t e 

g r e a t e r m o t i v a t i o n f o r example. O t h e r t e a c h e r s however, 

f e l t t h e l e s s a b l e c h i l d r e n s h o u l d s h a r e a common s y l l a b u s , 

b u t t h e methods and r e s o u r c e s used s h o u l d be s p e c i f i c a l l y 

d e s i g n e d f o r t h e l e s s a b l e . Some s u b j e c t t e a c h e r s f e l t 

t h a t a l l p u p i l s ( i n c l u d i n g l e s s a b l e ) s h o u l d be t a u g h t f r o m 

t h e same s y l l a b u s , u s i n g s i m i l a r t e a c h i n g methods and r e s ­

o u r c e s . (The t e a c h e r s ' comments f r o m t h e p r e s e n t s u r v e y 

r e g a r d i n g s y l l a b u s p r o v i s i o n a r e d e t a i l e d i n C h a p t e r 3 ) . 

From a n a l y s i s o f t h e r e p l i e s i n t h e p r e s e n t s u r v e y , 

t h e p o l i c i e s o f t h e t h i r t y - t h r e e s c h o o l s i n v o l v e d gave a 

d i f f e r e n t o r g a n i z a t i o n a l p i c t u r e ( d e t a i l e d i n C h a p t e r 3) t o 

t h a t m e n t i o n e d by t h e NFER, w h i c h was, a d m i t t e d l y , p r i m a r i l y 

r e l a t i n g t o general n o t humanities p r o v i s i o n . B a s i c a l l y , 

i n t h e p r e s e n t s u r v e y , t e a c h i n g s l o w l e a r n i n g o r l e s s a b l e 

p u p i l s i n a m i x e d a b i l i t y s e t t i n g was t h e most w i d e l y adop­

t e d method o f o r g a n i z a t i o n , f o l l o w e d by t e a c h i n g c h i l d r e n 

i n s m a l l g r o u p s ; t h i r d l y , s t r e a m i n g by a b i l i t y was used. 
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and f i n a l l y , a b a n d i n g s y stem o f o r g a n i s a t i o n was a d o p t e d 

f o r t h e s e p u p i l s . 

C o n s i d e r i n g t h e a d v a n t a g e s and d i s a d v a n t a g e s o f t h e s e 

d i f f e r i n g o r g a n i z a t i o n a l p r a c t i c e s f o r t h e l e s s a b l e c h i l d 

t h e t e a c h e r s o f f e r e d v a r i o u s comments. For i n s t a n c e , w i t h ­

d r a w a l o f p u p i l s f r o m l e s s o n s o r a s p e c i f i c r e m e d i a l c l a s s 

can o b v i o u s l y have d i s a d v a n t a g e s as w e l l as a d v a n t a g e s . 

I n t h e l a t t e r case r e m e d i a l c l a s s e s were sometimes seen as 

i s o l a t i n g t h e l e s s a b l e f r o m t h e m a i n s t r e a m f o r a l a r g e 

p r o p o r t i o n o f t h e week, however t o compensate somewhat f o r 

t h i s , t h e work t h e y a r e g i v e n w i t h i n t h e i r c l a s s can be 

s p e c i f i c a l l y d e s i g n e d by f u l l y t r a i n e d s t a f f i n o r d e r t o 

c a t e r f o r i n d i v i d u a l n e e d s . 

A w i t h d r a w a l s y stem was a l s o seen as a means o f g e t ­

t i n g h e l p f o r • r e m e d y i n g s p e c i f i c l e a r n i n g d i f f i c u l t i e s , 

b u t t h i s may n o t p r e s e n t enough s u p p o r t f o r some c h i l d r e n 

who, when t h e y r e t u r n t o t h e n o r m a l c l a s s , can be i n a 

w o r se p o s i t i o n t h a n -when t h e y l e f t i t as t h e c l a s s has 

'moved on' a c a d e m i c a l l y , t h u s m aking t h e c h i l d r e n f e e l even 

l e s s c o n f i d e n t o f a c h i e v i n g t h e s t a n d a r d o f t h e p e e r g r o u p . 

The q u e s t i o n o f m o t i v a t i o n a l s o e n t e r s i n t o t h i s as t h e 

c h i l d may w e l l be e n j o y i n g t h e w o r k , say, i n h u m a n i t i e s o r 

s c i e n c e , and i s t h e n 'removed' f r o m t h e g r o up t o p r a c t i c e 

s k i l l s . 

A t s c h o o l s where s e t t i n g was used f o r v a r i o u s s u b j e c t s 

h o w ever, t h e t e a c h e r s b e l i e v e d t h a t t h e i r system a l l o w e d 

t h e i n d i v i d u a l c h i l d a g r e a t e r chance t o move t o a h i g h e r 

s e t a t a l a t e r d a t e as i t gave t h e p u p i l s o m e t h i n g t o aim 
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f o r and meant t h e c h i l d was not' n e c e s s a r i l y d e s i g n e d 

( a l t h o u g h i n p r a c t i c e t h i s d i d n o t seem t o happen v e r y 

o f t e n ) , t o r e m a i n i n a l o w e r s e t f o r a l l s u b j e c t s . I n 

s c h o o l s where mi x e d a b i l i t y t e a c h i n g was p r a c t i s e d t h e 

t e a c h e r s t h o u g h t t h e l e s s a b l e p u p i l s b e n e f i t t e d f r o m 

w o r k i n g a l o n g s i d e t h e i r more, a b l e p e e r s , and t h a t a l l 

c h i l d r e n were ' e q u a l ' -in each o t h e r ' s eyes as t h e r e was 

no w i t h d r a w a l o r r e m e d i a l c l a s s . I n a mixed a b i l i t y s i t ­

u a t i o n i d e a l l y each c h i l d s h o u l d have an i n d i v i d u a l 

programme o f x j o r k , w i t h t h e more a b l e h e l p i n g t h e s l o w e r 

p u p i l . I n p r a c t i c e however, t h i s does n o t alv/ays appear 

t o happen. The q u i c k and t h e q u i e t a r e o f t e n l e f t w h i l e 

t h e l e s s o n m a t e r i a l i s f o c u s s e d upon t h e m i d d l e s e c t i o n 

o f t h e c l a s s . The p r o b l e m s i n v o l v e d i n mixed a b i l i t y 

t e a c h i n g i j i t h p a r t i c u l a r r e f e r e n c e t o t h e l e s s a b l e , a r e 

d i s c u s s e d more f u l l y i n t h e f o l l o w i n g s e c t i o n ( d ) . 

( d ) The s l o w 1-e-arner and mixed a b i l i ' t y t e a c h i n g 

The s l o w l e a r n i n g p u p i l i n a m i x e d a b i l i t y s i t u a t i o n 

i n s c h o o l s i s a l s o an a s p e c t o f t h e p r o b l e m w h i c h has now 
21 

r e c e i v e d c o n s i d e r a t i o n by s e v e r a l p e o p l e . D.T. Farman 

f o r i n s t a n c e , i n a p a p e r p r e s e n t e d a t a N a t i o n a l A s s o c i a ­

t i o n o f R e m e d i a l E d u c a t i o n c o u r s e , gave t h e f o l l o w i n g 

comments r e g a r d i n g t e a c h i n g h u m a n i t i e s s u b j e c t s t o c h i l d ­

r e n w i t h l e a r n i n g d i f f i c u l t i e s . He a d v o c a t e s t h e use o f 

m i x e d a b i l i t y t e a c h i n g i n t h e s e s u b j e c t a r e a s and s t a t e s 

as h i s w o l e c r i t e r i a f o r s e l e c t i n g m a t e r i a l "does i t h e l p 

t h e c h i l d r e n t o grow uo?". He s t a t e s f o u r b a s i c i s s u e s 
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which a l l c h i l d r e n need t o be auare of r e g a r d l e s s of a b i l ­

i t y : 

(1) The law of cause and e f f e c t f o r i n s t a n c e , say, the 

B a t t l e o f H a s t i n g s , why i t was f o u g h t and what were 

i t s e f f e c t s ; 

(2) Empathy or i m a g i n a t i v e sympathy; an a b i l i t y t o look 

a t a given s i t u a t i o n t h r o u g h the eyes of o t h e r s ; 

(3) The a b i l i t y to form judgements - to teach c h i l d r e n 

how to c o l l e c t and c o l l a t e raw m a t e r i a l before even­

t u a l l y they can make t h e i r own judgements based on 

an o b j e c t i v e c o n c l u s i o n ; 

(i) F i n a l l y , the i m p l i c a t i o n s of language, f o r example, 

q u e s t i o n f r a m i n g ; o r a l communication and awareness 

o f the v a r i e t y o f meaning o f v/ords. 

D.T. Farman mentions t h r e e basic methods of implement­

i n g these aims: 

Method CHRONOLOGICAL APPROACH 

One P a l a e o l i t h i c Modern Day 

THEMES 

Two Fashion Homes Tra n s p o r t 

PATCH 

Three Stone Age Tudors V i c t o r i a n s 

These approaches ha sees as being capable o f p r e s e n t a t i o n 

i n a mixed a b i l i t y s i t u a t i o n ' . 

A r e p o r t by R. Wood^^^ County I n s p e c t o r f o r Essex Educ­

a t i o n Department, a l s o gives some i n t e r e s t i n g i n f o r m a t i o n 
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r e g a r d i n g the slow l e a r n e r and h i s t o r y i n a mixed a b i l i t y -

s e t t i n g . While o n l y a s m a l l p a r t of the course, to which 

the r e p o r t r e f e r s , was devoted to d e s i g n i n g a h i s t o r y 

s y l l a b u s f o r the l e s s a b l e , n e v e r t h e l e s s , s e v e r a l questions 

were posed and debated. For i n s t a n c e , the advantages or 

disadvantages to l e s s able p u p i l s of grouping i n years one 

to t h r e e i n e i t h e r (a) mixed a b i l i t y classes or (b) mixed 

a b i l i t y a p a r t from w i t h d r a w a l , o f a ' r e m e d i a l ' group, or 

(c ) banding or s t r e a m i n g , and f i n a l l y , (d) s e t t i n g . The 

g e n e r a l consensus of o p i n i o n of the s i x t y - o n e teachers who 

a t t e n d e d the course ( w o r k i n g i n schools i n the South West 

of England) was h o s t i l e to mixed a b i l i t y t e a c h i n g . The 

teachers who t a u g h t i n mixed a b i l i t y s i t u a t i o n s gave the 

disadvantages as being c h i l d r e n s u f f e r e d because a l e v e l 

of m e d i o c r i t y tended to become the norm, the l e a s t able 

perhaps ending up doing l i t t l e more than drawing. The 

s o c i a l advantages and some improvement i n the work of the 

l e s s able were n o t e d , but the g r e a t e s t drawback was seen 

as the amount of time a teacher could devote to p r o v i d i n g 

mixed a b i l i t y t e a c h i n g . Some members of the course d i d 

f e e l , however, t h a t l e s s able p u p i l s could b e n e f i t from a 

mixed a b i l i t y s i t u a t i o n i f s u f f i c i e n t time could be found 

to prepare work to c a t e r f o r the v a r y i n g needs of the 

c h i l d r e n . However, the m a j o r i t y f e l t a banded system based 

on g e n e r a l a b i l i t y would perhaps be the most b e n e f i c i a l to 

slow l e a r n i n g p u p i l s . 

A f u r t h e r p o i n t ijas t h a t allowance should be made i n 

the s y l l a b u s f o r t e a c h i n g h i s t o r y to the l e s s a b l e . I t 
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was f e l t t h a t a l l p u p i l s should f o l l o x j a common s y l l a b u s , 

the l e a s t a b le c o v e r i n g l e s s of the course and i n l e s s 

d e p t h . 

? 3 

J. H u l l " a l s o r e f e r s to the problems i n v o l v e d i n a 

mixed a b i l i t y c o n t e x t . He mentions the b e n e f i t s which 

mixed a b i l i t y t e a c h i n g can b r i n g - the problem of the 

c l a s s of 'C' or 'D' stream p u p i l s no l o n g e r e x i s t s . P u p i l s 

no l o n g e r f e e l 'judged, s t i g m a t i z e d or c a t e g o r i z e d ' . Those 

who would be members of lower streams no l o n g e r f e e l r e j ­

e cted by a s e l e c t i o n process. Mr. H u l l emphasizes t h a t 

h i s approach i s v i a graded worksheets - GCS typ e ; CSS type 

and f o r those w i t h l e a r n i n g d i f f i c u l t i e s , the slow l e a r n e r 

worksheet. These are graded worksheets which s t r e s s the 

r e p e a t e d e x e r c i s e of s k i l l s , and t r a n s l a t i o n i s a l s o used 

w i t h s t r u c t u r e d guidance. 

The N a t i o n a l Foundation f o r E d u c a t i o n a l Research sur-

vey, quoted i n L. C l u n i e s Ross and S. Wimhurst ', examined 

p r o v i s i o n f o r slow l e a r n e r s i n secondary schools. This 

1976 i n v e s t i g a t i o n of mixed a b i l i t y t e a c h i n g found t h a t 

problems a s s o c i a t e d w i t h the education of slow l e a r n i n g 

p u p i l s were among those most commonly r a i s e d by the f i v e 

hundred headmasters and a s s i s t a n t teachers i n t e r v i e w e d . 

Questions r e l a t i n g to the best p r o v i s i o n f o r the slow 

l e a r n i n g c h i l d w i t h i n the group were r a i s e d , as w e l l as 

which resource m a t e r i a l s and t e a c h i n g methods were most 

a p p r o p r i a t e f o r the l e s s a b l e . The q u e s t i o n was one of 

o r g a n i z a t i o n . - i n t h a t i t was necessary t o consider which 

department was r e s p o n s i b l e f o r these c h i l d r e n : one s p e c i a l 
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department or a shared r e s p o n s i b i l i t y among s e v e r a l . The 

aim of the NFSR re s e a r c h a t t h i s time was to ex p l o r e these 

i s s u e s i n d e t a i l and the f i n d i n g s were to be used as an 

i n f o r m a t i o n source f o r teachers or a d m i n i s t r a t o r s . 

3y 1980 however, o t h e r f a c t o r s 'i^ere a f f e c t i n g slow 

l e a r n e r s . F a l l i n g r o l l s f o r i n s t a n c e meant school mergers 

w h i l e f i n a n c i a l cutbacks had r e s u l t e d i n changes- i n the 

sup p o r t a v a i l a b l e f o r slow l e a r n e r s . These f a c t o r s vrere 

t o have an e f f e c t on some schools i n t h e i r sample. Bet­

ween 1979 and 1981, f o r i n s t a n c e , changes i n s t a f f i n g and 

school o r g a n i z a t i o n had r e s u l t e d i n support f o r the l e s s 

able c h i l d b e i n g reduced i n s e v e r a l schools. The most 

economical ways of m a i n t a i n i n g even adequate p r o v i s i o n f o r 

these c h i l d r e n i n terms of s t a f f i n g and a l l o c a t i o n of r e s ­

ources were being c o n s i d e r e d . 

However, no ma t t e r what o r g a n i z a t i o n a l p r o v i s i o n ( o r 

l a c k of i t ) has been made i n schools f o r the l e s s able 

c h i l d , most of the teachers who r e p l i e d t o the q u e s t i o n n a i r e 

d u r i n g the course of t h i s research d i d not always place 

g r e a t emphasis f o r success or f a i l u r e i n the t e a c h i n g of 

h i s t o r y t o the l e s s able p u p i l on resources or the t e a c h i n g 

group, be i t s e t , band, mixed a b i l i t y , w i t h d r a w a l or reme­

d i a l c l a s s t o which the p u p i l was a l l o c a t e d . As one p r a c t ­

i s i n g teacher eommented:-

'The main thing is that they anjoy the subject 
and respond to the materials and teaching meth­
ods: if they do they will relate to the past 
and develop the reading and writing skills 
i n v o l v e d ...' 

(School 8) 
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F i n a l l y , the c o n c l u d i n g remarks of one Head of Depart­

ment e p i t o m i z e s the a t t i t u d e of many:-

; 
a . « 

a s i/ith many subjects, it is not the subject 
that is all important but the i/ay i t i s taught 
and the personality of the teacher that determines 
the success or failure of the subject.' 

(School 29) 
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CHAPTER THREE 

THE- PRESENT-• STUDY' -
A .QU.ESTIONNAIRE. APPROACH 

The Survey 

A q u e s t i o n n a i r e approach was used i n i t i a l l y to i l l u m ­

i n a t e the n a t u r e o f the problems encountered i n h i s t o r y by 

tea c h e r s o f slow l e a r n i n g p u p i l s i n years one to t h r e e a t 

secondary l e v e l . From the r e p l i e s to these q u e s t i o n n a i r e s , 

i t was hoped to gain a coherent p i c t u r e of the problems 

teachers face w i t h these p u p i l s , as w e l l as the p o t e n t i a l 

of h i s t o r y as a s u b j e c t f o r slow l e a r n e r s . 

Q u e s t i o n n a i r e s were sent to e i g h t y - t h r e e secondary 

schools c o v e r i n g an area i n the N o r t h East from Newcastle 

upon Tyne t o N o r t h Y o r k s h i r e . Of the o r i g i n a l q u e s t i o n ­

n a i r e s sent o u t , d e s i g n a t e d 'A' (Appendix A), o n l y t h i r t e e n 

were r e t u r n e d . A more concise v e r s i o n of the o r i g i n a l vias 

t h e r e f o r e sent t o the seventy schools which had not r e p l i e d . 

Twenty copies o f t h i s q u e s t i o n n a i r e , designated 'B' (Appen­

d i x A ) , were r e t u r n e d . 

Q u e s t i o n n a i r e 'A' tended t o ask more general q u e s t i o n s 

r e g a r d i n g h i s t o r y p r o v i s i o n w i t h i n a s c h o o l . T h i s , i t was 

hoped, would give an o v e r a l l p i c t u r e of the school s i t u a t i o n 

as w e l l as the p r o v i s i o n f o r slow l e a r n e r s . Q u e s t i o n n a i r e 

'3' c o n c e n t r a t e d s p e c i f i c a l l y upon the slow l e a r n i n g p u p i l 

w i t h o u t g i v i n g a ge n e r a l p i c t u r e of the s c h o o l , but i t 

i n c l u d e d many of the q u e s t i o n s c o n t a i n e d i n the f i r s t docu--

ment. The comp.osition of the q u e s t i o n n a i r e s c l o s e l y f o l l o w e d 
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the Geographical A s s o c i a t i o n Survey"*" c a r r i e d out i n 1981, 

X'jhich aimed a t f u r t h e r i n g knowledge and awareness about 

t e a c h i n g geography to l e s s able 11-14 year o l d c h i l d r e n . 

The q u e s t i o n n a i r e s were sent out w i t h a set of det ­

a i l e d o b j e c t i v e s i n mind:-

a) To c l a r i f y the meaning of the term 'slow l e a r n e r ' 
as used by p r a c t i s i n g t e a c h e r s . 

b) To i d e n t i f y p a r t i c u l a r l e a r n i n g problems slow 
l e a r n i n g p u p i l s face when s t u d y i n g h i s t o r y . 

c) To gain i n f o r m a t i o n r e g a r d i n g p r o v i s i o n f o r the 
sloxj l e a r n e r i n h i s t o r y departments and to see 
some examples of the t e a c h i n g s t r a t e g i e s i n v o l v e d . 

d) To l o o k a t the c r i t e r i a p u t f o r w a r d by teachers 
to e v a l u a t e the success of s t r a t e g i e s f o r teach­
i n g h i s t o r y t o the slow l e a r n e r . 

e) To gain i n f o r m a t i o n about o r g a n i z a t i o n a l p r o v i s i o n 
w i t h i n h i s t o r y departments f o r the slow l e a r n i n g 
p u p i l . 

The Findings' of -tĥ e Survey 

(a ) I d e n t i c ica'ti'on' of- the le-ss- a-ble • 

The problem of i d e n t i f i c a t i o n of 'less a b l e ' p u p i l s 

i s one of prime importance and was one which r e q u i r e d 

c o n s i d e r a t i o n a t the o u t s e t , as one school's slow l e a r n e r 

may be another's '3' or 'C' stream p u p i l , and the c r i t e r i a 

used t o i d e n t i f y these c h i l d r e n can vary w i t h d i f f e r e n t 

t e a c h e r s . Responses to the. q u e s t i o n 'How would you your­

self i d e n t i f y slow l e a r n e r s / l e s s a b l e / r e m e d i a l p u p i l s ? ' 

r e v e a l e d a. g e n e r a l consensus o f o p i n i o n t h a t a low r e a d i n g 
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age; p o o r ' l i t e r a c y ' and comprehension d i f f i c u l t i e s were the 

main c o n s i d e r a t i o n s used. 

S e v e r a l teachers remarked upon the f a c t t h a t the term 

'slow l e a r n e r ' and ' r e m e d i a l ' are n o t n e c e s s a r i l y synony­

mous. As one Head of Department observed: 

'Remedial implies the possibility of improving 
a learner's standing within a rank order. The 
others do not.' 

(School 2) 

Another comment was: 

'Remedial children - those with low reading 
and spelling ages; slov.' learners - those who 
have mast ered the basic skills but are find­
ing problems with fluency and comprehension.' 

(School 3) 

F i n a l l y , a comment t h a t s p e c i f i c a l l y i n c l u d e d one of the 

concepts of h i s t o r y i n r e l a t i o n t o these p u p i l s : 

'Remedial pupils exhibit a very poor standard 
of literacy, e.g. a child of eleven years of 
age with a reading age of seven or eight. They 
may never overcome this particular handicap. 
Slow learners - a slow learner nay get there in 
the endW He may arrive at the correct answer 
or come to understand a key concept eventually. 
This type of pupil needs more time and a greater 
degree of individual attention. Less able pupils 
can retain a certain amount of factual material 
but they find it extremely difficult to use facts 
in order to construct an argument. This type of 
pupil is easily confused when trying to deal with 
events in chronological order.' 

(School 10) 

Many t e a c h e r s , however, made no d i s t i n c t i o n a t a l l between 

the terms 'l e s s able'/•'remedial'/.'slow l e a r n e r ' / ' l o w 

a c h i e v e r ' . 
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(b) General' I'earnin'g proble.m-s- nO'tdC'ed. i n h i s t o r y lessons 

These q u e s t i o n s were i n c l u d e d i n an attempt to gain 

i n f o r m a t i o n r e g a r d i n g general l e a r n i n g problems slow l e a r n i n g 

p u p i l s may experience i n h i s t o r y l e s s o n s . E i g h t s p e c i f i c 

areas were i n c l u d e d : -

( i ) Reading problems 

These were r e f e r r e d t o by every teacher who completed 

the q u e s t i o n n a i r e and considered t o be of the utmost i m p o r t ­

ance. This was f u r t h e r q u a l i f i e d by the f a c t t h a t s e v e r a l 

teachers saw the c h i l d ' s i n a b i l i t y to comprehend the t e x t as 

the main problem. I n p a r t i c u l a r l a c k of s u i t a b l e t e x t books 

f o r the l e s s a b l e was s p e c i f i c a l l y mentioned. The use of 

graded worksheets t o help t o overcome t h i s problem was reg­

arded as be i n g o f g r e a t a s s i s t a n c e by many of the teachers. 

( i i ) W r i t i n g problems 

T h i r t y - t w o out of t h i r t y - t h r e e teachers gave poor 

w r i t i n g as one of the d i f f i c u l t i e s encountered by the slox^ 

l e a r n e r . However, t h i s l a c k o f l i t e r a c y i s n o t c o n f i n e d to 

h i s t o r y but pervades the whole of the c h i l d ' s school work. 

Some teachers mentioned t h a t e x e r c i s e s tended to be incom­

p l e t e , n o t perhaps from l a z i n e s s , but simply because the 

motor s k i l l s necessary to w r i t e are l i m i t e d i n c e r t a i n 

c h i l d r e n . Another p e r s p e c t i v e was added to the problem by 

some teachers who a t t r i b u t e poor c o n t e n t and p r e s e n t a t i o n o f 

work to u n s u i t a b l e t e x t books. For i n s t a n c e , one teacher 

remarked: 

'sparse notes untidily presented - because they 
are based very often on reading unsuitable text 
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books.' 
(School 5) 

One t e a c h e r , however, sees, the l a c k o f w r i t i n g s k i l l s as the 

most b a s i c s i g n o f d i f f i c u l t y , and comments: 

'It matters little whether the subject is history 
or science, if the child cannot communicate his 
ideas via the written word.' 

(School 9) 

( i i i ) Speech 

Only t w e l v e o f the t h i r t y - t h r e e r e p l i e s r e c e i v e d s t a t e d 

t h a t o r a l work was a problem w i t h the l e s s able p u p i l . One 

tea c h e r remarked t h a t s m a l l groups seemed to help the c h i l d r e n 

t o speak more f r e e l y , p r o v i d e d s t i m u l u s m a t e r i a l was a v a i l a b l e 

t o arouse i n t e r e s t (School 1 0 ) . I t was suggested by another 

t e a c h e r t h a t the l e s s able can express themselves b e t t e r 

o r a l l y , and he found f i e l d t r i p s seemed to help t h i s process 

r a t h e r than f o r m a l l e s s o n s , as the p u p i l s had f i r s t hand exper­

ience o f the work from the v i s i t , thus they gained i n c o n f i d ­

ence as w e l l as knowledge, v/hich seemed to a i d t h e i r o r a l work 

i n c l a s s (School 1 1 ) . Several teachers remarked t h a t l e s s 

a b l e p u p i l s o f t e n make a v a l u a b l e c o n t r i b u t i o n d u r i n g o r a l 

l e s s o n s ; y e t they cannot cope when i t comes to pro d u c i n g a 

w r i t t e n r e p o r t . One teacher remarked however, t h a t w h i l e the 

p u p i l s are o f t e n q u i t e w i l l i n g to p a r t i c i p a t e o r a l l y i n a l e s ­

son, they o n l y g i v e simple comprehension answers w i t h l i t t l e 

or no i n f e r e n c e or i n s i g h t (School 1 5 ) . 

I n the main, however, speech i s n o t seen as p r e s e n t i n g 

as g r e a t a problem w i t h the l e s s able as w r i t t e n work. 
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( i V) Number 

Twenty teachers o u t o f t h i r t y - t h r e e s a i d w o r k i n g w i t h 

number caused problems f o r l e s s able c h i l d r e n . One teacher 

remarked t h a t t h i s s k i l l i s d i f f i c u l t f o r slow l e a r n e r s but 

t h a t i t i s p o s s i b l e to i n t r o d u c e i t v i a simple e x e r c i s e s , 

f o r example, a f a m i l y t r e e (School 3 ) . Another teacher 

commented t h a t work w i t h number i s almost i m p o s s i b l e as 

dates mean n o t h i n g to the l e s s able c h i l d (School 4)« One 

tea c h e r i n a l a r g e comprehensive however, remarked t h a t 

d i f f i c u l t y w i t h number i s n o t sim p l y r e s t r i c t e d t o remedial 

or slow l e a r n i n g p u p i l s (School 5 ) . Another comment was: 

'Dates are one of the biggest problems - they 
inhibit ability to see the pattern of histor­
ical events. ' 

(School 9) 

Some teachers r e l a t e d the problems, n o t o n l y to r e t e n t i o n of 

dates b u t a l s o to the sequencing of events i n h i s t o r y . 

Others remarked t h a t the use of number was avoided unless 

simple dates were used. 

Four teachers out of the survey d i d n o t comment upon 

number and the slow l e a r n i n g p u p i l . The remaining nine gave 

a more o p t i m i s t i c view o f the s i t u a t i o n , f o r example: 

'Not really a problem in history lessons,' 

(School 24) 

and 'Rarely any problem in history.' • 

(School 27) 

Three o t h e r teachers a l s o saw no problems i n t h i s r e s p e c t . 

The r e m a i n i n g f o u r saw the problem of number as i r r e l e v a n t 

to h i s t o r y , f o r i n s t a n c e : 
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'Largely irrelevant to most history work, dates/ 
time do not matter to an u n d e r s t a n d i n g o f a good 
deal of history.' 

(School 2) 

The f i n a l comment i n c o r p o r a t e s the general a t t i t u d e of the 
r e s t : 

'This (problem) only applies in a limited way to 
the subject as we teach it.' 

(School 8) 

( v ) Graphicacy 

Tv;enty-three teachers i n the survey mentioned t h a t 

slow l e a r n i n g c h i l d r e n have problems w i t h graphicacy. Dis­

t i n c t i o n was made by some teachers i n t h a t they remarked 

t h a t w h i l e u s i n g naps i n h i s t o r y was d i f f i c u l t , however, 

slow l e a r n e r s g e n e r a l l y l i k e doing diagrams. Once again the 

comment was given by the teacher from School 5, t h a t maps 

and diagrams n o t o n l y g i v e problems t o the l e s s able but 

a l s o t o the o t h e r members of the c l a s s . Another comment vjas 

t h a t x j h i l e the l e s s able may be capable o f reproducing simple 

maps and diagrams, they found i t extremely d i f f i c u l t t o inter­

pret them. One teacher s p e c i f i c a l l y mentioned scale as 

causing problems (School 1 1 ) . I t was a l s o noted from one of 

the r e p l i e s t h a t the fundamental concepts of east/west and 

n o r t h / s o u t h are o f t e n l a c k i n g (School 3 1 ) . 

Of the ten r e m a i n i n g teachers who completed the quest­

i o n n a i r e s , o n l y one made no comment about graphicacy, and 

the remainder d i d n o t a s s o c i a t e problems w i t h the slow l e a r n ­

i n g c h i l d and t h i s aspect of h i s t o r y . One teacher p a r t i c u l a r l y 

remarked t h a t some c h i l d r e n i n f a c t e x c e l i n t h i s area (School 
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2 4 ) . The q u e s t i o n o f the l e v e l of c o m p l e x i t y of the maps 

xjas mentioned by t h r e e teachers as r e l a t i v e t o the d i f f i c ­

u l t i e s encountered by t h e i r p u p i l s - i f the maps were simple 

enough then the p u p i l s have no d i f f i c u l t y i n i n t e r p r e t i n g 

them. The remainder o f the teachers commented t h a t v i s u a l 

r e p r e s e n t a t i o n i s o f t e n much e a s i e r f o r slow l e a r n i n g p u p i l s 

to comprehend than the w r i t t e n word. For i n s t a n c e : 

'Sometimes the slow learners are more at home 
using maps and dia grams than where the written 
word loses its effect and s i g n i f i c a n c e for the 
pupil . ' 

(School 9) 

( v i ) R e t a i n i n g i n f o r m a t i o n 

Only one teacher i n the survey f a i l e d to mention r e t ­

e n t i o n of i n f o r m a t i o n as c r e a t i n g a problem f o r the l e s s 

able c h i l d i n h i s t o r y lessons (School 1 4 ) . Most of the 

teac h e r s tended to see t h i s , t o g e t h e r w i t h r e a d i n g , w r i t i n g 

and comprehension, causing the l e s s able the g r e a t e s t prob­

lems i n h i s t o r y . Once a g a i n , however, the teacher from 

School 5 commented t h a t r e t a i n i n g i n f o r m a t i o n i s not only a 

problem f o r the l e s s a b l e . Some teachers t h i n k t h a t as some 

of these p u p i l s o f t e n o n l y have one session per week f o r 

h i s t o r y , t h i s i s n o t conducive to r e t e n t i o n of i n f o r m a t i o n 

from one v;eek to a n o t h e r . One teacher commented t h a t as 

c o n s t a n t r e i n f o r c e m e n t of the i n f o r m a t i o n i s necessary x^ith 

slow l e a r n e r s , t h i s takes t i m e , and l i m i t s the amount of 

m a t e r i a l covered i n an academic year, hence l e s s able p u p i l s 

tend t o study a s m a l l e r p a r t of a p e r i o d or s y l l a b u s (School 

10) . 
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I t was commented t h a t the r e t e n t i o n of i n f o r m a t i o n 

o b v i o u s l y v a r i e s from- c h i l d to c h i l d , and t h a t even classes 

which are d e s i g n a t e d as ' r e m e d i a l ' are i n a sense mixed 

a b i l i t y s i n c e no c h i l d l e a r n s or r e t a i n s a t the same pace 

as h i s peers. One teacher remarked t h a t g e n e r a l impressions 

of a l e s s o n c o u l d perhaps be c a r r i e d f o r w a r d , but n o t de t ­

a i l s (School 1 7 ) . Another f e l t the problem of l a c k of 

r e t e n t i o n o f i n f o r m a t i o n was the b i g g e s t d i f f i c u l t y the 

l e s s able face i n h i s t o r y (School 2 9 ) . According t o one 

t e a c h e r , a t h e m a t i c approach to the t e a c h i n g of h i s t o r y i s 

a l s o d i f f i c u l t t o achieve because of l a c k of r e t e n t i o n of 

i n f o r m a t i o n (School 1 1 ) . S i m i l a r l y , another comments t h a t : 

'Working on a continuous theme often entails a 
'back to square one' situation.' 

(School 31) 

A s l i g h t l y o p t i m i s t i c view was expressed by the h i s t o r y 

t e a c h e r a t School 3, who remarked t h a t depending upon the 

q u a l i t y of the p r e v i o u s l e s s o n , basic o u t l i n e s could be r e t ­

a i n e d . The g e n e r a l consensus however, was t h a t the r e t e n t i o n 

o f i n f o r m a t i o n i s one of the g r e a t e s t problems the l e s s able 

p u p i l s face i n h i s t o r y . 

( v i i ) Behaviour 

I n a mixed ability s e t t i n g , which forms the l a r g e s t 

o r g a n i z a t i o n a l g r o u p i n g i n the survey, made up o f : 

Year 1 54-.55 of schools 
Year 2 i2.i% of schools 
Year 3 36.3% o f schools 
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t h e o v e r a l l consensus was t h a t b e h a v i o u r was n o t a s i g n i f ­

i c a n t p r o b l e m f o r t h e l e s s a b l e i n c l a s s . The s i t u a t i o n 

a p p e a r e d t o be n e g l i g i b l e i n y e a r one b u t g a i n e d i n c r e a s i n g 

p r o m i n e n c e i n t o y e a r s t\-io and t h r e e . The p r o b l e m was seen 

as v a r i a b l e - t h e r e a s o n s g i v e n i n c l u d e d : boredom and f r u s t ­

r a t i o n i n l e s s o n s ; a t t e n t i o n s e e k i n g and i n a t t e n t i o n i f t h e 

work was t o o d i f f i c u l t f o r t h e p u p i l s . The p r o b l e m i s seen 

as an i n d i v i d u a l one r a t h e r t h a n a group phenomena. One 

t e a c h e r s p e c i f i c a l l y m e n t i o n s , however, t h a t i t was t h e 

c l a s s above t h e s l o w l e a r n e r s w h i c h had t h e most b e h a v i o u r 

p r o b l e m s w i t h i n t h e s c h o o l ( S c h o o l 1 3 ) . 

The s c h o o l s i n t h e s u r v e y w h i c h stream by a b i l i t y 

c o m p r i s e: 

Year 1 1 5 . 1 ^ o f s c h o o l s 
Year 2 1 2 . 1 ^ o f s c h o o l s 
Year 3 1 2 . 1 ^ o f s c h o o l s 

H a l f t h e sample i n t h i s s e c t i o n m e n t i o n b e h a v i o u r as c a u s i n g 

a p r o b l e m i n c l a s s d u r i n g h i s t o r y l e s s o n s . One t e a c h e r does 

n o t see t h e p r o b l e m as one n e c e s s a r i l y i n v o l v i n g l e a r n i n g 

d i f f i c u l t i e s on t h e p a r t o f t h e p u p i l s , more a s i t u a t i o n 

where h e l p and enc o u r a g e m e n t f r o m t h e c l a s s r o o m t e a c h e r 

s h o u l d p r o v i d e s u f f i c i e n t i n c e n t i v e t o behave ( S c h o o l 7 ) . 

A n o t h e r comment was t h a t ' m e r e l y w r i t i n g ' needs t o be s u p p l e ­

mented by a v a r i e t y o f a c t i v i t i e s t o h e l p p r e v e n t t h e p r o b l e m 

o f m i s b e h a v i o u r ( S c h o o l 1 1 ) . The r e m a i n d e r o f t h e sample 

m e n t i o n l a z i n e s s , ' t h e p u p i l needs t o be pushed' ( S c h o o l 27) 

and t h e need f o r b e t t e r p l a n n i n g o f l e s s o n s t o a l l e v i a t e t h e 

p r o b l e m . 
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T e a c h e r s i n s c h o o l s w i t h snail groups of s l o w l e a r n i n g 

p u p i l s s u r p r i s i n g l y , i n v i e w o f t h e i n d i v i d u a l a t t e n t i o n 

w h i c h c o u l d be g i v e n , m e n t i o n b e h a v i o u r as a p r o b l e m among 

t h e l e s s a b l e i n h i s t o r y l e s s o n s . These groups c o n s i s t o f : 

Year 1 21.2^ o f s c h o o l s 
Year 2 27.2,? o f s c h o o l s 
Year 3 27.2% o f s c h o o l s 

The p r o b l e m a g a i n i s v a r i a b l e and one t e a c h e r l i n k s i t t o 

' o t h e r s o c i a l i n a d e q u a c i e s w i t h i n t h e g r o u p ' ( S c h o o l 3 0 ) . 

A n o t h e r m e n t i o n s t h a t some o f t h e p u p i l s have ' e m o t i o n a l 

p r o b l e m s w h i c h a f f e c t b e h a v i o u r and l e a r n i n g ' ( S c h o o l 1 7 ) . 

P o o r c o n c e n t r a t i o n , r e a d i n g and w r i t i n g p r o b l e m s , a c c o r d i n g 

t o t h e t e a c h e r f r o m S c h o o l 8, c o n t r i b u t e t o ' b u r s t s o f poo r 

b e h a v i o u r ' . F r u s t r a t i o n r e s u l t i n g f r o m t o o d i f f i c u l t t a s k s 

s e t i s m e n t i o n e d by two t e a c h e r s as l e a d i n g t o p o s s i b l e 

b e h a v i o u r p r o b l e m s . The r e s t o f t h i s g r o u p see t h e p r o b l e m 

as s p a s modic and n e e d i n g good l e s s o n p l a n n i n g t o overcome. 

The s c h o o l s u s i n g a banding system f o r p u p i l s c o m p r i s e : 

Year 1 9% o f s c h o o l s 
Year 2 9% o f s c h o o l s 
Year 3 1 2 . 1 ^ o f s c h o o l s 

These a l s o m e n t i o n b e h a v i o u r a l p r o b l e m s - one t e a c h e r spec­

i f i c a l l y r e l a t e s them t o t h e t i m e o f day, m o r n i n g s b e i n g 

more c o n d u c i v e t o good b e h a v i o u r ( S c h o o l 9 ) . I t was a l s o 

m e n t i o n e d by one t e a c h e r i n t h i s g r o u p t h a t p r o b l e m s r e s t 

w i t h i n d i v i d u a l t e a c h e r s t o c o n t r o l ( S c h o o l 1 1 ) . A n o t h e r 

t e a c h e r m e n t i o n s t h e ' s n o w b a l l e f f e c t ' o f l e s s a b l e p u p i l s 

w i t h i n t h e c l a s s , 'some r e m e d i a l p u p i l s w i t h a t t e n d a n t be­

h a v i o u r a l p r o b l e m s can cause a l a r g e p r o p o r t i o n o f t h e 

c l a s s t o become d i f f i c u l t ' ( S c h o o l 5 ) . 
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F i n a l l y , s c h o o l s w h i c h use satting as an o r g a n i z a ­

t i o n a l method a r e made up o f : 

Y e a r 1 0% o f s c h o o l s 
Year 2 9% o f s c h o o l s 
Year 3. 1 2 . 1 ^ o f s c h o o l s 

Over h a l f t h e s c h o o l s i n t h i s c a t e g o r y m e n t i o n b e h a v i o u r a l 

p r o b l e m s , as w e l l as t h e f a c t t h a t i n some cases t h i s g a i n s 

p r o m i n e n c e f r o m y e a r s two t o t h r e e . One comment b e i n g : 

'Not in year one (problems), but increasingly 
in some cases in years two to five.' 

(School 1) 

A n o t h e r t e a c h e r s u g g e s t s a c o r r e l a t i o n between ' s o c i a l 

c l a s s , a b i l i t y and b e h a v i o u r ' ( S c h o o l 2 ) . One f i n a l comment 

i n t h i s c a t e g o r y comes f r o m a t e a c h e r a t S c h o o l 13 who sees 

t h e p r o b l e m as one t h a t v a r i e s w i t h t h e i n d i v i d u a l c h i l d , 

and who s t a t e s t h a t i t i s c h i l d r e n i n t h e c a t e g o r y i m m e d i a t e l y 

above r e m e d i a l who have t h e a b i l i t y t o cause t r o u b l e i n a 

c l a s s r o o m . 

The a p p r o a c h e s m e n t i o n e d t o p r o m o t e good b e h a v i o u r i n 

c l a s s i n c l u d e d such t h i n g s as s u i t a b l e t e x t b ooks; d e v e l o p i n g 

t h e i r ( t h e s c h o o l s ' ) oxvn r e s o u r c e s ; and w o r k i n g v / i t h i n t h e 

c h i l d ' s l i m i t a t i o n s . V a r i e t y o f p r e s e n t a t i o n o f work t o t h e 

g r o u p was a l s o m e n t i o n e d , such as u s i n g g r a d e d w o r k s h e e t s , 

v i d e o s , r a d i o and drama and t h e use o f o u t s i d e v i s i t s t o g i v e 

a c h i l d f i r s t hand e x p e r i e n c e o f h i s l o c a l e n v i r o n m e n t . The 

b i g g e s t f a c t o r h owever, a p p e a r e d t o be t h e a t t i t u d e and a p t i ­

t u d e o f t h e c l a s s t e a c h e r i n v o l v e d . 



96 

( v i i i ) C o n c e n t r a t i o n span 

T h i r t y - t x ^ r o t e a c h e r s m e n t i o n e d c o n c e n t r a t i o n as a 

p r o b l e m i n h i s t o r y l e s s o n s w i t h t h e l e s s a b l e . C o n c e n t r a ­

t i o n a p p e a r s t o be q u i t e l i m i t e d , one t e a c h e r r e m a r k i n g 

t h a t t e n m i n u t e s was t h e maximum t i m e i n t h e l e s s o n a c h i l d 

c o u l d c o n c e n t r a t e upon a s p e c i f i c t a s k ( S c h o o l 3 ) . I n o r d e r 

t o a i d c o n c e n t r a t i o n many o f t h e t e a c h e r s m e n t i o n u s i n g a 

v a r i e t y o f a p p r o a c h e s i n t h e i r l e s s o n s . For i n s t a n c e , 

i n i t i a l l y g i v i n g a s h o r t i n t r o d u c t i o n t o t h e l e s s o n t h e n 

d i s c u s s i n g t h e main p o i n t s , g i v i n g some w r i t t e n work, and 

i f p o s s i b l e i n c o r p o r a t i n g a p r a c t i c a l aspect i n t o t h e l e s s o n , 

s u c h as model m a k i n g . The t a s k s i n v o l v e d , however, need t o 

be r e l a t i v e l y s i m p l e ones. One t e a c h e r s p e c i f i c a l l y m e n t i o n s 

r o l e - p l a y t o g a i n p u p i l i n t e r e s t and t h u s a i d c o n c e n t r a t i o n 

i n l e s s o n s ( S c h o o l 3 2 ) . Two t e a c h e r s m e n t i o n l a c k o f concen­

t r a t i o n as a p o s s i b l e cause o f b e h a v i o u r a l p r o b l e m s ( S c h o o l s 

4. and 5 ) , a l t h o u g h once a g a i n one t e a c h e r remarks t h a t l a c l c 

o f c o n c e n t r a t i o n i s n o t s p e c i f i c a l l y l i m i t e d t o t h e l e s s 

a b l e ( S c h o o l 7 ) . However, l a c k o f c o n c e n t r a t i o n , r e t e n t i o n 

o f i n f o r m a t i o n and l a c k o f l i t e r a c y s k i l l s a p p e a r t o cause 

t h e g r e a t e s t p r o b l e m s f o r t h e l e s s a b l e i n h i s t o r y l e s s o n s . 

( i x ) G e n e r a l p r o b l e m s r e l a t i n g t o h i s t o r y and t h e l e s s 

a b l e 

I n c o n c l u s i o n , t h e r e were some a d d i t i o n a l p r o b l e m s as 

i ^ e l l as t h o s e m e n t i o n e d , w h i c h do n o t f i t i n t o t h e p r e v i o u s 

c a t e g o r i e s . Poor a t t e n d a n c e , f o r example, was g i v e n by some 

t e a c h e r s as t h e r e a s o n f o r l a c k o f c o n t i n u i t y i n t h e x^ork 

u n d e r t a k e n by t h e l e s s a b l e c h i l d . The p u p i l s ' i n a b i l i t y t o 
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have such s i m p l e b a s i c t o o l s as pens o r p e n c i l s t o work w i t h 

i n c l a s s , f o r i n s t a n c e , caused p r o b l e m s . T e a c h e r s a l s o have 

t o keep p u p i l s ' e x e r c i s e books i n many ca s e s , as t h e y r a r e l y 

r e a p p e a r once t h e y l e a v e s c h o o l p r e m i s e s . A n o t h e r t e a c h e r 

s p e c i f i c a l l y m e n t i o n s a s h o r t a g e o f s u i t a b l e m a t e r i a l on 

t w e n t i e t h c e n t u r y h i s t o r y ( w h i c h he t h i n k s t h e c h i l d r e n 

c o u l d r e l a t e t o ) as c a u s i n g a d d i t i o n a l p r o b l e m s ( S c h o o l 1 1 ) . 

A c h i l d ' s l a c k o f c o n f i d e n c e i n h i s own a b i l i t y i s a l s o men­

t i o n e d as c a u s i n g d i f f i c u l t i e s , as on o c c a s i o n t h i s p r o h i b i t s 

c o m m u n i c a t i o n , b o t h i n o r a l and w r i t t e n work w i t h i n t h e c l a s s 

g r o u p . 

I t i s a l s o m e n t i o n e d by some t e a c h e r s t h a t g r o u p s a r e 

sometimes t o o l a r g e - o f t e n t w e n t y t o t w e n t y - f i v e p u p i l s -

t o p e r m i t each c h i l d t h e i n d i v i d u a l a t t e n t i o n he needs. 

L e s s o n s a r e a l s o a p p a r e n t l y c o n s i d e r e d t o o l o n g a t one or 

one and a q u a r t e r h o u r s i n some cas.es. E m o t i o n a l p r o b l e m s 

were a l s o c i t e d as a f f e c t i n g b e h a v i o u r and c a u s i n g l e a r n i n g 

p r o b l e m s i n t h e l e s s a b l e . The f a c t t h a t most s c h o o l s a r e 

s t r u c t u r e d a r o u n d e x a m i n a t i o n c o u r s e s a l s o causes problems-

as s p e c i a l c o u r s e s f o r t h e l e s s a b l e a r e o f t e n d i f f i c u l t t o 

o r g a n i s e o r s t a f f . O n l y one t e a c h e r r e m a r k e d t h a t h i s t o r y 

d i d n o t p r e s e n t any p a r t i c u l a r p r o b l e m s i n t h e a r e a o f t h e 

l e s s a b l e beyond t h o s e o f any a r t o r h u m a n i t i e s s u b j e c t 

( S c h o o l 3 3 ) . 

( c) Gharac-tera-stdC'S.; of/ has-tory' w h i c h cause, p r o b l e m s f o r 

the' le'S'S' a b l e ' 

The q u e s t i o n s c o n t a i n e d i n t h i s s e c t i o n o f t h e q u e s t ­

i o n n a i r e were t o a s c e r t a i n t h e p a r t i c u l a r c h a r a c t e r i s t i c s o f 
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h i s t o r y w h i c h cause p r o b l e m s t o t h e l e s s a b l e c h i l d . The 

q u e s t i o n s can be d i v i d e d i n t o t h r e e s e c t i o n s : i ) t h o s e 

r e l a t i n g t o t h e d e v e l o p m e n t o f h i s t o r i c a l S k i l l s ; i i ) t h o s e 

r e l a t i n g t o t h e u n d e r s t a n d i n g o f h i s t o r i c a l i d e a s and f a c t s 

and f i n a l l y , i i i ) t h o s e r e l a t i n g t o a t t i t u d e s and v a l u e s . 

( i ) H i s t o r i c a l s k i l l s 

Such s k i l l s as classification, chronology, u n d e r s t a n d ­

i n g cause and effect as w e l l as generalization from facts 

a l l caused p r o b l e m s t o t h e l e s s able.. C h r o n o l o g y , cause 

and e f f e c t and g e n e r a l i z a t i o n were s a i d t o cause t h e b i g g e s t 

p r o b l e m s . As one t e a c h e r r e m a r k e d : 

'For the slow learner all of these points pose 
very great difficulties, they can see little 
progression as they have little or no concept 
of time 

(School 4; 

Most o f t h e s e c h i l d r e n f i n d i t e x t r e m e l y d i f f i c u l t t o move 

f r o m c o n c r e t e t o a b s t r a c t f a c t s and i d e a s , and l e s s a b l e 

c h i l d r e n a r e m e n t i o n e d as b e i n g ' c o n f u s e d ' a b o u t c h r o n o l o g y . 

Some t e a c h e r s m e n t i o n e d t h a t c h r o n o l o g y i s i n f a c t non­

e x i s t e n t as f a r as t h e s e p u p i l s a r e c o n c e r n e d ; b u t v i s u a l 

h i s t o r y , f o r example, i n t h e f o r m o f a c h u r c h o r museum, 

can i m p r o v e u n d e r s t a n d i n g . One t e a c h e r t h i n k s t h e s t a t e ­

ments w h i c h l e s s a b l e c h i l d r e n make a r e g i v e n w i t h o u t 

s p e c i f i c f a c t s , o r t h e y o v e r - s i m p l i f y e v e n t s as e i t h e r a 

' b l a c k o r w h i t e ' c h o i c e ( S c h o o l 9 ) . 

The b a s i c c h a r a c t e r i s t i c s o f h i s t o r y w h i c h cause p r o b ­

lems f o r t h e s e p u p i l s a r e seen by one t e a c h e r a s . b e i n g t h e i r 

i n a b i l i t y t o remember e v e n t s i n c h r o n o l o g i c a l o r d e r and an 
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i n a b i l i t y t o g r a s p h i s t o r i c a l c o n c e p t s ( f o r example, he 

m e n t i o n s communism). He a l s o r e m a r k e d t h a t most o f t h e 

l e s s a b l e do n o t u n d e r s t a n d cause and e f f e c t and a r e o n l y 

a b l e t o a p p r e c i a t e t h e s t r a i g h t f o r w a r d f a c t u a l s t o r y o f a 

p a r t i c u l a r p e r i o d . ( S c h o o l 1 0 ) . The v i e w was e x p r e s s e d by 

some t e a c h e r s , however, t h a t h i s t o r i c a l s k i l l s cause p r o b ­

lems t o t h e a v e r a g e c h i l d u n t i l he/she r e a c h e s f o u r t e e n t o 

s i x t e e n y e a r s . S e v e r a l t e a c h e r s l i n k t h e a b i l i t y t o gener­

a l i z e f r o m f a c t s as r e l a t e d t o l i t e r a c y , and as t h e l e s s 

a b l e have d i f f i c u l t y w i t h t h i s s k i l l , i t i s t h e r e f o r e 

i n e v i t a b l e t h a t t h e y have t r o u b l e i j i t h t h e c o n c e p t o f gen­

e r a l i z a t i o n . One Head o f D e p a r t m e n t , however, m e n t i o n s 

t h a t t h e a b i l i t y t o c l a s s i f y i s n o t beyond some o f t h e l e s s 

a b l e he has t a u g h t , as he s t a t e s t h e y a r e c a p a b l e o f com­

p a r i n g t h i n g s o f d i f f e r e n t ages ( S c h o o l 1 7 ) . A comment by 

a n o t h e r t e a c h e r was t h a t i f t h e c h i l d r e n a r e asked t o write 

a n s w e r s i n v o l v i n g t h e use o f h i s t o r i c a l s k i l l s such as 

c l a s s i f i c a t i o n o r g e n e r a l i z a t i o n , t h e y c a n n o t do so; how­

e v e r , t h e same c h i l d r e n can use t h e s k i l l s verbally even i f 

o n l y a t a s i m p l e l e v e l . The same t e a c h e r s p e c i f i c a l l y con­

c l u d e s : 

' I believe firmly that all historical skills and 
concepts can be introduced at an' appropriate 
level . ' 

(School 33) 

On a more p e s s i m i s t i c n o t e however, many o f t h e t e a c h e r s 

r e m a r k e d t h a t t h e l e s s a b l e have g r e a t d i f f i c u l t y i n c o p i n g 

w i t h t h e c o n c e p t o f t i m e , t h u s t h e y a p p e a r t o have l i m i t e d 

u n d e r s t a n d i n g o f t h e h i s t o r i c a l s k i l l s and c o n c e p t s men­

t i o n e d . 
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( i i ) U n d e r s t a n d i n g h i s t o r i c a l i d e a s and f a c t s 

The use o f source materials, b o t h p r i m a r y and secon­

d a r y , as w e l l as u n d e r s t a n d i n g a historical vocabulary 

were commented upon. S e v e n t e e n o u t o f t h i r t y - t h r e e 

t e a c h e r s m e n t i o n e d t h a t t h e use o f s o u r c e m a t e r i a l s , b o t h 

p r i m a r y and s e c o n d a r y , d i d n o t cause p r o b l e m s t o t h e l e s s 

a b l e i n h i s t o r y l e s s o n s . Most o f t h e t e a c h e r s , i n f a c t , 

t h o u g h t s o u r c e m a t e r i a l s c o u l d be an a i d t o h i s t o r y t e a c h ­

i n g w i t h t h e l e s s a b l e , p r o v i d i n g t h a t t h e e x t r a c t s x^rere 

s i m p l e enough, and f r o m p e r s o n a l e x p e r i e n c e I w o u l d a g r e e 

( s e e C h a p t e r 5 ) . The q u e s t i o n o f t h e r e a d a b i l i t y and 

s u i t a b i l i t y o f c e r t a i n t e x t s , however, was r a i s e d by some 

o f t h e t e a c h e r s as c a u s i n g d i f f i c u l t y when u s i n g s o u r c e 

m a t e r i a l s . One t e a c h e r commented t h a t : -

'Less able pupils can sometimes cope with basic 
comprehension exercises but may find it impos­
sible to analyse sources. Original sources 
cannot always be used because of the type of 
writing found on many old documents.' 

(School 10) 

One Head o f D e p a r t m e n t r e m a r k e d t h a t h i s s c h o o l i s now 

t r y i n g t o a d a p t p r i m a r y and s e c o n d a r y s o u r c e s s p e c i f i c a l l y 

f o r s l o w l e a r n e r s i n an en d e a v o u r t o overcome t h e above 

p r o b l e m s ( S c h o o l 14-). A n o t h e r p u t s f o r w a r d t h e v i e w t h a t 

p r i m a r y s o u r c e s a r e h e l p f u l i n t e a c h i n g h i s t o r y t o t h e 

l e s s a b l e as t h e y can s t i m u l a t e i n t e r e s t ( S c h o o l 1 8 ) . 

The S c h o o l s C o u n c i l 13-16 P r o j e c t i s c r i t i c i z e d by 

some o f t h e t e a c h e r s f o r h a v i n g r e s o u r c e s t o o complex f o r 

t h e l e s s a b l e c h i l d . The use o f s o u r c e m a t e r i a l s has a l s o 

p r o d u c e d t h e comment t h a t t h e p u p i l s o f t e n s t u m b l e o v e r 
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v o c a b u l a r y as" much as' h i s t o r i c a l c o n t e n t ( S c h o o l 2 7 ) . 

S e v e r a l t e a c h e r s , h o wever, saw no p r o b l e m u s i n g s o u r c e 

m a t e r i a l s , i f t h e l a n g u a g e was s i m p l e enough; b u t t h e r e 

was t h e n t h e d i f f i c u l t y t h a t t o o much s i m p l i c i t y c o u l d 

l e a d t o a l a c k o f a u t h e n t i c i t y . 

The use o f a h i s t o r i c a l v o c a b u l a r y however seemed 

t o p r o d u c e p r o b l e m s a c c o r d i n g t o most t e a c h e r s , a l t h o u g h 

f i v e o u t o f t h i r t y - t h r e e d i d say t h a t p u p i l s c o u l d cope 

w i t h a l i m i t e d h i s t o r i c a l v o c a b u l a r y i n c l u d i n g B.C. and 

A.D. T w e n t y - t h r e e t e a c h e r s commented upon t h e f a c t t h a t 

t h e i r p u p i l s e x p e r i e n c e d d i f f i c u l t y i n t h i s c o n n e c t i o n . 

One s p e c i f i c a l l y m e n t i o n s t h a t 3.0. and A.D. p r o v i d e some 

d i f f i c u l t y i f h i l e decades and c e n t u r i e s can o n l y be u n d e r ­

s t o o d vjhen t h e p u p i l i s a b l e t o g r a s p a t i m e - s p a n w h i c h 

most o f t h e s e p u p i l s do n o t a p p e a r c a p a b l e o f d o i n g 

( S c h o o l 3 1 ) . The d e v e l o p m e n t o f a h i s t o r i c a l v o c a b u l a r y , 

a c c o r d i n g t o s e v e r a l t e a c h e r s , r e q u i r e s s p e c i f i c t e a c h i n g ; 

t h e b r i g h t e r p u p i l s , t h e y o b s e r v e , a c h i e v e t h i s c o i n c i d e n -

t a l l y by r e a d i n g . One s p e c i f i c a l l y s t a t e s t h a t t h e r e i s a 

l o t o f m i s u n d e r s t a n d i n g by t h e p u p i l s i n t h i s c o n t e x t 

( S c h o o l 8 ) . A n o t h e r t e a c h e r m e n t i o n e d t h a t words a r e o f t e n 

c o p i e d down w i t h o u t any k n o w l e d g e o f t h e i r meaning ( S c h o o l 

9 ) . 

One o p t i m i s t i c comment, however, by t h e t e a c h e r a t 

S c h o o l 7 was t h a t he has f o u n d no p r o b l e m s w i t h t h e l e s s 

a b l e u s i n g e i t h e r s o u r c e s o r v o c a b u l a r y . The f o r m e r he 

sees as once a g a i n d e p e n d i n g upon r e a d i n g o r t h e r e a d a b i l i t y 

o f t h e w o r k ; t h e l a t t e r as b e i n g t a u g h t by c a r e f u l d e f i n i t i o n 
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.plus r e g u l a r r e p e t i t i o n . A n o t h e r o b s e r v a t i o n was t h a t 

'most p u p i l s f i n d t h e same d i f f i c u l t y w i t h a h i s t o r i c a l 

v o c a b u l a r y as" t h e y do w i t h any new words i n any s u b j e c t ' 

( S c h o o l 13). One Head o f D e p a r t m e n t r e m a r k e d t h a t even 

a b l e f i f t h y e a r s have p r o b l e m s d e v e l o p i n g a h i s t o r i c a l 

v o c a b u l a r y and p o l i t i c a l t e r m s a r e v e r y h a r d f o r all 11-

14. y e a r o l d s ( S c h o o l 1 2 ) . 

A f i n a l comment f r o m a t e a c h e r a t S c h o o l 27 was t h a t 

as t h e n o r m a l v o c a b u l a r y o f t h e l e s s a b l e i s ' d e f i c i e n t ' , 

a h i s t o r i c a l v o c a b u l a r y i s o f t e n r a r e l y a c q u i r e d . There 

i s t h e r e f o r e a marked measure o f a g r e e m e n t by t h e t e a c h e r s 

c o n c e r n i n g d i f f i c u l t i e s w h i c h t h e l e s s a b l e f a c e when 

d e v e l o p i n g a h i s t o r i c a l v o c a b u l a r y , x^rhich a p p e a r s t o c r e a t e 

g r e a t e r p r o b l e m s t h a n t h e use o f s o u r c e m a t e r i a l s , b o t h 

p r i m a r y and s e c o n d a r y . 

( i i i ) U n d e r s t a n d i n g a t t i t u d e s and v a l u e s 

The r e c o g n i t i o n o f bias/prejudice/propaganda and t h e 

d e v e l o p m e n t o f empathy were f o u r o f t h e s k i l l s i n v o l v e d i n 

t h i s s e c t i o n o f t h e q u e s t i o n n a i r e . T w e n t y - f o u r t e a c h e r s 

s t a t e d t h a t t h e i r p u p i l s f o u n d r e c o g n i t i o n o f t h e f i r s t 

t h r e e d i f f i c u l t i f n o t i m p o s s i b l e ; and o n l y t h r e e t e a c h e r s 

m e n t i o n s u c c e s s i n t h i s r e s p e c t . I n o r d e r t o be a b l e t o 

u n d e r s t a n d b i a s / p r o p a g a n d a o r p r e j u d i c e , as one t e a c h e r 

r e m a r k e d , i t i s n e c e s s a r y t o use i n f e r e n c e and d e d u c t i o n 

w h i c h i s v e r y d i f f i c u l t t o do a t a l l b u t a b a s i c l e v e l w i t h 

t h e s e p u p i l s . ( S c h o o l 1 1 ) . A n o t h e r comment by a Head o f 

D e p a r t m e n t p l a c e s , t h e a c q u i s i t i o n o f these, c o n c e p t s f i r m l y 

a t t h e d o o r o f t h e i n d i v i d u a l t e a c h e r . As he sees i t , 
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t h e r e i s a need f o r c o l o u r f u l - and i m a g i n a t i v e t e a c h i n g t o 

p r o v i d e a s i t u a t i o n i n w h i c h t h e p u p i l s e n j o y t h e t o p i c , 

become i n v o l v e d i n i t and t h e c o n c e p t s m e n t i o n e d can be 

u n d e r s t o o d by t h e p u p i l s , a t however s i m p l e t h e l e v e l 

( S c h o o l 2 1 ) . 

One t e a c h e r r e m a r k e d t h a t t h e r e i s l i t t l e scope f o r 

a n a l y s i s o f b i a s / p r e j u d i c e o r propaganda i n y e a r s one, 

two and t h r e e ( S c h o o l 7 ) . Ano.ther remark made was t h a t 

t h e l e s s a b l e show l i m i t e d powers o f c o m p a r i s o n between 

s o u r c e s , b u t d i s p l a y a t e n d e n c y t o a c c e p t f i r s t s t a t e m e n t s 

o r documents as c o r r e c t ( S c h o o l 9 ) . One f i n a l comment, 

how e v e r , was t h a t i f t h e l e s s a b l e u n d e r s t a n d what i s 

r e q u i r e d o f them, t h e y can i n f a c t r e c o g n i z e b i a s , p r e ­

j u d i c e and p r o p a g a n d a ( S c h o o l 1 4 ) . I t has a l s o been sug­

g e s t e d t h a t work u s i n g t h e s e s k i l l s i s b e t t e r done o r a l l y 

w i t h t h e l e s s a b l e , f o r example, g i v i n g o p i n i o n s , r a t h e r 

t h a n t r y i n g t o g e t them t o communicate t h e i r i d e a s on paper 

( S c h o o l 3 2 ) . 

The d e v e l o p m e n t o f e m p a t h e t i c f e e l i n g , hoi^ever, seemed 

t o be one s k i l l w h i c h some o f t h e l e s s a b l e c o u l d cope w i t h . 

T h i r t e e n t e a c h e r s e x p r e s s e d some c o n c e r n o v e r t h i s s k i l l 

w h i l e f i f t e e n a g r e e d t h a t t h e y had e r a p a t h e t i c r e s p o n s e s 

f r o m p u p i l s d u r i n g t h e i r h i s t o r y t e a c h i n g . One t e a c h e r 

commented t h a t o f t h e s k i l l s m e n t i o n e d , empathy i s p r o b a b l y 

t h e e a s i e s t f o r l e s s a b l e c h i l d r e n t o h a n d l e ( S c h o o l 2 ) . 

A n o t h e r t e a c h e r r e m a r k e d t h a t : 

'Lower ability children can imagine themselves 
in historical situations more readily than their 
more able brethren.' • 

(School 7) 
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A n o t h e r t e a c h e r c o n f i r m e d t h e r e l a t i v e s u ccess o f empath-

e t i c r e s p o n s e s when he s a i d : 

'Their (the less able) development of empathy 
is often good; t h e y lack the inhibitions of 
the more academic pupil.' 

(School 26) 

A c o u p l e o f t e a c h e r s a l s o m e n t i o n e d t h a t many l e s s a b l e 

p u p i l s a r e s e n s i t i v e t o t h e p r o b l e m s o f o t h e r s . One t e a ­

c h e r i n p a r t i c u l a r commented t h a t d e v e l o p i n g e m p a t h e t i c 

s k i l l s can o f t e n work a t a s i m p l e l e v e l w i t h t h e s e p u p i l s 

and ' e n c o u r a g e s a good r e s p o n s e f r o m them' ( S c h o o l 8 ) . 

Once a g a i n , t h e a s p e c t o f l i t e r a c y i s m e n t i o n e d by one 

t e a c h e r who saw t h e d e v e l o p m e n t o f empathy as an e a s i e r 

s k i l l f o r many as l o n g as no - w r i t i n g i s i n v o l v e d ( S c h o o l 

1 8 ) . A t y p i c a l ' o p t i m i s t i c ' comment was: 

'Many slow learning children show sympathetic 
attitudes and feelings for people in the past.' 

(School 32) 

The o p p o s i t e v i e w r e g a r d i n g empathy was a l s o e x p r e s s e d 

by a t e a c h e r who t h o u g h t t h e y have d i f f i c u l t y d e v e l o p i n g 

empathy because ' o t h e r p e o p l e a t t h e p r e s e n t t i m e a r e h a r d 

enough f o r them t o u n d e r s t a n d ' ( S c h o o l 2 7 ) . A n o t h e r sees 

o n l y l i m i t e d s u c c e s s i n t h i s s p h e r e as t h e l e s s a b l e f i n d 

i t d i f f i c u l t t o u n d e r s t a n d much o u t s i d e t h e i r own e x p e r ­

i e n c e ( S c h o o l 1 1 ) . D u r i n g t h e c o u r s e o f t h i s r e s e a r c h , 

h o w ever, t h e e a p a t h e t i c res.ponse has t e n d e d t o be t h e one 

s k i l l t h a t a l a r g e p r o p o r t i o n ( n e a r l y f i f t y p e r c e n t o f 

t h o s e s u r v e y e d ) a g r e e d can be h a n d l e d w i t h s uccess by t h e 

l e s s a b l e . W h i l e t h e d e g r e e o f s u c c e s s i s o f t e n d i f f i c u l t 

t o measure and v e r b a l r e s p o n s e s t e n d e d t o be more p o s i t i v e 
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t h a n w r i t t e n o n e s , n e v e r t h e l e s s , i t i s one a r e a o f h i s t o r y 

t e a c h i n g where t h e l e s s a b l e seem t o be a b l e t o compete 

w i t h t h e i r more academic p e e r s , even i f i t i s a t a v e r y 

b a s i c l e v e l . 

( d ) Tea.chln.g' s t-r'ateg.le'S. e-mplo-yed' wd^th s l o w l e a r n i n g 

pupdl-S' dn- ' h i s t o r y -

T w e n t y - f i v e p e r c e n t o f t h e sample d i d n o t s p e c i f y 

t h e t e a c h i n g s t r a t e g i e s used w i t h t h e i r s l o w l e a r n e r s . 

T h i r t y - n i n e p e r c e n t , however, m e n t i o n e d t h a t t h e y used a 

' w a t e r e d - d o w n ' v e r s i o n o f t h e s y l l a b u s t h e y n o r m a l l y 

e mployed w i t h t h e o t h e r more a b l e c h i l d r e n . T h i r t y - s i x 

p e r c e n t i n d i c a t e d some p r o v i s i o n w h i c h r a n g e d f r o m u s i n g 

s o c i a l r a t h e r t h a n p o l d . t i . c a l t o p i c s , o r t e a c h i n g h i s t o r y 

w h i c h was c l a s s e d as ' e n v i r o n m e n t a l s t u d i e s ' . S e v e r a l 

s c h o o l s w h i c h o p e r a t e i n mixed a b i l i t y s e t t i n g use a work­

s h e e t a p p r o a c h w i t h t h e l e s s a b l e , t h e s e b e i n g based upon 

d i f f e r e n t a b i l i t y l e v e l s a c c o r d i n g t o t h e needs o f t h e 

i n d i v i d u a l c h i l d . V a r i e t y o f t e a c h i n g methods was a l s o 

m e n t i o n e d , as w e l l as d i v i d i n g t h e l e s s o n s i n t o s e c t i o n s o f 

no more t h a n t w e n t y m i n u t e s f o r each a c t i v i t y . 

A l t h o u g h s e v e r a l s c h o o l s m e n t i o n e d u s i n g v a r y i n g 

r e s o u r c e s o r methods t o t e a c h h i s t o r y , n o t one s c h o o l men­

t i o n e d h a v i n g a special s y l l a b u s w h i c h was used p u r e l y f o r 

t h e s l o w l e a r n i n g c h i l d r e n - n o r one w h i c h had been d e v e l ­

oped, t r i e d o r t e s t e d o v e r any p e r i o d o f t i n e . The main 

r e a s o n s g i v e n f o r t h i s w ere: l a c k o f r e s o u r c e s ; f i n a n c e ; 

t i m e ; t h e p u p i l / t e a c h e r r a t i o ; as w e l l as t h e need f o r a 
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r e m e d i a l s p e c i a l i s t t o be a v a i l a b l e t o work w i t h t h e h i s ­

t o r y t e a c h e r t o p r e p a r e work w h i c h was a p p r o p r i a t e f o r 

t h e c h i l d ' s n e e d s . 

( i ) S u c c e s s f u l s t r a t e g i e s employed w i t h s l o w l e a r n i n g 

p u p i l s 

Responses t o t h i s q u e s t i o n p u t an emphasis upon t h e 

v a r i e t y o f t a s k s , t e a c h i n g a p p r o a c h e s a d o p t e d , and t h e 

r e s o u r c e s u s e d . A p o p u l a r s t r a t e g y used was t o f o l l o w a 

c h i l d ' s i n t e r e s t s i n h i s t o r y as one t e a c h e r commented: 

'Surely the main thing is to capture their int­
erest. If colourful and i n t e r e s t i n g topics are 
selected, the less able will enjoy the course 
and gain some benefit from it.' 

(School 10) 

The use o f a u d i o - v i s u a l a i d s was m e n t i o n e d by s e v e r a l 

t e a c h e r s as p r o m o t i n g i n t e r e s t i n h i s t o r y , as w e l l as an 

o r a l as opposed t o a w r i t t e n a p p r o a c h . V/orksheets were 

commented upon by s e v e r a l t e a c h e r s as b e i n g one v;ay o f 

a p p r o a c h i n g t h e t e a c h i n g o f h i s t o r y t o t h e l e s s a b l e . 

However, as one t e a c h e r r e m a r k e d : 

'I aw. hesitant to call them 'successful' for 
some pupils I have found it necessary to prov­
ide special (easier) worksheets (less related 
to literacy), However, these are not popular 
with pupils who seem to regard them as a slur 
on their ability.' 

(School 15) 

Some t e a c h e r s s p e c i f i e d t h a t t h e w o r k s h e e t s t h e y use need 

s i m p l e l a n g u a g e , c o n t a i n basic f a c t s , and a r e d i a g r a m m a t i c 

w h e r e v e r p o s s i b l e . 

P r o j e c t w ork i s a l s o used - i n some i n s t a n c e s s p e c i f ­

i c a l l y r e l a t e d t o l o c a l h i s t o r y . F a m i l y h i s t o r y f o r 
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i n s t a n c e , d e a l i n g w i t h h i s t o r y t h r o u g h p e o p l e r a t h e r t h a n 

i n a n i m a t e o b j e c t s . One t e a c h e r s p e c i f i c a l l y m e n t i o n s u s i n g 

f o l k music and f a m i l y h i s t o r y t o g e t h e r . The making and use 

o f models has a l s o p r o v e d s u c c e s s f u l , f o r example a m o t t e 

and b a i l y c a s t l e m o d e l ; o r c r e a t i n g an a u t h e n t i c ( y e l l o w e d ) 

l o o k i n g document; o r w r i t i n g a d i a r y . The use o f r o l e p l a y , 

h owever, i s o n l y m e n t i o n e d by one t e a c h e r as a method used 

w i t h t h e l e s s a b l e i n h i s t o r y l e s s o n s ( S c h o o l 1 2 ) . D u r i n g 

t h e c o u r s e o f t h e r e s e a r c h a t l e a s t t h r e e t e a c h e r s have 

m e n t i o n e d t h a t t h e y x j o u l d l i k e t o a d o p t t h e use o f r o l e -

p l a y w i t h t h e i r l e s s a b l e p u p i l s i n h i s t o r y , b u t t h e sheer 

number o f p u p i l s i n t h e i r c l a s s e s p r o h i b i t s t h e s e t t i n g up 

o f s uch methods. A r t work a l s o seems t o p r o v i d e a f a i r l y 

s u c c e s s f u l medium - i n c o r p o r a t i n g p r o d u c i n g a c l a s s d i s p l a y 

o r c l a s s f r i e z e . 

The a p p r o a c h by t h e t e a c h e r t o t h e c h i l d r e n i s seen t o 

be j u s t as i m p o r t a n t as any methods used however, and t h e 

use o f a s y m p a t h e t i c a p p r o a c h by t h e t e a c h e r and an a b i l i t y 

t o i n s t i l c o n f i d e n c e i n l e s s a b l e p u p i l s i s r e f e r r e d t o . 

One t e a c h e r i n p a r t i c u l a r m e n t i o n e d : 

varied methods, do not appear to yield such 
good results as does a sympathetic teacher using 
just about any methods. Certainly 'text-book 
bashing' is of little u s e . ' 

(School 27) 

S p e c i f i c t e x t books a r e m e n t i o n e d by v e r y few t e a c h e r s , 

a l t h o u g h t h e Head o f D e p a r t m e n t o f S c h o o l 8 r e f e r s t o t h e 

S c h o o l s C o u n c i l ' s . 'Time, P l a c e and S o c i e t y . 9-13' f o r s k i l l s 

and evidence.; A r n o l d ' s , ' r e m e d i a l ' h i s t o r y s e r i e s , as b e i n g 

' u s e f u l ' , and m e n t i o n s o u t s i d e v i s i t s f o r t o D i c work l i n k e d 
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t o t h e 'How we use d t o l i v e ' t e l e v i s i o n s e r i e s . 

A r e l a x e d a t m o s p h e r e w i t h t h e c h i l d r e n ( i n s m a l l e r 

g r o u p s ) was a l s o m e n t i o n e d as b e i n g c o n d u c i v e t o w a r d s t h e 

l e a r n i n g p r o c e s s i n h i s t o r y , as w e l l as t h e f a c t t h a t t h e 

p u p i l s s h o u l d be made t o f e e l t h a t t h e s t a f f c a r e and have 

t i m e f o r them. A f i n a l comment by one t e a c h e r i n c o r p o r a t e s 

t h e e t h o s o f many: 

'The most important thing for low ability child­
ren is success and receiving encouragement. All 
work must be within their capabilities and all 
kinds of rewards, incentives are important - for 
example, 'stars', house, points or simple praise.' 

(School 18) 

ill) R e s o u r c e s used f o r t e a c h i n g h i s t o r y t o slow 

l e a r n e r s 

The use o f a u d i o - v i s u a l m a t e r i a l s seemed t o be one o f 

t h e most p o p u l a r a i d s f o r t e a c h i n g h i s t o r y t o t h e l e s s a b l e , 

as s e v e n t e e n s c h o o l s o u t o f t h e t h i r t y - t h r e e m e n t i o n e d them. 

S i m i l a r l y , t h e use o f t e x t books and w o r k s h e e t s were g i v e n 

e q u a l p r o m i n e n c e w i t h e l e v e n s c h o o l s s p e c i f i c a l l y m e n t i o n i n g 

t h e i r u s e . The comment was made, however, t h a t t h e r e i s a 

v e r y l i m i t e d number o f t e x t books f o r l o w a b i l i t y c h i l d r e n . 

Seven s c h o o l s d i d n o t s p e c i f y any p a r t i c u l a r r e s o u r c e s u s e d , 

and o n l y f o u r m e n t i o n e d t o p i c books as p r o v i d i n g a r e s o u r c e 

f o r t h e l e s s a b l e . P o s t e r s , p i c t u r e s , p h o t o g r a p h s , docu­

m e n t s , d i a g r a m s , d r a w i n g s and t h e l i b r a r y were o n l y m e n t i o n e d 

by t h r e e s c h o o l s as p a r t o f t h e r e s o u r c e s t h e y u t i l i z e d . 

S u r p r i s i n g l y , i n v i e w o f t h e comments o f some o f t h e 

t e a c h e r s r e g a r d i n g l o c a l h i s t o r y as a r e s o u r c e , t h e use o f 

l o c a l h i s t o r y m a t e r i a l s was o n l y m e n t i o n e d by two s c h o o l s 
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o u t o f t h e samp l e . M o d e l l i n g was a l s o o n l y r e f e r r e d t o by-

two s c h o o l s i n t h e s u r v e y , and t h e use o f c h a r t s , by one. 

Many comments were made i n t h e q u e s t i o n n a i r e s a b o u t t h e 

l a c k o f s u i t a b l e r e a d i n g m a t e r i a l and t h i s seems t o be a 

m a j o r s t u m b l i n g b l o c k e n c o u n t e r e d by all t h e h i s t o r y d e p a r t ­

ments i n t h e s u r v e y . As one Head o f D e p a r t m e n t r e m a r k e d : 

'We e i t h e r make o u r own - o r do w i t h o u t ' ( S c h o o l 3 ) . 

( i i i ) S e l e c t i o n o f p a r t i c u l a r t o p i c s i n h i s t o r y f o r 

t h e s l o w l e a r n e r 

The answers t o t h e above q u e s t i o n were many and v a r i e d . 

F i v e t e a c h e r s d i d n o t s p e c i f y any p a r t i c u l a r t o p i c s used 

w i t h i n t h e s y l l a b u s . One comment was. t h a t as we s h a r e a 

common h e r i t a g e , t h e s e l e c t i o n o f p a r t i c u l a r t o p i c s w o u l d 

be w rong ( S c h o o l 1 1 ) . A n o t h e r t e a c h e r ( S c h o o l 9) remarked 

t h a t t h e t o p i c s were chosen w h i c h p r e s e n t e d c o l o u r f u l 

a s p e c t s - p a r t i c u l a r l y s o c i a l h i s t o r y , d e p i c t i n g c l o t h e s , 

m e d i c i n e , weapons and s p o r t s . E i g h t t e a c h e r s r e m arked t h a t 

t h e s l o w l e a r n e r s i n t h e i r s c h o o l s s t u d y t h e same h i s t o r y 

( o r t o p i c s ) a l b e i t i n l e s s d e p t h p e r h a p s , as t h e r e s t o f 

t h e c h i l d r e n , o r p e r h a p s f e w e r t o p i c s i n g r e a t e r d e p t h 

d e p e n d i n g upon i n t e r e s t . 

One s c h o o l m e n t i o n s t h e use o f l o c a l h i s t o r y , f o r 

example n i n e t e e n t h c e n t u r y S u n d e r l a n d , i t s g e o g r a p h y and 

c o n d i t i o n s i n t h e t o w n , w h i c h f i t s i n w i t h t h e p u b l i c 

h e a l t h t o p i c i n t h e g e n e r a l s y l l a b u s ( S c h o o l 3 1 ) . A n o t h e r 

s c h o o l ( S c h o o l 32) bases t o p i c c h o i c e on c o m p a r a b i l i t y 

s t u d i e s - t h e p a s t w i t h t h e p r e s e n t - l a w and o r d e r f o r 

i n s t a n c e , w o r k , l e i s u r e and h o u s i n g . The f a c t t h a t 
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s p e c i a l i s t t o p i c s can o n l y be used w i t h s m a l l e r g r o u p s was 

a l s o m e n t i o n e d , as w e l l as" t h e more g e n e r a l comment t h a t 

t h e w h o l e c h o i c e o f work depends upon t h e t e x t b o o k s a v a i l ­

a b l e , t o g e t h e r w i t h c l a s s and t e a c h e r i n t e r e s t . One Head 

o f D e p a r t m e n t t h i n k s t h e l e s s a b l e d e r i v e b e n e f i t f r o m 

w o r k i n g a l o n g s i d e t h e more a b l e i n t o p i c work. He remarked 

'They (the less able) can participate in the 
oral work and benefit from the preparation 
which has gone into the topics (less able 
ought not to equate with less historyl)' 

(School 28) 

No o v e r a l l p a t t e r n emerged however f r o m t h e answers 

g i v e n i n t h e q u e s t i o n n a i r e s o f any s y s t e m a t i c s e l e c t i o n o f 

t o p i c s f o r t h e l e s s a b l e . The main c r i t e r i a f o r c h o i c e 

b e i n g : s i z e o f c l a s s e s , r e s o u r c e s a v a i l a b l e , p u p i l i n t e r e s t 

and t e a c h e r i n t e r e s t . Many s c h o o l s seem t o a d h e r e , as f a r 

as p o s s i b l e , t o t h e g e n e r a l s c h o o l s y l l a b u s f o r h i s t o r y . 

( i v ) G e n e r a l p r o v i s i o n i n h i s t o r y f o r t h e s l o w l e a r n e r 

- t h e s y l l a b u s 

C o n s i d e r i n g an o v e r a l l v i e w o f t h e s y l l a b u s , o f t h e 

t h i r t y - s i x p e r c e n t o f t h e sample who m e n t i o n e d ' s p e c i a l 

p r o v i s i o n ' f o r t h e l e s s a b l e , many s t r e s s e d s p e c i a l 

approaches ( t e a c h i n g methods) r a t h e r t h a n provision ( c o n ­

t e n t o f t h e s y l l a b u s ) f o r t h e s e p u p i l s . F or example, 

c h o i c e o f s i m p l e r t e x t b o o k s , e a s i e r q u e s t i o n s , a v o i d i n g 

more d i f f i c u l t c o n c e p t s , o r p e r h a p s t h e same s y l l a b u s b u t 

a p p r o a c h e d f r o m a d i f f e r e n t p e r s p e c t i v e - more c h i l d 

c e n t r e d as opposed t o c o n t e n t o r i e n t a t e d . S c h o o l s C o u n c i l 

m a t e r i a l i s m e n t i o n e d by one t e a c h e r as b e i n g used s p e c i f ­

i c a l l y by t h e sloii l e a r n e r s . The p u p i l s a r e t a u g h t i n 
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s m a l l g r o u p s u s i n g m a t e r i a l d e v e l o p e d f r o m S c h o o l s C o u n c i l 

' E x p l o r a t i o n Man' S e r i e s , w i t h a d d i t i o n a l m a t e r i a l d e v e l ­

oped by t h e s t a f f ( S c h o o l 8 ) . A t l e a s t f o u r o t h e r t e a c h e r s 

have r e m a r k e d d u r i n g t h e c o u r s e o f t h e r e s e a r c h t h a t t h e 

o n l y t h i n g p r o h i b i t i n g them f r o m u s i n g t h e S c h o o l s C o u n c i l 

c o u r s e i s t h e c o s t . 

O n l y one s c h o o l m e n t i o n e d a s y l l a b u s b e i n g c o m p i l e d i n 

h i s t o r y w i t h c o - o p e r a t i o n f r o m t h e R e m edial D e p a r t m e n t , and 

t h i s t e n d s t o use a c o m p a r i s o n a p p r o a c h - M e d i e v a l E n g l a n d / 

Modern E n g l a n d o r s o c i a l l i f e t h e n and now ( S c h o o l 3 2 ) . 

Sometimes s u b s t i t u t i o n s a r e made i n t h e s y l l a b u s f o r t h e 

s l o w l e a r n i n g c h i l d - as n o t e d i n one s c h o o l - t h e R u s s i a n 

R e v o l u t i o n i n s t e a d o f t h e F r e n c h , and modern h i s t o r y t h r o u g h 

b i o g r a p h i c a l a p p r o a c h e s . P r a c t i c a l work i n t o p i c f o r m i s 

a l s o used f r o m t h e g e n e r a l s y l l a b u s ( S c h o o l 5 ) . A c h r o n o l ­

o g i c a l f r a m e w o r k seems t o be a d h e r e d t o i n most cases, and 

a t o p i c a p p r o a c h w i t h i n t h i s f r a m e w o r k i s o f t e n used a c c o r d ­

i n g t o i n t e r e s t and r e s o u r c e s . 

( v ) Assessment and e x a m i n i n g o f p u p i l s ' work 

The use o f v a r i o u s t e s t s and e x a m i n a t i o n s a p p e a r s t o 

be q u i t e w i d e s p r e a d when a s s e s s i n g t h e work o f t h e s l o w 

l e a r n i n g c h i l d ; a d e t a i l e d a n a l y s i s o f t h e r e p l i e s shows 

t h a t t h e s e v a r y c o n s i d e r a b l y . F i f t e e n s c h o o l s m e n t i o n e d 

u s i n g c o n t i n u o u s a s s e s s m e n t as a f o r m o f t e s t i n g f o r t h e s e 

p u p i l s , w h i l e f o u r t e e n gave t h e c h i l d r e n an e x a m i n a t i o n 

s e p a r a t e f r o m , y e t l i n k e d t o , t h e i r more a b l e p e e r s , and 

i n f o u r s c h o o l s t h e c h i l d r e n s a t a g e n e r a l e x a m i n a t i o n . 

The n a t u r e o f t h e e x a m i n a t i o n s and t h e i r c o n t e n t appear t o 
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r a n g e w i d e l y , f r o m y e a r l y t o e n d - o f - c o u r s e e x a m i n a t i o n s . 

I n o n l y one case was i t s p e c i f i c a l l y m e n t i o n e d t h a t a 

r e m e d i a l t e a c h e r i s p r e s e n t t o g i v e h e l p ( S c h o o l 4-) • 

The p o i n t was a l s o made t h a t i t i s o f t e n p r e s e n t a t i o n , 

s p e l l i n g , grammar and c o m p r e h e n s i o n as much as h i s t o r i c a l 

c o n t e n t w h i c h i s t e s t e d . I n some cases t h e l e s s a b l e a r e 

g i v e n r e g u l a r c l a s s t e s t s as w e l l as a. y e a r l y e x a m i n a t i o n 

t a k e n by a l l p u p i l s . One t e a c h e r i n p a r t i c u l a r b e l i e v e s 

t h a t r e g u l a r a s s e s s m e n t i s v i t a l and commented t h a t i t i s 

u s e f u l i f t h e work can be marked w h i l e t h e c h i l d r e n a r e 

p r e s e n t i n o r d e r t h a t comments o r c o r r e c t i o n s can be d i s ­

c u s s e d a t f i r s t hand ( S c h o o l 10). A n o t h e r v a l i d p o i n t was 

made by a t e a c h e r f r o m S c h o o l 11, who f e l t t h a t w h i l e r e g ­

u l a r m a r k i n g and a s sessment a r e i m p o r t a n t , c a r e o u g h t t o 

be t a k e n n o t t o ' o v e r mark' t h u s d i s i l l u s i o n i n g t h e p u p i l s 

i f t o o many e r r o r s a r e p o i n t e d o u t , as c o n f i d e n c e i n many 

cases needs t o be b u i l t up. O nly one s c h o o l i n t h e whole 

s u r v e y m e n t i o n s a s s e s s m e n t u s i n g effort r a t h e r t h a n attain­

ment as t h e i r way o f t e s t i n g t h e l e s s a b l e p u p i l s i n h i s t o r y 

( S c h o o l 24). 

C o n t i n u o u s a s s e s s m e n t was f a v o u r e d by A5.5% o f t h e 

s a m p l e , and t h e t e a c h e r s spoken t o d u r i n g t h e c o u r s e o f 

t h i s r e s e a r c h e x p r e s s e d a p e r s o n a l p r e f e r e n c e i n many cases 

f o r t h i s f o r m o f t e s t i n g , as t h e y f e e l i t g i v e s e n c o u r a g e ­

ment and m o t i v a t i o n t o t h e s l o w l e a r n i n g c h i l d who m i g h t 

o t h e r x j i s e n o t p e r f o r m as w e l l i n a s t a n d a r d e x a m i n a t i o n 

s i t u a t i o n . 
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(e ) I n d i v i d u a l 'tea-cher-s''. •C'Om-m'en'tS' r e ^ g a r d i n g a p p r o a c h e s 

t o 'teaching' h d s - t o r y t'O s l o w leamdn-g p u p i l s 

The r e p l i e s t o t h i s s e c t i o n a r e a g a i n v a r i e d and 

i n t e r e s t i n g . Most o f t h e t e a c h e r s who r e t u r n e d t h e q u e s t ­

i o n n a i r e s v j o r k w i t h t h e s e c h i l d r e n e v e r y day and a r e l i v i n g 

t h r o u g h t h e p r o b l e m s as w e l l as t h e p o s s i b i l i t i e s o f t e a c h ­

i n g h i s t o r y t o s l o w l e a r n e r s . Twenty-one p e r c e n t o f 

t e a c h e r s f r o m t h e sample s t a t e t h a t t h e y xjant a s e p a r a t e 

c l a s s f o r r e m e d i a l p u p i l s , t a u g h t by r e m e d i a l s p e c i a l i s t s 

w i t h h e l p f r o m s u b j e c t s p e c i a l i s t s . Twelve p e r c e n t 

f a v o u r e d i n t e g r a t e d , a d a p t e d schemes o f work i n h i s t o r y 

w i t h more c o - o p e r a t i o n f r o m v a r i o u s d e p a r t m e n t s and spec­

i f i c a l l y aimed a t t h e l e s s a b l e . T h i r t y p e r c e n t a r e i n 

f a v o u r o f more s t a f f and r e s o u r c e s b e i n g p r o v i d e d i n o r d e r 

t h a t t h i s w o u l d a l l o w t h e i r p u p i l s more s p e c i a l i z e d i n d i v ­

i d u a l a t t e n t i o n . M i x e d a b i l i t y g r o u p i n g was m e n t i o n e d by 

s i x p e r c e n t o f t h e sample as b e i n g an i d e a l o r g a n i z a t i o n a l 

method o f t e a c h i n g h i s t o r y t o t h e l e s s a b l e . One t e a c h e r 

i n p a r t i c u l a r m e n t i o n e d t e a c h i n g i n a mixed a b i l i t y s i t u a ­

t i o n b u t t h e g r o u p needs t o be s m a l l enough t o g i v e a l l 

p u p i l s i n d i v i d u a l a t t e n t i o n ( S c h o o l 1 2 ) . She a l s o m e n t i o n s 

i n v o l v i n g t h e p a r e n t s i n t h e i r c h i l d r e n ' s s c h o o l Xv'ork. 

T e a c h i n g t h e l e s s a b l e i n s m a l l groups was m e n t i o n e d 

as b e i n g v e r y i m p o r t a n t by t w e l v e p e r c e n t o f t h e sample. 

One t e a c h e r r e m a r k s t h a t t h e o r g a n i z a t i o n a l g r o u p i n g o f t h e 

p u p i l s i s i n c i d e n t a l ; w hat i s i m p o r t a n t i s t h a t t h e y enjoy 

t h e s u b j e c t and can r e s p o n d t o t h e m a t e r i a l s and t e a c h i n g 

m e thods. I f t h e y do, t h e n t h e y w i l l r e l a t e t o t h e p a s t and 

d e v e l o p t h e r e a d i n g and w r i t i n g s k i l l s i n v o l v e d ( S c h o o l 8 ) . 
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N i n e p e r c e n t o f t h e t e a c h e r s s t a t e d t h e y f a v o u r a 

s e p a r a t e s y l l a b u s i n h i s t o r y f o r t h e l e s s a b l e c h i l d r e n ; 

i n p r a c t i c e , however, t h i s does n o t happen. Only one 

t e a c h e r ( S c h o o l 17) w o u l d l i k e t o see l e s s t i m e s p e n t on 

w r i t t e n m a t e r i a l and more on o r a l work and d i s c u s s i o n as 

w e l l as f i e l d work i n t h e l o w e r s c h o o l . A n o t h e r t e a c h e r 

w o u l d l i k e c l o s e r l i a i s o n between t h e h i s t o r y d e p a r t m e n t 

and t h e r e m e d i a l d e p a r t m e n t as w e l l as t h e use o f team 

t e a c h i n g . The Head o f D e p a r t m e n t o f S c h o o l 31 v/ould l i k e 

t o see t h e d e v e l o p m e n t o f l a n g u a g e s k i l l s becoming more 

p r o m i n e n t , as w e l l as more l o c a l h i s t o r y as he remarked 

t h a t many l e s s a b l e have l i m i t e d k n owledge o f t h e i r own 

l o c a l e n v i r o n m e n t . 

A comment f r o m one t e a c h e r ( S c h o o l 32) i s a l s o v a l i d , 

as she r e m a r k s t h a t t h e l e s s a b l e need t o d e v e l o p a w i d e r 

c o n c e p t o f t i m e , i f p o s s i b l e . She a l s o a d v o c a t e s t h e use 

o f drama - p a r t i c u l a r l y tirork w i t h p l a y s i n p e r i o d costume. 

The c h i l d r e n s h o u l d a l s o be e n c o u r a g e d t o t o u c h and h a n d l e 

t h i n g s f r o m t h e p a s t and t o r e a l i z e t h a t ' t o d a y ' s e v e n t s 

a r e h i s t o r y i n t h e m a k i n g ' . F i n a l l y , one remark t e n d s t o 

e p i t o m i z e t h e t h o u g h t s o f a l l t h o s e who r e p l i e d : 

' I n a perfect world, more time, more highly 
trained and selected teachers, more resources, 
better rooms, more time for preparation, more 
secretarial and technical assistance; smaller 
classes, but what a hope at present'.' 

(School 6) 
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G e o g r a p h i c a l A s s o c i a t i o n , T e a c h i n g Geography t o Less 
A b l e 11'-1'4. Year' Olds-.' G e o g r a p h i c a l A s s o c i a t i o n 
( 1 9 8 2 ) . 
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CHAPTER FOUR 
SLOW LEARNERS' AWARENESS OF THE PAST 

( a ) T e s t i n g P r o c e d u r e s used 

I n o r d e r t o a s c e r t a i n t h e e x t e n t t o w h i c h l e s s a b l e 

p u p i l s have an awareness o f t h e p a s t , s e v e r a l t e s t s were 

c a r r i e d o u t i n a County Durham s e c o n d a r y s c h o o l w i t h p u p i l s 

i n y e a r s 1-3. These t e s t s were based upon t h o s e d e v e l o p e d 

by Dr. J . West"'" i n h i s D u d l e y P r o j e c t and w h i c h were g i v e n 

t o c h i l d r e n aged 7 t o 13 o f a v e r a g e a b i l i t y . The aim o f 

t h e t e s t s u s e d i n t h i s t h e s i s was t o d i s c o v e r t h e degree t o 

w h i c h l e s s a b l e p u p i l s have a general awareness o f t h e p a s t 

i n c o m p a r i s o n w i t h c h i l d r e n o f c o r r e s p o n d i n g age i n d e s i g ­

n a t e d 'A' and 'B' bands w i t h i n t h e same s c h o o l . A more 

s p e c i f i c aim was t o a s c e r t a i n w h e t h e r by u s i n g a c e r t a i n 

s k i l l s - b a s e d a p p r o a c h t o t e a c h h i s t o r y t o l e s s a b l e f i r s t 

y e a r s ( 1 1 + ) , t h e y w o u l d p e r f o r m b e t t e r i n t h e t e s t s t h a n a 

g r o u p o f s i m i l a r age and a b i l i t y who were n o t t a u g h t by t h i s 

m ethod. 

Three y e a r g r o u p s were t e s t e d : -

Years 1-3 'Re m e d i a l ' band p u p i l s (36 c h i l d r e n ) 
(See A p p e n d i x f o r s c h o o l ' s d e s i g n a t i o n o f p u p i l s ) 

Years 1-3 'B' band p u p i l s (79 c h i l d r e n ) 

Years 1-3 'A' band p u p i l s (80 c h i l d r e n ) 

A l l t h e c h i l d r e n were aged 11+ t o 13+ (see g r a p h s . Appendix D 

f o r i n d i v i d u a l s c o r e s ) . Two o f t h e Remedial group were 

t e s t e d a t t h e end o f one y e a r ' s t e a c h i n g . Year 1 ( I L R U ) , 

t h e c o n t r o l g r o u p , was t e s t e d i n J u l y 1985 (a t o t a l o f 14. 
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c h i l d r e n ) . The p i l o t g r o u p (n.ow y e a r 2RPA), c o n s i s t i n g o f 

15 c h i l d r e n , was t e s t e d i n September 1984- w h i c h made them 

t h e same c h r o n o l o g i c a l age as ILRU when t h e t e s t s were 

a d m i n i s t e r e d . The e x p e r i m e n t a l group was t a u g h t by t h e 

w r i t e r , u s i n g a s k i l l s - b a s e d p r a c t i c a l a p p r o a c h . The rem­

a i n i n g g r o u p s , i n c l u d i n g t h e c o n t r o l g r o u p , were t a u g h t by 

c o l l e a g u e s u s i n g t h e g e n e r a l h i s t o r y s y l l a b u s i n t h e t r a d ­

i t i o n a l f a s h i o n , e.g. m a i n l y ' c h a l k and t a l k ' . 

The t e s t s a d m i n i s t e r e d were u n d e r s i x s p e c i f i c h e a d i n g s 

SEQUENCE 

T e s t 1 ( a ) - Days o f t h e week 

T e s t 1 ( b ) - Months o f t h e y e a r 

T e s t 1 ( c ) - S e n t e n c e s e q u e n c i n g 

T e s t 1 ( d ) - 5 p i c t u r e s - e a r l i e s t t o 
l a t e s t - C h r i s t t o Concorde 

T e s t 1 ( e ) - 7 p i c t u r e s - e a r l i e s t t o 
l a t e s t - T y r a n n o s a u r u s Rex 
t o S k a t e b o a r d e r 

AUTHENTICITY 

T e s t 2 - Documents 

VOCABULARY 

T e s t 3 - Ten q u e s t i o n s 

NUMBER- ORDER • 

T e s t k - A s c e n d i n g o r d e r 

T e s t 5 - D e s c e n d i n g o r d e r 
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CLASSIF-ICATIQN-

T e s t 6 (a.) - O b j e c t s - C l a s s i f i c a t i o n 

T e s t 6 ( b ) - O b j e c t s - I d e n t i f i c a t i o n and 
D a t i n g 

MUkTiPLE_CHOICE_PAPERS 

T e s t 7 - Awareness o f t h e P a s t ( G e n e r a l ) 

T e s t 8 - P r e h i s t o r y t o t h i s c e n t u r y 

T e s t 9 - T h i s c e n t u r y - 55B.C. t o 198-4A.D. 

Cop i e s o f t h e t e s t p a p e r s a r e i n c l u d e d i n Appendix A, 

and t h e r e a d i n g ages o f y e a r s 1-3 ' r e m e d i a l ' groups a r e i n 

Appendix C. Some o f t h e s e r e a d i n g ages a r e l o w , and 

u n d o u b t e d l y t h e r e f o r e t h i s l a c k o f b a s i c l i t e r a r y s k i l l s 

has d e p r e s s e d t h e p u p i l s ' p e r f o r m a n c e i n some o f t h e t e s t s . 

T h i s i s b o r n e o u t by t h e f a c t t h a t t h e t e s t s r e q u i r i n g t h e 

g r e a t e s t l i t e r a r y a b i l i t y , f o r example documents ( T e s t 2 ) , 

v o c a b u l a r y ( T e s t 3) and awareness o f t h e p a s t ( T e s t 7 ) , 

caused t h e g r e a t e s t d i f f i c u l t i e s t o t h e 'Remedial' and 'B' 

bands. The s h e e r volume o f words seemed t o d e t e r them 

i n i t i a l l y f r o m t h e t a s k . However, once t h e Remedial groups 

had g a i n e d c o n f i d e n c e , p a r t i c u l a r l y t h e p i l o t g r o u p , t h e i r 

p e r f o r m a n c e i m p r o v e d . T h r o u g h o u t t h e t e s t s g e n e r a l l y t h e 

' R e m e d i a l ' bands t e n d e d t o t a k e much l o n g e r t o answer t h e 

q u e s t i o n s , b u t u s u a l l y c o m p l e t e d t h e t a s k (even i f i n c o r -

r e c t l y l ) i n t h e end. 

A l l n i n e t e s t s were g i v e n t o y e a r s 1-3 'Remedial' and 

'A' bands. The 'B' band groups however were u n a b l e t o 

u n d e r t a k e t h e c l a s s i f i c a t i o n o f o b j e c t s t e s t . The t w e l v e 
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o b j e c t s , w h i c h were on lo a n ' from' t h e museum s e r v i c e , were 

r e c a l l e d b e f o r e a l l t h e t e s t i n g c o u l d be c o m p l e t e d . U n f o r ­

t u n a t e l y t h e y c o u l d n o t be o b t a i n e d i n total f o r f u r t h e r 

t e s t s and i t was p o i n t l e s s t o g i v e t h e t e s t s u s i n g a few 

o b j e c t s . A l l t e s t s . w e r e t i m e d as f o l l o w s : -

SEgUENCE 

Days o f t h e week ( T e s t 1 ( a ) ) 

Months o f t h e y e a r ( T e s t 1 ( b ) ) 

S e n t e n c e s e q u e n c i n g ( T e s t 1 ( c ) ) 

5 p i c t u r e s ( T e s t 1 ( d ) ) 

7 p i c t u r e s ( T e s t 1 ( e ) ) 

5 m i n u t e s 

10 m i n u t e s 

15 m i n u t e s 

15 m i n u t e s 

15 m i n u t e s 

AUTHENTICITY 

Documents ( T e s t 2) 1 h o u r 10 m i n u t e s 

VOCABULARY 

10 q u e s t i o n s ( T e s t 3) 20 m i n u t e s 

NUMBER_ORDER 

T e s t -4 

T e s t 5 

15 m i n u t e s 

15 m i n u t e s 

CLASSIFICATION 

O b j e c t s ( T e s t 6) 

MULTIPLE_CHOICE_PAPERS 

Awareness o f t h e P a s t ( T e s t 7)^ 

10 q u e s t i o n s ( T e s t 8) 

10 q u e s t i o n s ( T e s t 9) 

1 h o u r 10 m i n u t e s 

35 m i n u t e s 

20 m i n u t e s 

20 m i n u t e s 
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The f i r s t f i v e t e s t s u n d e r 'Sequence' were t h e e a s i e s t 

t o a d m i n i s t e r t o a l l g r o u p s . They began f r o m t h e known, 

e.g. days o f t h e week; months o f t h e y e a r , and p r o c e e d e d t o 

t h e unknown - s e n t e n c e and p i c t u r e s e q u e n c i n g . The p i c t u r e 

t e s t s 1 ( d ) and l ( e ) t o o k some t i m e t o e x p l a i n t o a l l Remedial 

g r o u p s . Year one p a r t i c u l a r l y f o u n d d i f f i c u l t y w i t h t h i s i t e m 

s i n c e t h e y were much s l o w e r t o c o m p l e t e t h e t a s k t h a n t h e 

o t h e r g r o u p s i n a l l ' b a n d s . 

T e s t 2, t h e D ocumentary t e s t , p r e s e n t e d t h e g r e a t e s t 

d i f f i c u l t y t o a d m i n i s t e r . The s h e e r amount o f p a p e r needed 

t o u n d e r t a k e t h e t e s t was f o r m i d a b l e . I n a d d i t i o n t h e f a c t 

t h a t t h e documents had t o be h a n d l e d by so many c h i l d r e n 

meant t h a t t h e p a p e r became worn and f r a y e d . However, i n 

o v e r a l l t e r m s , t h e p u p i l s r e s p o n d e d w e l l and worked i n s m a l l 

g r o u p s t o h a n d l e / d i s c u s s / c o m m e n t and f i n a l l y c l a s s i f y each 

document. The ' R e m e d i a l ' p u p i l s ' i n i t i a l r e s p o n s e was one 

o f i n t e r e s t b u t c a u t i o n . The w r i t t e n word f o r some o f them, 

as p r e v i o u s l y i n d i c a t e d , p r e s e n t s c o n s i d e r a b l e d i f f i c u l t y and 

as t h e documents o b v i o u s l y r e q u i r e d a c e r t a i n l e v e l o f l i t ­

e r a c y i n o r d e r t o e x t r a c t i n f o r m a t i o n , t h e n e c e s s a r y c o n f i d ­

ence and a b i l i t y t o t a c k l e t h e t a s k t o o k a l i t t l e t i m e t o 

e s t a b l i s h . Once a g a i n t h e p i l o t g r o u p seemed t o s e t t l e down 

t o t h e t a s k more q u i c k l y as t h e y a r e used t o h a n d l i n g e v i d e n c e , 

The e a s i e s t documents t o i d e n t i f y by a l l groups were D ( t h e 

p r o g r a m m e ) ; F ( t h e c a r t o o n ) ; G ( t h e l e t t e r ) and J ( t h e news­

p a p e r a r t i c l e ) . The most d i f f i c u l t p r o v e d t o be E ( t h e t e x t 

book p a g e ) , and f o r t h e R e m e d i a l p u p i l s i n a l l g r o u p s , K ( t h e 

e n g r a v i n g ) and I ( t h e p o s t e r ) . The R e m e d i a l p u p i l s i n a l l 

y e a r g r o u p s , b u t p a r t i c u l a r l y t h e c o n t r o l g r o u p and Year 
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t h r e e , f o u n d d i f f i c u l t y i n i t i a l l y i n a n a l y s i n g t h e documents. 

The c a t e g o r i s i n g o f documents f o r a l l t h r e e R e m e d i a l as w e l l 

as Y e a r s one and two 'B' bands, p r o v e d an e a s i e r t a s k t h a n 

t r y i n g t o e x t r a p o l a t e i n f o r m a t i o n f r o m them. 

The d o c u m e n t a t i o n t e s t was p r i m a r i l y one o f o b s e r v a t i o n 

o f t h e f a c t s and d e d u c t i o n f r o m them. The p i l o t g roup had 

been f o l l o w i n g a c o u r s e s p e c i f i c a l l y d e s i g n e d t o h e l p them • 

t o o b s e r v e and deduce f a c t s f r o m e v i d e n c e , b o t h p r i m a r y and 

s e c o n d a r y (see C h a p t e r F i v e ) . T h e i r r e s u l t i n g mean s c o r e o f 

3.3 documents c o r r e c t l y c l a s s i f i e d as opposed t o 2.4-5 ( t h e 

c o n t r o l g r o u p ) and 2.87 ( Y e a r t h r e e R e m e d i a l ) w o u l d appear 

t o i n d i c a t e t h a t t h e a p p r o a c h a d o p t e d w i t h t h e p i l o t group 

h a s . i n some measure been s u c c e s s f u l . I t i s n o t , however, a 

s c o r e c o m p a r a b l e w i t h Y ears one t o t h r e e 'B' o r 'A' bands 

who have a much h i g h e r mean s c o r e , b u t u n d o u b t e d l y t h e d i s ­

c r e p a n c y i s , as p r e v i o u s l y m e n t i o n e d , r e l a t e d t o a l a r g e 

e x t e n t t o l a c k o f l i t e r a c y on t h e p a r t o f t h e Remedial 

c h i l d r e n . 

D a t i n g t h e documents posed few d i f f i c u l t i e s f o r t h e 

p u p i l s e s p e c i a l l y s i n c e t h e d a t e s were w r i t t e n on most o f 

them anyway. The R e m e d i a l p u p i l s , however, t o o k l o n g e r t o 

g r a s p t h i s . b u t once e s t a b l i s h e d , i t p r o v e d no h a n d i c a p t o 

them. S e c t i o n s 2 and 3 o f t h e t e s t , 'What i s t h e document 

a b o u t ? ' and 'Any f a c t s l e a r n e d ? ' , seemed t o c o n f u s e t h e 

R e m e d i a l g r o u p s as. w e l l as Years one and two 'B' bands who, 

i n many c a s e s , s i m p l y gave, t h e same answer f o r b o t h s e c t i o n s , 

p e r h a p s i n d i c a t i n g t h e n e e d . f o r a d i f f e r e n t s t y l e o f q u e s t ­

i o n i n g . The p i l o t g r o u p on t h e w h o l e , however, d i d d i f f e r e n ­

t i a t e between t h e two q u e s t i o n s . The g r e a t e s t d i f f i c u l t y i n 



122 

t h i s t e s t l a y i n t h e d i f f e r e n t i a t i o n between ' o r i g i n a l ' o r 

'copy' i n S e c t i o n 5. Many o f t h e R e m e d i a l c h i l d r e n guessed, 

and t h o s e who d i d a t t e m p t t o c o n s i d e r t h e q u e s t i o n , p a r t i c ­

u l a r l y t h e Year one. c o n t r o l g r o u p , t e n d e d t o j u d g e t h e 

o r i g i n a l i t y o f t h e document by i t s a p p e a r a n c e . Thus H ( t h e 

p o s t e r ) and J ( t h e e n g r a v i n g ) became o r i g i n a l s because t h e y 

' l o o k e d o l d ' . The p i l o t g r o u p o b t a i n e d t h e h i g h e s t s c o r e 

i n t h e R e m e d i a l g r o u p s f o r t h i s p a r t i c u l a r s e c t i o n , b u t once 

a g a i n , n o t c o m p a r a b l e w i t h t h e 'B' o r 'A' bands. 

V o c a b u l a r y ( T e s t 3) was c o m p l e t e d by t h e 'B' and 'A' 

bands i n h a l f t h e t i m e a l l o c a t e d , w h i l e a l l R e m e d i a l groups 

f o u n d d i f f i c u l t y w i t h t h i s one. The p i l o t g r o u p s c o r e d 

s l i g h t l y h i g h e r t h a n t h e o t h e r t w o . T e s t s 4- and 5 (number 

o r d e r ) i n i t i a l l y caused p r o b l e m s f o r t h e R e m edial and Years 

one and two 'B' band g r o u p s . They became c o n f u s e d a b o u t t h e 

a s c e n d i n g and d e s c e n d i n g o r d e r o f f i g u r e s and some needed a 

few a t t e m p t s b e f o r e t h e y p r e s e n t e d t h e i r a n s w e r s . However, 

a f t e r s e v e r a l e x p l a n a t i o n s i t a p p e a r e d t o be t h e t e r m i n o l o g y 

n o t t h e t a s k w h i c h caused t h e p r o b l e m . 

C l a s s i f i c a t i o n o f o b j e c t s ( T e s t 6) p r o v e d t o be t h e most 

p o p u l a r w i t h t h e p u p i l s . I had s l i g h t r e s e r v a t i o n s a b o u t 

a l l o w i n g t h e a r t i c l e s (some i r r e p l a c e a b l e ) t o be h a n d l e d by 

each c h i l d w i t h i n t h e groups, b u t my a p p r e h e n s i o n was u n f o u n d e d , 

The R e m e d i a l p u p i l s p a r t i c u l a r l y were b o t h g e n t l e and c a r e f u l 

when h a n d l i n g t h e i t e m s . The W o r l d War One h a t was p o p u l a r 

and t h e r e were numerous reque.sts., t o p l a y t h e 'Top o f t h e Pops' 

t a p e j • However, t h e p u p i l s soon s e t t l e d and t h i s , o f a l l t h e 

t e s t s , a p p e a r e d t o g i v e t h e l e s s a b l e p u p i l s a chance t o show 
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t h e i r k n o w l e d g e , as short a n s w e r s , o r use o f n u m e r a l s were 

r e q u i r e d t o answer t h e q u e s t i o n s . A l s o t h e f a c t t h a t t h e y 

c o u l d h a n d l e t h e o b j e c t s p e r s o n a l l y i n c o n t r a s t t o s i m p l y 

t r y i n g t o d e c i p h e r t h e w r i t t e n word may have a s s i s t e d them. 

The t e s t was i n two p a r t s - P a r t one; t h e p u p i l s were asked 

t o i d e n t i f y t w e l v e o b j e c t s and p u t them i n o r d e r - o l d e s t 

t o b r a n d new. Each o b j e c t was numbered ( n o t i n a s t r a i g h t ­

f o r w a r d manner b u t u s i n g two d i g i t s as t h i s w o u l d make t h e 

p u p i l s l o o k h a r d and t h i n k r a t h e r t h a n j u s t w r i t i n g down 

1 - 1 2 ) . ( L i s t A App. A . P a r t t w o : t h e p u p i l s were shown seven 

o b j e c t s ( L i s t B " "' f r o m t h e p r e v i o u s t w e l v e , and a s k e d : 

1) What i s i t ? 2) What i s i t made o f ? 3) How o l d i s i t ? 

4.) What was i t u s e d f o r ? T h i s s e c t i o n , t h e r e f o r e , n o t o n l y 

a s k e d t h e p u p i l s t o d a t e t h e o b j e c t s b u t asked f o r i d e n t i f ­

i c a t i o n and c o m p o s i t i o n as w e l l . T h i s p r o v e d t o be more 

d i f f i c u l t , and s u r p r i s i n g l y s i n c e t h e R e m edial groups had 

a l r e a d y c o r r e c t l y s e r i a t e d s e v e r a l o f t h e o b j e c t s , r e c o g ­

n i t i o n was much e a s i e r t h a n c o r r e c t d a t i n g . I t w o u l d appear 

t h a t when w r i t t e n answers were r e q u i r e d (even s h o r t o n e s ) , 

a l l R e m e d i a l g r o u p s , i n c l u d i n g t h e p i l o t one, d i d n o t p e r f o r m 

as w e l l as t h e y d i d i n P a r t one when numbers o n l y were asked 

f o r . 

T e s t s 7, 8 and 9 ( m u l t i p l e c h o i c e p a p e r s ) p r e s e n t e d some 

p r o b l e m s o f u n d e r s t a n d i n g f o r t h e R e m e d i a l g r o u p s , and T e s t 7 

p a r t i c u l a r l y . I n v o l v i n g t w e n t y q u e s t i o n s , was a p p r o a c h e d w i t h 

some a p p r e h e n s i o n ' by them. The q u e s t i o n s were r e a d t o them, 

and w i t h them, i n o r d e r t o e n s u r e t h e y u n d e r s t o o d what was 

r e q u i r e d . T e s t s 8 and 9 a l s o p r o v e d more d i f f i c u l t f o r a l l 
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R e m e d i a l g r o u p s as t h e y were q u e s t i o n s w h i c h , i n t h e main, 

r e q u i r e d g e n e r a l k n o w l e d g e as much as h i s t o r i c a l awareness. 

A l l p u p i l s , b u t p a r t i c u l a r l y t h e l e s s a b l e , once t h e y 

comprehended t h e q u e s t i o n s t r i e d v e r y h a r d t o answer them 

t o t h e b e s t o f t h e i r a b i l i t y . The b r i g h t e r t h e c h i l d t h e 

f a s t e r t h e i r speed o f work a p p e a r e d t o be, and a l l Years 

one t o t h r e e 'A' band c o m p l e t e d t h e q u e s t i o n s w e l l w i t h i n 

t h e t i m e l i m i t s s e t . W i t h t h e 'B' bands t h e t i m e l i m i t 

seemed t o c o r r e s p o n d w i t h t h e i r a b i l i t y , w h i l e t h e Remedial 

g r o u p s , g i v e n more t i m e , may have p r o d u c e d more t h o u g h t f u l , 

a l t h o u g h n o t n e c e s s a r i l y more a c c u r a t e , a n s w e r s . The t e s t 

r e s u l t s a r e i n S e c t i o n ( b ) . 
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( b ) T e s t R e s u l t s 

Key t o A b b r e v i a t i o n s 

DES - C l a s s d e s i g n a t i o n 

Y - Year g r o u p 

N - Number o f c h i l d r e n i n v o l v e d 

X - Mean s c o r e 

S - S t a n d a r d d e v i a t i o n 

Method o f a s s e s s m e n t o f t h e t e s t s 

Two measures have been t a k e n : -

1 . The measure o f l o c a t i o n - i n t h i s case t h e MEAN 

s c o r e = X 

2. The measure o f d i s p e r s i o n - VARIANCE = s 

I n o r d e r t o a s c e r t a i n , how ' s p r e a d o u t ' t h e o b s e r ­

v a t i o n s a r e a b o u t t h e c e n t r a l p o i n t ( t h e mean). 

The f i g u r e s q u o t e d i n t h i s c h a p t e r a r e based on 

t h i s measure. The s m a l l e r t h e d e g r e e o f d i s p e r s i o n , 

t h e more c o n c e n t r a t e d t h e o b s e r v a t i o n s a r e a b o u t 

t h e c e n t r a l p o i n t . Thus t h e s m a l l e r t h e d i s p e r s i o n , 

more p u p i l s o b t a i n e d s c o r e s a r o u n d t h e mean ( o r 

a v e r a g e ) f o r t h e i r p a r t i c u l a r g r o u p . 
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( b ) T e s t R e s u l t s 

The f i r s t t e s t s a d m i n i s t e r e d were l ( a ) and l ( b ) , days 

o f t h e week and months o f t h e y e a r r e s p e c t i v e l y . These 

t e s t s were s i m p l y t o t r y t o g e t t h e p u p i l s t o t h i n k i n a 

s e q u e n t i a l way p r i o r t o more d i f f i c u l t sequence t e s t s b e i n g 

a d m i n i s t e r e d . 

1 ( a ) Days o f t h e week 

The c h i l d r e n were a s k e d t o w r i t e t h e days i n t h e 

c o r r e c t o r d e r b e g i n n i n g w i t h Sunday. A l l 'B' and 'A' band 

g r o u p s as w e l l as Year 3 R e m e d i a l g r o u p gave t h e c o r r e c t 

a n s w e r s . Most o f t h e Year 3 R e m e d i a l g r o u p , however, d i d 

n o t s p e l l t h e days c o r r e c t l y , p a r t i c u l a r l y Wednesday, 

T h u r s d a y and S a t u r d a y . The c o n t r o l and p i l o t g roup s c o r e d 

as f o l l o w s : -

1 ( a ) Days o f t h e week 

Designati on Number of Children Correct Score 
(Group 7o) 

Correct Score 
(Group 7o) 

C o n t r o l g r o u p 16 93 

P i l o t g r o u p 15 93 

1 ( b ) Months o f t h e y e a r 

D e s i g n a t i o n Number- of Children Correct Score 
(Group 7a) 

Correct Score 
(Group 7a) 

C o n t r o l g r o u p 17 6-4 
P i l o t g r o u p 15 73 
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The months o f t h e y e a r p r e s e n t e d , s i m i l a r p r o b l e m s t o 

t h o s e o f t h e days o f t h e week f o r t h e c o n t r o l and p i l o t 

g r o u p s , p a r t i c u l a r l y r e l a t i n g t o s p e l l i n g and s e q u e n c i n g . 

A l l o t h e r g r o u p s , however, gave t h e c o r r e c t ansv/ers. The 

months A u g u s t , September and O c t o b e r caused t h e g r e a t e s t 

s e q u e n c i n g p r o b l e m s f o r t h e c o n t r o l and p i l o t g r o u p s . 

Once a g a i n t h e Year 3 R e m e d i a l group c o u l d sequence t h e 

months b u t most o f t h e p u p i l s c o u l d n o t s p e l l them. 

T e s t 1 ( c ) S e n t e n c e S e q u e n c i n g 

The s e n t e n c e s r e q u i r e d c o m p r e h e n s i o n on t h e p a r t o f 

t h e p u p i l s i n o r d e r t o sequence them c o r r e c t l y and t h e 

c o n t r o l g r o u p p a r t i c u l a r l y f o u n d d i f f i c u l t y w i t h t h i s 

a s p e c t . T h e i r s c o r e was t h e l o w e s t o f a l l t h e groups and 

i n many cases t h e y guessed t h e s e n t e n c e o r d e r as t h e y d i d 

n o t r e a d i l y u n d e r s t a n d them. The c h o i c e o f t h e Roman 

S t a n d a r d B e a r e r was d e l i b e r a t e as t h e c o n t r o l g r o u p had 

j u s t c o m p l e t e d work on t h i s . T h i s f a c t , however, d i d n o t 

a p p e a r t o a s s i s t them when s e q u e n c i n g t h e s e n t e n c e s , as 

t h e f o l l o w i n g w i l l i n d i c a t e • ( s e e o v e r l e a f ) . 

The p i l o t g r o u p s c o r e d h i g h e r t h a n t h e c o n t r o l g r o u p , 

t h e Year 3 R e m e d i a l and Years 1 and 2. 'B' band. I n f a c t , 

t h e y were c o m p a r a b l e w i t h Year 2 'A' band, w h i c h , c o n s i d ­

e r i n g t h e i r l a c k o f l i t e r a c y , i s q u i t e an a c h i e v e m e n t . The 

p i l o t g r o u p h a s , d u r i n g t h e c o u r s e o f t h e i r work i n h i s t o r y , 

s e q u enced p i c t u r e s w h i c h were ' b e f o r e ' and ' a f t e r ' a b a t t l e 

and t h i s may have a s s i s t e d them i n t h i s t e s t . 
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T e s t l ( c ) S entence S e q u e n c i n g 

Y Pes . N_ 
Cor rectiy 
Sequenced 
(Group 7o) 

C o n t r o l g r o u p 16 18 

P i l o t g r o u p 15 66 

3 R e m e d i a l 11 5-4 

1 'B' band 2i 50 

2 •B' band 23 52 

3 •B' band 26 76 

1 •A' band 27 96 

2 'A' band 23 69 

3 'A' band 27 81 

T e s t 1 ( d ) 5 p i c t u r e s 

The p u p i l s were a s k e d t o sequence f i v e p i c t u r e s , f r o m 

J e s u s C h r i s t t o Concorde. A l l r e m e d i a l g r o u p s were s l o w t o 

g r a s p what was r e q u i r e d o f them a t f i r s t , p a r t i c u l a r l y t h e 

c o n t r o l g r o u p . T h i s t e s t caused a l l t h e l e s s a b l e groups 

and Year 1 'B' band p r o b l e m s , as a l t h o u g h r e c o g n i t i o n o f 

t h e p i c t u r e s caused no d i f f i c u l t y , s e q u e n c i n g them d i d . The 

r e s u l t s i n d i c a t e t h a t once a g a i n t h e p i l o t g r o u p s c o r e d 

s l i g h t l y h i g h e r t h a n t h e c o n t r o l g r o u p and Year 3 r e m e d i a l , 

b u t l o w e r t h a n t h e o t h e r bands. The r e s u l t s were as f o l l o w s ; 
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T e s t 1 ( d ) Sequence (•5- p i c t u r e s ) 

Des. '1 S 

C o n t r o l g r o u p 14 2^29 1^79 
P i l o t g r o u p 11 2^91 1^62 

3 R e m e d i a l 9 2.89 1. 73 
1 'B' band 25 3.4-/4 1.2-4 

2 •B' band 23 -4.5 0.82 

3 'B ' band 2-4 0.75 
1 •A ' band 22 5 0 
2 •A • band 20 5 0 

3 •A • band 23 -4.8 0.56 

A l t h o u g h t h e mean s c o r e o f 2.91 p i c t u r e s c o r r e c t l y 

s e q u enced by t h e p i l o t g r o u p i s h i g h e r t h a n t h e c o n t r o l 

g r o u p o r Year 3 r e m e d i a l , i t does n o t compare w i t h t h e 'B' 

o r 'A' bands. S i n c e t h i s was t h e f i r s t t e s t o f t h i s t y p e 

a d m i n i s t e r e d , i t i s p o s s i b l e t h a t t h e l e s s a b l e d i d n o t 

i m m e d i a t e l y g r a s p what was r e q u i r e d o f them as t h e o t h e r 

bands d i d . I n a d d i t i o n , t h e r e can be l i t t l e d o u b t t h a t t h e 

g e n e r a l k n o w l e d g e o f a l l t h e r e m e d i a l groups i s n o t good. 

T e s t 1 ( e ) 7 p i c t u r e s 

T h i s has been c a l c u l a t e d on a p e r c e n t a g e b a s i s t o show 

two r e s u l t s : i ) r e c o g n i t i o n o f t h e p i c t u r e s . a n d i i ) c o r r e c t 

d a t i n g w i t h i n t h e t i m e s c a l e . F o r a l l g r o u p s r e c o g n i t i o n o f 

t h e p i c t u r e s p r o v e d e a s i e r t h a n c o r r e c t d a t i n g . The p i l o t 

g r o u p s c o r e d h i g h e r on b o t h c o u n t s t h a n t h e c o n t r o l g r o u p . 
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and i n d e e d o b t a i n e d a s c o r e c o m p a r a b l e w i t h a l l o t h e r 

b a n d s . The o v e r a l l r e s u l t s o f t h i s t e s t show t h a t o n l y 

t h e a b l e t h i r d y e a r g r o u p o b t a i n e d a h i g h s c o r e on b o t h 

r e c o g n i t i o n and c o r r e c t d a t i n g . 

T e s t 1 ( e ) (7 p i c t u r e s ) 

P i c t u r e 1 . DINOSAURS 

Y_ Des . N_ Recogni tion Correct Date 
Y_ Des . N_ (7o score) (7o score) 

C o n t r o l g r o u p 15 kk 0 

P i l o t g r o u p 11 90 kl 

3 R e m e d i a l 12 100 a 
1 'B' band 25 76 50 

2 'B' band 21 90 52 

3 'B' band 2A 91 53 

1 'A' band 21, 88 62 

2 'A' band 25 92 36 

3 'A' band 23 91 78 

( D i n o s a u r s ) Year 3 R e m e d i a l group o b t a i n e d a h i g h 

s c o r e i n t h e r e c o g n i t i o n s e c t i o n , f o r i n s t a n c e e v e r y p u p i l 

knew t h e p i c t u r e was a ' T y r a n t y s a u r u s Rex', ' R a n t a s a u r u s X', 

and f o u r o f them w r o t e ' T y r r a n o s a u r u s Rex'. The p i l o t g roup 

(as w e l l as t h e o t h e r s ) - a p a r t f r o m t h e c o n t r o l - o b t a i n e d 

a h i g h e r s c o r e t h a n t h e Year 2 'A.' band' i n c o r r e c t l y d a t i n g 

t h e p i c t u r e . None o f t h e gr o u p s have i n f a c t done any work 

on d i n o s a u r s i n t h e i r s c h o o l ' h i s t o r y - any i n f o r m a t i o n has 

t h e r e f o r e been g a i n e d f r o m o u t s i d e s o u r c e s . 
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T e s t l ( e . ) • (7. p i c t u r e s ) 
P i c t u r e 2. PREHISTORY 

Y_ Des . Recognition Correct Date Y_ Des . (7o score) (7o score) 

C o n t r o l g r o u p 15 20 0 

P i l o t g r o u p 11 63 37 

3 R e m e d i a l 12 58 50 

1 'B' band 25 56 18 

2 'B' band 21 57 19 

3 'B' band 24. 75 21 

1 'A' band 2-4 83 19 
2 'A' band 25 100 12 

3 'A' band 23 82 13 

The above s c o r e s g i v e some e r r a t i c r e s u l t s w h i c h c a n n o t 

r e a d i l y be e x p l a i n e d . Year 2 'A' band, f o r i n s t a n c e , s c o r e d 

100^ f o r r e c o g n i t i o n y e t t h e l o w e s t s c o r e ( a p a r t f r o m t h e 

c o n t r o l g r o u p ) on d a t i n g , w e l l b e l o w t h e 'B' bands, t h e 

p i l o t and Year 3 r e m e d i a l g r o u p s . Year 3 'A' band o b t a i n e d 

t h e l o w e s t r e c o g n i t i o n s c o r e f o r t h e i r g r o u p . One e x p l a n a ­

t i o n c o u l d be t h a t t h e work c o n c e r n i n g p r e h i s t o r y i s u n d e r ­

t a k e n i n Year 1 i n t h e 'A' band, g r o u p and a p a r t f r o m some 

basic r e v i s i o n i n - Year 2, i s n o t r e f e r r e d t o a g a i n . The 

p i l o t g r o u p once a g a i n s c o r e d h i g h e r t h a n t h e c o n t r o l g r o u p . 
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T e s t l ( e . ) (7. . p i c t u r e s ) 
P i c t u r e 3. ANCIENT CIVILIZATIONS 

Y Des . N_ Recognition Correct Date Des . N_ 
(7c score) (7o score) 

C o n t r o l g r o u p 15 5 0 

P i l o t g r o u p 11 LI 18 

3 R e m e d i a l 12 41 0 

1 'B' band 25 56 20 

2 'B' band 21 61 15 

3 'B' band 2-4 58 16 
1 •A' band 2-4 -45 20 

2 'A' band 25 48 4. 

3 'A' band 23 30 8 

( A n c i e n t C i v i l i z a t i o n s ) The p i l o t g r o u p ' s s c o r e was 

h i g h e r t h a n t h e c o n t r o l . Year 3 r e m e d i a l and Year 3 'A' band 

i n b o t h s e c t i o n s . T h e i r r e c o g n i t i o n s c o r e was c o m p a r a b l e 

w i t h Year 1 'A' band (a g r o u p o f t h e same c h r o n o l o g i c a l a g e ) , 

None o f t h e p u p i l s had u n d e r t a k e n any s t u d y i n s c h o o l o f t h e 

c i v i l i z a t i o n o f t h e A n c i e n t Greeks. 

( l 7 t h C e n t u r y P a i n t i n g ) (see r e s u l t s o v e r l e a f ) The 

p i l o t g r o u p f o u n d t h e g r e a t e s t d i f f i c u l t y i n r e c o g n i s i n g 

t h e 1 7 t h c e n t u r y p a i n t i n g . S u r p r i s i n g l y however, t h e y 

o b t a i n e d one o f t h e h i g h e s t s c o r e s f o r c o r r e c t l y d a t i n g t h e 

p i c t u r e . S i m i l a r l y o n l y i% o f Year 3 'A' band r e c o g n i s e d 

t h e p a i n t i n g w h i l e -48^ ( h i g h e s t s c o r e ) c o r r e c t l y d a t e d i t . 

The r e c o g n i t i o n s e c t i o n caused t h e g r e a t e s t d i f f i c u l t i e s f o r 
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T e s t a(e,) • (7. . p i c t u r e s ) -
P i c t u r e K.. - 1 7 t h CENTURY PAINTING 

Y_ Des. 
Reco gn it ion 
(7c score) 

Correct Date 
(7c, score) 

C o n t r o l g r o u p 15 12 8 

P i l o t g r o u p 11 0 18 

3 R e m e d i a l 12 16 8 

1 'B' band 25 4-0 10 

2 'B' band 21 19 11 

3 'B' band 24. 70 13 

1 'A' band 24 - U5 16 

2 'A' band 25 32 2A 

3 'A' band 23 K 48 

a l l g r o u p s , q u i t e a few o f t h e c h i l d r e n m i s t o o k t h e c a v a l i e r 

f o r 'Guy Fawkes'. The d a t i n g seemed t o cause f e w e r p r o b l e m s , 

s i n c e a l l s e c o n d and t h i r d y e a r g r o u p s have a l r e a d y done some 

work on t h e 1 7 t h c e n t u r y . T h i s does n o t , however, e x p l a i n 

t h e h i g h r e c o g n i t i o n s c o r e ' o f Year 1 'B' and 'A' bands who 

have done no work on t h e 1 7 t h c e n t u r y p e r i o d . I t w o u l d a p p e a r 
2 

t o c o n f i r m Dr. J . West's r e m a r k s t h a t c h i l d r e n draw upon a 

c o n s i d e r a b l e body o f e x p e r i e n c e l a r g e l y g a i n e d o u t o f s c h o o l 

(he s u g g e s t s as much a s . 6 0 ^ ) o f a d u l t h i s t o r i c a l s t e r e o t y p e s . 
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Test' l ( e . ) • (7. p i c t u r e s - ) 
P i c t u r e 5. 19th CENTURY PAINTING 

Y Des . N_ Recognition 
(7o score) 

Correct Date 
(7o score) 

C o n t r o l g r o u p 15 56 0 
P i l o t g r o u p 11 81 0 

3 R e m e d i a l 12 25 0 
1 'B' band 25 52 8 

2 'B' ban d 21 52 10 
3 •B' band 24. 74 14 
1 •A ' ban d 24 54 8 

2 'A' band 25 64 24 
3 •A' band 23 4 0 

A l l r e m e d i a l g r o u p s f o u n d d i f f i c u l t y d a t i n g t h e 1 9 t h 

c e n t u r y p a i n t i n g . However, 8 1 ^ o f t h e p i l o t group ( t h e 

h i g h e s t s c o r e ) c o r r e c t l y r e m a r k e d t h a t i t was a ' p a i n t i n g 

o f J e s u s C h r i s t ' . The Year 3 'A' band f o u n d e xtreme d i f f i c ­

u l t y w i t h b o t h i d e n t i f i c a t i o n and d a t i n g ; most o f t h e group 

t h o u g h t t h e p i c t u r e was f r o m a s t a i n e d g l a s s window. T h e i r 

l o w s c o r e c a n n o t r e a d i l y be e x p l a i n e d because t h e g e n e r a l 

s c h o o l s y l l a b u s c o v e r s t h i s p e r i o d o f h i s t o r y i n Year 3 and 

i n c l u d e s l i t e r a t u r e as w e l l as a r t . 
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T e s t l ( e . ) (7 p i c t u r e s ) 

P i c t u r e 6. (20th C e n t u r y ) - JARROW MARCH (1936) 

Y_ Des . N_ 1 Recognition 
(7o score) 

Correct Date 
(7o score) 

C o n t r o l g r o u p 15 36 0 
P i l o t 11 100 0 

3 R e m e d i a l 12 25 16 
1 'B' band 25 73 15 
2 'B' band 21 85 16 
3 'B' band 24 75 22 
1 'A' band 24 45 20 
2 'A' band 25 60 44 
3 'A' band 23 4-7 68 

The p i l o t g r o u p g a i n e d f u l l marks f o r r e c o g n i t i o n o f 

t h e 20th c e n t u r y p i c t u r e . They, t o g e t h e r w i t h t h e c o n t r o l 

g r o u p , however, c o u l d n o t g i v e t h e a c c u r a t e d a t e w h i c h was 

as k e d f o r - namely w h i c h p a r t o f t h e c e n t u r y d i d t h e e v e n t 

o c c u r . A p a r t f r o m Year 3 'A' band, a l l groups s c o r e d 

b e t t e r i n t h e r e c o g n i t i o n s e c t i o n compared w i t h d a t i n g t h e 

p i c t u r e . Most o f t h e g r o u p s p u t t h e d a t e w i t h i n t h e f i r s t 

decade o f t h i s c e n t u r y , and o n l y f i v e p u p i l s gave t h e e x a c t 

d a t e . 
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T e s t 1 ( e ) (7. . p i c t u r e s ) 

P i c t u r e 7.. PRESENT ( S k a t e b o a r d e r c l 9 7 8 ) 

Y_ Des . N_ Recogn it ion 
(7o score) 

Correct Date 
(7o score) 

C o n t r o l g r o u p 15 2A 

P i l o t g r o u p 11 100 81 

3 R e m e d i a l 12 66 75 

1 'B' band 25 76 75 

2 'B' band 21 85 74 

3 'B' band 24 79 78 

1 •A' band 24 100 79 

2 'A' band 25 100 88 

3 'A' band 23 78 100 

T h i s i t e m p r o v e d t o be t h e e a s i e s t f o r a l l p u p i l s . 

The second y e a r i n p a r t i c u l a r o b t a i n e d a h i g h s c o r e i n b o t h 

r e c o g n i t i o n and d a t i n g . The p i c t u r e ( o f a s k a t e b o a r d e r ) 

p r e s e n t e d no r e a l p r o b l e m s o f r e c o g n i t i o n o r d a t i n g , a l t h o u g h 

some members o f t h e c o n t r o l group t h o u g h t he was 'a a s t r o -

n a w t ' ( s i c ) and had no i d e a o f t h e d a t e i n v o l v e d . The 

q u e s t i o n r e q u i r e d a c c u r a c y i n d a t i n g t o w i t h i n f i v e y e a r s 

and many o f t h e p u p i l s a c h i e v e d t h i s . T h i s p i c t u r e was 

s o m e t h i n g known t o them, p r o b a b l y f r o m t e l e v i s i o n , comics 

o r f i r s t hand e x p e r i e n c e . - hence r e c o g n i t i o n was easy and 

as i t was w i t h i n t h e i r own t i m e - s p a n d a t i n g a l s o p r e s e n t e d 

no p r o b l e m s a p a r t f r o m t h e c o n t r o l g r o u p . 
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Tes t 2 - A u t h e n t i c i t y -- Do-cum-ents ( 1 0 ) 

Y_ Des . N_ X S 

C o n t r o l g r o u p 13 2iA6 l^kl 

P i l o t g r o u p 12 3^33 

3 R e m e d i a l 8 2.88 1.9 

1 'B' band 25 4. 52 1.7 

2 'B' band 22 6.0 1 . 68 

3 'B' band 25 5.56 0.98 

1 'A' band 26 5.88 1.19 

2 'A' band 20 7.5 1.07 

3 'A' band 23 7. 96 1.4 

The p i l o t g r o u p among t h e R e m e d i a l groups a c h i e v e d t h e 

h i g h e s t s c o r e i n t h e document s e c t i o n . Given t h e documents 

t h e y had h a n d l e d t h r o u g h o u t t h e c o u r s e , however, t h e s c o r e 

i s d i s a p p o i n t i n g l y l o w . N e v e r t h e l e s s , as t h i s s e c t i o n r e l i e s 

p r i m a r i l y upon l i t e r a c y t h e i r l o w e r s c o r e i n c o m p a r i s o n w i t h 

t h e 'B' and 'A' bands i s p e r h a p s n o t s u r p r i s i n g . T h i s was, 

as p r e v i o u s l y s t a t e d , a d i f f i c u l t t e s t t o a d m i n i s t e r because 

o f t h e s h e e r volume o f p a p e r r e q u i r e d , and t h e c o n t r o l and 

Year 3 R e m e d i a l p u p i l s were v e r y c o n f u s e d i n i t i a l l y a b o u t 

what was r e q u i r e d o f them. I n v i e w o f t h e i r p r e v i o u s e x p e r ­

i e n c e w i t h d o c u m e n t s , however, t h e p i l o t g r o u p s e t t l e d down 

q u i c k l y t o t h e q u e s t i o n s and a p p e a r e d t o a d o p t a more system­

a t i c and m e t h o d i c a l method o f a n s w e r i n g , t r e a t i n g each s e c t i o n 

i n i t s t u r n r a t h e r t h a n a n s w e r i n g q u e s t i o n s h a p h a z a r d l y as 

t h e o t h e r R e m e d i a l g r o u p s d i d . As Dr. J . West o b s e r v e d . 
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t h i s t e s t i s p r i m a r i l y a b o u t c o n f i d e n c e ' , p l u s t h e a b i l i t y 

t o e x t r a p o l a t e d e t a i l s . N o t h i n g more t h a n t h e i n f o r m a t i o n 

t h a t i s i n each document i s e x p e c t e d o f t h e p u p i l s . The 

t e s t i s u n d o u b t e d l y , t h e r e f o r e , one r e l a t e d t o t h e p u p i l s ' 

powers o f o b s e r v a t i o n . The p i l o t g roup r e s p o n d e d w e l l t o 

t h i s , b u t t h e i r l a c k o f l i t e r a c y i n h i b i t e d t h e p o s s i b i l i t y 

o f a h i g h s c o r e . 

T e s t 3 - V o c a b u l a r y (10 w o r d s ) 

Des . N S 

C o n t r o l g r o u p 12 3^92 

P i l o t g r o u p 12 1^66 

3 R e m e d i a l 11 4.0 2.13 

1 'B' band 25 8. 52 0.9 

2 'B' band 23 7.83 1.88 

3 'B' band 27 9.18 0. 98 

1 'A' band 25 9.28 0.87 

2 'A' band 22 9.95 0.21 

3 'A' band 27 9.96 0.19 

The p i l o t g r o u p o b t a i n e d a s c o r e on t h i s t e s t g r e a t e r 

t h a n t h a t o f any o f t h e o t h e r R e m e d i a l g r o u p s . A l l t h e 

l e s s a b l e p u p i l s f o u n d d i f f i c u l t y w i t h s p e l l i n g t h e words, 

p a r t i c u l a r l y ' h i s t o r i a n ' ; , 'plague', and ' E g y p t i a n s ' . I n 

c o n t r a s t Y ears 1-3 'A' bands and Year 3 'B' band had l i t t l e 

d i f f i c u l t y w i t h t h e t e s t , and t h e i r s p e l l i n g was g e n e r a l l y 

c o r r e c t ' . 
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T e s t s 4 and 5 - Number Ord e r 

Des . N_ Test 4 Test 5 
Y Des . N_ (Group 7o Score) (Group 7o Score 

C o n t r o l g r o u p 11 83 

P i l o t g r o u p 11 85 85 

3 R e m e d i a l 9 54 80 

1 'B' band 24- 87 45 

2 'B' band 22 90 86 

3 'B' band 24 100 91 

1 'A' band 25 84 100 

2 'A' band 22 95 95 

3 'A' band 27 100 100 

The g r e a t e s t p r o b l e m w i t h t h i s t e s t e x p e r i e n c e d by t h e 

R e m e d i a l g r o u p s , was u n d e r s t a n d i n g ' a s c e n d i n g ' and 'descend­

i n g ' o r d e r o f numbers. The Year 3 R e m e d i a l group i n p a r t i c u l a r 

f o u n d d i f f i c u l t y w i t h t h i s . Year 1 'B' band a l s o e x p e r i e n c e d 

d i f f i c u l t y w i t h T e s t 5 ( d e s c e n d i n g o r d e r ) and some o f t h e 

p u p i l s needed s e v e r a l a t t e m p t s a t t h e t e s t . 
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T e s t 6 - C l a s s i f i c a t i o n (1-2. Obje.cts) 

Y Des . N Correct Date 
X S 

C o n t r o l g r o u p 11 

P i l o t g r o u p 14 l^kk 1̂ .63 

3 R e m e d i a l 8 6.25 2.86 

1 'A' band 2 4 7.79 2.14 
2 'A' band 24 8.75 1.51 

3 'A' band 2 4 9.38 1.15 

The 'B' band g r o u p s d i d n o t i n f a c t t a k e t h i s t e s t 

s i n c e t h e o b j e c t s were n o t a v a i l a b l e f o r c l a s s i f i c a t i o n . 

The p i l o t g r o u p once a g a i n s c o r e d h i g h e r t h a n t h e c o n t r o l 

g r o u p . They s t i l l d i d n o t a c h i e v e a s c o r e c o m p a r a b l e w i t h 

Y e a r s 1-3 'A' bands. The above s c o r e s r e f e r t o t h e c o r r e c t 

d a t i n g o f t h e t w e l v e s p e c i f i e d o b j e c t s . Seven o b j e c t s f r o m 

t h e t w e l v e were a l s o o f f e r e d f o r d a t i n g and i d e n t i f i c a t i o n . 

These t e s t s were p e r h a p s t h e most p o p u l a r w i t h a l l t h e p u p i l s 

who e n j o y e d h a n d l i n g t h e i t e m s and commenting upon them. 

J u d g i n g by t h e r e m a r k s made by t h e l e s s a b l e , i t was o b v i o u s 

t h a t t h e y c o u l d make f a i r l y a c c u r a t e a t t e m p t s a t i d e n t i f i c a ­

t i o n b u t d a t i n g t h e o b j e c t s caused problems.. The seven 

o b j e c t s were l ) a f l i n t a xe-head; 2) a t o y Roman lamp; 

3) Roman c o i n s ; 4) a wooden spoon f r o m t h e M i d d l e Ages; 

5) a V i c t o r i a n k n i t t i n g n e e d l e ; 6) a h e l m e t o f t h e F i r s t 

W o r l d War,' and f i n a l l y , 7). a t a p e r e c o r d i n g o f 'Top o f t h e 

Pops', 1984. The p u p i l s were as k e d f o u r q u e s t i o n s r e l a t i n g 
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t o the o b j e c t s : 1) What i s I t ? 2) What i s i t made of? 

3) How o l d i s i t ? and 4-) What was i t used f o r ? Questions 

1, 2 and 4- are i n c o r p o r a t e d under ' I d e n t i f i c a t i o n ' and 

q u e s t i o n 3 under 'Dated'. The r e s u l t s were as f o l l o w s : -

Object 1. P r e h i s t o r y - Axe-head 

Y Des. N I dentified 
(Group Z) 

Dated 
(Group %) 

C o n t r o l group 9 11 0 

P i l o t group 1 ^ 100 7 

3 Remedial 8 50 12 

1 ' A ' band 24 87 62 

2 'A' band 2i 100 33 

3 'A ' band 2A 87 40 

The p i l o t group had no d i f f i c u l t y i n i d e n t i f y i n g the 

axe-head, but d a t i n g i t caused them problems. Many thought 

i t was ' o l d ' b u t had no idea of i t s r e a l age i n terms of 

ye a r s . A l l Year 1 groups had done work on p r e h i s t o r y d u r i n g 

the year and the Year 2 'A' band undertook basic r e v i s i o n 

i n p r e h i s t o r y a t the b e g i n n i n g of term. Some very i n t e r e s t ­

i n g answers were given f o r q u e s t i o n 2) 'What i s i t made o f ? ' , 

r a n g i n g from 'stone', ' p l a s t i c ' t o ' f l i n t ' . The l e s s able 

had no problem i d e n t i f y i n g i t s c o m p o s i t i o n . Question 4) 

'What was i t used f o r ? ' , - however, caused some u n c e r t a i n t y . 

E v e n t u a l l y the answers ' h u n t i n g ' and 'maybe k i l l i n g animals' 

were p u t f o r w a r d . 
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Object 2 - The Roman Lamp 

Y_ Identified Dated 

C o n t r o l group 9 65 0 

P i l o t group l i 71 7 

3 Remedial 8 62 0 

1 'A' band 91 

2 'A' band 24- 100 16 

3 'A' band 24. 100 25 

Again, d a t i n g proved more d i f f i c u l t than i d e n t i f i c a ­

t i o n . The p i l o t group had some problems i n i t i a l l y w i t h 

i d e n t i f i c a t i o n but soon gained confidence and o b t a i n e d the 

h i g h e s t score among the l e s s a b l e . A l l p u p i l s were able to 

i d e n t i f y the f a c t t h a t the o b j e c t was a 'lamp'; most c o r r e c t l y 

assumed i t had been a ' t o y ' and was made from ' c l a y ' . The 

d i f f i c u l t y arose when they t r i e d t o date the o b j e c t - guesses 

were made r a n g i n g from 'modern' to 'Middle Ages'. Only a 

s m a l l percentage o v e r a l l c o r r e c t l y dated i t t o the Roman p e r i o d 

Object 3 - Roman Coins 

Y Des N_ I d e n t i f i e d Dated 

C o n t r o l group 9 87 0 

P i l o t group 1 ^ 71 0 

3 Remedial 8 62 0 

1 'A' band 24 87 5 
2 'A' band 24. 100 8 

3 'A' band 24. 100 17 
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A l l Remedial groups had the g r e a t e s t d i f f i c u l t y i n 

d a t i n g the Roman coins and found the task beyond them. The 

c o n t r o l group, however, had few problems i d e n t i f y i n g the 

coins as Roman ( a p p a r e n t l y d u r i n g the year q u i t e a l a r g e 

percentage of the s y l l a b u s used w i t h t h i s group had been 

based upon a study of the Roman Empire). D a t i n g the coins 

a l s o p r e s e n t e d problems f o r the 'A' bands who tended to date 

them hundreds of years B.C. and d i d n o t use the 'clues' on 

the c o i n s , i . e . the heads of Nero and C o n s t a n t i n e . 

Object 4- - Wooden Spoon - Middle Ages 

F Des . N I den tified Dated 

C o n t r o l group 9 kk 11 

P i l o t group 14 8 5 8 

3 Remedial 8 50 0 

1 'A' band 24 100 8 

2 'A' band 24 100 25 

3 'A' band 24 100 33 

The p i l o t group had few problems i d e n t i f y i n g the spoon. 

D a t i n g , however, proved a problem. The Year 3 Remedial 

group had no grasp whatsoever of t h i s , and most gave the date 

as 'modern'. The 'A' bands found i d e n t i f i c a t i o n easy, once 

again however d a t i n g proved more d i f f i c u l t . The use made of 

the o b j e c t was given v a r i o u s i n t e r p r e t a t i o n s by the l e s s able 

groups from m i x i n g 'puddings' to 'cakes'; some thought i t was 

f o r m i x i n g 'doe' ( s i c ) . The 'A' bands tended to be l e s s 

adventurous and, thought i t was f o r 'mixing'. 



Object- 5 - V i c t o r i a n K n i t t i n g Ne'edle 

Des . I dentified Dated 

C o n t r o l group 9 11 kl 

P i l o t group 14 85 8 

3 Remedial 8 50 0 

1 'A' band 24. 95 45 

2 'A' band 24 100 66 

3 •A' band 24 100 83 

The c o n t r o l group was q u i t e s u c c e s s f u l i n d a t i n g t h i s 

o b j e c t compared w i t h the p i l o t and Year 3 groups. Appar­

e n t l y some days b e f o r e the t e s t one of the p u p i l s had 

bro u g h t i n a V i c t o r i a n photograph which had l e d to d i s c u s ­

s i o n about V i c t o r i a n l i f e g e n e r a l l y : t h i s o b v i o u s l y a s s i s t e d 

them i n coping w i t h t h i s aspect of the t e s t . The Year 3 

Remedial group had no concept of d a t i n g t h i s o b j e c t whatso­

ever, and most t h o u g h t i t was from 'today'. The m a j o r i t y 

of p u p i l s i n a l l groups remarked t h a t the needle was used 

f o r ' k n i t t i n g ' and was of 'wooden c o n s t r u c t i o n ' . I n the 

case of Years 2 and 3 'A' bands, i t was designated as 

' o r n a t e ' ; ' t y p i c a l V i c t o r i a n workmanship' was. the answer 

given by one Year 3 a b l e p u p i l . 
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Object' 6 -• F i r s t . World War Helmet - 1918 

Des . N Identified Dated 

C o n t r o l group 10 11 22 

P i l o t group 14 100 kl 

3 Remedial 8 75 37 
1 'A' band 2i 95 i,5 

2 'A' band 24 100 58 

3 'A' band 24. 100 82 

The p i l o t group had no d i f f i c u l t y i n i d e n t i f y i n g the 

helmet and made a good a t t e m p t a t d a t i n g the o b j e c t . The 

'A' bands, e s p e c i a l l y Year 3, found t h i s one of the e a s i e s t 

items to i d e n t i f y and date . Only the s y l l a b u s f o l l o w e d by 

the p i l o t group i n c l u d e d World War One items so i t i s assumed 

t h a t the knowledge of the o t h e r groups was gathered c o i n c i d -

e n t a l l y from the media, books or r e l a t i v e s . The consensus 

o f o p i n i o n about the use of the helmet was ( n o t u n n a t u r a l l y ) 

' f o r p r o t e c t i o n ' and the Year 3 'A' band group, i n the main, 

gave the exact date '1918' f o r i t s manufacture. 

Object 7 - Tape 'Top of the Pops' 1984 

1 - Des . I± Identified Dated 

C o n t r o l group 9 • 100 33 
P i l o t group 14 . 8 5 85 

3 Remedial 8 87 . 25 
1 'A' band 24 100 100 
2 'A' band 2i 100 100 

. 3 'A' band 24 1.0 0 100 
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The tape r e c o r d i n g was undoubtedly the e a s i e s t item 

t o i d e n t i f y a l t h o u g h d a t i n g again proved d i f f i c u l t f o r the 

c o n t r o l and Year 3 Remedial groups. This i s s u r p r i s i n g as 

the tape 'Top of the Pops' 1984 was very c l e a r l y marked. 

These two l e s s able groups d i d n o t always take a p p r o p r i a t e 

care when i d e n t i f y i n g the items and consequently missed the 

exact d a t e . Some of the p i l o t group d i d n o t answer the 

q u e s t i o n r e l a t i n g t o d a t i n g . This was p o s s i b l y due to care­

lessness on t h e i r p a r t . 

For a l l groups t h r o u g h o u t Test 6, i n c l u d i n g the p i l o t 

group, i d e n t i f i c a t i o n of the o b j e c t s proved e a s i e r than 

d a t i n g . Only the p i l o t group had handled o b j e c t s before 

d u r i n g lessons and t h i s undoubtedly a s s i s t e d t h e i r score i n 

comparison w i t h the c o n t r o l and Year 3 Remedial groups. 

The 'A' band groups however, w i t h no experience i n cla s s of 

p r a c t i c a l work, performed i n most i n s t a n c e s b e t t e r than the 

p i l o t group. The d i f f e r e n c e can be a t t r i b u t e d t o i n n a t e 

i n t e l l i g e n c e and the way h i g h a c h i e v e r s appear t o be able 

to c o l l e c t , c o r r e l a t e and r e c a l l i n f o r m a t i o n r e g a r d l e s s of 

the method o f t e a c h i n g or even the cont e n t o f the s y l l a b u s . 

Test 7 - M u l t i p l e Choice Papers 

These t e s t s were designed t o gauge c e r t a i n basic s k i l l s , 

i n c o n t r a s t t o those of r e c o g n i t i o n , d e s c r i p t i o n or sequence, 

s p e c i f i c a l l y f i n d i n g the age from a date and c o r r e l a t i n g an 

event w i t h a p a r t i c u l a r year or c e n t u r y . The f i r s t t e s t 

(Number 7) of twenty m u l t i p l e choice q u e s t i o n s caused some 

problems f o r the l e s s able since they needed i n d i v i d u a l g u i d ­

ance t o see what was r e q u i r e d o f them. Some questions caused 
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them r e a l problems and were g e n e r a l l y r e l a t e d t o time and 

people - f o r example, q u e s t i o n 5) 'Which' of these was born 

l a s t ? ' The e a s i e s t q u e s t i o n s i n v o l v e d h i s t o r i c a l events or 

dat e s . The r e s u l t s o f the t e s t were as f o l l o w s : -

Test 7 - Awareness of the Past (20 q u e s t i o n s ) 

Y_ Des . AT • S 

C o n t r o l group 12 16.75 l^kl 

P i l o t group 11 17^0 2iM 
3 Remedial 9 15.2 3.29 

1 'B' band 25 16.36 2.81 

2 'B' band 23 17.1 1.84 

3 •B ' ban d 23 19. 5 0. 58 

1 'A' band 24 18.7 1.43 

2 'A' ban d 23 19.8 0.41 

3 'A ' ban d 27 19.7 0.53 

A l l the l e s s a b l e p u p i l s took time to s e t t l e down when 

answering t h i s t e s t as the sheer volume of quest i o n s seemed 

to d e t e r them. The twenty q u e s t i o n s i n v o l v e d general aware­

ness not r e q u i r i n g any specific h i s t o r i c a l knowledge. Once 

these groups understood what was r e q u i r e d of them, they 

seemed to f i n d . l i t t l e d i f f i c u l t y w i t h the t a s k . A major 

problem was the time f a c t o r since the l e s s able were slow 

to answer the q u e s t i o n s ( p a r t i c u l a r l y Year 3 ) . 
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Test 8 .- P r e h i s t o r y t o t h i s Century 
M u l t i p l e Choice Paper - 10 q u e s t i o n s 

Y_ Des . x_ S 

C o n t r o l group 12 kill 1^8 
P i l o t group 10 5 \i.3k 

3 Remedial 11 k.5 1. 92 
1 'B' band 26 6.19 1.8 
2 'B' band 24 7. 08 1.5 
3 'B' band 26 9.15 0. 82 
1 'A • band 18 6. 94 2.27 
2 ' A ' band 23 9.9 0.20 
3 ' A ' band 27 9.85 0.45 

The l e s s able groups d i d n o t equal the scores of the 

o t h e r s i n t h i s t e s t . Even the p i l o t group who achieved the 

h i g h e s t grade among the re m e d i a l found d i f f i c u l t y w i t h t h i s 

one. Perhaps one cause was t h a t the paper r e q u i r e d spec­

i f i c h i s t o r i c a l knowledge as w e l l as the power to r e c a l l 

i n f o r m a t i o n . The r e s e a r c h has shown (see Chapter 3) t h a t 

the l a c k o f r e c a l l i s one of the many problems the l e s s able 

face i n h i s t o r y . This coupled w i t h t h e i r l a c k of r e a d i n g 

a b i l i t y h i n d e r e d them g a i n i n g the i n f o r m a t i o n i n c i d e n t a l l y 

as the o t h e r groups appear to have done. The p i l o t group 

had covered.work r e l a t i n g to the q u e s t i o n s d u r i n g the year, 

and y e t t h e i r mean score o f 5 i s l i t t l e b e t t e r than t h e i r 

peers. I t would seem t h a t the a b i l i t y to r e c a l l i n f o r m a t i o n , 

or make a reasonable guess from the 'c l u e s ' i n the q u e s t i o n s , 

i s indeed a s e r i o u s problem f o r the l e s s a b l e . 
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Test 9 - This- Century and. 55BC- to 1984AD 

M u l t i p l e Choice: Paper - 10 q u e s t i o n s 

Des . N_ S 

C o n t r o l group 12 kx.ll 1^8 

P i l o t group 10 1^22 

3 Remedial 11 5.0 2.56 

1 •B • band 24 7.38 2.25 

2 'B' band 25 7.72 0. 96 

3 'B' band 24 9.25 0. 66 

1 'A ' ban d 14 6.3 2,45 

2 'A • band 23 9.96 0.2 

3 'A' ban d 27 9.81 0.47 

Again, t h i s m u l t i p l e choice paper r e q u i r e d s p e c i f i c 

knowledge of h i s t o r y on the p a r t of the p u p i l s , which seemed 

to i n h i b i t the l e s s able i n t h e i r r e p l i e s . Two of the ques­

t i o n s , however, r e f e r r e d t o events which have occurred i n 

t h e i r l i f e t i m e but a n a l y s i s of the r e p l i e s showed no improve­

ment i n t h e i r score on these items compared w i t h the wider 

h i s t o r i c a l knowledge r e q u i r e d to answer the o t h e r q u e s t i o n s . 

The l e s s a b l e a l s o r e v e a l e d a l a c k of basic a r i t h m e t i c a l 

s k i l l d u r i n g t e s t s 8 and 9. Some of the p u p i l s seemed unable 

to make s e n s i b l e e s t i m a t e s of a p o s s i b l e answer, y e t these 

same c h i l d r e n had shown from the o t h e r t e s t s t h a t they are 

capable of r e c o g n i z i n g items from the past and c o r r e c t l y 

sequencing them. I f . t h e r e f o r e an e s t i m a t e of t h e i r awareness 

of the pas t was based upon t e s t s of an a r i t h m e t i c a l n a t u r e . 
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the r e s u l t would be p e s s i m i s t i c , whereas the ot h e r t e s t s 

have shown a l l the l e s s able p u p i l s do have a reasonable 

awareness of the p a s t , a t however basic the l e v e l . 

( c ) Conclusions 

I n eleven out of the t h i r t e e n t e s t items the p i l o t 

group scored h i g h e r than the c o n t r o l group. Of the rem­

a i n i n g q u e s t i o n s , l ( a ) - Days o f the Week produced the 

same score as the c o n t r o l group, and i n q u e s t i o n 6 -

O b j e c t s , the p i l o t group o b t a i n e d a h i g h e r score e x c l u d i n g 

number 4. - The Roman Coin and number 7 - The Tape 1984.. 

While the t e s t s are n o t c o n c l u s i v e , they can a c t as an 

i n d i c a t o r of h i s t o r i c a l awareness. C h i l d r e n l a b e l l e d 

' r e m e d i a l ' , 'slow l e a r n e r ' or 'low a c h i e v e r s ' do have an 

awareness of the past because they are able to understand 

p r i m a r y and secondary evidence; they can recognize o b j e c t s 

from the p a s t , e.g. a p r e h i s t o r i c axe-head or a Roman lamp. 

They can sequence and date items from the past as w e l l as 

bei n g able t o c o r r e l a t e events w i t h i n a p a r t i c u l a r p e r i o d 

i n h i s t o r y . 

Both the c o n t r o l and p i l o t groups have s i m i l a r academic 

and s o c i a l problems, i n c l u d i n g s h o r t c o n c e n t r a t i o n spans; 

poor powers of r e c a l l , and on occasions, b e h a v i o u r a l d i f f i c ­

u l t i e s . The d i f f e r e n c e t h e r e f o r e i n t h e i r scores, as 

demonstrated by the t e s t s , must be a t t r i b u t e d t o the method 

and c o n t e n t o f the s y l l a b u s t a u g h t to the p i l o t group. The 

scores o f a l l the r e m e d i a l p u p i l s , however ( i n c l u d i n g those 

i n the p i l o t g r o u p ) , are n o t , i n most cases., comparable w i t h 

the h i g h e r scores of the 'A-' and 'B' bands. These r e s u l t s 
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are perhaps n o t s u r p r i s i n g as the more able c h i l d r e n have 

few l i t e r a c y and numeracy' problems., and t h e i r powers of 

c o n c e n t r a t i o n and. r e c a l l a r e , i n the main, w e l l developed 

by the ages o f 11+ t o 13+. The wider general knowledge of 

the 'A' and 'B' bands, as shown by the r e s u l t s of t e s t s 8 

and 9, appears to have been gathered c o i n c i d e n t a l l y by 

these p u p i l s , perhaps from t e l e v i s i o n or l i t e r a t u r e , as 

the school h i s t o r y s y l l a b u s does n o t i n c l u d e these aspects. 

The s y l l a b u s of the p i l o t group i n c l u d e d these p e r i o d s of 

h i s t o r y and y e t t h e i r score was lower than the more able 

groups. I t was, however, b e t t e r than the c o n t r o l and, 

g e n e r a l l y , the Year 3 Remedial groups. One e x p l a n a t i o n 

f o r the discrepa;ncy between the scores of the remaining 

groups c o u l d be the p i l o t group's poor powers of r e c a l l , 

p a r t i c u l a r l y of names and dates i n comparison w i t h the more 

a b l e c h i l d r e n . 

Dr. J. West, some of whose t e s t s have been adapted f o r 

t h i s r e s e a r c h , commented t h a t the idea of young c h i l d r e n 

h a v i n g no time-sense i s m i s l e a d i n g , and 'the outcome of 

inadequate r e s e a r c h ' . ^ He b e l i e v e s the time-sense can be 

demonstrated i n any classroom w i t h an adequate supply of 

p r i m a r y source m a t e r i a l , even w i t h c h i l d r e n p r e v i o u s l y 

t h o u g h t to be .'less able',, and the t e s t s given to the c h i l d ­

ren during, t h i s r e s e a r c h do demonstrate t h a t a c e r t a i n 

approach to h i s t o r y w i t h the l e s s able u s i n g , among other 

t h i n g s , source m a t e r i a l , can produce p r o m i s i n g r e s u l t s , as 

w e l l as- r e v e a l i n g a time-sense on' t h e i r p a r t . As s t a t e d , 

the t e s t s showed t h a t a l l the p u p i l s could understand the 
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concept of evidence, a t t h e i r own. l e v e l . The more able 

(and the p i l o t group to a l e s s e r e x t e n t ) can a p p r e c i a t e 

the authenticity of p r i m a r y evidence. The r e m e d i a l p u p i l s 

as w e l l as t h e i r a b le peers can a l l understand events i n 

sequence and, w i t h s u i t a b l e guidance, the p i l o t group i n 

c o n j u n c t i o n w i t h the 'A' and 'B' bands can c o n j e c t u r e as 

t o cause and e f f e c t , as w e l l as being able to deduce from 

observed f a c t s - f o r i n s t a n c e , the o b j e c t t e s t 6. 

The s y l l a b u s used w i t h the p i l o t group, however, can 

i n no way be seen as a panacea t o s o l v e a l l problems which 

the l e s s able face i n h i s t o r y . Poor l i t e r a c y and r e c a l l , 

f o r i n s t a n c e , are major o b s t a c l e s which have to be faced 

r e g a r d l e s s of s y l l a b u s . Yet t h r o u g h o u t the past f i v e years 

many l e s s a b l e c h i l d r e n have b e n e f i t t e d from the s k i l l s -

based approach and have undoubtedly become more aware of 

change i n the p a s t . I f , t h e r e f o r e , the l e s s able make some 

p r o g r e s s towards h i s t o r i c a l awareness by u s i n g the p r a c t i c a l 

approach, then t h i s may be the way f o r w a r d w i t h these c h i l d ­

ren . 

M i r a c l e s cannot be expected; the l e s s able w i l l never 

be a b l e to compete i n an academic sense w i t h t h e i r more 

a b l e peers. I f , however, progress i s made towards h i s t o r ­

i c a l awareness u s i n g the approach o u t l i n e d i n Chapter 5, 

then t h i s should be encouraged. A remark made about h i s t o r y 

some time ago by R i c h a r d , a f i r s t year l e s s able p u p i l (now 

deceased), i n answer to the q u e s t i o n , 'How do we know about 

t h i n g s i n the p a s t ? ' , shows progress can indeed be made 

w i t h these c h i l d r e n : -
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'Things is not gone in the past i/e can find out 
a n y t h i n g now because of the left documents and 
bildings (sic) and things.' • 
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CHAPTER FIVE 
A SUGGESTED FRAMEWORK-. 

(a) Problems t o co n s i d e r when d e s i g n i n g a h i s t o r y s y l l a b u s 

f o r less- a b l e p u p i l s 

When d e s i g n i n g a h i s t o r y s y l l a b u s f o r the le s s able 

o b v i o u s l y an account has to be made of the va r i o u s d i f f i c ­

u l t i e s they f a c e , e s p e c i a l l y r e l a t i n g to l i t e r a c y and num­

eracy. The l e s s able p u p i l s i n v o l v e d i n t h i s research are 

perhaps a t y p i c a l example i n t h a t t h e i r c h r o n o l o g i c a l ages 

and r e a d i n g ages are a t va r i a n c e and t h i s has created r e a d i n g 

and comprehension d i f f i c u l t i e s . (The C.A. and R.A. of years 

one to t h r e e l e s s able p u p i l s i n v o l v e d i n t h i s research are 

i n Appendix C, Chapter 4 ) . A g r e a t problem t h e r e f o r e a r i s e s 

a t the o u t s e t , and one which was discussed i n Chapter One, 

r e l a t i n g t o suitable w r i t t e n m a t e r i a l f o r t h e i r age and needs. 

The v a r i a n c e between C.A. and R.A. has meant, u n t i l the 

l a s t few years, t h a t most l e s s able c h i l d r e n read h i s t o r y 

books which used simple t e x t . Simple being e x a c t l y t h a t : 

u s u a l l y books used by a much younger year group, as they con­

t a i n e d a minimum o f ' d i f f i c u l t ' words. F o r t u n a t e l y , the 

balance i s now changing, f o r as we saw i n Chapter One, t h e r e 

are now some t e x t s which c o n t a i n m a t e r i a l s i m p l y or diagram-

a t i c a l l y p r e s e n t e d b u t which does n o t i n s u l t the c h i l d ' s 

i n t e l l i g e n c e a t whatever l e v e l , and y e t i s w i t h i n t h e i r cap­

a c i t y t o a s s i m i l a t e . For example, Arnold's 'Action H i s t o r y ' 
1 2 books , or ' I n Search of H i s t o r y ' by J. A y l e t t . 
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U n f o r t u n a t e l y , however, t h e r e i s s t i l l a l o n g way to 

go i n p r o v i d i n g s u i t a b l e r e a d i n g m a t e r i a l s i n h i s t o r y f o r 

l e s s a b l e c h i l d r e n , and i n p r e p a r i n g a s y l l a b u s f o r them; 

choosing s u i t a b l e t e x t s i s a d i f f i c u l t problem. The l e s s 

a b l e are i n d i v i d u a l s w i t h i n a homogeneous group and any 

t e x t has to be adapted to s u i t i n d i v i d u a l needs. The r e s ­

ources used i n h i s t o r y over the p a s t f i v e years d u r i n g my 

x-zork w i t h these p u p i l s are l i s t e d i n Appendix A, and have, 

o f n e c e s s i t y , i n some cases been g r e a t l y adapted to t r y to 

accommodate t h e i r needs. Worksheets are p a r t i c u l a r l y use­

f u l and access to a p h o t o c o p y i n g machine i s a v i t a l element 

i n the p r o v i s i o n of s u i t a b l e m a t e r i a l s f o r the course! 

S i m i l a r l y , the p r a c t i c a l s k i l l s - b a s e d approach I have used 

to teach h i s t o r y to years 1-3 does n o t l o o k , a t f i r s t glance, 

an easy method s i n c e i t uses p r i m a r y and secondary evidence 

( i n v o l v i n g i n t e r p r e t a t i o n s ) , and a n a l y s i s and judgement 

which may seem too advanced (see r e s e a r c h f i n d i n g s , d i s c u s ­

sed i n Chapter F o u r ) . However, i f the m a t e r i a l presented 

t o them i s s u i t a b l e to t h e i r needs, then they can c e r t a i n l y 

b e n e f i t from h i s t o r y , u s i n g a s k i l l s and concept based 

approach, i n the same way t h a t t h e i r more able peers can. 

The crux i s suitability of m a t e r i a l s and presentation. 

I n a l l honesty, many t h i n g s t r i e d w i t h these p u p i l s 

d u r i n g the p a s t f i v e years have n o t always worked. For 

i n s t a n c e , the a d a p t a t i o n of the Schools Council 'What i s 

H i s t o r y ? ' (Problems of Evidence - on Richard I I I ) had to be 

d i s s e c t e d , r e - a p p r a i s e d and r e - p r e s e n t e d i n an a t t e m p t to 

h e l p the p u p i l s to see and gain some u n d e r s t a n d i n g of the 
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c o n f l i c t i n g e v i d e n c e . F o r example, t h e e v i d e n c e ' f o r ' and 

' a g a i n s t ' R i c h a r d was r e a d by t h e p u p i l s - w i t h a s s i s t a n c e 

and i n t e r p r e t a t i o n - and d i s c u s s e d w i t h them. I t was t h e n 

w r i t t e n o u t by t h e p u p i l s , i n t h e i r own words ( w i t h h e l p l ) , 

i n t h e f o r m o f s t a t e m e n t s . I n r o l e - p l a y , each p u p i l r e a d 

t h e a p p r o p r i a t e e v i d e n c e o f t h e c h a r a c t e r he p o r t r a y e d , and 

a s i m p l e t r i a l was c o n d u c t e d t o a s c e r t a i n R i c h a r d ' s ' i n n o c ­

ence' o r ' g u i l t ' . The use- o f e v i d e n c e , however, must u s u a l l y 

mean t h a t i t i s t a c t i l e o r v i s u a l , as w r i t t e n d o c u m e n t a r y 

m a t e r i a l ( R i c h a r d I I I i s a case i n p o i n t ) has t o be a b b r e v ­

i a t e d and o f t e n t r a n s c r i b e d by t h e p u p i l s w i t h c o n s i d e r a b l e 

h e l p f r o m t h e t e a c h e r . The s k i l l o f a n a l y s i s , however, i s 

s l i g h t l y e a s i e r as i t can be h e l p e d by u s i n g c o m p a r i s o n ; 

i n t h e case o f R i c h a r d I I I , a n a l y s i n g t h e s t y l e s and f a s h ­

i o n s o f t h e main c h a r a c t e r s and c o m p a r i n g t h e s e w i t h t h e i r 

own f a s h i o n s . 

T h ere i s a l s o a n o t h e r a s p e c t t o be c o n s i d e r e d when 

p r o d u c i n g a s u i t a b l e s y l l a b u s , and t h a t i s t h e t i m e f a c t o r . 

The number o f h o u r s p e r week t h e p u p i l s have t o c o m p l e t e 

any t a s k s o r r e l a t e d work may be i n a d e q u a t e , and homework 

w i t h t h e l e s s a b l e does n o t u s u a l l y p r o d u c e a good r e s p o n s e . 

F o r f i v e y e a r s I have been r e s p o n s i b l e f o r t h e s c h o o l h i s t o r y 

c l u b ( a f t e r s c h o o l ) , and many o f t h e l e s s a b l e a t t e n d . I t 

i s h e r e t h a t t h e y can d e v e l o p individually a theme o r i d e a 

t h e y may have d e v i s e d b u t w h i c h t h e n o r m a l s c h o o l t i m e t a b l e 

p r o h i b i t s . I n o t h e r x j o r d s , a h i s t o r y s y l l a b u s f o r t h e l e s s 

a b l e s h o u l d n o t be v i e w e d m e r e l y as ' p e r i o d s 2 and 3' b u t 

needs f u r t h e r t i m e f o r c e r t a i n i n d i v i d u a l s t o d e v e l o p t h e i r 
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s c h o o l ' s , g e n e r a l e d u c a t i o n a r o b j e c t i v e s . P u p i l s must a l s o 

be p r o v i d e d w i t h s k i l l s and c o n t e n t as w e l l as k n o w l e d g e . 

The s y l l a b u s s h o u l d c o n t a i n : 

"Local, national, world sequence (not necessarily 
chronological) progression - it must stretch the 
children as they mature. It must not simply inv- ^ 
olve pouring more of the same into them each year." 

The s y l l a b u s a l s o needs t o t a k e i n t o a c c o u n t t h e o r g a n i z a ­

t i o n a l methods u s e d by t h e s c h o o l ; f o r example, s t r e a m i n g , 

m i x e d a b i l i t y , w i t h d r a w a l e t c . F i n a l l y , i t must h e l p p u p i l s 

t o see t h a t h i s t o r i c a l i n t e r p r e t a t i o n s a r e i n a s t a t e o f 

c o n s t a n t r e v i s i o n (no mean t a s k w i t h l o w a b i l i t y c h i l d r e n ) . 

K. H o d g k i n s o n , i n his- p a m p h l e t ^ , sees t h e academic 

aims o f a c o u r s e f o r s l o w l e a r n e r s as t h o s e o f d e v e l o p i n g 

an u n d e r s t a n d i n g o f ( a ) a s p e c t s o f o u r c u l t u r a l h e r i t a g e , 

( b ) c o n c e p t s o f c a u s a t i o n , p r o g r e s s and change, ( c ) a back­

g r o u n d o f o u r p r e s e n t s i t u a t i o n and ( d ) t h e methods used by 

t h e h i s t o r i a n . F i n a l l y , t h e r e i s a g r e a t need t o t a k e i n t o 

a c c o u n t t h e p u p i l s ' s p e c i a l needs o f p e r s o n a l i n v o l v e m e n t 

and t o o f f e r new e x p e r i e n c e s and p r a c t i c a l a c t i v i t i e s . I n 

d e s i g n i n g a s y l l a b u s , i d e n t i f i c a t i o n needs t o be made o f t h e 

c o n c e p t s and s k i l l s w h i c h w i l l be o f g r e a t e s t b e n e f i t t o t h e 

p u p i l s , and I w o u l d c o n c u r w i t h t h e l i s t o f f e r e d by K. Hodg­

k i n s o n , i n c l u d i n g t h e c o n c e p t s o f c o n t i n u i t y (as w e l l as 

c h a n g e ) ; e v i d e n c e and a u t h e n t i c i t y as w e l l as t h e s k i l l s o f 

empathy; i n t e r p r e t a t i o n ; a n a l y s i s ; o b s e r v a t i o n and r e c o r d i n g 

and o r g a n i z i n g i n f o r m a t i o n . He a l s o r e m a r k e d t h a t s p r i n g i n g 

f r o m t h e academic a i m s , m o t i v a t i o n s h o u l d have f i r s t p r i o r i t y 

i n any s y l l a b u s d e s i g n e d f o r t h e l e s s a b l e . However, t h i s 

does n o t mean t h a t : 
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anythin g goes f provided it has interest. 
A clear conceptual consistency should underlie 
the c o u r s e . ' 

He sees themes l a s t i n g f o r h a l f a t e r m as h e l p i n g t o e s t a b ­

l i s h p a t t e r n s o f a c t i v i t y and b e h a v i o u r , X i ^ h i l e v a r i e t y o f 

a c t i v i t y w i t h i n t h e f r a m e w o r k r e t a i n s i n t e r e s t . There i s 

l i t t l e d o u b t t h a t v a r i e t y o f a c t i v i t y i s i m p o r t a n t t o sus­

t a i n t h e i n t e r e s t o f all p u p i l s , b u t p a r t i c u l a r l y t h e l e s s 

a b l e who, i f b o r e d by a p a r t i c u l a r a p p r o a c h , l o s e concen­

t r a t i o n and u l t i m a t e l y i n t e r e s t i n t h e work. The s y l l a b u s 

I have d e v e l o p e d s t r e s s e s v a r i e t y o f a p p r o a c h and a c t i v i t y 

as one o f t h e p r i m e aims t o a i d p u p i l m o t i v a t i o n . 

( b ) A s y l l a b u s f o r y e a r s 1-3 s e c o n d a r y s c h o o l l e s s a b l e 

u s i n g a s k i l l ' s - b a . s e d p r a c t i c a l a p p r o a c h ( G e n e r a l 

Commen t s ) 

For t h e p a s t f i v e y e a r s I have d e v e l o p e d a s y l l a b u s 

f o r use w i t h y e a r s one t o t h r e e l e s s a b l e p u p i l s o f second­

a r y s c h o o l age w h i c h p r i m a r i l y a d o p t s a p r a c t i c a l a p o r o a c h 

t o w a r d s t h e s u b j e c t . The p r i n c i p j ^ e ^ aims o f t h e s y l l a b u s 

have been t o i n t e r e s t t h e p u p i l i n h i s t o r y ; t o t r y t o f u r ­

t h e r t h e l e s s a b l e c h i l d ' s awareness o f t h e p a s t ; t o e n a b l e 

him t o see change as w e l l as c o n t i n u i t y ; t o t r y t o e v a l u a t e 

e v i d e n c e ( h o w e v e r s i m p l y ) , and t o be a b l e t o compare and 

c o n t r a s t h i s l i f e s t y l e w i t h o t h e r s . A l s o t h e s y l l a b u s aims 

t o d e v e l o p h i s t o r i c a l s k i l l s - i n c l u d i n g t h e a b i l i t y t o 

a n a l y s e ; t o i n t e r p r e t ; and t o a i d t h e d e v e l o p m e n t o f empath-

e t i c r e s p o n s e s . 
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A t t e m p t s have been made, i n t h e f i r s t i n s t a n c e , t o 

make t h e s u b j e c t e n j o y a b l e f o r t h e p u p i l s ; n o t j u s t as an 

a i d t o p u p i l m o t i v a t i o n b u t a l s o t o use t h i s e n j o y m e n t o f 

h i s t o r y t o d e v e l o p and f o s t e r v a r i o u s s k i l l s - f o r i n s t a n c e , 

t o d e v e l o p t h e powers o f c o m m u n i c a t i o n . I t has been s a i d 

by most t e a c h e r s t h a t e v e r y l e s s o n i s i n essence an E n g l i s h 

l e s s o n , and y e t c o m m u n i c a t i o n and t h e l e s s a b l e s h o u l d , I 

b e l i e v e , e x t e n d beyond t h e w r i t t e n w o r d . The a b i l i t y t o 

d i s c u s s , r e a s o n and v e r b a l l y a n a l y s e i s v i t a l t o p u p i l s o f 

lov7 a b i l i t y and h i s t o r y can be used t o encourage t h e s e 

s k i l l s . 

The s y l l a b u s a l s o aims t o d e v e l o p s e l f r e l i a n c e , and 

t o e n c o u r a g e b o t h c r i t i c i s m and a t t h e same t i m e t r y t o 

f o s t e r t o l e r a n c e , as many l e s s a b l e p u p i l s , i n my e x p e r i e n c e , 

a r e i n t o l e r a n t o f s i t u a t i o n s o r p e o p l e n o t t h r o u g h p r e j u d i c e , 

b u t t h r o u g h l a c k o f awareness and k n o w l e d g e . I t has a l s o 

been d e v e l o p e d i n an a t t e m p t t o g e t t h e p u p i l s t o t h i n k f o r 

t h e m s e l v e s r a t h e r t h a n ' t u r n t o page 20 and h e r e a r e t h e 

d i f f i c u l t w o r d s ' . 

Today's l e s s a b l e a r e to m o r r o w ' s c i t i z e n s and t h e y need 

t o have a k n o w l e d g e o f t h e s o c i e t y i n w h i c h t h e y l i v e , t h e 

c o n t e n t t h e r e f o r e i n c l u d e s a s o c i a l s t u d i e s a s p e c t . The 

g r e a t e s t c r i t e r i a however i s , I f e e l , t h a t a l e s s a b l e p u p i l 

s h o u l d be h e l p e d t o see and be aware o f t h e changes t h a t 

have and a r e o c c u r r i n g i n s o c i e t y . 

The o b j e c t i v e s o f t h e s y l l a b u s have been t o h e l p w i t h 

s k i l l a c q u i s i t i o n i n r e a d i n g , h a n d w r i t i n g and w r i t t e n e x p r e s ­

s i o n ; t o a i d a k n o w l e d g e o f m a t h e m a t i c s v i a gr a p h and d i a g -
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r a m m a t i c w o r k and t o g i v e t h e p u p i l a c c e s s t o t h e l a n g u a g e 

o f h i s t o r y , h i s t o r i c a l e v i d e n c e and c h r o n o l o g y . F i n a l l y , 

and v i t a l l y i m p o r t a n t w i t h c h i l d r e n who a r e o f t e n n o t j u s t 

l e s s a b l e b u t who can a l s o have b e h a v i o u r p r o b l e m s , t o h e l p 

i n t h e i r s o c i a l d e v e l o p m e n t ; t o t e a c h them t o s h a r e ; t o 

wo r k i n p a i r s ; t o work i n g r o u p s , and, above a l l , t o have 

t h e c o n f i d e n c e i n t h e m s e l v e s t o work a l o n e when n e c e s s a r y . 

Many o f t h e s e aims and o b j e c t i v e s a r e n o t new, however 

I have t r i e d t o use a s k i l l s - b a s e d p r a c t i c a l a p p r o a c h w i t h 

t h e s e p u p i l s t o a c h i e v e them. There has been success and 

f a i l u r e o v e r t h e y e a r s , and y e t , i n t h e main, t h e y appear 

t o e n j o y t h e i r w ork i n h i s t o r y and a s k i l l , a t t i t u d e o r 

i n q u i s i t i v e n e s s a b o u t t h e p a s t w h i c h has been e n j o y e d V 7 i l l , 

i t i s hoped, l e a d them t o f u r t h e r t h e i r s t u d i e s and t h u s 

i t becomes an a c c u m u l a t i v e r e s p o n s e on t h e i r p a r t . 

What can we r e a s o n a b l y e x p e c t a c h i l d o f low a b i l i t y 

t o be a b l e t o do i n t h e f i e l d o f h i s t o r y by t h e age o f t h i r ­

t e e n ? The answer s h o u l d be 'as much as p o s s i b l e ' , b u t f o r 

p r a c t i c a l p u r p o s e s i t i s n e c e s s a r y t o aim f o r t h e d e v e l o p ­

ment and f o s t e r i n g o f c e r t a i n s k i l l s and c o n c e p t s , f o r 

ex a m p l e , r e f e r e n c e and l a n g u a g e s k i l l s and u n d e r s t a n d i n g 

t h e c o n c e p t s o f cause/change and e v i d e n c e . 

S e c t i o n ( c ) o f t h i s c h a p t e r i s an a c c o u n t o f t h e 

s y l l a b u s u n d e r t a k e n w i t h t h e s e c h i l d r e n and t h e s k i l l s and 

c o n c e p t s i n v o l v e d . S e c t i o n ( d ) g i v e s some o f t h e t e s t s 

w h i c h a r e u s e d as' t h e w o r k p r o g r e s s e s , t o a s c e r t a i n w h e t h e r 

t e a c h i n g t h r o u g h a p r a c t i c a l a p p r o a c h does i n f a c t h e l p 

l e s s a b l e p u p i l s t o a c h i e v e t h e s t a t e d g o a l s . A c q u i s i t i o n 



does d e p e n d , as i t does w i t h a l l p u p i l s , on a c e r t a i n l e v e l 

o f m a t u r a t i o n ' b e i n g , r e a c h e d on t h e i r p a r t . I t i s hoped, 

h o w e v e r , . t h a t t h e c o u r s e w i l l i n some- measure a i d t h e mat­

u r a t i o n proceS'S, as . i t makes- t h e p u p i l s - more aware o f t h e i r 

s u r r o u n d i n g s , and t h e c h a n g e s t h a t have o c c u r r e d ; i t o f f e r s 

them e x p e r i e n c e i n a n a l y s i s , r e f e r e n c e , - i n t e r p r e t a t i o n , e t c . 

and w h a t i S ; m a t u r a t i o n i f n o t a c c u m u l a t i o n o f e x p e r i e n c e ? 

( c ) The - s y l l a b u s . 

The s c h o o l o p e r a t e s s p e c i a l r e m e d i a l c l a s s e s w i t h i n a 

b a n d i n g s y s t e m i n y e a r s 1-3 (see A p p e n d i x B) . The c h i l d r e n 
(Chapter fo u r . ) 

r e t a i n t h e same t e a c h e r f o r m a t h e m a t i c s and E n g l i s h b u t 

o t h e r a r e a s o f t h e c u r r i c u l u m a r e c o v e r e d by s p e c i a l i s t 

t e a c h e r s . (A copy o f t h e g e n e r a l h i s t o r y s y l l a b u s used 

w i t h i n t h e s c h o o l i s a t t a c h e d , se.e. A p p e n d i x B) . A l l p u p i l s , 

i n c l u d i n g t h e l e s s , a b l e , f o l l o w t h e g e n e r a l h i s t o r y s y l l a b u s , 

However, t h e members o f the- h i s . t o r y d e p a r t m e n t who t e a c h 

t h e s e p u p i l s n o r m a l l y c o v e r t h e g e n e r a l s y l l a b u s w i t h them 

i n l e s s - d e p t h t h a n w i t h t h e i r more a b l e p e e r s . The t e x t 

b ooks used w i t h t h e l e s s a b l e , a r e g e n e r a l l y P.J. L a r k i n ' s 
8 

' B r i t a i n ' s H e r i t a g e ' (Books .1-3-) , w i t h i n d i v i d u a l t e a c h e r s 

m a k i n g t h e i r own w o r k s h e e t s i f n e c e s s a r y . 

The f o l l o w i n g i s an o u t l i n e o f t h e s y l l a b u s I have 

d e v i s e d d u r i n g the. p a s t f i v e y e a r s . f o r use w i t h t h e l e s s -

a b l e c h i l d i n h i s t o r y , and, w h i c h my own p a . r t i c u l a r groups 

f o l l o w . 
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General aims for less able pupils - Years 1-3 (History) 

- To make t h e s u b j e c t e n j o y a b l e 

- To d e v e l o p empathy 

- To e n c o u r a g e s e l f r e l i a n c e ; t o en c o u r a g e b o t h c r i t i c i s m 

and t o l e r a n c e 

- To h e l p t o d e v e l o p t h e a b i l i t y t o t h i n k 

- To h e l p t h e p u p i l s t o u n d e r s t a n d t h e s o c i e t y i n w h i c h 

t h e y l i v e 

- To h e l p them t o be aware o f t h e changes t h a t have o c c u r ­

r e d i n s o c i e t y and t h e p o s s i b l e causes o f t h e s e changes 

- To h e l p them t o d e v e l o p an e n q u i r i n g a t t i t u d e t o h i s t o r y 

by u s i n g e v i d e n c e 

General objectives 

- To a c q u i r e t h e s k i l l s o f r e a d i n g , h a n d w r i t i n g and w r i t t e n 

e x p r e s s i o n 

- To a i d a k n o w l e d g e o f m a t h e m a t i c s v i a gr a p h s and d i a g r a m s 

- To g i v e t h e p u p i l s a c c e s s t o t h e l a n g u a g e o f h i s t o r y , e.g. 

f o r t , c a s t l e , m o t t e , b a i l e y , k n i g h t 

- To a s s i s t i n t h e d e v e l o p m e n t o f a h i s t o r i c a l v o c a b u l a r y , 

e.g. B.C., A.D., t h e meaning o f c e n t u r y 

- The use o f e v i d e n c e f r o m p r i m a r y and s e c o n d a r y s o u r c e s 

- S o c i a l d e v e l o p m e n t : s h a r i n g , t h e a b i l i t y t o work i n groups 

- To d i s t i n g u i s h f a c t f r o m f i c t i o n 

- To a s s i s t i n t h e d e v e l o p m e n t o f t h e s k i l l o f i n t e r p r e t a ­

t i o n and a n a l y s i s o f i n f o r m a t i o n 
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Year !• S-yllabus' - (Pupils aged 11 + ) 
Specific aims 

- To show p u p i l s i n i t i a l l y t h a t t h e y a r e p a r t o f h i s t o r y 

and a r e as i m p o r t a n t as g r e a t h i s t o r i c a l e v e n t s 

- T h a t _ p h o t o g r a p h s / a r t e f a c t s o f t h e i r f a m i l i e s and them­

s e l v e s a r e p a r t o f h i s t o r y 

- T h a t h i s t o r y depends upon e v i d e n c e , w r i t t e n , spoken; 

b u i l d i n g s , e t c . 

- T h a t h i s t o r y i s a b o u t change and t i m e 

- To g i v e t h e p u p i l s an u n d e r s t a n d i n g i n i t i a l l y o f t h e 

l o c a l e n v i r o n m e n t i n w h i c h t h e y l i v e and x j o r k , and t h e n 

- To e n l a r g e on t h e above t o g i v e them a b r o a d e r v i e w o f 

h i s t o r y by i n c l u d i n g a s p e c t s o f Roman/Saxon/Viking/Norman 

h i s t o r y 

Specific objectives 

- To h e l p t h e p u p i l s t o a c q u i r e t h e s k i l l s o f r e a d i n g , hand­

w r i t i n g , w r i t t e n e x p r e s s i o n and o r g a n i z i n g work 

- To g i v e t h e p u p i l s a c c e s s t o t h e l a n g u a g e o f h i s t o r y as 

w e l l as c h r o n o l o g y - e.g. B.C., A.D., t h e meaning o f 

cen t u r y 

- To a s s i s t i n t h e d e v e l o p m e n t o f s o c i a l s k i l l s , e.g. s h a r ­

i n g and w o r k i n g t o g e t h e r 

- To h e l p i n t h e a c q u i s i t i o n o f r e f e r e n c e s k i l l s by use o f 

t h e c l a s s books and s c h o o l l i b r a r y 

- To a s s i s t t h e p u p i l s i n d e v e l o p i n g m a n i p u l a t i v e s k i l l s -

c u t t i n g , m e a s u r i n g , c o l o u r i n g a c c u r a t e l y 
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A framework' o f t h e c o n t e n t t o be t a u g h t can be d i v i d e d 

i n t o , s a y , week one - "The h i s t o r y o f me and my b r o t h e r s and 

s i s t e r s " ; week two - t i m e l i n e s i n c e t h e i r b i r t h , e t c . Some 

a s p e c t s o f t h e c o n t e n t , however, may p r o v e more i n t e r e s t i n g 

t o some p u p i l s i n d i f f e r e n t y e a r s t h a n o t h e r s : t h e s e s h o u l d 

be e m p h a s i z e d , and t h e a p p a r e n t l y l e s s i n t e r e s t i n g a s p e c t s 

s h o u l d be " p l a y e d down". I n o t h e r w o r d s , t h e s y l l a b u s i s 

based upon flexibility o f p r e s e n t a t i o n and c o n t e n t w i t h i n 

t h e g e n e r a l f r a m e w o r k . (The number o f h o u r s o f h i s t o r y p e r 

week f o r a l l g r o u p s i s two h o u r s and t e n m i n u t e s . ) 

Year 1 • Terra 1 (Each child to keep an individual file) 

Skills/Attitudes/Concepts 

D i f f e r e n c e between p r i m a r y 
and s e c o n d a r y s o u r c e s 
( P h o t o s ; J u b i l e e c o i n s ; 
m a gazine a r t i c l e s ) 
H a n d w r i t i n g 

C o n t e n t 

The h i s t o r y o f 'Me', t h e i r 
b i r t h and t h e b i r t h o f t h e i r 
b r o t h e r s and s i s t e r s . C u r r e n t 
e v e n t s which have o c c u r r e d 
s i n c e t h e i r b i r t h . (Queen's 
J u b i l e e , R o y a l w e d d i n g , b i r t h 
o f t h e P r i n c e s ) 

C h r o n o l o g y C o n s t r u c t a ' t i m e - l i n e ' s i n c e 
t h e y were b o r n 

R e f e r e n c e - f i n d i n g i n f o r m ­
a t i o n - c r o s s - c h e c k i n g -
c r o s s - r e f e r e n c i n g 

The c h i l d r e n t o b r i n g i n 
p h o t o g r a p h s , h o l i d a y p o s t ­
c a r d s and any p e r s o n a l i t e m s 
o r i n f o r m a t i o n t h e y can r e . 
t h e i r p a r e n t s ' own s c h o o l d a y s 

S o c i a l s k i l l s - s h a r i n g ; 
c o n t r i b u t i n g t o w a r d s a 
' f a m i l y ' t a b l e 

The h i s t o r y o f t h e i r s c h o o l 
f r o m t h e M a r k e t P l a c e t o i t s 
p r e s e n t s i t e . The f o u n d e r . 
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Year 1 ' 'Term' 1' • (continued) 

Skills/Attitudes/Concepts Con tent 

Shute B a r r i n g t o n - s t u d y 
p o r t r a i t , c a r v i n g s and o t h e r 
i t e m s w i t h i n t h e s c h o o l 

Empathy - an awareness o f 
t h e f e e l i n g s o f o t h e r s 

C h a n g e / c o n t i n u i t y 

D e n t i s t r y / m e d i c i n e f r o m t h e 
P a l e o l i t h i c Age t h r o u g h t h e 
M i d d l e Ages ( i n t h e i r own 
t o w n ) u n t i l t o d a y . (Use o f 
' M e d i c i n e t h r o u g h Time' Book 
1 - S c h o o l s C o u n c i l H i s t o r y 
13-16 P r o j e c t ) . P o s t e r s / 
b o o k l e t s f r o m l o c a l d e n t i s t s . 
Compare t h e s e w i t h d e n t i s t r y 
i n t h e m i d d l e ages. Design 
p o s t e r s r e . d e n t i s t r y (empha­
s i z e t o d a y p r e v e n t i o n r a t h e r 
t h a n ' c u r e ' o f t h e M i d d l e 
A g e s ) . Use o f b o o k l e t s . 
C h i l d r e n t o f o l l o w t h e p r o g ­
r e s s o f d e n t i s t r y f r o m t h e s e . 
D e s c r i b e v i s i t s t o d o c t o r s 
and d e n t i s t s i n t h e i r own town 

R e f e r e n c e and r e a d i n g L o c a l l e g e n d s - P o l l a r d ' s 
m o n s t e r . The Lambton V/orm 

Drama 
D r a w i n g 
¥r i t i n g 

Year 1-

The Romans - r e f e r e n c e t o 
B i n c h e s t e r F o r t (a few m i l e s 
f r o m t h e s c h o o l ) 
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Year 1 • •. Term' '2' • (continued) 

Skills/Attitudes/Concepts 

D i a g r a m m a t i c and g r a p h i c 
w ork 
Empathy 

Content 

1. O r i g i n s o f Rome 
Homes (compare w i t h t h e i r 
own f r o m p h o t o g r a p h s / d e s c r i p ­
t i o n s i n Term l ) 

Comparison 

C o n t r a s t 

Weapons (compare w i t h t o d a y ' s 
weapons f r o m l i t e r a t u r e and 
t e l e v i s i o n - i n c l u d i n g t h e i r 
c o m i c s ) 

S h a r i n g / m a n i p u l a t i v e s k i l l s 

Army 
H a d r i a n ' s W a l l ( v i s i t ? ) 
P r a c t i c a l w o r k : make Roman 
sw o r d , s h i e l d , s t a n d a r d , mos­
a i c 

W r i t t e n / g r a p h i c s k i l l s 

2. The Saxons - Saxon Escomb 
( n e a r t h e s c h o o l ) , v i s i t t h e 
c h u r c h - map o f t h e a r e a / 
d i a g r a m s / m o d e l o f t h e c h u r c h 

C o m p a r e / c o n t r a s t 

Saxon l i f e g e n e r a l l y -
O r i g i n s - maps 
L i t e r a t u r e - Runes (compare 
w i t h o u r own a l p h a b e t ) 
Saxon l i t e r a t u r e ' B e o w u l f 
Saxon weapons/medicine/homes/ 
t h r e e f i e l d s y s t em 
P r a c t i c a l w o r k : make Saxon 
h e l m e t ( B e o w u l f ) 

Year 1 Term' 3' 

R e a d i n g/wr i t i n g 

1. The V i k i n g s -
(maps) 
L i t e r a t u r e ( s a g a s ) 

O r i g i n s 
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Year 1 • Term' 3' ̂  (continued) 

Skills/Attitudes/Concepts 

C h r o n o l o g y 

Vo c a b u l a r y 

S h a r i n g and m a n i p u l a t i v e 
s k i l l s 

Con t e n t 

Weapons ( a g a i n r e v i s i o n / c o m ­
p a r i s o n x j i t h t o d a y ' s weapons) 
L o n g b o a t s 
P l a c e names 

P r a c t i c a l w o r k : make model 
o f V i k i n g l o n g b o a t 

C o m p a r i s o n 

2. The Normans - O r i g i n s 
(maps) 
B a t t l e o f H a s t i n g s 
C a s t l e s ( i n some d e p t h ) -
compare w i t h t h e i r own homes 
Norman l i f e g e n e r a l l y ( c o n t r a s t 
t h e i r own l i v e s ) 
Weapons 

V o c a b u l a r y 

Use o f s o u r c e m a t e r i a l 
C o n t r a s t i n g e v i d e n c e 

P r a c t i c a l w o rk: make k i t e -
shaped s h i e l d 
D e c o r a t e d l e t t e r ( m e d i e v a l 
raanu s c r i p t ) 
Bayeux T a p e s t r y - each p u p i l 
makes a s e p a r a t e s e c t i o n (com­
p a r e a c c o u n t s o f t h e B a t t l e 
f r o m s o u r c e s - 1066 Jackdaw; 
Norman a c c o u n t / E n g l i s h a c c o u n t 

C h r o n o l o g y T i m e l i n e P a l e o l i t h i c t o Norman 

A t t h e end o f Year 1 i t i s e x p e c t e d t h a t t h e p u p i l s 

w i l l have a c q u i r e d a g r e a t e r k n o w l e d g e o f t h e i r e n v i r o n m e n t -

t h e i r homes and s c h o o l . They w i l l have seen how p e o p l e l i v e d 

i n t h e p a s t i n v a r i o u s s o c i e t i e s : Roman; Saxon; V i k i n g ; Norman 

They w i l l have been shown t h e c o n t r a s t i n some a s p e c t s o f 
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t h e i r s o c i e t y w i t h o t h e r s o c i e t i e s - i n m e d i c i n e ; w a r f a r e ; 

h o u s i n g ; l i t e r a t u r e . By v i s i t i n g l o c a l s i t e s (Escomb and 

H a d r i a n ' s - I J a l l ) , t h e y w i l l have seen a t f i r s t hand t h e 

p l a c e s d i s c u s s e d . 

Year 2 Syllabus • (Pupils aged 12+) 

Specific aims 

As i n t h e f i r s t y e a r s y l l a b u s b u t t h r e e i n - d e p t h s t u d ­

i e s i n v o l v i n g two ' n a t i o n a l ' f i g u r e s and one l o c a l s t u d y . 

I n an a t t e m p t t o c o n t i n u e t o h e l p p u p i l s t o have v a l u e f o r 

' s e l f , a f u r t h e r s t u d y i n v o l v i n g t h e i r g r a n d p a r e n t s and 

l o c a l r e s o u r c e s i s u n d e r t a k e n i n t h e t h i r d t e r m . 

Specific_objectives 

- To h e l p t o d e v e l o p t h e s k i l l s o f : 

Language - t h e f o l l o w i n g t o be u n d e r s t o o d : k i n g , c o u r t , 

a r t e f a c t s , p l a g u e 

C h r o n o l o g y - t o e n a b l e p u p i l s t o i d e n t i f y e v e n t s i n t h e i r 

c o r r e c t c e n t u r y - t o h e l p them t o c o n s t r u c t a s i m p l e t i m e 

c h a r t r e l a t i n g t o t h e l i f e o f R i c h a r d I I I and Henry V I I I 

R e f e r e n c e - t o t r y t o g e t t h e p u p i l s t o t a k e s i m p l e n o t e s 

f o r t h e m s e l v e s f r o m i n d i v i d u a l books 

- To h e l p t h e c h i l d r e n t o d e v e l o p an e m p a t h e t i c r e s p o n s e t o 

p e o p l e / s i t u a t i o n s i n t h e p a s t v i a drama, d r a w i n g , w r i t i n g , 

s i m p l e i m a g i n a t i v e r e c o n s t r u c t i o n s 

- S y n t h e s i s : t o d e v e l o p t h e i r a b i l i t y t o l o o k a t e v i d e n c e 

f r o m a v a r i e t y o f s o u r c e s and t o w r i t e a s i m p l e a c c o u n t 

o f p a s t e v e n t s i n t e r m s o f causes and consequences; f o r 

e x a m p l e , t h e s t a n d t a k e n by S i r Thomas More and i t s con­

sequences 
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S o c i a l d e v e l o p m e n t : t o c o n t i n u e ' t o t r y t o enco u r a g e group 

and i n d i v i d u a l i n t e r a c t i o n ; s h a r i n g ; w o r k i n g as a u n i t 

Fea-r -2 - Term 

Skills/Attitudes/Concepts 

E v i d e n c e 

Con tent 

( I n d i v i d u a l f i l e s ) . 
A c u r r e n t c r i m i n a l case. 
How e v i d e n c e i s c o l l e c t e d 
and u s e d . V i s i t t o a l o c a l 
p o l i c e s t a t i o n . Law and 
o r d e r t o d a y . Work o f a 
d e t e c t i v e - c l u e s 

Language 

D r a m a t i c r e c o n s t r u c t i o n 
' T r i a l ' o f R i c h a r d I I I 

Empathy 
Syn t h e s i s 
Au t h e n t i c i t y 

' I n n o c e n t o r G u i l t y ' A ques­
t i o n o f e v i d e n c e (case s t u d y ) 
R i c h a r d I I I - were t h e boys 
murdered? How? Why? By 
v/hom? M o t i v e s ? 
Modern e v i d e n c e o f t h e case 
(19 3 3 , 1 9 5 5 ) . Use o f s c i e n c e 
t o d a y as a d e t e c t i v e d e v i c e -
t e e t h , bones,' c a r b o n d a t i n g . 
(Use S c h o o l s C o u n c i l b o o k l e t 
'What i s H i s t o r y ? ' ) 

D e t e c t i o n o f b i a s , f a c t , 
o p i n i o n 

Empathy 

W r i t i n g 

I n d e p t h s t u d i e s - W i l l i a m 
S h a k e s p e a r e . S i r Thomas More, 
(Two men whose ' e v i d e n c e ' i s 
t a k e n i n t o a c c o u n t when con­
s i d e r i n g R i c h a r d I I I ) . 
S h akespeare - A good v i l l a i n 
' s e l l s ' a p l a y ? 
More - C o n s c i e n c e b e f o r e 
s a f e t y ? (Of h i s l i f e g e ner­
a l l y ) 
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Year 2 • Term 1 • (continued) 

Comparison 
C o n t r a s t 

Con t e n t 

Shakespeare - t h e l a n g u a g e 
o f h i s t i m e - e x t r a c t f r o m 
R i c h a r d I I I . ( C o n t r a s t t h e 
t h e a t r e t o d a y ) 
More - h i s U t o p i a n a l p h a b e t 
c o n t r a s t i j i t h o u r s t o d a y 

r e a r 2 Term 2 

Comparison 
C o n t r a s t 

Lan guage 
R e f e r e n c e 
W r i t i n g s k i l l s 
T i m e - l i n e R i c h a r d I I I t o 
C h a r l e s I I 
( C h r o n o l o g y ) 

E l e m e n t s o f t h e t i m e More 
l i v e d . The l i f e o f Henry V I I I 
- c o u r t , w i v e s , d r e s s , homes 
The 'Mary Rose' - a s t u d y o f 
a Tudor w a r s h i p (compare w i t h 
t o d a y ' s w a r s h i p s ) . L i f e o f 
an o r d i n a r y s a i l o r a b o a r d t h e 
'Rose'. A r t e f a c t s f o u n d -
what do t h e y t e l l us (Con­
t r a s t c o n t e n t s o f s u r g e o n ' s 
c h e s t w i t h s u r g e r y t o d a y ) 
( L i n k t o Year 1 Term l ) 

A u t h e n t i c i t y S hakespeare - e l e m e n t s o f t h e 
t i m e he l i v e d . E l i z a b e t h I -
L i f e t h e n and now (as f o r 
More) - f o o d , homes, c l o t h e s , 
c o u r t ( P l a g u e 1593) 

S v i d e n ce 
Empathy 

C h a r l e s I I - t h e G r e a t F i r e 
o f London - Reasons? Could i t 
happen now? Why? (modern f i r e -
f i g h t i n g t e c h n i q u e s - work o f 
a modern f i r e m a n ) 
Compare 'Gary' ( b l a z e o r p h a n 
f r o m a modern newspaper r e p o r t ) 
- modern c o m m u n i c a t i o n s . How 



1 7 i 

Year' .-2- • ' Term' 2' ' (continued) 

Skills/Attitudes/Concepts oon t e n t 

w o u l d news o f t h e dead i n 
London have r e a c h e d p e o p l e 
i n t h e 1 7 t h c e n t u r y ? 
T i m e - l i n e - R i c h a r d I I I t o 
C h a r l e s I I 

y e a r 2 Term 2 and 3 

Empathy 
Language 

When g r a n d p a r e n t s v/ere young -
i n - d e p t h s t u d y o f s e n i o r c i t ­
i z e n s . P u p i l s b r i n g i n (as 
p e r Year l ) , p h o t o g r a p h s , news­
p a p e r s , any a c c o u n t s f r o m 
r e l a t i v e s e t c . 

W r i t i n g s k i l l s 
C o l l e c t i n g e v i d e n c e 

Syn t h e s i s 

When grandma/grandad were 
young - xjhat t h i n g s can be 
f o u n d o u t a b o u t t h a t t i m e ? 
What x^as l i f e r e a l l y l i k e then? 
What s t o r i e s a r e t o l d o f t h a t 
t i m e ? 
V i s i t Beamish Museum 
T a b l e d i s p l a y 

C o m p a r i s o n 
C o n t r a s t 

Use o f s o u r c e s 

R e f e r e n ce 

Compare t h e l i f e o f s e n i o r 
c i t i z e n s x^rith l i f e t o d a y -
f o o d , homes, i t e m s o f f u r n i ­
t u r e , e t c . T r a n s p o r t - a l l 
t y p e s o f e n t e r t a i n m e n t t h e n 
and noxj. S c h o o l i n g r a n d a d / 
grandma's- day (From a c c o u n t s 
o f l o c a l s e n i o r c i t i z e n s ) . 
Types o f employment t h e n and 
now 



175 

By t h e end o f Year 2 i t i s e x p e c t e d t h a t p u p i l s ' know­

l e d g e o f t h e p a s t w i l l have w i d e n e d c o n s i d e r a b l y . They w i l l 

have h a n d l e d p r i m a r y e v i d e n c e ( p h o t o g r a p h s , r e c o l l e c t i o n s , 

l e t t e r s , memento and a r t e f a c t s ) , and s e c o n d a r y e v i d e n c e 

( c o p i e s o f r e p o r t s , t e x t b o o k s , r e f e r e n c e b o o k s ) . They w i l l 

have g a i n e d e x p e r i e n c e i n how t o as s e s s i n f o r m a t i o n ( a t how­

e v e r s i m p l e t h e l e v e l ) , and u n d e r s t a n d s o c i e t i e s d i f f e r e n t 

f r o m t h e i r own y e t w i t h s i m i l a r needs ( f o o d , s h e l t e r , warmth) 

They w i l l be h e l p e d t o ask 'Hov7 do we know?' i n h i s t o r y . 

T h e i r v o c a b u l a r y w i l l be e x t e n d e d . 

Year 3 Syllabus (Pupils aged 13+) 

Specific aims 

- To i n t r o d u c e p u p i l s t o t h e p e r i o d known as 'The I n d u s t r i a l 

R e v o l u t i o n ' and i t s i m p a c t upon a l o c a l v i l l a g e 

- To t r y t o g i v e them k n o w l e d g e o f some o f t h e p r o b l e m s f a c e d 

so f a r d u r i n g t h e t w e n t i e t h c e n t u r y 

- To a t t e m p t t o add t o and e x t e n d t h e p u p i l s ' h i s t o r i c a l 

s k i l l s as begun i n Years 1 and 2 

Specific objectives 

- To d e v e l o p t h e s k i l l s a c q u i r e d i n Years 1 and 2 

- To t r y t o f u r t h e r an e m p a t h e t i c a t t i t u d e on t h e i r p a r t 

t o w a r d s o t h e r p e o p l e and c o n t e m p o r a r y c o n f l i c t 

- To h e l p t h e p u p i l s t o be aware o f b i a s 

- To compare v a r i o u s s o u r c e s ; p r i m a r y and s e c o n d a r y 

- To a i d t h e i r l a n g u a g e d e v e l o p m e n t 

- To a s s i s t i n t h e i r s o c i a l d e v e l o p m e n t ( s h a r i n g , d i s c u s s i n g ) 

- To f u r t h e r t h e d e v e l o p m e n t o f t h e c o n c e p t o f c h r o n o l o g y -

1 7 t h c e n t u r y t o t h e p r e s e n t day 
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(A l o c a l s t u d y i n d e p t h ) . V i s i t W i t t o n ' Park C e n t r e , B i s h o p 
A u c k l a n d . .. 

Skills/Attitudes/Concepts 

Language s k i l l s 
The f o l l o w i n g t e r m ' s con­
c e p t s t o be t a u g h t -
I n d u s t r i a l R e v o l u t i o n ; 
L e i s u r e ; 
Demography; 
C en su s ; 
M o r t a l i t y 

W r i t i n g s k i l l s 
Empathy 
Comparison 
C o n t r a s t 
M a t h e m a t i c a l s k i l l s 
w o r k ; s i m p l e g r a p h s 

Content 

L i f e i n W i t t o n Park d u r i n g 
t h e l a s t c e n t u r y . (The c e n t r e 
has a ' c o t t a g e ' o f t h i s p e r i o d 
i n s i t u ) . 
H o u s i n g o f t h e p e r i o d . 
P a s t i m e s / l e i s u r e . 
Food. 

F u r n i t u r e (Compare w i t h t o d a y ) 

F u e l . 
S i m p l e d e m o g r a p h i c work 
(Use o f census r e t u r n s ) . 
O c c u p a t i o n s 
E d u c a t i o n . 
E d u c a t i o n (compare t h e i r ovjn 
s c h o o l and l e s s o n s v j i t h s c h o o l ­
room a t t h e C e n t r e ) . 
M o r t a l i t y r a t e s . 

map 

Year 3 

W r i t i n g s k i l l s 
Use o f p r i m a r y s o u r c e s 

1 . War and s o c i e t y i n t h e 2 0 t h 
cen t u r y . 
The G r e a t War. 
( V i s i t Durham L i g h t I n f a n t r y 
Museum). 
I n t r o d u c e t h i s c o m p l i c a t e d t o p i c 
u s i n g a r t e f a c t s f r o m t h e museum 



177 

Year 3 Werui' -2' < (continued) 

Skills/Attitudes/Concepts 

Vo c a b u l a r y 

Content 

( w h i c h t h e c h i l d r e n can h a n d l e 
- medals, cap badges, u n i f o r m s , 
guns) 

R e f e r e n c e C h i l d r e n t o b r i n g i n any a r t e ­
f a c t s f r o m s e n i o r c i t i z e n s ( L i n k 
t o Year 2 Term 3) 
S l i d e s on t h e theme o f t h e war. 
Poppy Day. 
Why p e o p l e j o i n e d up - how t h e y 
j o i n e d up - what happened t o 
them. 
P o s t e r - L o r d K i t c h e n e r . 
A c c o u n t o f a l o c a l F i r s t W o r l d 
War s o l d i e r . 

W r i t i n g s k i l l s 
Empathy 
V o c a b u l a r y - D e p r e s s i o n / 
G e n e r a l S t r i k e 

2. B r i t a i n between t h e Wars -
D e p r e s s i o n / G e n e r a l S t r i k e ( L i n k 
t o work on t h e i r g r a n d p a r e n t s ) . 
(Unemployment t o d a y ) . 

Year 3 Term 3. 

V o c a b u l a r y - D i c t a t o r ; 
D i s p e r s a l ; R a t i o n i n g ; Evac­
u a t i o n ; B i a s 

3. Second W o r l d V/ar ( p r i n c i p ­
a l l y E u rope) 
Why a war? C o u n t r i e s i n v o l v e d 

B r i t a i n u n p r e p a r e d - Germany 
armed. 
C h a r a c t e r s o f main p r o t a g o n i s t s 
- C h u r c h i l l ( o u r view/German 
v i e w ) ; H i t l e r ; M u s s o l i n i ; S t a l i n ; 
R o o s e v e l t / T r u m a n 
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Year 3' • • Term' 6' - (continued) 

Skills/Attitudes/Concepts 

Empathy 
R e f e r e n c e 

Use o f s o u r c e s : p r i m a r y / 
s e c o n d a r y 

Con tent 

The 1/ar a t home 
E v a c u a t i o n / d i s p e r s a l ; r a t i o n ­
i n g ; bombing; ' s p i r i t o f 
u n i t y ' 
( O l d e r c i t i z e n s ' memories o f 
t h e War?) 
Weapons o f VJar ( C o n t r a s t W o r l d 
War I ) 

C o m p a r i s o n / 
Con t r a s t 

M a j o r o p e r a t i o n s : 
B a t t l e o f B r i t a i n ( a i r c r a f t : 
G e r m a n / B r i t i s h ) 
War a t sea ( v i d e o 'The C r u e l 
Sea' ) 
C l o s i n g s t a g e s o f t h e War -
G e r m a n - B r i t i s h 
( V i d e o 'The T h i r d R e i c h ' P a r t s 
4., 5 and 6) 

S o c i a l s t u d i e s ( l i f e now) 
Prob l e m s o f s o c i a l l i v i n g 
( L i n k t o t h e I n d u s t r i a l R e v o l u ­
t i o n ) 
Money; Government; Employment 
(A p r e p a r e d b o o k l e t i s used f o r 
each o f t h e above t o p i c s w i t h 
a s s i g n m e n t s ' a d j u s t e d ' t o s u i t 
t h e p u p i l s ' n e e d s . ) 
T i m e - l i n e - 1 7 t h c e n t u r y - t o d a y 

The s y l l a b u s used f o r Year 3 i s p e r h a p s t h e most f l e x ­

i b l e o f t h e t h r e e u n d e r t a k e n , as Terra 2 The G r e a t War and 

The Second W o r l d War can o v e r l a p i n t o t h e t h i r d t e r m v f h i c h 

w o u l d mean" s u s p e n d i n g t h e work on t h e s o c i a l s t u d i e s a s p e c t . 
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The d e p t h o f i n f o r m a t i o n g i v e n t o t h e p u p i l s a b o u t t h e two 

Wars depends upon t h e i r c a p a c i t y t o l e a r n and t h e e x t e n t o f 

t h e i r i n t e r e s t i n t h e t o p i c s . A v i s i t t o a m i l i t a r y museum 

where t h e p u p i l s can a c t u a l l y h a n d l e weapons e t c . i s a must 

f o r t h e s t u d y o f t h e G r e a t War. As t h e r e i s so much a r c h i v e 

m a t e r i a l a v a i l a b l e f o r t h e Second W o r l d War ( p l u s s u r v i v i n g 

p a r t i c i p a n t s , b o t h c i v i l i a n and m i l i t a r y ) , such a v i s i t i s 

u n n e c e s s a r y i n t h i s c a se. 

By t h e end o f Year 3 i t i s e x p e c t e d t h a t t h e p u p i l s ' 

k n o v j l e d g e o f t h e r e c e n t p a s t w i l l have i n c r e a s e d c o n s i d e r ­

a b l y . They w i l l by now be used t o h a n d l i n g p r i m a r y and 

s e c o n d a r y s o u r c e s and i t i s hoped w i l l have d e v e l o p e d an 

e m p a t h e t i c r e s p o n s e t o s i t u a t i o n s f a c e d by t h e i r g r a n d ­

p a r e n t s and o t h e r s e n i o r c i t i z e n s . The S o c i a l S t u d i e s 

a s p e c t s h o u l d have g i v e n them an awareness ( a l b e i t a t a 

s i m p l e l e v e l ) o f i s s u e s f a c i n g t h e i r p a r e n t s and u l t i m a t e l y 

t h e m s e l v e s i n t h e n e a r f u t u r e . T h e i r v o c a b u l a r y w i l l be 

e x t e n d e d and t h e s k i l l s o f r e f e r e n c e , w r i t i n g and r e a d i n g 

i j i l l have been i m p r o v e d . 

T h r o u g h o u t t h e t h r e e y e a r s , i f p o s s i b l e , t h e p u p i l s 

have i n d i v i d u a l f i l e s r a t h e r t h a n s c h o o l e x e r c i s e books. 

T h i s t e n d s t o g i v e them a sense o f i n d i v i d u a l p r i d e i n t h e i r 

w o r k as t h e f r o n t i s p i e c e s a r e t h e i r own d e s i g n and u n i q u e . 

These f o l d e r s can be t h e cheap v a r i e t y ( o r b o r r o w e d f r o m 

c o l l e a g u e s . ' ) , b u t most c h i l d r e n as t h e t o p i c s d e v e l o p t e n d 

t o b r i n g t h e i r own. Paper and e q u i p m e n t a r e s h a r e d . 
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D u r i n g t h e c o u r s e , whenever p o s s i b l e , use i s made o f 

t h e p u p i l s ' own e n v i r o n m e n t and e x p e r i e n c e and t h a t o f 

t h e i r f a m i l i e s : f o r ex a m p l e , t h e i r s c h o o l i s a d j a c e n t t o a 

p u b l i c house, ' P o l l a r d s ' , and t h e l e g e n d o f P o l l a r d s ' mon­

s t e r w o u l d i n d i c a t e t h a t t h e b e a s t once l i v e d on t h e s i t e 

t h e s c h o o l now o c c u p i e s . T h i s l e d t o some v e r y i n t e r e s t i n g 

w ork and w o r t h w h i l e a c t i v i t i e s on t h e p u p i l s ' p a r t -

i n c l u d i n g drama. S e v e r a l g r a n d p a r e n t s c o n t r i b u t e d t o w a r d s 

t h e g e n e r a l work i n many a s p e c t s , g i v i n g a c c o u n t s o f t h e i r 

own c h i l d h o o d s w h i c h t h e p u p i l s were a b l e t o compare w i t h 

t h e i r own. 

The c h i l d r e n do n o t n e c e s s a r i l y p r e s e n t t h e r e s u l t s o f 

t h e i r s t u d i e s by s i m p l y w r i t i n g up t h e i r work - d i a g r a m s , 

p i c t u r e s , p a i n t i n g s , p o s t e r s , drama and models were a l s o 

e m p l o y e d i n t h i s r e s p e c t t o g r e a t e f f e c t . E x h i b i t i o n s o f 

t h e i r work a r e h e l d i n t h e s c h o o l and t h i s h e l p s t o g i v e 

them c o n f i d e n c e i n t h e i r work and i n p r e s e n t a t i o n (see 

p h o t o g r a p h s i n f o l d e r ) . 

The method u s e d t o d e t e r m i n e p r o g r e s s d u r i n g t h e c o u r s e 

i s g e n e r a l l y based upon c o n t i n u o u s a s sessment o f t h e i r w ork, 

sometimes i n c o n j u n c t i o n w i t h w o r k s h e e t s (see A p p e n d i x C ) . 

I f e e l t h i s method i s b e n e f i c i a l t o t h e l e s s a b l e as t h e y 

can l a c k c o n f i d e n c e as w e l l as l i t e r a r y s k i l l s , and a s c e r t ­

a i n i n g p r o g r e s s by as s e s s m e n t h e l p s t o e l i m i n a t e r e l y i n g 

upon e x a m i n a t i o n s , w h i c h f o r t h e s e p u p i l s o f t e n p r o v e s an 

o r d e a l . Thus a more r e a l i s t i c i m p r e s s i o n i s g a i n e d o f t h e i r 

a b i l i t y i n t h e s u b j e c t by u s i n g c o n t i n u o u s assessment. 

S c h o o l p o l i c y , however, d i c t a t e s t h a t f o r m a l t e s t s be g i v e n 

a t t h e end o f y e a r t o all p u p i l s . I have t h e r e f o r e d e v e l o p e d 
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s e p a r a t e t e s t s f o r my gro u p s w h i c h a r e used t o measure 

t h e i r u n d e r s t a n d i n g o f t h e c o n c e p t s t a u g h t and t h e s k i l l s 

u s ed d u r i n g t h e y e a r (see A p p e n d i x C ) . 

C on^clu s i o n S ' 

( d ) T e ^ s t l n g proced'ureS' u.sed - Years 1-3 l e s s a b l e 

T e s t s and w o r k s h e e t s , a r e g i v e n t h r o u g h o u t t h e c o u r s e 

i n o r d e r t o a s c e r t a i n i f t h e p u p i l s have u n d e r s t o o d t h e 

c o n c e p t s and a c q u i r e d t h e s k i l l s i n v o l v e d i n t h e y e a r ' s 

w o r k . D u r i n g t h e y e a r s c l o s e l i a i s o n w i t h t h e Re m e d i a l 

D e p a r t m e n t has h e l p e d i n t h e p r e p a r a t i o n o f t e s t s and 

w o r k s h e e t s , and t h u s t h e method o f assessment has been 

f o r m u l a t e d i n a s i m p l e y e t c o m p r e h e n s i v e f o r m . A g a i n , as 

n o t e d by o t h e r t e a c h e r s d u r i n g t h e c o u r s e o f t h i s r e s e a r c h , 

t h e f a c t t h a t most ansvjers a r e i n w r i t t e n f o r m can cause 

t h e p u p i l s p r o b l e m s : f o r example, t h e same pap e r p r e s e n t e d 

t o a p u p i l who i s a s k e d t o g i v e a v e r b a l r e s p o n s e as opposed 

t o a x ^ r i t t e n one, can p r o d u c e i n t e r e s t i n g r e s u l t s . The 

p u p i l , even t h o u g h as Dr. J . V/est o b s e r v e d , may n o t be 

c a p a b l e o f good d e s c r i p t i v e a n s w e r s , n e v e r t h e l e s s e x h i b i t s 

a f a r g r e a t e r v e r b a l k n o i j l e d g e t h a n h i s w r i t t e n work i n d i c ­

a t e s . Tape r e c o r d i n g s a r e u s e f u l i n t h i s r e s p e c t , as t h e y 

can be a n a l y s e d by p u p i l s and t e a c h e r a t any t i m e , and p r o g ­

r e s s as t h e c h i l d g a i n s i n k n o w l e d g e and m a t u r i t y can be 

' h e a r d ' t o be made. 

For t h e most p a r t , however, i n o r d e r t o a i d t h e d e v e l ­

opment o f l i t e r a c y on t h e i r p a r t , w r i t t e n answers a r e 

r e q u i r e d . W o r k s h e e t s a r e g i v e n a t t h e c o m p l e t i o n o f t h e 
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v a r i o u s s e c t i o n s o f t h e s y l l a b u s - as t h e work p r o g r e s s e s . 

These a r e use d t o a s c e r t a i n w h e t h e r t h e p u p i l s have g r a s p e d 

p a r t i c u l a r c o n c e p t s a n d / o r s k i l l s b e i n g t a u g h t . Each work­

s h e e t g e n e r a l l y c o n t a i n s q u e s t i o n s r e q u i r i n g a n a l y s i s o f 

i n f o r m a t i o n g i v e n ; use o f d e d u c t i o n ; c o m p a r i s o n ; c o n t r a s t i n g 

i n f o r m a t i o n ; and r e f e r e n c e t o s o u r c e s as w e l l as v o c a b u l a r y 

w o r k ; w r i t i n g s k i l l s and use o f o b s e r v a t i o n (see w o r k s h e e t s 

1-4-, A p p e n d i x C) . 

The end o f y e a r t e s t s c o n t a i n t h e above e l e m e n t s as 

w e l l as t e s t i n g w r i t t e n and g r a p h i c s k i l l s ; e m p a t h e t i c 

r e s p o n s e s ; e x p r e s s i n g o p i n i o n s ; u s i n g e v i d e n c e ; l a n g u a g e 

d e v e l o p m e n t ; awareness o f change, and a u t h e n t i c i t y o f e v i d ­

ence ( s e e t e s t s 1-8, A p p e n d i x C . The a t t a c h e d w o r k s h e e t s 

and t e s t s a r e a small c r o s s - s e c t i o n a d m i n i s t e r e d d u r i n g t h e 

c o u r s e . The p u p i l s work i s g r a d e d A-S i n a c c o r d a n c e w i t h 

s c h o o l p o l i c y ) . O t h e r a s p e c t s , such as m a n i p u l a t i v e s k i l l s ; 

s h a r i n g and use o f o r a l t e c h n i q u e s a r e a s s e s s e d by u s i n g 

drama, r o l e - p l a y and a r t and c r a f t w o r k . 

P r o b l e m s w h i c h have a r i s e n when d e v e l o p i n g t h e t e s t s 

f o r t h e l e s s a b l e have been v a r i e d , b u t t h e g r e a t e s t p r o b l e m 

i n v o l v e d t h e p u p i l s a c t u a l l y c o m p r e h e n d i n g t h e q u e s t i o n s and 

what was r e q u i r e d o f them. A p r o v e n p o l i c y i s t o r e a d t h r o u g h 

w i t h t h e p u p i l s each q u e s t i o n b e f o r e any answers a r e a t t e m p t e d . 

I t i s a l s o more b e n e f i c i a l t o w r i t e q u e s t i o n s on i n d i v i d u a l 

s h e e t s r a t h e r t h a n on t h e b l a c k b o a r d as many l e s s a b l e p u p i l s 

have p o o r hand/eye c o - o r d i n a t i o n and t h i s makes c o n c e n t r a t i o n 

f r o m b o a r d t o book d i f f i c u l t , t h u s a f f e c t i n g t h e q u a l i t y o f 

t h e i r r e p l i e s . The p u p i l s can a l s o become d i s c o u r a g e d when 
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f a c e d w i t h p a p e r s c o n t a i n i n g t o o many q u e s t i o n s and t h e 

t e s t s t h e r e f o r e ' need t o be s i m p l y p r e s e n t e d , and w i t h i n 

t h e c a p a c i t y o f t h e p u p i l s t o a t t e m p t . 

W h i l e each p a p e r used w i t h t h e p r a c t i c a l s y l l a b u s c a r ­

r i e s s p e c i f i c m a r k s, t h e o v e r a l l grade i s t h e most i m p o r t a n t . 

T h i s i s based upon ( l ) d i s p l a y i n g an u n d e r s t a n d i n g o f t h e 

w o r k ; ( 2 ) d i s p l a y i n g k n o w l e d g e o r a c q u i s i t i o n o f t h e s k i l l s / 

c o n c e p t s t a u g h t ; ( 3 ) good p r e s e n t a t i o n o f a n s w e r s , and, 

f i n a l l y (4.) effort i n a t t e m p t i n g t h e p a p e r . Emphasis s h o u l d 

be p l a c e d upon individual effort, f o r whereas some p u p i l s say 

answer a l l q u e s t i o n s a p p a r e n t l y w i t h t h e minimum o f p r o b l e m s , 

o t h e r s may e x e r t enormous e f f o r t and e n e r g y and s i m p l y answer 

two o r t h r e e . An a n a l y s i s o f t h e answers g i v e n by t h e p u p i l s 

can be used as an i n d i c a t o r o f t h e p r o g r e s s b e i n g made, and 

t h u s can g i v e an u n d e r s t a n d i n g o f t h e a s p e c t s t o r e i n f o r c e , 

e mphasize o r r e v i s e i n t h e s y l l a b u s . 

The use o f t h e p r a c t i c a l s k i l l s - b a s e d a p p r o a c h t o h i s t o r y 

does h e l p t h e s e p u p i l s t o a c h i e v e many o f t h e s t a t e d g o a l s o f 

t h e s y l l a b u s ( s e e C h a p t e r 4- f o r a n a l y s i s o f t h e r e s u l t s o f 

t h e Year 1 p i l o t g r o u p ) . However, t h e r e s u l t s may v a r y f r o m 

y e a r t o y e a r d e p e n d i n g upon t h e i n d i v i d u a l c h i l d and t h e 

e f f o r t he o r she i s p r e p a r e d t o make. As an overall a s s e s s ­

ment, t h e r e s u l t s f o r t h e p a s t f i v e y e a r s have been o p t i m i s t i c 

b u t t h e r e can be l i t t l e d o u b t t h a t t h e d e g r e e o f m a t u r a t i o n 

on t h e p a r t o f t h e c h i l d h i m s e l f i s a v i t a l e l e m e n t i n t h e 

s u c c e s s o f t h e c o u r s e . Method p l u s m a t u r a t i o n a c h i e v e s t h e 

g r e a t e s t p r o g r e s s , and I p r e f e r t o c o n s i d e r t h a t w o r k i n g 

t o v r a r d s m a t u r a t i o n ' as opposed t o w a i t i n g f o r i t t o d e v e l o p i s 

t h e b e s t way o f a s s i s t i n g t h i s . 
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By f o l l o w i n g t h e s k i l l s - b a s e d a p p r o a c h used i n t h e 

s y l l a b u s t h e l e s s a b l e do g a i n an awareness o f t h e p a s t . 

T h e i r p r o g r e s s d u r i n g t h e work may be s l o w i n v i e w o f t h e 

many p r o b l e m s t h e y f a c e , f o r example, l a c k o f c o n c e n t r a t i o n 

and r e c a l l ; l o w r e a d i n g age; l a c k o f l i t e r a r y s k i l l s , e t c . , 

b u t i t i s p o s s i b l e f o r them t o a c q u i r e a g e n u i n e awareness 

o f t h e p a s t , even i f i t i s a t a v e r y simple l e v e l (see 

samples o f w o r k . i n f o l d e r ) . The awareness t h e r e f o r e may 

be a t a v e r y basic l e v e l o f u n d e r s t a n d i n g and y e t i f t h e 

c r i t e r i a f o r ' s u c c e s s ' i s measured by l e s s a b l e p u p i l s who 

u n d e r t a l c e t h e c o u r s e making some p r o g r e s s t o w a r d s h i s t o r i c a l 

a w a r e n e s s , t h e n u n d o u b t e d l y t h e d e v e l o p m e n t o f a s k i l l s -

b a sed p r a c t i c a l a p p r o a c h t o h i s t o r y w i t h t h e l e s s a b l e i s 

w o r t h p u r s u i n g . 
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APPENDIX A 

QUESTIONNAIRE. ?A T 

TEA-CHIN.G- Hl.STORY- AN-D.. -TH-E-- D-EV-ELOP-MENT. OF 
HISTORIC-AL- -TH-INKIN-G. -WITH SLOW L-EARNING PUPILS 

1. The School -and, t-h-e His^to-r-y S y l l a b u s (Years 1-3) 

Name of Head of Department 

Name of School . . 

Type o f School (11-16, 11-18 e t c . ) 

T o t a l number of .pupils-. i n School (approx.) 

^1 

u 

Approx, no 
of pupils 

in each year 

No. of forms 
or classes 

in each year 
group 

Indicate briefly the 
syllabus outline for 

each year group 
(periods/topics etc) 

Indicate if it i s different for 
less able/slow learners/ 

remedial pupils. YES/SO and 
specify differences (briefly) 
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2 . The- Org-an-isa-t-i-on- of- T'eachlng- -G-roups' f-or- H i s t o r y 

Please t i c k the box n e x t to the statement which best des­
c r i b e s the s p e c i f i c arrangements made f o r h i s t o r y t e a c h i n g 
i n your s c h o o l . 

1 s t Year 2nd Year 3rd Year 

Teaching groups f o r h i s t o r y 
comprise p u p i l s of the f u l l 
range of a b i l i t y 

Teaching groups f o r h i s t o r y 
comprise p u p i l s of a wide 
range of a b i l i t y a l t h o u g h 
r e m e d i a l p u p i l s are w i t h ­
drawn f o r s p e c i a l t e a c h i n g 

Teaching groups f o r h i s t o r y 
c o n t a i n p u p i l s of a range of 
a b i l i t y b u t a l l are drawn 
from x v i t h i n the same broad 
a b i l i t y band 

Teaching groups f o r h i s t o r y 
c o n t a i n p u p i l s s e l e c t e d and 
grouped i n sets a c c o r d i n g t o 
a b i l i t y i n h i s t o r y 

Teaching groups f o r h i s t o r y 
are determined a c c o r d i n g t o 
the o v e r a l l p o l i c y of stream­
i n g i n e x i s t e n c e f o r the year 
group 

Other forms of o r g a n i s a t i o n , 
please s p e c i f y 

3 . Teachers .of- Hi s-t o.ry . (11-14 -year o l d s ) 

Please i n d i c a t e i n the space p r o v i d e d the numbers of teachers 
i n the l i s t e d c a t e g o r i e s who are i n v o l v e d i n t e a c h i n g h i s t o r y 
t o 11-14 year olds i n your s c h o o l , i n c l u d i n g y o u r s e l f . 

l s t _ Y e a r 2nd Year 3rd Year 

F u l l time t e a c h e r s , who teach 
o n l y h i s t o r y 

P a r t time t e a c h e r s , who teach 
o n l y h i s t o r y 
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1s t ' Y'ear' • 2nd' Year 3 r d Year 

F u l l t i m e t e a c h e r s s h a r e d 
w i t h o t h e r s u b j e c t d e p a r t ­
ments 

P a r t t i m e t e a c h e r s s h a r e d 
w i t h o t h e r s u b j e c t d e p a r t ­
ments 

4.. H i s t o r y and C o m b i n e d / I n t e g r a t e d S t u d i e s 

I f h i s t o r y f o r m s p a r t o f a C o m b i n e d / I n t e g r a t e d S t u d i e s 
scheme, p l e a s e i n d i c a t e w h i c h o t h e r s u b j e c t s make up t h e 
c o u r s e . 

1 s t Year 2nd Year 3 r d Year 

O t h e r s u b j e c t s i n Combined/ 
I n t e g r a t e d S t u d i e s scheme 

5. Time A l l o w e d fo^r H i s t o r y 

P l e a s e i n d i c a t e t h e t o t a l number o f h o u r s p e r week a l l o w e d 
t o each o f t h e f o l l o w i n g 

1 s t Year 2nd Year 3 r d Year 

Time a l l o w e d t o H i s t o r y as 
a s e p a r a t e s u b j e c t ( h o u r s 
p e r week) 

Time a l l o w e d i n t o t a l t o 
c o m b i n e d / i n t e g r a t e d 
s t u d i e s scheme o f w h i c h 
h i s t o r y f o r m s a p a r t 
( h o u r s p e r week) 

6. D e f i n i t i o n o f t h e .SloW' L e a r n e r / L e ss A b l e P u p i l / R e m e d i a l P u p i l 

1 . How w o u l d you yourself I d e n t i f y s l o w l e a r n e r s / l e s s a b l e / 
r e m e d i a l p u p i l s ? What c r i t e r i a w o u l d you use? 
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2. Do 
as 
P l e a s e 

you 
r e a d i n g 

yourself 
ages ., 

specify 

e v e r make use o f s p e c i f i c c r i t e r i a such 
v e r b a l r e a s o n i n g t e s t s o r o t h e r t e s t s ? 

3. What p r o p o r t i o n 
y e a r o l d s w o u l d 
l e a r n e r s / l e s s a b l e / r e m e d i a l 

o f t h e s c h o o l ' s f i r s t y e a r i n t a l c e / l l 
you y o u r s e l f e s t i m a t e t o be sl o w 

as you have d e f i n e d them? 

A. Would you 
l e s s a b l e 
s p e c i f y 

y o u r s e l f d i s t i n g u i s h between slow l e a r n e r s , 
and r e m e d i a l p u p i l s ? - On what b a s i s ? P l e a s e 

I s t h e r e a s t a n d a r d i s e d s c h o o l p o l i c y a b o u t i d e n t i f y i n g 
s l o w l e a r n e r s / l e s s a b l e / r e m e d i a l - o u p i l s ? What i s t h i s ? 

I f t h e r e i s a s c h o o l p o l i c y , what p r o p o r t i o n o f t h e 
s c h o o l ' s f i r s t y e a r i n t a k e / l l y e a r o l d s a r e i d e n t i f i e d 
as s l o w l e a r n e r s / l e s s a b l e / r e m e d i a l ? 

General- L e a r n i n g P r o b l e m s i n H i s t o r y Lessons 

1 . What g e n e r a l p r o b l e m s do s l o w l e a r n e r s / l e s s a b l e p u p i l s / 
r e m e d i a l p u p i l s have i n y o u r own l e s s o n s ? 

2. How much o f a p r o b l e m i s t h e p u p i l ' s a b i l i t y t o (each o f 
t h e p o i n t s ( i ) - ( i i i ) ) ? How do you n o t i c e t h i s i n h i s t o r y 
l e s s o n s / f i e l d w o r k v i s i t s ? 

( i ) r e a d 

w r i t e 
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speak 

w o r k w i t h n u m b e r s / d a t e s 

use maps, d i a g r a m s 

( i i ) r e t a i n i n f o r m a t i o n f r o m o n e - l e s s o n t o t h e n e x t 

( i i i ) c o n c e n t r a t e o v e r a r e a s o n a b l e p e r i o d 

3. How much o f a p r o b l e m i n r e l a t i o n t o such p u p i l s i s 
b e h a v i o u r ? 

4-. Are t h e r e any o t h e r g e n e r a l p r o b l e m s you n o t i c e ? 

S. C h a r a c t e r i s t i c ' s a b o u t H i s t o r y v f h i c h cause p r o b l e m s 

1 . What do you t h i n k m i g h t be i n c l u d e d here? .... 

2. Row much o f a p r o b l e m i s ( e a c h o f t h e p o i n t s ( i ) - ( i i i ) ? 
How do you n o t i c e t h e s e i n t h e c l a s s r o o m / o n v i s i t s ? 

( i ) t h e d e v e l o p m e n t o f s p e c i f i c a l l y h i s t o r i c a l s k i l l s 

e.g. ( a ) u s i n g maps, d i a g r a m s , f a m i l y t r e e s 

( b ) u s i n g s o u r c e m a t e r i a l , documents 
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( c ) s e q u e n c i n g e v e n t s ( c h r o n o l o g i c a l l y ) 

( d ) any o t h e r s p e c i f i c a l l y h i s t o r i c a l s k i l l s 

( i i ) u n d e r s t a n d i n g h i s t o r i c a l f a c t s and i d e a s : 

e.g. ( a ) mo v i n g f r o m c o n c r e t e t o more a b s t r a c t 
f a c t s / i d e a s 

( b ) d e v e l o p i n g a h i s t o r i c a l v o c a b u l a r y e.g, 
B.C., A.D., c e n t u r y , e m p i r e , d y n a s t y , f e u d a l 

( c ) u n d e r s t a n d i n g change, cause and e f f e c t , 
m o t i v e 

( d ) u s i n g f a c t s t o make a g e n e r a l s t a t e m e n t 

( e ) d e v e l o p i n g empathy 

( i i i ) u n d e r s t a n d i n g t h a t h i s t o r y i s based on e v i d e n c e 
and i n t e r p r e t a t i o n : 

e.g. ( a ) d i s t i n g u i s h i n g between p r i m a r y / s e c o n d a r y 
s o u r c e s 

( b ) d i s t i n g u i s h i n g between r e l i a b l e / u n r e l i a b l e 
s o u r c e s 

( c ) a p p r e c i a t i n g t y p e s o f e v i d e n c e 

( d ) r e o r g a n i s i n g b i a s / p r e j u d i c e / p r o p a g a n d a 

3. Have you f o u n d any c h a r a c t e r i s t i c s o f h i s t o r y t h a t make 
i t an e f f e c t i v e medium f o r t e a c h i n g t h e s l o w l e a r n e r / 
l e s s a b l e / r e m e d i a l p u p i l ? 
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9. Sp e ' C i a l - p r o v i ' S a o n ' -in' 'the'- fll'S'tory depar-tmen^t' f'Or- s l o w l e a r ­
n e r 3'/I'Sss' ab-l'e'/rem'edia'l' pU'pil'S~~ 

1 . I s t h e r e any s p e c i a l p r o v i s i o n ' w i t h i n t h e H i s t o r y 
d e p a r t m e n t f o r t e a c h i n g such p u p i l s ? P l e a s e answer 
u n d e r t h e f o l l o w i n g h e a d i n g s : 

i ) o r g a n i s a t i o n o f p u p i l s 

i i ) t e a c h i n g s t r a t e g i e s 

i i i ) s e l e c t i o n o f p a r t i c u l a r t o p i c s i n h i s t o r y 

i v ) r e s o u r c e s used 

v ) m a r k i n g and m o n i t o r i n g o f p u p i l s ' vjork 

v i ) a s s e s s m e n t and e x a m i n i n g o f p u p i l s ' work 

2. Are t h e r e any o t h e r comments you w i s h t o make? 

10. J u d g i n g s u c c e s s i n t e a c h i n g s l o w l e a r n e r s / l e s s a b l e / r e m e d i a l 
p u p d l s 

1 . How do you d e c i d e x^hether p a r t i c u l a r p r o v i s i o n / t e a c h i n g 
a p p r o a c h e s have been s u c c e s s f u l ? ( r e f e r t o t h e l i s t i n 
9.1) 

2. Do you make use o f any o f t h e f o l l o w i n g t y p e s o f e v a l u ­
a t i o n ? 

i ) t e a c h e r d i s c u s s i o n s w i t h i n t h e d e p a r t m e n t 
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i i ) t e a c h e r d i s c u s s i o n s between d e p a r t m e n t s 

i i i ) t e a c h e r d i s c u s s i o n s w i t h p u p i l s 

i v ) t e a c h e r d i s c u s s i o n s w i t h p a r e n t s 

v ) use o f e x a m i n a t i o n / t e s t s c o r e s 

1 1 . S p e c i a l p r o v i s i o n o u t s i d e t h e H i s t o r y d e p a r t m e n t f o r slow 
l e a r n e r S ' / l ' B S S a b l e / r e m e d i a l p u p i l s 

1 . I s t h e r e any s p e c i a l p r o v i s i o n made o u t s i d e t h e d e p a r t ­
ment? ( i . e . f o r t h e s c h o o l as a w h o l e ) P l e a s e s p e c i f y 

2. V/hat p r o v i s i o n i s made u n d e r t h e f o l l o w i n g h e a d i n g s ? 

i ) o r g a n i s a t i o n o f p u p i l s 

i i ) t e a c h i n g s t r a t e g i e s 

i i i ) s e l e c t i o n o f p a r t i c u l a r t o p i c s i n h i s t o r y 

i v ) r e s o u r c e s used 

v) m a r k i n g and m o n i t o r i n g p u p i l s ' work ..... 

v i ) a s s e s s m e n t and e x a m i n i n g o f p u p i l s ' work 

3. Do you f e e l t h a t d e a l i n g w i t h t h e s l o w l e a r n e r / l e s s a b l e / 
r e m e d i a l ' p u p i l o u t s i d e t h e d e p a r t m e n t i s b e n e f i c i a l : 

i ) f o r t h e tea.cher? 
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i i ) f o r t h e p u p i l ? 

12. Example's of- t e a - c h i n g stra.te.gies- and- m a t e r i a l s 

1 . P l e a s e s p e c i f y any s t r a t e g i e s you have f o u n d s u c c e s s f u l 
i n t e a c h i n g such p u p i l s ( e i t h e r i n d i v i d u a l l e s s o n s o r 
l o n g e r schemes o f w o r k ) 

P l e a s e c o u l d you send a copy o f any such l e s s o n o u t l i n e s / 
m a t e r i a l s o r i n d i c a t e r e s o u r c e s you have f o u n d p a r t i c u ­
l a r l y u s e f u l ? 

13. And- f i n a l l y - PoS'Sible a p p r o a c h e s t o t h e p r o b l e m 

B r i e f l y i n d i c a t e what you y o u r s e l f w o u l d l i k e t o see happen 
i n t e r m s o f t h e t e a c h i n g o f h i s t o r y t o such p u p i l s 

THANK YOU FOR YOUR TIMS AND PATIENCE 
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QUESTIONNAIRE B 
TEACHIM.G -HISTORY AND THS .DEVELOPMENT 

OF HI'STORIGAL' TfllNKIN-G WITH- SLOW- LEARNING- PUPILS 

Name o f S c h o o l 

Name o f t h e Head 
o f t h e H i s t o r y 
D e p a r t m e n t 

Tyne o f S c h o o l 
( 1 1 - 1 6 , 11-18 
e t c . ) 

P l e a s e i n d i c a t e t h e f o l l o w i n g : 

1 . Time a l l o w e d f o r t h e t e a c h i n g o f h i s t o r y as a sep­
a r a t e s u b j e c t ( h o u r s p e r week) ( i f combined/ 
i n t e g r a t e d s t u d i e s , p l e a s e s t a t e ) 

2. How w o u l d you p e r s o n a l l y d e f i n e t h e s l o w l e a r n e r / 
l e s s a b l e / l o w a c h i e v e r ? 

3. G e n e r a l l e a r n i n g p r o b l e m s f o r low a c h i e v e r s / l e s s 
a b l e / s l o w l e a r n e r s i n h i s t o r y l e s s o n s : ( P l e a s e 
t i c k o r g i v e y o u r comments i f d e s i r e d ) . Are t h e 
p u p i l s ' p r o b l e m s any o f t h e f o l l o w i n g : 

Reading? 

W r i t i n g ? 

S p e a k i n g ? 

W o r k i n g w i t h numbers? 

U s i n g maps and d i a g r a m s ? 

R e t a i n i n g i n f o r m a t i o n f r o m one l e s s o n t o a n o t h e r ? 

C o n c e n t r a t i o n span? 

B e h a v i o u r p r o b l e m s ? 
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Any o t h e r g e n e r a l p r o b l e m s ? 

4-. How much o f a p r o b l e m a r e t h e f o l l o w i n g i n c l a s s r o o m 
o r v i s i t s ? 

Use o f s o u r c e m a t e r i a l s ( P r i m a r y / S e c o n d a r y ) 

C l a s s i f i c a t i o n (How o l d , e t c . ) 

S e q u e n c i n g e v e n t s ( c h r o n o l o g y ) 

R e c o g n i s i n g b i a s / p r e j u d i c e / p r o p a g a n d a 

Any o t h e r h i s t o r i c a l s k i l l s 

5. Do you f i n d t h a t t h e s e p u p i l s have d i f f i c u l t y i n under­
s t a n d i n g t h e f o l l o w i n g h i s t o r i c a l f a c t s and i d e a s ? 

D e v e l o p i n g a h i s t o r i c a l v o c a b u l a r y , e.g. B.C., A.D., 
c e n t u r y , e t c . 

U n d e r s t a n d i n g cause and e f f e c t , change and m o t i v e 

A b l e t o g e n e r a l i z e f r o m f a c t s 

D e v e l o p i n g empathy 

6. Can you p l e a s e s t a t e t h e p r o v i s i o n made f o r t h e s l o w 
l e a r n e r / l e s s a b l e / l o w a c h i e v e r r e l a t i n g t o h i s t o r y , 
e i t h e r i n t h e H i s t o r y D e p a r t m e n t ( o r o u t s i d e ) u n d e r t h e 
f o l l o w i n g: 

O r g a n i z a t i o n o f p u p i l s 
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T e a c h i n g s t r a t e g i e s 

S e l e c t i o n o f p a r t i c u l a r t o p i c s 

R e s o u r c e s used 

Assessment and e x a m i n i n g p u p i l s ' vfork 

7. P l e a s e s p e c i f y any methods you have f o u n d s u c c e s s f u l i n 
t e a c h i n g t h e s e p u p i l s 

P l e a s e c o u l d you send a copy ( o r g i v e a resume) o f t h e 
s y l l a b u s you use w i t h s l o w l e a r n e r s / l e s s a b l e / l o v / 
a c h i e v e r s ? 

B r i e f l y i n d i c a t e what you y o u r s e l f w o u l d l i k e t o see 
happen i n t e r m s o f t h e t e a c h i n g o f h i s t o r y t o t h e s e 
p u p i l s 

THANK YOU VERY MUCH FOR YOUR TIME AND PATIENCE 
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APPENDIX 3 

THE SURVEY SCHOOLS. 

N.B. I n f o r m a t i o n p e r t a i n s t o t h e 1983/84 academic y e a r 

Ii62[_i'2_§:!̂ 'bre v i a t i o n s _ 

S = as a s e p a r a t e s u b j e c t 

C = combined o r i n t e g r a t e d 

Comp ( f i ) = M i x e d c o m p r e h e n s i v e 

N.A. ~ n o t a p p l i c a b l e 

'A' = 'A' band 

'3' = 'B' band 

HSch = H i g h S c h o o l 

GSch = Grammar S c h o o l 
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APPENDIX B 
1.' THE' SUR-VSY 'SCHOOLS-

School Total 
Nos 

Type of 
School 

Place of History No. of hrs, devoted 
to history per week 

School Total 
Nos 

Type of 
School 

11 -12 12-13 13-14. 11 -12 12-13 13-14 

1 900 Comp(M) 
11-18 

S s S 1 1 1 

2 810 Comp(Pl) 
11-16 

s s s 1 .10 1.45 1.45 

3 1 ,100 Comp(M) 
11-18 

s s s 1.10 1.10 1.10 

4 1 , 200 Comp(M) 
11-16 

s s s 2.20 1.75 1 . 75 

5 1 , 0 0 0 Comp(M) 
11-18 

s s s 1 1 1 

6 1 , 280 Comp(M) 
11 -18 

s s s 2 2 1 

7 1,100 Comp(M) 
11-16 

c s s 3 1 . 25 1.25 

8 1 ,500 Comp(M) 
11-18 

c sc sc 2 Sl . 20 
CI . 60 

51.20 
CI. 6 0 

9 1 ,200 Comp(M) 
11-18 

s s s 2.20 2.20 ALIO 
S i .45 

10 1,400 Comp(M) 
11-18 

c s s 3 1.50 1 

11 900 Comp(M) 
11-18 

s s s 1.50 1.10 1.10 

12 900 Comp(M) 
11-16 

s s s 1. 20 1.20 1 .20 

13 1,250 Comp(M) 
11 -18 

c s s 2 1 1 

14 1 , 600 Comp(M) 
11-18 

51 hours total 

15 Com.p(M) 
11-18 

s s s 1.30 1.05 1.05 

16 1,219 Comp(M) 
11 -18 

s s s 1.0 1.0 1.0 
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School Total 
Nos 

Type of 
School 

Place of History No. of brs. devoted 
to history per week 

School Total 
Nos 

Type of 
School 

11 -12 12-13 13-14 11-12 12-13 13-14 

17 Cowp(M) 
11 -18 

S s S 1.10 1.10 1.10 

18 (Unidentified 
but Durham sch) 

S s S 1.0 1.0 1.0 

19 706 Comp(M) 
11 -18 

S s S 1.10 1.10 1.10 

20 2,000 HScb(M) 
11-18 

NA NA S NA NA 1.10 

21 839 Comp(M) 
11-18 

S s s 1.10 1.10 ALIO 
32.20 

22 Comp(M) 
11-18 

S s S 55m 55m 55m 

23 Comp(M) 
11-16 

C C s 1.30 1.30 1 .30 

24 Comp(M) 
11 -18 

C C c 3 1.30 1.30 

25 Cowp(M) 
11-18 

n C s 2.0 2.0 2.0 

26 1 , 472 CompCM) 
11-18 

S s s 1.10 1.10 1.10 

27 Comp(M) 
11 -18 

S s s 1.0 1.0 1.0 

28 1 , 052 CompCM) 
11 -18 

S s s 1.10 1.10 1.10 

29 GSch(M) 
11-18 

s s s 2.30 2.30 2.30 

30 1 ,245 Comp(M) 
11-18 

s s s 1.10 1.10 1.10 

31 CompCM) 
11 -18 

s C c 1.10 1.10 1.10 

32 Comp(M) 
11-16 

s s s 2.0 2.0 2.0 

33 991 Com.p(M) 
11-18 

s s s 1.45 1.45 1.45 
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APPENDIX B 

TYPE OF TEACHING GROUPS- INVOLVED 

Kex_to_abbre v i a t i o n s . 

M = m i x e d a b i l i t y 

S t = s t r e a m i n g f o r whole y e a r group 

Sm = s m a l l g r o u p s 

S = s e t f o r h i s t o r y 

B = b a n d i n g ( c l a s s e s mixed w i t h i n b r o a d a b i l i t y bands) 
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2.-

APPENDIX. B 

TYPE- O'F' TEACHING GROUPS- IN-V-OLVED 

School 

Organisation of Teaching 
Groups for History School 

11/12 12/13 13/14 

1 St S S 

2 s S S 

3 M s S 

4 M M M 

5 B LJ B 

6 M M M 

7 M M M 

8 Sm Sm Sm 

9 B B B 

10 M M S 

11 St St B 

12 M H M 

13 M S S 

14 M M M 

15 M M M 

16 M M M 

17 M Sm Sm 

13 M M St 

19 St St St 

20 St St St 

21 Sm om Sm 

22 Sm Sm Sm 
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O r g a n i s a t i o n of Teachin g 

School Groups for History 

11/12 12/13 13/14 

23 Sm Sm Sm 

24 M M M 

25 M M M 

26 M M M 

27 St St St 

28 M M M 

29 Sm Sm Sm 

30 B 3 B 

31 M Sm Sm 

32 M M M 

33 Sm Sm Sm 
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APPENDIX B 

2. 'T-YPS 0-F' TEACHING' GROUP' PUPIL' AL-LOCA.TION. 
Years one t o t h r e e (No. o f S c h o o l s 33) 

Year 1 
11 + 

Mixed 
Ability 

Stream-
ing 

Small 
Grou p Set Band 

Year 1 
11 + 18 5 7 0 3 

Year 2 
12 + 14 4 9 3 3 

Year 3 
13 + 12 4 9 4 4 
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A P P E N D I X C 

THE SURV3Y R E S U L T S 

1 . C H A R A C T E R I S T I C S OF A SLOiJ L E A R N S R / L E S S A 3 L B / 
R E H E D I A L P U P I L AS PUT' FORWARD 3 Y P R A C T I S I N G TEACHERS 

Low reading age 

Poor literacy 

Comprehension 
difficulties 

No. of teachers 

1 1 
1 — - 1 

1 
1 J 1 

Behind average 
in work 

Bad writ in g 

Poor oral 
contribution 

Lacks powers of 
recall 

Lacks concent ration 

Lacks o r g a n i z a t i o n 

Weak general know­
ledge 

No time concept 

Poor attitude to 
school 

Demands attention 

Low motivation 

Disadvanta ged back-] 
ground 

E D 

• 
Some mental or 
physical disability • one teacher 
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A P P E N D I X C 

4.. T E A C H I N G S T R A T E G I E S EMPLOYED W I T H 

SLOW L E A R N I N G P U P I L S 

Schools 

Not specified 

Indicate some prov­
ision (see below) 

"Watered down" sylla 
bus followed by the 
rest 

[ \ 
i 

School Number 11 

13 

14 

" 1 5 

" " 1 5 

19 

" 2 2 

23 

2 5 

" " 2 6 

30 

32 

- Lessons broken into sections of 20 min­
utes - different activities 

- Social rather than political topics 

- Help of the Remedial Department within 
the class 

- l/orksheets 

- More visual v/ork than written 

- Team T e a c h i n g (a member of the Remedial 
Department) 

- Oral and display work 

- Each teacher develops their own topic 
work 

- Different level worksheets 

- l/ork based on historical personalities 

- Worksheets 

- Environmental studies 

• = one school 
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APPENDIX C 

5. ASSESSMENT AND EXAMINING OF PUPILS' WORK (HISTORY) 

Number of Schools 

Separate examinations 
(Examination set spec­
ifically for less able) Tj 

Common examinations 
(Same examination as 
the rest) 

Special tests 
(Separate tests set 
specifically for less 
able) 

Continuous assessment I I I 
iVot specified 

one school 
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A P P E N D I X C 

6. RESOURCES USED FOR T E A C H I N G H I S T O R Y 
TO SLOW LEARNERS 

Audio-visual aids 

Textbooks 

Worksheets 

Not specified 

Topic books 

Posters/pictures/ 
photo graphs 

Number of Schools 

1 1 J 1 1 1 1 1 H I ; T 

Library 

Documents 

Diagrams/drawings 

Local history material 

Modelling 

Charts 

Schools Council Case 
Histor ies 

Visits 

D 

I I 

one school 
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APPENDIX C 

7. THE SYLLABUS 
PROVISION IN HISTORY FOR THE SLOW LEARNER 

1) F o l l o w i n g the 
same syllabus 
as the rest 

2) Special prov-
1 S I on 

3) Not specified 

one school 

ecia 

SI-5% 
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APPENDIX C 

9.̂  - INDI/VJD.UAL.- TaAGH-B.RS-'-. COMMEN.TS 
REGARP/ING. P0SSI-3.L5- APPROAC-HE,S -TO- THE. 

PROBLEM- OF' TEACHIN-G- H-IS-TO-R-Y- -TO- SLOW- LEA-RN-IMG 
PUP-ILS- •(•3-3' -T-ea-c-h-e-r-s-)-

" Complete d e t a c h m e n t f r o m o t h e r p u p i l s f r o m t h e 
moment t h e y e n t e r s c h o o l - I can do l i t t l e f o r 
them u n l e s s t h e y have a minimum o f b a s i c r e a d i n g 
and w r i t i n g s k i l l . 

I i j o u l d l i k e t o see h i s t o r y used as p a r t o f an 
i n t e g r a t e d a d a p t e d scheme o f work aimed a t t h e 
l e s s a b l e v i h i c h a t t e m p t e d t o s u p p o r t t h e i r work 
i n t h e ' n o r m a l ' c u r r i c u l u m and o f f e r e d them rem­
e d i a l and s u p p o r t i v e h e l p . 

G r e a t e r a l l o w a n c e i n t e a c h i n g and s t a f f ( b o t h i n 
t i m e and r e s o u r c e s ) . 

I n my s c h o o l I w o u l d l i k e t o see a s p e c i a l i s t 
c l a s s o f a b o u t t w e l v e p u p i l s i n each y e a r so t h a t 
a l l s u b j e c t s were t a u g h t p r e f e r a b l y by one o r two 
p e o p l e . T h i s w o u l d ease t h e s i t u a t i o n i n t h e 
'mixed a b i l i t y ' c l a s s . 

S e g r e g a t e such p u p i l s i f t h e r e a r e s u f f i c i e n t i n t o 
a t e a c h i n g g r o u p n o t r e a l l y t h e answer. B e t t e r t o 
t r y t o t e a c h them s e p a r a t e l y i n a t e a c h i n g g r o u p . 

I n a p e r f e c t w o r l d , more t i m e ; more h i g h l y t r a i n e d 
and s e l e c t e d t e a c h e r s ; more r e s o u r c e s ; b e t t e r 
rooms; more t i m e f o r p r e p a r a t i o n ; more s e c r e t a r i a l 
and t e c h n i c a l a s s i s t a n c e ; s m a l l e r c l a s s e s , b u t 
what a hope a t t h e p r e s e n t I 
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7 l ) S m a l l e r c l a s s e s - a l l o w i n g i n d i v i d u a l a t t e n t i o n 
t o t h e l e s s a b l e 

2) More r e s o u r c e m a t e r i a l a v a i l a b l e f o r s l o w l e a r n ­
e r s . 

8 Main t h i n g , t h a t t h e y e n j o y t h e s u b j e c t and can 
r e s p o n d t o t h e m a t e r i a l s and t e a c h i n g methods. I f 
t h e y do t h e n t h e y v ; i l l r e l a t e t o t h e p a s t and d e v e l o p 
t h e r e a d i n g / w r i t i n g e t c . s k i l l s i n v o l v e d . P u b l i s h e r s 
c o u l d p r o b a b l y keep i n mind t h e s e p u p i l s more e f f e c t ­
i v e l y when d e v e l o p i n g m a t e r i a l s . Most p u b l i c a t i o n s 
aim a t t h e ' m i d d l e a b i l i t y ' g r o u p . 

9 I w o u l d l i k e t o see more c o - o p e r a t i o n between d e p a r t ­
ments w i t h a c o m b i n e d / i n t e g r a t e d a p p r o a c h . C o n t r i b u ­
t i o n s c o u l d be made f r o m a v a r i e t y o f s u b j e c t s t o 
a c h i e v e t h i s . However, a r e m e d i a l u n i t must be w e l l 
f u n d e d and must be e x t e n d e d t o 4-th and 5 t h y e a r s with 

s p e c i a l o p t i o n p r o v i s i o n a t t h e end o f t h e 4-th y e a r , 
c a t e r i n g f o r t h e p a r t i c u l a r p r o b l e m s o f t h e slow 
l e a r n e r s . 

10 T e a c h e r s need t h e s u p p o r t o f more m a t e r i a l s e s p e c i a l l y 
g e a r e d t o l e s s a b l e c h i l d r e n . R e m e d i a l s t a f f need t o 
be more i n v o l v e d w i t h t h e work o f t h e D e p a r t m e n t b u t 
h e r e we come up a g a i n s t t h e p r o b l e m o f money, t i m e 
and s t a f f i n g . 

11 D e v e l o p m e n t o f s t r a t e g i e s a l r e a d y used i n t h e D e p a r t ­
ment. 

12 I s h o u l d l i k e l e s s a b l e c h i l d r e n a l w a y s t o be t a u g h t 
i n a m i x e d a b i l i t y s i t u a t i o n b u t be a b l e t o d e v e l o p 
t h e i r c o n f i d e n c e more - s m a l l groups w o u l d h e l p . Two 
t e a c h e r s t o a g r o u p o r p a r e n t s coming i n w o u l d t o o . 
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13 I d e a l l y t h a t s e t t i n g o f groups c o u l d be i n such 
s m a l l numbers t h a t a s p e c i a l i s t i n each s u b j e c t 
c o u l d be r e s p o n s i b l e f o r r e m e d i a l p u p i l s - a y e a r 
g r o u p . 

14. More c o m m e r c i a l l y p r o d u c e d m a t e r i a l s e s p e c i a l l y 
i n r e l a t i o n t o t h e S c h o o l s C o u n c i l P r o j e c t . 

15 P u p i l s w i t h l o w s k i l l s i n r e a d i n g / w r i t i n g / c o r a p r e -
h e n s i o n s h o u l d have t h e i r own s e p a r a t e c l a s s e s . 
O f t e n t h e y a r e w i t h d r a w n f r o m o c c a s i o n a l l e s s o n s 
w h i c h means t h e y miss w o r k . a n d become f u r t h e r 
b e h i n d . A s i m p l e r t y p e o f s y l l a b u s l e s s r e l a t e d 
t o w r i t t e n s k i l l s m i g h t b e n e f i t them. Poor a t t i t ­
ude t o s c h o o l / h o s t i l e a t t i t u d e t o s c h o o l p u p i l s 
s h o u l d s t a y i n t h e same c l a s s as o t h e r p u p i l s . 

16 P a r t o f a s e p a r a t e u n i t w i t h s p e c i a l i s t t e a c h e r s 
t o whom t h e y can r e l a t e . 

17 I w o u l d l i k e t o see l e s s t i m e s p e n t p r o d u c i n g 
w r i t t e n m a t e r i a l by p u p i l s - more o r a l work and 
d i s c u s s i o n . More f i e l d w o r k i n t h e l o w e r s c h o o l 
; j o u l d be a s t e p i n t h e r i g h t d i r e c t i o n , a l t h o u g h 
l o g i s t i c s p r e v e n t t h i s . 

18 I have always f e l t t h a t h i s t o r y i s a s u b j e c t where 
s p e c i a l p r o v i s i o n f o r s l o w l e a r n e r s i s needed. 
The most i m p o r t a n t t h i n g i s a d j u s t i n g some o f t h e 
more t e s t i n g a s s i g n m e n t s f o r c h i l d r e n who s t r u g g l e 
and e n s u r i n g you have t i m e t o spend a l i t t l e more 
t i m e w i t h them on an i n d i v i d u a l b a s i s . 

19 C l o s e r l i a i s o n between my D e p a r t m e n t and t h e Rem­
e d i a l ' D e p a r t m e n t and e x p e r i m e n t a l use o f team 
t e a c h i n g . I w o u l d l i k e t o be a b l e t o spend more 
money p r o v i d i n g s u i t a b l e books f o r each y e a r g r o u p . 
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2 0 A n o n - e x a m i n e d c o u r s e as' an o p t i o n a l e l e m e n t f o r 
t h e s l o w l e a r n e r i n each o p t i o n b l o c k . 

21 I am happy w i t h e x i s t i n g p r o v i s i o n - e s p e c i a l l y 
i n y e a r s 1-3. I hope t h a t as r o l l s f a l l we w i l l 
be a b l e t o c o n t i n u e t o p r o v i d e f o r t h e needs o f 
t h e s l o w l e a r n e r . 

22 N o t s p e c i f i e d . 

23 L i k e t o d e v e l o p a bank o f r e s o u r c e s p a r t i c u l a r l y 
a p p l i c a b l e t o t h e l e s s a b l e b u t we have n e v e r 
a t t e m p t e d t h i s i n t h e p a s t . 

24- More money f o r r e s o u r c e s . S m a l l c l a s s e s o f slov/ 
l e a r n e r s t o g i v e them t h e a t t e n t i o n t h e y need. 
I t w o u l d t h e n be p o s s i b l e t o d e v i s e a s e p a r a t e 
s y l l a b u s f o r them t a i l o r e d t o t h e i r n eeds. We 
do n o t have t h e s t a f f t o cope w i t h t h i s a t p r e s ­
e n t . Any new i d e a s w h i c h i t w o u l d be p o s s i b l e 
f o r us t o p u t i n t o p r a c t i c e v/ould be most g r a t e ­
f u l l y r e c e i v e d and c o n s i d e r e d . 

25 B e s t p o s s i b l e r e s o u r c e i s t h e t e a c h e r / p u p i l r e l a ­
t i o n s h i p . I'-Jith t h e l e s s a b l e p u p i l encouragement 
i s a l l i m p o r t a n t . Teacher s h o u l d be p r e p a r e d t o 
use h i s / h e r own r e s o u r c e s v i z . f a m i l y r e l i c s , 
c o l l e c t e d p r i m a r y s o u r c e m a t e r i a l s , h o b b i e s , e t c . 

26 As a D e p a r t m e n t we o f f e r a w i d e s y l l a b u s - n o t t o o 
r i g i d . I n y e a r s 1-3 s c h o o l p o l i c y i n s i s t s upon 
e x a m i n a t i o n s - t h i s we f i n d r e s t r i c t i n g . 

27 N o t h i n g v e r y p r e c i s e I'm a f r a i d . More v a r i e d f o r 
t h e s e p u p i l s . A t t e m p t t o make i t v i s u a l t o c a t c h 
t h e i r i n t e r e s t . ' I t i s d i f f i c u l t t o say e x a c t l y 
w h a t h i s t o r y t h e s e p u p i l s need when many o f t h e i r 
p r o b l e m s a r e so b a s i c . 
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28 I f e e l s l o w l e a r n e r s d e r i v e b e n e f i t by working 
a l o n g s i d e t h e more a b l e . They can p a r t i c i p a t e 

i n t h e o r a l work and b e n e f i t f r o m t h e p r e p a r a t i o n 
w h i c h has gone i n t o t h e t o p i c s . I d e a l l y , I w o u l d 
l i k e t o see t h e s e p u p i l s i n y e a r s 1-3 i n mixed 
a b i l i t y g r o u p s w i t h a r e m e d i a l t e a c h e r a v a i l a b l e 
t o w ork a l o n g s i d e t h e c l a s s t e a c h e r so t h a t a f t e r 
a l e a d l e s s o n i n t r o d u c t i o n some h e l p c o u l d be 
g i v e n t o t h o s e w i t h r e a d i n g and w r i t i n g d i f f i c u l ­
t i e s . 

29 I t i s n o t t h e s u b j e c t t h a t i s a l l i m p o r t a n t b u t 
t h e way i n w h i c h i t i s t a u g h t and t h e p e r s o n a l i t y 
o f t h e t e a c h e r t h a t d e t e r m i n e s t h e s u c c e s s o r 
f a i l u r e o f t h e s u b j e c t . 

30 I d e a l l y , s m a l l e r g r o u p s t o e n s u r e e a s i e r c o n t r o l 
and more o p p o r t u n i t y f o r e n g a g i n g each i n d i v i d u a l ' s 
a t t e n t i o n . 

3 1 The d e v e l o p m e n t o f l a n g u a g e s k i l l s s h o u l d become 
more p r o m i n e n t . They o f t e n have a l i m i t e d know­
l e d g e o f t h e l o c a l e n v i r o n m e n t ; b r i n g i n l o c a l 
h i s t o r y whenever p o s s i b l e . 

C r e a t i o n o f s i t u a t i o n s i n l e s s o n c o n d u c i v e t o 
t h e d e v e l o p m e n t o f empathy - so m o r a l awareness 

s h o u l d be a c o n s t a n t a i m . 

I f e e l t h a t p r o p e r l y p l a n n e d schemes o f work aim­
i n g a t t h e above a r e t o o e a s i l y n e g l e c t e d . The 
r e s u l t - p u p i l s f o l l o w a d i l u t e d v e r s i o n o f t h e 
common s c h o o l h i s t o r y s y l l a b u s w h i c h was n o t 
d e s i g n e d t o c a t e r f o r t h e i r p r o b l e m s . I n mixed 
a b i l i t y s i t u a t i o n s ( p r e s e n t f i r s t f o r m ) , i t i s 
even e a s i e r t o n e g l e c t t h e i r p r o b l e m s . 
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32 A w i d e r c o n c e p t o f t i m e i s needed. Drama, more 
work done w i t h p l a y s i n p e r i o d costume. More 
o p p o r t u n i t y t o t o u c h and h a n d l e t h i n g s f r o m t h e 
p a s t . To r e a l i z e t h a t t o d a y ' s e v e n t s a r e h i s t o r y 
i n t h e m a k i n g . 

33 Time t o d e v e l o p b e t t e r r e s o u r c e s and money t o add 
t o t h e r e s o u r c e s . " 
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CHAP/T'ER' 'FOUR' 

APPENDICES' 

App'ondix A' ' T e s t s a d m i n i s t e r e d t o p u p i l s : Years 1-3 

Sequence 
A u t h e n t i c i t y 
Vo c a b u l a r y 
Number O r d e r 
C l a s s i f i c a t i o n 

• M u l t i p l e - C h o i c e Papers 

Appendix' • D e s i g n a t i o n o f " R e m e d i a l " P u p i l s 

Appendix-. 0 • R e a d i n g Ages : Year 1-3 

P u p i l s , d e s i g n a t e d " R e m e d i a l " 

Appendix' 'D- ' The. S u r v e y R e s u l t s o f I n d i v i d u a l Scores 
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APPENDIX. A 

T e s t s a d m i n i s t e r e d t o p u p i l s 
Y e ars 1-3 r e m e d i a l , Years 1-3 'A' band and 

Yea r s 1-3 'B' band groups 

SEQUENCE 

T e s t 1 ( a ) 

T e s t Kb) 

T e s t 1 ( c ) 

T e s t 1 ( d ) 

T e s t 1 ( e ) 

AUTHENTICITY 

T e s t 2 

VOCABULARY 

T e s t 3 

NUMBER ORDER 

T e s t 4, 

T e s t 5 

CLASSIFICATION 

T e s t 6 ( a ) 

T e s t 6(b) 

Days o f t h e week 

Months o f t h e y e a r 

S e n t e n c e s e q u e n c i n g 

5 p i c t u r e s - e a r l i e s t t o l a t e s t 
C h r i s t t o Concorde 

7 p i c t u r e s - e a r l i e s t t o l a t e s t 
T y r a n n o s a u r u s Rex t o s k a t e b o a r d e r 

Do cumen t s 

10 q u e s t i o n s 

A s c e n d i n g o r d e r 

D e s c e n d i n g o r d e r 

O b j e c t s - C l a s s i f i c a t i o n 

O b j e c t s - I d e n t i f i c a t i o n and D a t i n i 

MULTIPLE CHOICE PAPERS 

T e s t 7 

T e s t 8 

T e s t 9 

Awareness o f t h e p a s t ( g e n e r a l ) 

P r e h i s t o r y t o t h i s c e n t u r y 

T h i s c e n t u r y 55BC t o 1984AD 
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T e s t l ( a . ) -

SEQUENCE 

W r i t e t h e days o f t h e week i n t h e boxes i n t h e correct 

o r d e r , b e g i n n i n g w i t h Sunday. 

F r i d a y Wednesday Monday S a t u r d a y 

Tuesday T h u r s d a y Sunday 
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T e s t l ( b - ) 

W r i t e t h e months o f t h e y e a r i n t h e boxes i n t h e correct 

o r d e r , b e g i n n i n g w i t h J a n u a r y . 

2. 

A p r i l 

F e b r u a r y 

September 

J a n u a r y 

J u l y 

A u g u s t 

November 

May June 

March O c t o b e r 

December 

1 . 7. 

3. 9. 

4. 10, 

5. 1 1 , 

12. 
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T e s t 1 ( c ) -

SENTENCE SEQUENCING • 

P u t t h e s e n t e n c e s below i n t h e order you t h i n k t e l l s t h e 

s t o r y o f t h e Roman S t a n d a r d B e a r e r . 

t h e s t a n d a r d he c a r r i e d f e l l t o t h e g r o u n d 

as t h e y moved f o r w a r d t h e a r r o w s were coming 
t o w a r d s them 

t h e S t a n d a r d B e a r e r l e d t h e t r o o p s i n t o b a t t l e 

t h e S t a n d a r d B e a r e r was wounded 
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T e s t 1 ( d ) 

Look a t t h e p i c t u r e s b e l o w t h e p u t them i n t h e order you 

t h i n k t h e y happened, f r o m e a r l i e s t t o l a t e s t on t h e f o l ­

l o w i n g c h a r t : 

1 2 • 3 5 

E a r l i e s t -> L a t e s t 
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T e s t 1 ( e ) 

P i c t u r e 1 The L a u g h i n g C a v a l i e r 
F r a n z H a l s I624 

P i c t u r e 2 A s k a t e b o a r d e r c. 1978 

P i c t u r e 3 N e o l i t h i c f l i n t a r r o w o r spearheads 
c. 3OOOBC 

P i c t u r e 4 T y r r a n o s a u r u s Rex 100,000,000 y e a r s ago 

P i c t u r e 5 The L i g h t o f t h e W o r l d 
Holman Hunt 1852 

P i c t u r e 6 The J a r r o w March 1936 

P i c t u r e 7 The P a r t h e n o n c. 450BC 
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@ 

1̂  

1 M 

1 2 3 5 6 7 

E a r l i e s t L a t e s t 
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T e s t 2-

AUTHENTICITY 

Look a t t h e document and tick w h i c h you t h i n k i t i s t a k e n 

f r o m : 

1 . A newspaper 

An a d v e r t ­
i s e m e n t 

A p o s t e r 

A p o s t c a r d 

A programme 

A d i a r y 

A l e t t e r 

A comic o r 
c a r t o o n 

A t e x t book 

The copy o f 
an e n g r a v i n g 

2. What i s t h e document a b o u t ? 

3. V / r i t e down any fact t h a t you have l e a r n e d f r o m t h i s 

d ocument; 

4. What i s t h e d a t e o f t h e document? 
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5. I s y o u r document an original document o r i s i t a copy 

o f s o m e t h i n g e l s e ? • • 
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Do cuments 

Code Item Con t ents date 
Original/ 

Copy 

A P o s t ­
c a r d 

C h a r l o t t e B r o n t e 1850 O r i g i n a l 

B A d v e r t -
i s m e n t 

C o l t Car 1980 O r i g i n a l 

C P r 0 g-
ramm e 

S c h o o l S p o r t s Day- 198^ O r i g i n a l 

D T e x t 
book 
page 

Monks 1082 Copy 

E Car­
t o o n 

L i f e i n t h e dungeons 1984 O r i g i n a l 

F L e t t e r C o f f e e m o r n i n g 1984 O r i g i n a l 

G D i a r y Twelve y e a r o l d ' s 
comments r e . h e r l i f e 

1972 O r i g i n a l 

H P o s t e r C a r t s i n B a r n a r d 
C a s t l e s t r e e t s 

1850 Copy 

I News -
p a p e r 

P i t r e b e l s r e t u r n t o 
work ( M i n e r s ' s t r i k e ) 

1984 O r i g i n a l 

J En g r a v ­
i n g 

Map o f Durham and s u r ­
r o u n d i n g a r e a 

I S t h C Copy 
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Charlotte Bronte 
1816 - 1855 

Drawing by George Richmond (1850) 
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live in one place all your life 
own nothing 
never get married 
go to church seven times a day 
sleep on a mat in a cold room 
wear rough clothes 
have only two meals a day 
never speak whilst eating 
work hard 
have part of your head shaved 
go to bed as soon as it is dark 
always do as you are told ? 

prepared to show your love of God 

Monks 

in this way? 

Go to a monastery. Knock on the door. The Abbot 
(he's in charge) will keep you waiting outside for 
4 or 5 days. This will teach you patience. 
Then you can come in and live for a year as a novice 
(learner). During this time the Abbot can ask you 
to go if he thinks you are unsuitable. You can leave 
at any time if you wish. I f you're a true man of God 
you may wish to stay. 

If you are too young to be a monk 
straight away, ask your father if you can 
come to a monastery as an oblate. 
That's a schoolboy who is going to be 
a monk when he grows up. 25 
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FRIENDS OF THE ROSEBERRY COMPREHENSIVE 

Pe l t o n Roseberry Comprehensive School, 
PELTON, 
County Durhamo 

T e l : Durham 7OO3OO 

Dear P a r e n t s , 

The F r i e n d s of the Roseberry Comprehensive are holding a Coffee Morning/ 
Food B r i n g and Buy, i n the School Mai* H a l l on Saturday 17th November between 
IO0OO a»m« and 12s00 nocn* 

Everyone i s welcome and we would be g r a t e f u l i f Parents could supply 
perhaps a t i n - o f something or a cake f o r our s t a l l s o 

We look forward to see i n g you, come along and have a Coffee and a Chat, 

Yours s i n c e r e l y , 

Pat Benson, 
Secretaryo 
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A twelve year old's comments re, 
her life 

/ ^ L k o i r k e r La^ht 

__|3©|5_qj.r<?.ap.' 

.̂ -HaG_. b u s i O^SS J t S AQSf^_io^l\_ 
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Carts in Barnard Castle streets 

CAUTIOM. 
MoncE 

Is hereliy given, that no Carts will be 
allowed to be set up or remain in tbe Public 
Streets of Barnard Castle overnight, or an 
unreasonable time in the day, unless for 
Market purposes or other lawful excuse, and 
in no case so as to obstruct the public road. 

And notice is further given, that all 
persons laying Rubbish in the Back lane, or 
by the sides of the Highways, will be pro­
ceeded against as the law directs. 

By order of the Leeal Board of Health, 

6E0. BROWN, 
CLERK. 

e of Barnard Ceaik Local Board ti HoM, 
2%th September, 1850. 

John Atkinson, Printer (St«Bip-oAce). Bomsrd C«rtk. 
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P A G E t4 

SMALL 
TALK 

IT staftt today. It's a 
sparkling and ssnsible 
onca-a-month column 
written for young 

, mothers at home with 
kthair children . . . by 
' Janjt TyrreM, a young 
RMfliav at home wHh har 
c M ^ i Don't miss it. 
"SMALL TALK." in 
today's Forum. 

It's not a drift, it's 
a surge, say NCB 

i i repon 
m duty 

COAL BOARD officials 
said 27 men reported for 
worlc at North-East pits 
today — the highest 
number since the start of 
the strike. 

The 27th man to report for 
worlt today was a fitter who 
went through picket lines at 
the NCBVTursdale Worli-
sbops, near Durham City. 

They included a lone 
miner who went into Epple-
ton CoUieiy, Hetton-le-Hole, 
in deflance of more than 200 
pickets. 

There were three arrests 
under the I»ublic Order Act 

More than T^Q clicked on, the 
b i | £ ^ return to^woiic on any sii^jte 
day since the strike started 84 
weeks ago. 

There were even signs of a crack in the 
solid South WaleiT coalifleld and an NCB 
spokesman said: 'It seeft$ not so much a 
drift back to wpHi but a sudiden surge. 

"I t appears al l th« men can see ahead of them is a 
blealc, cold, dark winter with no brass." 

D o u b l e 
The official said the latest figure of 710 was the 

most encouraging since the start of the strike, an^ 
more than double ti^e 350 strikers who turned up for 
work during the wtwle of last week. 
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T e s t 3 

VOCABULARY 

These a r e s p e c i a l words used t o d e s c r i b e o r a b o u t t h e p a s t , 

What a r e t h e y ? 

1 . A h u n d r e d y e a r s cen 

2. S o m e t h i n g t h a t happened b e f o r e p r e , 
books were w r i t t e n 

3. An a u t h o r who w r i t e s a b o u t t h e h i s , 
p a s t and t h i n g s t h a t happened 
t h e n 

4. Someone who i s y o u n g e r t h a n j u n , 
o t h e r s 

5. An a n c i e n t p i e c e o f h a n d w r i t i n g doc, 

6. New o r u p - t o - d a t e mod, 

7. A t e r r i b l e d i s e a s e t h a t k i l l e d p l a , 
m i l l i o n s i n t h e M i d d l e Ages 

8. A r a c e o f p e o p l e who used t o Egy, 
m u m m i f y • t h e i r dead 

9. The Normans b u i l t h u n d r e d s o f cas, 
t h e s e 

10, A man who f o u g h t on h o r s e b a c k k n i , 
i n t h e M i d d l e Ages 

• • « • 



268 

T e s t 4 

ASCENDING ORDER 

Make a l i s t o f t h e f o l l o w i n g numbers i n o r d e r . B e g i n w i t h 

t h e smallest and end w i t h t h e largest number. P u t t h e 

numbers i n between i n o r d e r o f s i z e . 

300 

1,000,000 

60,000,000 

400,000 

2, 000 

96 

70,000 

The s m a l l e s t number i s 

Numbers i n o r d e r 

o f s i z e 

The l a r g e s t number i s 
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T e s t 5 

DESCENDING ORDER: 

L i s t t h e f o l l o w i n g numbers i n o r d e r o f s i z e . B e g i n w i t h 

t h e largest number and end w i t h t h e smallest. P u t t h e 

numbers i n between i n o r d e r o f s i z e . 

200 

8,000,000 

50,000 

54 

6 

3, 000 

The l a r g e s t number i s 

Numbers i n o r d e r 
o f s i z e 

The s m a l l e s t number i S ' 
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T e s t 6 ( a ) 

OBJECTS 

Name ; ; . 

Age • • 

1 . Look a t t h e t w e l v e o b j e c t s . P u t them i n t h e o r d e r you 

t h i n k t h e y go i n h i s t o r y . B e g i n w i t h t h e oldest f i r s t 

e n d i n g w i t h t h e one t h a t i s brand new. W r i t e t h e num­

b e r s o f t h e o b j e c t s i n t h e bo x e s . 

Long ago - P r e h i s t o r i c (so v e r y o l d 
as t o be b e f o r e h i s t o r y ) . M i l l i o n s 
o f y e a r s . 

V e ry o l d . 
Romans t o Saxons. 

O l d . 
M i d d l e Ages. 

F a i r l y o l d . From Queen V i c t o r i a t o 
y o u r g r e a t g r a n d p a r e n t s ' b i r t h 
(100 y e a r s ) . 

Modern - 2 0 t h c e n t u r y . l o u r g r a n d 
p a r e n t s t h r o u g h y o u r p a r e n t s ' l i f e 
t i m e t o y o u r own b i r t h d a t e . 

R e c e n t o r ' n e a r l y new'.. Yo.ur own 
l i f e t i m e f r o m b i r t h t o now (1970-
1984) 
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Brand, new - (n.ow) . 
Newer t h a n y o u . " Made t h i s y e a r o r 
even t h i s week. 

2. I t h i n k t h e o b j e c t s a r e ; 

1 . 

2. 

3. 

4. : 

5. 

6. 

7. 
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L i s t Ao 

T e s t 6 ( a ) ; 

LIST OF 12 OBJECTS FOR CLASSIFICATION 

Obi e c t oT_ • X TT-'h: O b j e c t Number 

1.1 C i v i l i a n t i n h a t V/orld War I 

1.2 R o y a l Wedding commemorative 

c o i n , J u l y 2 9 t h , 1981 

2.1 Romano-Egyptian lamp ( t o y ) 

2.2 A f l i n t s p e a r h e a d ( p r e h i s t o r i c ) 

3.1 Axe-head - b r o n z e 1 s t c e n t u r y AD 

3.2 Roman c o i n s - Nero : C o n s t a n t i n e 

4.1 Spearhead - b r o n z e 2nd c e n t u r y AD 

4.2 F o s s i l - p r e h i s t o r i c 

5.1 V i c t o r i a n k n i t t i n g s h e a t h (1850) 

5.2 Stamp book (1982) 

6.1 Wooden spoon - L a t i n i n s c r i p t i o n 
M i d d l e Ages 

7 Tape - Top o f t h e Pops, 1984 
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L i s t Bo 

T e s t 6 ( b ) 

LIST OF 7 OBJE.CTS. FOR IDENTIFICATION AND DATING 

Number Obj e c t 

1 C i v i l i a n t i n h a t W o r l d Vlar I 

2 A f l i n t s p e a r h e a d ( p r e h i s t o r i c ) 

3 Romano-Egyptian lamp ( t o y ) 

4. Roman c o i n s - Nero : C o n s t a n t i n e 

5 Wooden k n i t t i n g s h e a t h (1850) 
V i c t o r i a n 

6 Wooden spoon - L a t i n i n s c r i p t i o n 
M i d d l e Ages 

7 Tape - Top o f t h e Pops, 1984 
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T e s t 6 ( b ) 

7 OBJECTS - IDENTIFICATION AND DATING 

1 . What i s t h e o b j e c t ? 

1 . 

2. 

3. 

K. : 

5. 
6. 
7. . 

2. What i s i t made o f ? 

1 . 

2. 

3. 

K. 
5. 
6. 
7. 

3. How o l d i s t h e o b j e c t ? 

1 . : 

2. 

3. : __. 

4. ______: : __: _: 
5. : ______: ______: 
6. 

7.. 
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;4. What was t h e o b j e c t used f o r ? 
1 . 
2. 
3. 

4. : 
5. 

6. 
7. 
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T e s t 7 . 

AWARENESS OF THE PAST 

P l e a s e u n d e r l i n e t h e c h o i c e o f t h r e e answers you b e l i e v e 

t o be c o r r e c t . F or example: Which day was earlier l a s t 

week? Wednesday F r i d a y 'ii2.R^S:l 

Now t r y t o do t h e s e : 

1 . Which t i m e i s earliest i n t h e mo r n i n g ? 

9 o ' c l o c k 7 o ' c l o c k 11 o ' c l o c k 

2. Which t i m e i s latest i n t h e a f t e r n o o n ? 

2 o ' c l o c k 4- o ' c l o c k 5 o ' c l o c k 

3. Which o f t h e s e t h r e e - l e t t e r s come before t h e o t h e r s 
i n t h e a l p h a b e t ? 

Q C M 

4.. Who was b o r n latest"^ 

Your g r a n d m o t h e r You Your f a t h e r 

5. Which o f t h e s e was b o r n l a s t ? 

A f o u r y e a r o l d boy A man o f s e v e n t y - t v ; o A woman 
o f t h i r t y 

6. Which o f t h e s e e v e n t s happened e a r l i e s t ? 

The man's b i r t h The same man's d e a t h The same man's 
wedd i n g 

7. Which b i r t h d a y i s l a t e s t ? 

Your s e v e n t h b i r t h d a y Your f i f t h b i r t h d a y Your second 
b i r t h d a y 

8. V l h i c h e v e n t happened longest ago? 

The B a t t l e o f H a s t i n g s The f i r s t man on' t h e moon 
L a s t T h u r s d a y 
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9. Which o f t h e s e e v e n t s happened longest ago? 

Your b i r t h Your m o t h e r ' s b i r t h J e s u s C h r i s t ' s b i r t h 

10. Which y e a r i s earliest o f t h e s e t h r e e ? 

1977 AD 1966 AD 1945 AD 

1 1 . Which y e a r i s t h e latest o f t h e s e t h r e e d a t e s ? 

1900 AD 1600 AD 1700 AD 

12. Which y e a r i s t h e earliest o f t h e s e t h r e e ? 

1977 AD 1675 AD 1785 AD 

13. Which o f t h e s e p e r i o d s i s latest'^ 

A f t e r J e s u s C h r i s t ' s d e a t h D u r i n g Jesus C h r i s t ' s l i f e ­
t i m e 

B e f o r e J e s u s C h r i s t ' s b i r t h 

14.. Which k i n g ' s was t h e earliest r e i g n ? 

W i l l i a m I I I W i l l i a m I W i l l i a m I I 

15. Which woman was b o r n last? 

Mrs. Brown aged 73 Mrs. Jones aged 25 
Mrs. S m i t h aged 4-0 

16. Which o f t h e s e o b j e c t s i s t h e o l d e s t ? 

A b a t t l e axe Concorde A f o s s i l 

17. Which came f i r s t ? 

A e r o p l a n e s K n i g h t s i n armour A s t r o n a u t s 

18. Which y e a r i s earliest o f t h e s e t h r e e ? 

1832 AD 18A6 AD 1828 AD 

19. VJhich y e a r i s . t h e latest o f t h e s e t h r e e ? 

172.1 AD 1774 AD 1702 AD 
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20. Which came f i r s t ? 

S t e e l t o o l s F l i n t t o o l s I r o n t o o l s 
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T e s t 8 

MULTIPLE- CHOICE- PAPER 

P u t a tick i n s i d e the. box w h i c h you c o n s i d e r g i v e s t h e 

c o r r e c t answer t o t h e f o l l o w i n g q u e s t i o n s : 

1 . I n w h i c h c e n t u r y was Magna C a r t a s i g n e d ? 

T w e n t i e t h c e n t u r y 

S i x t e e n t h c e n t u r y 

T h i r t e e n t h c e n t u r y 

2. D i d d i n o s a u r s l i v e 

Thousands o f y e a r s ago 

M i l l i o n s o f y e a r s ago 

Hundreds o f y e a r s ago 

3. D i d Stone Age man l i v e 

H undreds o f y e a r s ago 

A few y e a r s ago 

Thousands o f y e a r s ago 

4.. Were Norman c a s t l e s b u i l t i n 

The e l e v e n t h c e n t u r y 

L a s t c e n t u r y 

T h i s c e n t u r y 
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5. The. F i r s t W o r l d War was f o u g h t from' 1914-1918. D i d 
t h i s War l a s t 

31 y e a r s 

64. y e a r s 

4. y e a r s 

6. The B a t t l e o f H a s t i n g s was a l o n g t i m e ago, i n IO66. 
How l o n g ago do you t h i n k t h a t was? 

666 y e a r s 

918 y e a r s 

204-4- y e a r s 

7. The Second W o r l d War was f o u g h t f r o m 1939-194-5. D i d 
t h e War l a s t 

20 y e a r s 

6 y e a r s 

4.0 y e a r s 

8. The Second W o r l d War ended i n 194-5. How many y e a r s 
ago was t h a t ? 

39 y e a r s ago 

194-5 y e a r s ago 

17 y e a r s ago | 
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9. A boy says he was b o r n i n 1964-., Would you e x p e c t h i s 
age t o be ( i n 1984-.). 

96 y e a r s o l d 

20 y e a r s o l d 

64. y e a r s o l d 

10. The d a t e on a t o m b s t o n e i s 1784,, How o l d i s t h e tomb­
s t o n e ? 

24.6 y e a r s 

200 y e a r s 

20 y e a r s 
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T e s t 9 

MULTIPLE CHOICE PAPER 

P l e a s e tick t h e box you t h i n k c o n t a i n s t h e c o r r e c t answer, 

1 . I n w h i c h y e a r d i d t h e F i r s t W o r l d War end? 

1910 I 
1970 I 
1918 I 

2. D i d M a r g a r e t T h a t c h e r become Prime M i n i s t e r i n 

1909 I 
1979 I 
1929 I 

3. Was P r e s i d e n t John F. Kennedy a s s a s s i n a t e d i n 

1763 I 
1963 I 
1863 r ~ 

4-. Was A d o l f H i t l e r i n v o l v e d i n 

The Crimean War 

The Second W o r l d War 

The F i r s t W o r l d War 
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5. Was o u r Queen ( E l i z a b e t h t h e Second) crowned i n 

1983 03 
1903 
1953 

1 . When d i d t h e Roman G e n e r a l J u l i u s Caesar i n v a d e B r i t ­
a i n ? 

55 EC 

1966 AD 

1900 AD 

2. When d i d t h e Normans i n v a d e England? 

1066 AD I 
1966 AD I 
1666 AD I 

3. When d i d t h e f i r s t man l a n d on t h e moon? 

1912 AD I 
1926 AD I 
19 69 AD 

4-. What y e a r was P r i n c e C h a r l e s and P r i n c e s s Diana m a r r i e d ? 

1902 AD 

1920 AD 

19 8 1 AD 
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5. When was' t h e i r second son, P r i n c e ' Henry born? 

1924 AD 

1904 AD r ~ 

1984 AD 
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APPENDIX B 

D e s i g n a t i o n ' o f " R e m e d i a l " P u p i l s 

A t e s t i s g i v e n i n m a t h e m a t i c s and E n g l i s h i n t h e 

s c h o o l t o d e t e r m i n e 'A', 'B' and 'C' bands; p u p i l s h a v i n g 

v e r y l o w s c o r e s a r e t h e " r e m e d i a l " p u p i l s . The two r e s u l t s 

o b t a i n e d f r o m t h e E n g l i s h and m a t h e m a t i c s t e s t s a r e added 

t o g e t h e r t o a r r i v e a t t h e e v e n t u a l s c o r e s . The t e s t s a r e 

g i v e n w i t h i n two months o f t h e p u p i l s e n t e r i n g t h e s c h o o l . 

The c u t - o f f p o i n t i n t h e t e s t s f o r t h e 'A' band i s 

u s u a l l y a r o u n d t h e 189 mark. T a k i n g a 5 mark o v e r l a p on 

b o t h s i d e s o f t h e 189 s c o r e , i t a p p e a r s t h a t most c h i l d r e n 

s c o r i n g a t l e a s t 194- marks s h o u l d be i n t h e 'A' band; t h o s e 

s c o r i n g l e s s t h a n 184- i n t h e 'B' o r 'C' band. S i m i l a r l y , 

t h e 159 mark i s t h e c u t - o f f p o i n t f o r t h e 'C band so t h a t 

p u p i l s who have s c o r e d marks 5 p o i n t s e i t h e r s i d e o f 159 

s h o u l d be c o n s i d e r e d f o r e i t h e r 'B' o r 'C' band. P u p i l s 

d e s i g n a t e d as " r e m e d i a l " i n t h e s c h o o l s c o r e between 70 and 

155 marks. However, o t h e r c o n s i d e r a t i o n s a r e a l s o t a k e n 

i n t o a c c o u n t : t h e c h i l d ' s r e a d i n g age f o r i n s t a n c e , and 

t h e r e p o r t s f r o m j u n i o r s c h o o l s , p l u s t h e f a c t t h a t t h e 

c h i l d may b e n e f i t f r o m t h e g r e a t e r i n d i v i d u a l a t t e n t i o n 

g i v e n i n t h e r e m e d i a l c l a s s . 

'A' or 'B' 'B' or 'C' 

189 159 Remedial 

184 164 154 
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APPENDIX C 

R e a d i n g Ages - Years 1-3 P u p i l s d e s i g n a t e d r e m e d i a l 

The p r e s e n t Year 1 - d e s i g n a t e d ILRU - C o n t r o l g r o up 
The p r e s e n t Year 2 - d e s i g n a t e d 2RPA - P i l o t g r o u p 
The p r e s e n t Year 3 - d e s i g n a t e d 3HVJR 

ILRU R e a d i n g Ages 
1985 C o n t r o l group 

Name 

Sharon 
( t r a n s , f r o m 
'B' band) 
D a v i d 

Sean 
( t r a n s , f r o m 
'B' band) 

Andrew 

Gary 

Tony 

D a v i d 

L i n d a 

C l a i r e 

M a x i n e 

Thomas 

J u l i e 

A l a n 

J i l l 

T r a c y 

J a n i c e 

C.A. 

11.9 

11.11 

11.5 

11.10 

11.3 

11.3 

11.7 

11.11 

11.2 

1 1 . 6 

11.2 

11.5 

11.3 

11.7 . 

11.6 

11.10 

R.A. 

10.6 

10.0 

9.9 

9.6 

8.11 

8.10 

8.8 

8.7 

8 . 6 

8.5 

8.4 

8.3 

8.1 

8.0 

7.10 

7.9 

C.A, C h r o n o l o g i c a l Age R.A. - • R e a d i n g Age 
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APPENDIX C • 

2RPA - R e a d i n g Ages i n Years 1 and 2 

P i l o t Group 

N ame 1984 Year 1 1985 Year 2 

C.A. R.A. C.A. R.A. 

Thomas 11.10 8.7 12.7 9.6 

A l f r e d 
( t r a n s. t o 
'B' band) 

11.5 10.1 - -

R i c h a r d 
(dea c'd.) 

11.3 7.6 - -

C r a i g 11.6 8.9 12.2 9.6 

N i g e l 11.3 8.8 12.1 1 1 . 0 

D a v i d 11.3 8.7 12. 2 9.10 

J am e s 11.11 8.2 12.7 8.10 

Andrew 
( t r a n s . t o 
'B' band) 

11.7 9.6 - -

Mi c h a e l 1 1 . 1 1 7.7 12.8 8.3 

Ju s t i n 11.2 7.5 12.1 8.1 

Lee 11.1 8 .6 11.11 7.9 

D a r r e n 1 1 . 0 7.9 11.11 7.9 

C h r i s t i n e 11.9 8.4 12.8 8 . 6 

J u l i e ( a ) 11.9 . 8.2 12. 5 8.2 

J u l i e ( b ) 11.11 8.6 12. 7 9.6 

Maxine 
( t r a n s , t o 
'B' band) 

11.11 8 .11 - -

L i s a 11.4 9.6 12.2 10.3 
• Karmj i t ' 1 ? 7 10.3 . • Karmj i t ' 10.3 . 
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J9J^?P^ A7r-cn)fOD <r-^>/7^,7/ry 
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Reco,-yni tio 

lOorrect dat 

Year 1 Remedial N,15 Picture Authenticity Test 1(e) 



2 9 9 

—• ) 

Recognition 

Correct date 

Year 2 Remedial N.ll Picture Authenticity Test 1(e) 

tpAir^^^) d>AiNf>^i-) CT-^oI^ 
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Recogni tion 

Correct date 

Year 3 J?e'n<=dial N,12 Picture Authenticity Test 1(e) 
TO 

-m 
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CHAPTER -FIVE 

APPENDICES 

Appendix A Resources 

Appendix B General S y l l a b u s - H i s t o r y Department 
Bishop B a r r i n g t o n School 

Appendix C I^OZ^sheets_Years,_1^3_Less^_Abl : 

1. Year 1 - B a r r i n g t o n School 
2. Year 1 - C a s t l e i n the Middle Ages 
3. Year 2 - Law and Order 

Year 3 - Census Returns 

Tests Years 1-3 Less Able: 

1. Year 1 - I n v a s i o n s of B r i t a i n 
2. Year 1 - General Test: Roman - Norman 
3. Year 1 - General Test: Saxon - Middle 

Ages 
Year 1 - H o s p i t a l i n the Middle Ages 

5. Year 2 - Law and Order 
6. Year 2 - Richard I I I 
7. Year 3 -• I n d u s t r i a l R e v o l u t i o n 
8 , Year 3 - 1871 Census 

Appendix D Examples of P u p i l s ' V/ork ( f o l d e r ) 

Appendix E Photographs o f E x h i b i t i o n s of P u p i l s ' Work 
( f o l d e r ) 
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APPENDIX A.' 

RESOURCES 

D. B i r t The Middle Ages 130-7-1/185 
The' Norman Conquest 
Kni g h t s and -Tournaments 
The. Black Death-
Th-e Medieval- Villa.ge 
Longman Resources U n i t (1974-) 

Bin Chester T r u s t Bin Chester Roman F o r t 
Durham County C o u n c i l 

E. B l i s h e r and 
J.C. Armitage 

Town St o r y (A f i c t i t i o u s toira) 
Book 1 - Today-1901 (from today-300A.D.) 
Book 2 - 1851-1588 
Book 3 - 1399-300A.D. 
Blond E d u c a t i o n a l L i m i t e d (1964.) 

A. B r a i t h w a i t e 

K. Brown 

Bath From -Roman Times 
Dinosaur P u b l i c a t i o n s L t d . , Cambridge 
(1977) 

H i s t o r y Workshop 
Set 1 - E a r l y Times to IO66 

(52 t e a c h i n g c a r d s plus answers) 
(Use as r e v i s i o n ) 

Set 2 - The Middle A.ges 
Macmillan (1971) 

R . B o w o o d The S t o r y of Railways 
( I l l u s t r a t i o n s ) 
L a d y b i r d Books ( l 9 6 l ) 

S.E. Cowie L i v i n g Through H i s t o r y 
(Homes) 
C a s s e l l & Co. L t d . (1967) 

J.B. Coltham and 
¥.H. ¥right 

Lif-e Then- Nor-man -Times 
omes, Meals, C l o t h e s , Tools and 

Weapons) 
Rupert Hart-Davis L t d . (1967) 

C e n t r a l O f f i c e o f 
Informa t i o n 

The- S-to-ry- of Our Police-
pub. The Home O f f i c e (1977) 

P. Davis Growing Up In. t-he- Mld.dl-e Ages 
Wayland P u b l i s h e r s L t d . (Pitman) (1972) 
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G. Evans Food and. Clot.hi.ng-
Nelsons Humanities Scheme - H i s t o r y 2 
(1.974) 

P. F i n Cham Fo'CU.s on- Hls-tory-
Tudo-r Town- and Country L i f e 
Longman (I 9 6 8 ) 

C. Falkus The Spanish. Armada 
Pan Books L t d . (1972) 

J.G. G i t t i n g s Windows i n H i s t o r y 
S t u a r t People - Book 2 
Hult o n E d u c a t i o n a l P u b l i c a t i o n s (1959) 

J. Gre gory F u r n i t u r e and F u r n i s h i n g s 
(Diagrams/Reference) 
Longmans (1957) 

E.A. H e w i t t Model Making w i t h card 
(Adapt the models) 
G r i n d l e y s , Leigh-on-Sea (1972) 

J . W. Y. H i g g s E n g l i s h R u r a l L i f e i n the Middle Ages 
( I l l u s t r a t i o n s ) 
Oxford Press (1965) 

M. Hobbs One Day i n Medieval England 
Robert T y n d a l l L t d . (197-i) 

T. Hutchinson B a t t l e of B r i t a i n 
P u r n e l l (1969) 

Jackdaw No. 38 
(John L. Davies) 

1066 

Jackdaw No. 56 S i r Thomas More 
Jackdaw P u b l i c a t i o n s 

E. J on es Ho.mes and -Families. 
Nelsons Humanities Scheme - H i s t o r y 1 
(1973) 

Our- -To'wn-
Nelsons Humanities Scheme 
(1973) 

- Geography 

Jackdaw No . 24. Richard- I I I - and, t-he- P-rinces- i n the 
To'We.r. ~" ~~ ~ 
pub. ^Jonathan Cape 
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P. L a r k i n B r i t a i n ' s - Heri-tage- - Book 4-
Hulton E d u c a t i o n a l P u b l i c a t i o n s (1960) 

S.J.S. Lay (ed.) Men of' War 
( I l l u s t r a t i o n s p l u s easy r e a d i n g ) 
Macmillan (1952) 

H.H. Madeley Homes and Homemaking 
( I l l u s t r a t i o n s ) 
Longmans (1954-) 

G. M i d d l e t o n Focus on H i s t o r y . - Saxons and V i k i n g s 
Longman (1968) 

G. M i d d l e t o n Focus on- H i s t o r y - At the Time of the 
Plague and- the- F i r e 
Lon gman (1969) 

E.K. M i l l i k e n Saxons and -Vikings 
Harrap (1977) 

R. M i t c h e l l Focus- on H i s t o r y - Roman B r i t a i n 
Longman (1968) 

R. M i t c h e l l and 
G. M i d d l e t o n 

H i s t o r y i n Focus (3) - Norman and Med­
i e v a l B r i t a i n 
Lon gman 

H. N i c k e l Arm.s an-d Armo-ur- throu-gh the Ages 
C o l l i n s Press, London (1969) 

J. N i c h o l The Middle Ages - 1066-1307 
King. John 
The.'--Middle -Ages --..13 07-148 5 
B a t t l e of Bosworth-
Ships and Voyages 
Longman Resources U n i t (1974.) 

M. Palmer and 
G.R. Batho The Source. Method i n H i s t o r y Teachin; 

H i s t o r i c a l A s s o c i a t i o n , No. 4.8 (1981. 

T.S. P a t c h e t t and 
R.W. Rose 

V i s u a l - H i s t o r i e s 
(Use diagrams) 
Book 2 - 1^85-1715 
Evans B r o t h e r s L t d . (1959) 

F. Reynoldson War a-t. Hp.me. • 
Wa-r lix E-ur-op.e 
Heinemann 
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R. Sandford and 
L.S. S n e l l g r o v e 

PiC'tU're-^ 'the' Pa'S-t' 
Book 2 - Knight.s,- P.riestS' and Peasants 
(1,977) 

Book 3 - KingS', QueenS' and Jacks 
Longman- Group L t d . (1977) 

N. Scarfe Focus on Hi s t o r y . - Norman England 
Longman (1968) 

Schools C o u n c i l I n t e g r a t e d S tudies Pack 
C h i l d r e n and the^ War 

B. T a y l o r (ed.) 

H i s t o r y 13-16 P r o j e c t 
Medicine Through Tine 
E a r l y Man and Medicine 
Book 1 
Holmes McDougall (1976) 

What i s H i s t o r y ? 
4. Problems of Evidence 
Holmes McDougall (1976) 

P i c t u r e Reference ( l ) - Eli z a b e t h a n s 
Brockhampton Press L t d . (1965) 

P i c t u r e Reference (17) - Ancient Romans 
Brockhampton Press L t d . (1965) 

A.J. Unstead T r a v e l by Road thr o u g h the ages^ 
A. S G. Black L t d . (1958) 

R.J. Unstead Kings, Barons and Serfs 
Macdonald Education (1971) 

S. USherwood H i s t o r y from f a m i l i a r t h i n g s (1969) 
i n c l u d i n g : 

F e s t i v a l s and Holidays 
( P r o j e c t books f o r each t o p i c ) 
H o l l e n S t r e e t Press L t d . (1969) 

Inn'S and -Signs ; ( l 9 7 l ) 

Coins (1971) 

Str'S-e-t- Nam̂ e's '(1969) 
H o l l e n S t r e e t Press L t d , 

M.A. Whitehead Ssco-mb' E'xt-ra'Ct'S' 
P r i n t e d a t D a r l i n g t o n Teachers' Centre 
(1979) 
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R.L. Wilson' The' S t o r y O ' f ' Deri'tistry- -
U n i l e v e r E d u c a t i o n a l B o o k l e t (1954.) 

W i t t o n Park Working 
P a r t y 

Exploring- Saxon^ Escomb • 
Durham J o i n t C u r r i c u l u m Study Group 

S, Wood Exploring- H i s t o r } ^ - The V i k i n g s 
O l i v e r and Boyd (19771 

B o o k l e t s "From C o a l f i e l d to B a t t l e f i e l d " 
(The Road t o Dunkirk Remembered) 
G.J. Purdon 
pub. P i t Lamp Press, Beamish (1983) 

"Under H e l l ' s Flames" 
(The Durham L i g h t I n f a n t r y 1914--1918) 
pub. Durham H i s t o r y Curriculum Group 
(1983) 

Videos "The Cruel Sea" 
"The T h i r d Reich" ( P a r t s 5 and 6) 
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APPENDI-X' B' 

GENERAL SY-LL-ABUS' 

H i s t o r y Department-, 'Bi'Shop Barring-ton School 

Years -one- 'to- three- -• 

Aims and objectives of _the _course 

- To develop some sense of h i s t o r i c a l cause and e f f e c t 

- To see h i s t o r y as a c o n t i n u i n g process, n o t as a s e r i e s 

of i s o l a t e d events 

- To put a human and l i v i n g face on h i s t o r y and n o t to view 

i t as a study o f a dead past 

- To see t h a t h i s t o r y has been shaped by people of a l l 

c l a s s e s , creeds and c o l o u r s 

- To develop s k i l l s i n w r i t i n g , c l a r i t y o f e x p r e s s i o n , t o g ­

e t h e r w i t h a b a s i c development of h i s t o r i c a l judgement 

- To study h i s t o r y , where p o s s i b l e , from a c t u a l source mat­

e r i a l , p r i m a r y or secondary: i . e . t o see h i s t o r i c a l events 

as they appeared to contemporaries 

- To show h i s t o r y as a c o l o u r f u l s u b j e c t i n the methods we 

use to i m p a r t h i s t o r i c a l knowledge to the p u p i l s 

- I t i s hoped t h a t the study of h i s t o r y w i l l help these 

p u p i l s t o develop some u n d e r s t a n d i n g of the d i f f e r e n t 

customs, b e l i e f s and ideas o f the people of our s o c i e t y 

by showing how' such people have helped to shape our her-

i tage 
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- To giv e p u p i l s an u n d e r s t a n d i n g o f e a r l y E n g l i s h h i s t o r y 

from the e a r l y Stone Age to the 1 8 t h c e n t u r y . The course 

l o o k s a t the i n v a s i o n s which have h i t our shores and a t 

t h e i r e f f e c t s on our h i s t o r y , t r a c i n g language, govern­

ment, customs and gene r a l way o f l i f e . This course a l s o 

emphasises people i n h i s t o r y - i n d i v i d u a l s who have added 

c o l o u r to the p e r i o d , as w e l l as o r d i n a r y f o l k , f o r many 

of whom the g r e a t events o f our p o l i t i c a l past meant 

l i t t l e as they s t r u g g l e d t o make a l i v i n g under d i f f i c u l t 

c ircumstances . 

5 y I I a 5 u s Content 

1st' Year 

Term 1 • Old and Nev? Stone Age - Bronze Age - I r o n Age 
(Weapons, f o o d , s h e l t e r , remains, l i f e s t y l e ) . 
Romans i n B r i t a i n - army, s o l d i e r s , Hadrian's 
VJall, towns, v i l l a s , roads - Coming of the Saxons. 

Terms- 2 Anglo Saxon England (farms, v i l l a g e s , l i f e s t y l e ) . 
3 3 

M i s s i o n a r i e s and monks. 
V i k i n g s ( i n v a s i o n s and s e t t l e m e n t s ) . 
A l f r e d , Canute and Edward the Confessor; Harold 
and W i l l i a m I ; Hastings and a f t e r . Domesday Book 
and l i f e under the Normans ( c a s t l e s , towns, monas­
t e r i e s , manors, markets, f a i r s , housing, c l o t h e s , 
food and c o o k e r y ) . 
Henry I I and Becket. 

2nd Year: 

Ter^m 1 Crusades - John and Magna Carta - Henry I I I . 
Edward I , I I and I I I ( S c o t l a n d and Wales). 
Black Death - Peasants' R e v o l t - Henry V and VI 
and the war w i t h France (Joan o f Arc and 100 years 
war ) . 
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Terms' 2- Wars o f the Roses to Richard I I I - Modern Times 
i 3' ' 

and the r e i g n of Henry V I I - Voyagers and discov ­
e r e r s (Columbus, Magellan, Cabot). 
Henry V I I I ( c h a r a c t e r , r e l i g i o n , government, wives, 
n a v y ) . 
Edward VI (events Northumberland and Somerset). 
Mary Tudor - E l i z a b e t h I ( e x p l o r e r s , t h e a t r e , 
homes, c l o t h e s , food and pastimes, Mary Queen of 
Scots, Spanish Armada). 
James I (Gunpowder P l o t , P i l g r i m F a t h e r s , general 
p r o b l e m s ) . 

3 r d Year-

Term 1 Re-cap on James I ( f i r s t week). 
Charles I - events, p a r l i a m e n t . C i v i l War. 
Cromwell - the P r o t e c t o r a t e - P u r i t a n England. 
R e s t o r a t i o n - Plague, and F i r e . 

Terms 2 • S t u a r t L i f e (houses, f o o d , pastimes, f a s h i o n s ) . 
— James I I 1685-88. 

W i l l i a m and Mary (Anne). 
Georgian L i f e - a s e l e c t i o n o f t o p i c s arranged 
a c c o r d i n g t o p a r t i c u l a r themes. 
England - Sc o t l a n d ( U n i t o n , S t u a r t s , Bonnie P r i n c e 
C h a r l i e ) . 
T r a n s p o r t - roads, c a n a l s , r a i l w a y s . 
C o l o n i a l - C l i v e i n I n d i a , Wolfe i n Quebec, 13 
American c o l o n i e s , U.S. Independence. 
French R e v o l u t i o n . 
B r i t a i n - houses, s p o r t s and pastimes, f a s h i o n , 
e a r l y f a r m i n g and i n d u s t r y , r e l i g i o n . 
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APPS-NDIS' -C' 

Work'she-e-t-s. Years 1-3' L-es.s Abie-

1. B a r r i n g t o n School - Year 1 

2. Ca s t l e s i n the - Year 1 
Middle Ages 

3. Law and Order - Year 2 

4-. Census Returns - Year 3 
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1. Year' One-

Worksh-eet- - -Th-e Bar r i n g ton"' School 

Name . . , 

(Please put your ansv/ers on the dotted lines) 

1. Who i s our school named a f t e r ? 

o • o o • o 

2. What year was he born? 

3. What year d i d he die? 

4-. Why d i d he have the school b u i l t ? 

5. What were the school hours i n w i n t e r i n the o l d B a r r i n j 
ton School? 

6. What were the school hours i n summer i n the o l d B a r r i n g -
ton school? 

7. What hours do you come to school now? What do you 
n o t i c e about these and the hours the c h i l d r e n of the 
o l d school attended? 

V/rite down seven s u b j e c t s you study a t s c h o o l . 

9. W r i t e down the s u b j e c t s the c h i l d r e n s t u d i e d i n the o l d 
B a r r i n g t o n school'. Are they d i f f e r e n t from yours? I f 
so,' how? 
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Year'- OnrS' • 

Workshee't' A- Castle- i n 'the- Middle' A.ges 

1( a ) Copy out the f o l l o w i n g p u t t i n g i n the m i s s i n g words 
from those below. (Study the p i c t u r e c a r e f u l l y 
b e f o r e g i v i n g your answer.) 

The p i c t u r e shows a c c a s t l e . I t had an 
o.... and an i n n e r w a l l Tjhich were used f o r d 
The b c o n t a i n e d s and a c among 
o t h e r b u i l d i n g s . The b a i l e y was a l s o known as the 
i n n e r or o u t e r w... 

b a i l e y 
s t a b l e s 
defen ce 

ward 
o u t e r 

chapel 
c o n c e n t r i c 

1 ( b ) Label the p i c t u r e of the c a s t l e u s i n g the f o l l o w i n g 
words: 

B a i l e y 
I n n e r w a l l 

Keep 
Moat 

Outer w a l l 
Gatehouse 

2. What type of c a s t l e i s i t ? 
Answer 

3. Name two b u i l d i n g s i n the b a i l e y 
An swer , 

4.. What was another name f o r the b a i l e y ? 
Answer 

Why d i d t h i s c a s t l e have two w a l l s ? 
An swe r ....... . . . . . . . . . . . ......... 
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6. Copy out- the f o l l o w i n g p u t t i n g i n the mis s i n g words 
from those below. 

The keep was made of s.... The l o r d and h i s f . . . . , 
l i v e d t h e r e . When the c a s t l e was under a the 
arrows were f . . . . from arrow s.... i n the w a l l s by 
the defenders of the c The drawbridge could 
be r t o a l l o w f i n and 1 to keep 
e ou t . 

f a m i l y a t t a c k stone c a s t l e f i r e d 
r a i s e d s l i t s f r i e n d s lowered enemies 

0 

I S V 
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Ye.ar- Two' 

Worksh'eet- - Law and- Order 

Write your answers on this sheet. 

1. From the p i c t u r e 'The Manor Court' answer the f o l l o w -
i n g : -

How many 'crimes' are shown? 

2. Which of these 'crimes' are s t i l l considered to be 
a g a i n s t the law today? 

3. Where was the c o u r t h e l d i n the Middle Ages? 

4. Who was the judge and j u r y i n the manor court? 

5. Who decided i f a person was i n n o c e n t or g u i l t y ? 

6. Who decides i f a person i s i n n o c e n t or g u i l t y today? 

7. Name f o u r crimes which are a g a i n s t the law today. 

Copy out the f o l l o w i n g , p u t t i n g i n the m i s s i n g words 
below. 

I f p committed crimes such as s , 
r . . . . . . . m..... they were taken to a c o u r t s . 
For o t h e r t h i n g s thought to be a g a i n s t the 1.. 
people were t r i e d i n the m..'. . c.... Anyone found 
g u i l t y had t o pay a f . . . ; i f n o t , the 1 . . . could 
take some of t h e i r p 
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peasants murder s t e a l i n g a s s i z e 
law c o u r t manor robbery 
f i n e possessions l o r d 

The-Mano r Cou r t 

Letting animal? wander 

Digging holes in the 
road for c'av 

mm-
• Having lodgers the lord 
; did not like 

Mo\ ln" boundarv stones 

Taking \voc>d from the 
hedge or fence round 
the pasture field 

Dodging work such as 
rr.ending paths 

Tlie conn in ihc riunnr iviih ilu: lord or more ojien his 
siczL'crd or bailiff a< judge and jury 

Taking wild honey fron-i 
ircff in woods 

N'oi marrying the person 
the lord told vou to 

Leitinc weed; ETOW 

Taking wood from 
hedges for the fire 

Digging up waste land 
witho-jt pem-iission 

Leaving the villuge 
without the l-̂ '-rd's 
permission 
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Year' Th-r-ee- -

Wor-k--sh-eet' - Census Returns-

Copy out the f o l l o w i n g and put the words underneath 
i n the c o r r e c t p l a c e s . 

We have been l o o k i n g a t a v i l l a g e l a s t c Most 
of the men worked i n the m.... The boys began 'jork 
a t the age of t . . years. The women u s u a l l y worked 
a t h... 

mines ten home cen t u r y 

Copy out the Dobinson, McTa-ggart and Wat-son f a m i l y 
onto the a t t a c h e d sheet. 

3. How many c h i l d r e n had the Dobinsons? Answer 

4-. How many c h i l d r e n had the Kirkcups? Ansx^rer 

5. How many c o a l miners are t h e r e on the 
sheet? Answer 

6. How many sc h o l a r s ? Answer 

7. Who i s the o l d e s t man? Ansv/er 

8. Who i s the o l d e s t woman? Answer 

9. How many sons has G. Kirkcup? Answer 

10 o How many people are on t h i s s e c t i o n 
of the Census- Form? Answer .... 
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1 1 . What does the word 'oc c u p a t i o n ' 
mean? Answer 

12. L i s t the names of the women and 
g i r l s on the Census Form. Answer .... 

a » • » 

a e ft o 0 o 

O O • 0 « 
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APPENDIX^ G' ' 

Teg't'S' ^Yeaf'S' 1—3' Le .g -S ' A.ble- ' 

1 . I n v a s i o n s o f B r i t a i n - Year 1 

2. G e n e r a l T e s t - Roman - - Year 1 
N o rman 

3. G e n e r a l T e s t - Saxon -• - Year 1 
M i d d l e Ages 

4-. H o s p i t a l i n t h e M i d d l e - Year 1 
Ages 

5. Law and O r d e r - Year 2 

6. R i c h a r d I I I - Year 2 

7. The I n d u s t r i a l R e v o l u t i o n - Year 3 

8. Census R e t u r n s - Year 3 
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1 . Year? One' • 

T e s t In/va'sion 'S- of' B r i ' t a i n 

Please write all your ansii'ers on t h e p a p e r . 

1 . When was t h e Roman i n v a s i o n o f B r i t a i n ? 

Answer 

2. How many Saxon kingdoms were t h e r e ? 

Answer 

3. VJhen d i d t h e A n g l o Saxons i n v a d e ? 

Answer 

4.. Name a D a n i s h k i n g . 

Answer 

5. When was t h e second V i k i n g i n v a s i o n ? 

Answer 

6. When d i d t h e Normans i n v a d e England? 

An swer 

7. Name one t h i n g t h e Normans b u i l t i n E n g l a n d . 

Answer 

8. How many i n v a s i o n s were t h e r e i n a l l ? 

Answer 

9. What d i d t h e Romans use t o f i g h t t h e i r enemies w i t h 
d u r i n g t h e i n v a s i o n o f England? 

Answer 

10. W r i t e down t h e d a t e t h e i n v a s i o n s began and t h e d a t e 
t h e y ended. 

Answer 
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1 . 

Year 1 ' - Teet. 

iNVASIOMS OF BRITAIN 4 3 - 1 0 6 6 

OO.AP 

R f ) M A W B R - I T A I W 

eOMAW INVASlOW 

300. • . 

Awauo- SAXOM ew6iAMD 

AWaUJ-SAXON I N V A S I O N 

wessex AWP P A W E I - A W 

PKAI;TICAU.V wiTtPi/ipfxwessa 

VIK.IN6 iWVASIONCsecOW^ 

PAWISH <lWfiS-CAWUTfc 
1000 

kJOC-MAW BKIGLAWP 
NORMAX) INVASION 
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Year. One^ 

General ' T-e^S't -• Ro^man' - No.rman' 

1 . Draw a r o u n d t h e a t t a c h e d p i c t u r e o f a Roman l e g i o n a r y . 
P u t t h e s e names on t h e Roman l e g i o n a r y i n t h e c o r r e c t 
p l a c e s . 

s h i e l d sword s h o u l d e r armour 
s a n d a l s t u n i c j a v e l i n 

2a. W r i t e o u t t h e numbers 1-20 u s i n g o u r numbers. 

2b. W r i t e o u t t h e numbers 1-20 i n Roman n u m e r a l s . 

3. Draw a l a r g e d e c o r a t e d l e t t e r s i m i l a r t o t h o s e you 
have seen i n t h e A n g l o Saxon C h r o n i c l e s . 

4-. T r a c e a r o u n d t h e a t t a c h e d Norman s o l d i e r and l a b e l t h e 
armour he i s w e a r i n g u s i n g t h e vjords:-

k i t e - s h a p e d s h i e l d h e l m e t nose--guard 
c h a i n m a i l s u i t l e g g i n g s l o n g axe 

5. W r i t e o u t t e n f o o d s we e a t toda^^. W r i t e o u t t h e f o o d 
t h e Normans w o u l d e a t f r o m : -

p i g s sheep jam b r e a d 
f i s h f i n g e r s f r u i t b e e f b u r g e r i c e ­
cream 

6. Copy o u t t h e f o l l o w i n g and p u t t h e words below t h e 
s t o r y i n t h e r i g h t b l a n k s p a c e s . 

G r e n d e l was a t e r r i b l e o.... He a t t a c k e d 
and k...., many k...... b e f o r e t h e k... 
d e c i d e d t o f i n d someone t o k i l l h i m. B 
k i l l e d G...... and t h e k i n g gave him a 
b e a u t i f u l h . . , . . as a r . . . , . f o r what he d i d . 
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k n i g h t s k i l l e d 
k i n g 

B e o w u l f 
G r e n d e l 

h e l m e t 
r e w a r d 

2. 

T 

i i 

I 
ft 

\ 
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2. 



397 

3 . Year One 

G e n e r a l T e s t - Saxon - Micicile Ages 

Put your answers onto the attached sheet. 

Saxon_Tiines_ 

1 . T e l l t h e s t o r y o f G r e n d e l t h e A n g l o Saxon m o n s t e r . 

2. Draw a p i c t u r e w h i c h shows y o u r i d e a s o f how he may 
have l o o k e d . 

3. Who k i l l e d G r e n d e l ? B e o w u l f o r t h e k i n g ? 

4... What i s t h e m o n s t e r t h a t once l i v e d n e a r o u r s c h o o l 
c a l l e d ? 

P o l l a r d s H a r r i n g t o n G r e n d e l 

5. Draw a p i c t u r e o f t h e m o n s t e r . 

6. Copy t h e a t t a c h e d d i a g r a m o f t h e 3 f i e l d system o f 
f a r m i n g o n t o y o u r p a p e r and answer t h e q u e s t i o n s : -

Field 1 Field 2 Field 3 

Wheat B a r l e y F a l l o w 

F a l l o w Whea t B a r l e y 

B a r l e y 
. . . 

F a l l o w 

a) How many f i e l d s a l t o g e t h e r ? 
b) What was grown i n t h e f i e l d s ? 
c) What does ' f a l l o w ' mean? 
d) What i s m i s s i n g f r o m f i e l d 3? 
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7 ( a ) Copy o u t t h i s w r i t i n g and p u t t h e words u n d e r n e a t h 
i n t h e c o r r e c t p l a c e s : 

I n t h e M..... A... h o s p i t a l s were v e r y 
d i f f e r e n t f r o m h o s p i t a l s t . . . . . The 
b a r b e r - s ..... . d i d t h e o He 
d i d n o t use an a n a e s t h e t i c . He d i d n o t 
u n d e r s t a n d t h a t g.... caused d 

s u r g e o n 
o p e r a t i o n s 

M i d d l e Ages 
d i s e a s es 

t o d a y 
germs 

7 ( b ) From y o u r n o t e s w r i t e a p a r a g r a p h a b o u t a h o s p i t a l 
t o d a y . 
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Year One' 

T e s t - A H o s p i t a l i n t h e M i d d l e Ages 

'JJrite your answers on the dotted line, 

1 . How many p a t i e n t s i n t h e ward? 

2. What i s on t h e w a l l s ? 

3. Who l o o k e d a f t e r t h e p a t i e n t s ? 

4.. Who d i d t h e o p e r a t i o n s ? 

5. D e s c r i b e t h e h o s p i t a l ward and what i s g o i n g on, 



Ye a^r - T-wc 

Te^st' - Law and O r d e r 

Grime- and P u n i s h m e n t 

Write out your answers on this sheet. 

1 . Name t h r e e s e r i o u s , c r i m e s i n t h e M i d d l e Ages, 

Name t h r e e p u n i s h m e n t s 

3. Do you t h i n k t h e p u n i s h m e n t s were c r u e l ? Give r e a s o n s 
f o r y o u r answer. 

4-. Name t h r e e s e r i o u s c r i m e s t o d a y . 

5. Name t h r e e p u n i s h m e n t s used t o d a y , 

6. Whx a r e t h e y d i f f e r e n t f r o m p u n i s h m e n t s g i v e n i n t h e 
M i d d l e Ages? 

7. Copy o u t t h e f o l l o w i n g , p u t t i n g i n t h e m i s s i n g words 

I f a c . . . b e i n g h c o u l d r e a c h a 
c....'. he c o u l d c l a i m t h e r i g h t o f s 
T h i s meant he c o u l d s t a y i n c h u r c h f o r f . . . . 
d a y s , no one c o u l d t o u c h h i m . I f he d i d n o t 
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e... .•. he c o u l d c...'. .'. t o t h e s....... 
He w o u l d be- t o l d t o 1...'. E...'.'. . f o r ever, 
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5. Y e a r Two 

T e s t - Law a n d Order' 
P u n i s h m e n t and C r i m e 

I n t h e M i d d l e A g e s f o r s e r i o u s c r i m e s s u c h a s r o b b e r y , 
s t e a l i n g a n d m u r d e r , t h e r e w e re s a v a g e and c r u e l p u n i s h ­
m e n t s - w h i p p i n g , c h o p p i n g o f f h a n d s , f e e t , e a r s and n o s e s , 
a n d e x e c u t i o n by h a n g i n g . 

lEAH TWO - TEST. 

I.AW AMD ORDER. ITOISHMENT kvn rntrvnf.^ 

In the madle Ages for serious crimes such as 

robbery, stealing end aurder, there were savage and 

-oruel punishments - whipping, chopping off hands, feet, 

i«ars end noses,, ̂ d iexeoution by hanging*. 

This knocker on the door 
of Durham Cathedral may 
once have helped criminals. 
A suspected lawbreaker on 
the run often went to a 
church and claimed the right of 
sanctuary (shelter, or 
refugp) to get a w a y from 
those pursuing him. No one 
could harm him in 'God's 
House'. Later, when all w a s 
quiet, he could slip away-
usually in the dead of night 
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6 . Ye.a'r -Two- ' 

Test- - R i c h a r d 1 1 1 

Please write your answers on the attached paper and not on 

on this sheet . 

1 . How l o n g d i d R i c h a r d r u l e ? 

2. Name h i s two nephews. 

3. What i s supposed t o have happened t o them? 

4.. Who a c c u s e d R i c h a r d o f t h e murder? 

5. How do we know so much a b o u t a c r i m e c o m m i t t e d so l o n g 
ago? 

6. Name two p e o p l e who s a i d R i c h a r d was g u i l t y o f murder­
i n g t h e b o y s . 

7. Why m i g h t t h e y have s a i d t h i s ? 

8. What does t h e modern e v i d e n c e t e l l us a b o u t t h e d i s ­
a p p e a r a n c e o f t h e p r i n c e s ? 

9. S t u d y R i c h a r d ' s p o r t r a i t on Sheet One. D e s c r i b e what 

he i s w e a r i n g . L i s t f o u r - t h i n g s w h i c h a r e d i f f e r e n t 
f r o m t h e f a s h i o n s worn t o d a y . 

10. S t u d y E l i z a b e t h W o o d v i l l e ' s - p o r t r a i t . D e s c r i b e h e r 
c l o t h e s . L i s t two t h i n g s w h i c h a r e d i f f e r e n t f r o m t h e 
f a s h i o n s we wear t o d a y . 

1 1 . Was R i c h a r d a hunchback? Give r e a s o n s f o r y o u r answer. 

12. Do Z2.]l! " t h i n k R i c h a r d I I I was i n n o c e n t o r g u i l t y o f t h e 
cr i m e ? G i ve r e a s o n s f o r y o u r answer. 
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R i c h a r d I I I An unknown a r t i s t 
p a i n t e d t h i s p i c ­
t u r e a f t e r R i c h a r d ' s 
d e a t h ( f r o m one 
p a i n t e d d u r i n g h i s 
l i f e - t i m e ) . 

E l i z a b e t h 
W o o d v i l l e , 
m o t h e r o f t h e 
P r i n ces. 
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Yea^r- 'T'h-re'e 

Te-s-t' 'T'h'O' I n d u s - t r i a l ' •Re'volut'ion 

1 . W r i t e o u t t h e f o u r most i m p o r t a n t r e a s o n s f o r popu-
l a t i o n change f r o m t h e f o l l o w i n g : -

( a ) B i r t h r a t e ( b ) Death r a t e ( c ) M a r r i a g e r a t e 
( d ) H o u s i n g ( e ) I m m i g r a t i o n ( f ) E m i g r a t i o n 

2. From t h e f o l l o i i r i n g g r a p h what happened t o p o p u l a t i o n 
f r o m 1300 t o 1900? (Draw t h e g r a p h f i r s t . ) 

I 
L 
i-
i 
0 

3 

60 
50 
40 
30 
20 
10 
0 

F i r s t 
Census 

B l a c k Death 
•2 . 5 2 . -3.5- -5. 

' j i n g l a n d 
£ Wales 

1300 1400 1500 1600 1700 1800 1900 

Copy o u t t h e following, p u t t i n g i n t h e c o r r e c t vjords 
as shown belov/: -

The I R began i n .... 
and was c o n c e r n e d w i t h a , i 
and t One o f t h e g r e a t e s t f a c t o r s 
i n v o l v e d was p c The popu­
l a t i o n grew f r o m a few m i l l i o n i n t h e 1 4 t h 
c e n t u r y t o 37.1 m i l l i o n i n 

a g r i c u l t u r e 1760 i n d u s t r y popu­
l a t i o n change I n d u s t r i a l R e v o l u t i o n 
t r a n s p o r t 1901 

4. From t h e a t t a c h e d s h e e t a b o u t t h e Three F i e l d System 
o f f a r m i n g , answer t h e q u e s t i o n s and copy t h e d i a g r a m s 
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7. Year Three 

T e s t - The Open F i e l d System o f F a r a i n g 

For c e n t u r i e s c r o p s had been grown on t h e open f i e l d s y s t e a , 
The l a n d i n t h e t h r e e b i g open f i e l d s was s h a r e d o u t among 
t h e v i l l a g e r s . Each nan had one o r more s t r i p s i n each o f 
t h e f i e l d s . The system was w a s t e f u l because 
were h e l d up by l a z y ones. Not e v e r y o n e w o u l d want t o t r y 
new i d e a s . One f i e l d ;jas l e f t f a l l o w ( o r r e s t i n g ) each yea: 
and no f o o d was grown on i t . Too many a n i m a l s were p u t on 
t h e common p a s t u r e so t h e y t^rere s m a l l and t h i n and d i s e a s e 
s p r e a d among t h e n . 

THINGS TO DO 

1 . Draw and c o l o u r a s k e t c h t o show t h e open f i e l d s y s t e m . 

2. E x p l a i n how t h e l a n d was s h a r e d o u t i n t h e o l d s y s t e a . 

3. Give t h r e e r e a s o n s 'why t h e o l d system was w a s t e f u l . 

C^^-WOODLAND 

MEADOW 

LAND 

COMMON 

LAND 

FIELD 

BARLEY •: FIELD NO 

WHEAT FIELD NO Z 

FALLO'M 

52 
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Test' Q'U'e'S'tdons^ •riela.tlri'g' 'to' -t-he' 18-7-1 Cen.s^s- R.eturns-

1 . What do you n o t i c e a b o u t t h e SIZS OF THE FAMILIES? 

2. Name t h e f a m i l i e s , e.g. George K i r k c u p and TOTAL UP 
THE NUMBER OF CHILDREN - w r i t e t h i s down. 

3. Why 'HEAD OF THE HOUSE'? 

i. The AGES OF THE PEOPLE IN THE CENSUS - What do you 
n o t i c e a b o u t t h i s ? 

5. What do you n o t i c e a b o u t t h e AGES OF THE CHILDREN 
AT WORK? - Compare t h i s w i t h t h e ages a t which p e o p l e 
b e g i n work t o d a y . 

6. What JOBS DO THE MEN AND BOYS DO? 

7. Which MAN HAS A DIFFERENT JOB TO EVERYONE ELSE? 

8. What i s a LICENCED VICTUALLER? 

9. What i s t h e most COMMON NAME USED FOR WOMEN? 

10. What i s t h e most COMMON NAME USED FOR MEN (OR BOYS)? 

1 1 . W r i t e o u t t h e FIRST NAMES OF SOME PEOPLE YOU KNOW -
do you n o t i c e any d i f f e r e n c e i n t h e i r names and t h e 
ones on t h e Census? 

12. A t what age d i d t h e 'SCHOLARS' FIRST START SCHOOL? 

13. Name t h e NON-LOCAL AREAS FROM WHICH SOME OF THE PEOPLE 
CAMS. 

II,. Why do you t h i n k t h e y CAMS TO THE NORTH EAST? 


