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ABSTRACT 

The E d u c a t i o n system o f Bangladesh i s c h a r a c t e r i z e d by t h e 
presence o f t r a d i t i o n a l r e l i g i o u s (madrasah) and g e n e r a l ( s c h o o l ) 
e d u c a t i o n . The p r e v a l e n c e o f t h i s d u a l i t y i s c o n s i d e r e d t o be 
one o f t h e fundamental problems i n p r o m o t i n g an i n t e g r a t e d 
educated s o c i e t y i n t h e c o u n t r y . The d i f f e r e n c e between these 
two groups o f p e o p l e can be observed n o t o n l y i n t h e i r 
o r i e n t a t i o n and t h i n k i n g b u t a l s o i n a l l a spects o f l i f e r a n g i n g 
f r o m s t y l e o f d r e s s i n g t o commitment towards p o l i t i c s . Those 
coming o u t o f t h e g e n e r a l e d u c a t i o n system dominate educated 
s o c i e t y and t h e n a t i o n a l development process, w h i l e those who 
r e c e i v e e d u c a t i o n t h r o u g h t h e madrasah system u s u a l l y l i v e on 
r e l i g i o u s a c t i v i t i e s and r i t u a l s and i t s t e a c h i n g . Hence t h e i r 
c o n t r i b u t i o n towards n a t i o n a l development i s h a r d l y v i s i b l e . The 
p r e s e n t s t u d y , w h i c h i s p r o b a b l y unique o f i t s k i n d i n 
Bangladesh, i s an e m p i r i c a l one i n v e s t i g a t i n g t h i s d u a l i t y i n 
e d u c a t i o n , i t s causes, i n f l u e n c i n g f a c t o r s and consequences. 

I t has been e v i d e n t i n t h e p r e s e n t s t u d y t h a t a l t h o u g h t h e r o o t 
o f t h i s d u a l i t y l i e s i n h i s t o r i c a l f a c t s , p r e s e n t management by 
a u t h o r i t y l a r g e l y adds t o t h e problem. Then apathy towards t h e 
i s s u e has a g g r a v a t e d t h e s i t u a t i o n and t h e r i f t c o n t i n u e s t o be 
as wide as ever. There are some s o c i a l , economic and c u l t u r a l 
f a c t o r s among t h e people which a l s o keep t h i s i s s u e a l i v e . I t 
has been f o u n d i n t h i s s t u d y t h a t f a c t o r s l i k e p a r e n t a l 
e d u c a t i o n a l background, l e v e l o f e d u c a t i o n , i n f l u e n c e o f 
r e l a t i v e s , l e v e l o f economic c o n d i t i o n , f a m i l y t r a d i t i o n and 
a t t i t u d e t o wards r e l i g i o n seem t o have i n f l u e n c e d t h e enrolment 
o f c h i l d r e n i n t o t h e two systems. 

I n t e g r a t i n g t h e s e two c o n t r a s t i n g systems o f e d u c a t i o n was f e l t 
n e cessary by most o f t h e respondents a l t h o u g h on t h e q u e s t i o n o f 
how t o a c h i e v e t h i s i n t e g r a t i o n o p i n i o n d i d n o t converge. I t i s 
o f course a d i f f i c u l t t a s k , b u t n o t i m p o s s i b l e . For t h e g r e a t e r 
b e n e f i t o f s o c i e t y , a l l s h o u l d come f o r w a r d t o m i n i m i z e t h e gap 
between t h e two systems o f e d u c a t i o n . 
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Chapter I 

INTRODUCTION 

Statement of the Problem 

Dualism i n t h e n a t i o n a l e d u c a t i o n system i s one o f t h e 

fun d a m e n t a l problems o f ev e r y muslim c o u n t r y . A f t e r t h e 

i n t r o d u c t i o n o f modern system o f e d u c a t i o n i n these c o u n t r i e s t h e 

t r a d i t i o n a l e d u c a t i o n has became p e r i p h e r a l . The modern s e c u l a r 

e d u c a t i o n , on t h e o t h e r hand, d o m i n a t e ^ t h e whole sphere o f 

e d u c a t i o n , such as s c i e n t i f i c , t e c h n o l o g i c a l , s o c i a l and economic 

and c o e x i s t s p a r a l l e l y w i t h t r a d i t i o n a l r e l i g i o u s e d u c a t i o n 

system. The impact o f t h i s d u a l i s m i s q u i t e v i s i b l e i n s o c i e t y , 

and most o f t e n , i s r e f l e c t e d as a n e g a t i v e phenomenon i n t h e 

pr o c e s s o f socio-economic p r o g r e s s . 

Since modern e d u c a t i o n o f f e r s people wide r a n g i n g o p p o r t u n i t i e s 

t o be m a t e r i a l l y e s t a b l i s h e d i n s o c i e t y , most people a r e 

a t t r a c t e d t o t h i s system ( B i l g r a m i and A s h r a f : 1985). The people 

who a r e educated i n t h e t r a d i t i o n a l r e l i g i o u s i n s t i t u t i o n s , 

t h e r e f o r e , remain a l i e n a t e d from t h e main stream o f s o c i e t y . 

From t i m e t o t i m e , t h e governments o f muslim c o u n t r i e s have made 

s p o r a d i c e f f o r t s t o r e f o r m t h e e d u c a t i o n system, which evolved 

d u r i n g t h e c o l o n i a l p e r i o d , i n t h e l i g h t o f t h e needs and 

a s p i r a t i o n s o f t h e people who now l i v e i n independent s t a t e s . 



The r e s u l t s of these e f f o r t s have never been encouraging. They 

f a i l e d to develop an i n t e g r a t e d education system for a l l people 

i n s o c i e t y . 

The education system of Bangladesh i s not an exception to that. 

I t i s c h a r a c t e r i z e d by the presence of modern s e c u l a r and 

t r a d i t i o n a l i s l a m i c t h e o l o g i c a l education with predominance of 

the former. T r a d i t i o n a l l y , c h i l d r e n i n most cases, s t a r t t h e i r 

f i r s t education with r e l i g i o u s teaching and they are e n r o l l e d i n 

primary schools or ejbtedayee madrasahs.'' I n many cases c h i l d r e n 

s t a r t t h e i r r e l i g i o u s and general education a t the same time 

w h i l e they are e n r o l l e d e i t h e r i n madrasahs or i n general 

s c h o o l s . 

Modern education provides educated men and woman with wide 

ranging o p p o r t u n i t i e s to choose t h e i r c a r e e r s . I t gives them 

opportunity to earn more and secure key p o s i t i o n s i n s o c i e t y and 

to l e a d ̂ comfortable and honourable l i f e . The t r a d i t i o n a l 

i s l a m i c education on the other hand produces a d i f f e r e n t c l a s s 
(pL.UlemA) 

of people u s u a l l y known as 'alim'. T h e i r r o l e i n s o c i e t y i s 
A 

l i m i t e d to the promotion of i s l a m i c ideology and the performance 

of r e l i g i o u s r i t u a l s . They i n f a c t , play a very i n s i g n i f i c a n t 

r o l e i n shaping s o c i e t y according to the code of Islam. 

I t i s a paradox t h a t o f f i c i a l l y Islam and i s l a m i c education have 

^Madrasah i s an educational i n s t i t u t i o n where mainly 
r e l i g i o u s education i s given. Ebtedayee means primary, which i s 
the f i r s t stage of madrasah education. 



been r e c o g n i z e d by t h e s t a t e which i s an i n d i c a t o r o f t h e primacy 

o f r e l i g i o n i n s o c i a l and p o l i t i c a l c u l t u r e , b u t i n r e a l i t y , t h e 

a u t h o r i t y p a t r o n i z e s s e c u l a r e d u c a t i o n . Very r e c e n t l y , I s l a m has 

been d e c l a r e d a s t a t e r e l i g i o n and madrasah e d u c a t i o n or 

t r a d i t i o n a l r e l i g i o u s e d u c a t i o n has been g i v e n equal s t a t u s w i t h 

modern s e c u l a r e d u c a t i o n (Rakib: 1990). The government g i v e s 

f i n a n c i a l s u p p o r t f o r b o t h systems o f e d u c a t i o n . D e s p i t e a l l 

t h e s e i n s t i t u t i o n a l f a c i l i t i e s f o r r e l i g i o u s i n s t i t u t i o n s , 

s t u d e n t s educated from them cannot s t a n d a t par w i t h those who 

were educated i n g e n e r a l s e c u l a r s c h o o l s . Rather, t h e y are i n 

most cases a l i e n a t e d from t h e mainstream o f s o c i e t y and t h e i r 

p o s i t i o n i n s o c i e t y appears p a r a s i t i c . 

Since t h e l i b e r a t i o n o f Bangladesh i n 1971, t h e government has 

been made s e v e r a l e f f o r t s t o remove t h e shortcomings o f madrasah 

e d u c a t i o n . Yet, t h e r e i s a wide gap between t h e educated people 

drawn f r o m t h e two d i f f e r e n t systems. Madrasah educated people 

cannot come i n t o t h e main stream o f development work t o make a 

c o n t r i b u t i o n t o n a t i o n a l development. T h e r e f o r e t h e e x i s t e n c e 

o f t h e d u a l system o f e d u c a t i o n i s c o n s i d e r e d t o be a waste o f 

n a t i o n a l w e a l t h as w e l l as o f n a t i o n a l i n t e l l e c t s . 

T h i s s i t u a t i o n demands s e t t i n g up an advanced and e f f e c t i v e 

e d u c a t i o n a l system w i t h i n t h e l i m i t e d e x p e n d i t u r e c a p a c i t y o f t h e 

c o u n t r y so as t o meet t h e growing s c i e n t i f i c and t e c h n o l o g i c a l 

demands as w e l l as t o meet t h e a s p i r a t i o n s o f t h e people. I t i s 

t h e r e f o r e necessary t o understand t h e people's s o c i a l and 

e m o t i o n a l needs, and t h e i r t h i n k i n g , i n o r d e r t o h e l p map o u t 



n a t i o n a l e d u c a t i o n more e f f e c t i v e l y . Otherwise any e f f o r t 
a t t e m p t i n g t o r e f o r m t h e n a t i o n a l e d u c a t i o n system i s bound t o 
f a i l . 

O b j e c t i v e of the Study 

The o b j e c t i v e o f t h e p r e s e n t s t u d y i s t o focus a t t e n t i o n on t h e 

p r e v a l e n t c o n t r a d i c t i o n between t h e two systems, w h i l e o f f i c i a l l y 

b o t h systems a r e r e c o g n i s e d and g r a n t e d equal s t a t u s . The 

s p e c i f i c o b j e c t i v e s a r e as f o l l o w s : 

a. To i d e n t i f y t h e causes o f s o c i a l a l i e n a t i o n o f people 
educated i n madrasah system. 

b. To i d e n t i f y t h e f a c t o r s i n v o l v e d i n t h e e d u c a t i o n system, 
b o t h s e c u l a r s c h o o l and r e l i g i o u s madrasah which i n f l u e n c e t h e 
s t u d e n t t o be e n r o l l e d i n t h e two d i f f e r e n t systems. 

c. To suggest how b e s t t o m i n i m i z e t h e gap between t h e two 
d i f f e r e n t t y p e s o f educated people i n o r d e r t o a c h i e v e a balance 
i n modern educated muslim s o c i e t y . 

S i g n i f i c a n c e of the Study 

The s i g n i f i c a n c e o f t h e p r e s e n t s t u d y l i e s i n t h e f a c t t h a t , 

w h i l e a d u a l system o f e d u c a t i o n i n t h e c o u n t r y i s c o n s i d e r e d t o 

be an i n e f f i c i e n t process b o t h i n terms o f c o s t and e f f e c t , i t 

i s i m p e r a t i v e t o u n d e r t a k e r e s e a r c h f o c u s i n g on t h e i s s u e f o r 

s e v e r a l reasons. F i r s t , c o n s i d e r i n g t h a t a s i g n i f i c a n t 

p r o p o r t i o n o f t h e s t u d e n t s , i e . about 15 p e r c e n t o f t h e t o t a l 

e n r o l l e d , a r e i n t h e madrasah e d u c a t i o n system backed by an equal 



government o u t l a y p e r t e a c h e r , t h e end r e s u l t seems t o be r a t h e r 

f r u s t r a t i n g as most o f t h e s e s t u d e n t s cannot c o n t r i b u t e d i r e c t l y 

t o w ards n a t i o n a l development. I t i s t h e r e f o r e v i t a l t o 

comprehend t h e f a c t o r s a s s o c i a t e d w i t h t h i s problem. 

Secondly, a l t h o u g h t h e r e has been growing concern among t h e 

p e o p l e s , p a r t i c u l a r l y t h o s e who are d i r e c t l y i n v o l v e d i n madrasah 

e d u c a t i o n , about t h e consequences o f h a v i n g two p a r a l l e l systems 

t h e r e has h a r d l y been any s y s t e m a t i c s t u d y on t h e s a i d i s s u e so 

as t o g e t an i n s i g h t i n t o t h e problem. Under t h e circumstances, 

t h e p r e s e n t s t u d y a t t e m p t s t o answer t h e much f e l t need. 

T h i r d l y , a number o f a t t e m p t s have been made by t h e government 

d u r i n g t h e l a s t f i v e decades w i t h a view t o r e f o r m i n g t h e 

e d u c a t i o n system o f t h e c o u n t r y . Consequently, a number o f 

commissions were a p p o i n t e d t o suggest ways and means o f r e f o r m i n g 

t h e e d u c a t i o n systems. However, none o f these r e p o r t s has been 

ac c e p t e d by t h o s e s u p p o r t i n g e i t h e r system. Most r e p o r t s were 

r e p o r t e d l y f o und t o be b i a s e d and were i n f a v o u r o f t h e g e n e r a l 

e d u c a t i o n system w h i l e h a r d l y any c o n s t r u c t i v e s u g g e s t i o n s were 

p u t f o r w a r d t o r e f o r m t h e madrasah e d u c a t i o n system. I t i s 

because t h e s e commission r e p o r t s inter alia were n o t based on 

s t u d i e s i n v o l v i n g b o t h t h e e d u c a t i o n a l systems. The p r e s e n t 

r e s e a r c h i s one t h a t a t t e m p t s t o s t u d y b o t h these systems and t o 

t h r o w some l i g h t on t h e i s s u e s around i t . 



Methods of the Study 

The p r e s e n t s t u d y i s e m p i r i c a l i n approach and i s m a i n l y one o f 

an e x p l o r a t o r y n a t u r e . Being d i c t a t e d by t h e o b j e c t i v e s , t h e 

s t u d y has been conducted a c c o r d i n g t o t h e f o l l o w i n g sequence: 

1. R e l e v a n t l i t e r a t u r e f rom secondary sources was reviewed t o 

o u t l i n e t h e n a t u r e o f t h e problem i n muslim c o u n t r i e s w i t h 

p a r t i c u l a r r e f e r e n c e t o Bangladesh. 

2. As mentioned e a r l i e r , t h e i s s u e was h a r d l y looked a t from an 

academic p o i n t o f view i n Bangladesh, and i t i s n o t g e n e r a l l y 

u n d e r s t o o d . T h i s has c r e a t e d problems f o r t h e s e l e c t i o n o f 

a p p r o p r i a t e samples t o g e n e r a t e p r i m a r y d a t a . A reconnaissance 

s u r v e y , was t h e r e f o r e u n d e r t a k e n t o g e t a p r e l i m i n a r y i n s i g h t 

i n t o t h e whole range o f people i n v o l v e d i n c o n n e c t i o n w i t h t h i s 

problem. 

3. F i n a l l y , a q u e s t i o n n a i r e survey was undertaken t o generate 

p r i m a r y d a t a f o r t h e s t u d y . 

Sources of Data: As n o t e d above, t h e s t u d y has been c a r r i e d o u t 

on t h e b a s i s o f d a t a c o l l e c t e d f r o m b o t h secondary and p r i m a r y 

s o u r c e s . The secondary sources i n c l u d e s p u b l i s h e d m a t e r i a l s and 

o f f i c i a l documents i n t h e f o r m o f books, j o u r n a l s , magazines, 

newspapers, r e p o r t s , g a z e t t e s , manuals and hand books, e t c . T h i s 

l i t e r a t u r e was r e v i e w e d t o p r o v i d e an i n s i g h t i n t o t h e 

e d u c a t i o n a l system, b o t h madrasah and s c h o o l s . The l i t e r a t u r e 



s u r v e y h e l p e d t o improve t h e u n d e r s t a n d i n g o f t h e n a t u r e o f t h e 
problem b o t h p a s t and p r e s e n t . 

P r i m a r y d a t a were c o l l e c t e d i n s e v e r a l s t a g e s , by c o n d u c t i n g 

q u e s t i o n n a i r e s u r v e y s . The f i r s t t a r g e t was t o s e l e c t t h e 

p a r e n t s t o g e t i n f o r m a t i o n about t h e reasons f o r sending t h e i r 

c h i l d r e n i n t o d i f f e r e n t systems. Since i t was d i f f i c u l t t o f i n d 

a p p r o p r i a t e r e s p o n d e n t s , i e . t h e p a r e n t s o r g u a r d i a n s who sent 

t h e i r c h i l d r e n e i t h e r t o madrasahs o r t o s c h o o l s , i t has been 

f o u n d t h a t i t was much e a s i e r t o l o c a t e t h e s t u d e n t s f i r s t from 

t h e i r r e s p e c t i v e i n s t i t u t i o n s . T h e r e f o r e , t h e f i r s t stage o f 

p r i m a r y s u r v e y was a t t h e madrasahs and s c h o o l s . 

The s t u d e n t s f r o m h i g h e r c l a s s e s a t t h e secondary l e v e l were 

s e l e c t e d f r o m b o t h madrasah and s c h o o l s . They were i n t e r v i e w e d 

w i t h a s h o r t q u e s t i o n n a i r e s i m u l t a n e o u s l y a t b o t h p l a c e s . 

The second s t a g e o f q u e s t i o n n a i r e survey was a f o l l o w - u p study 

w i t h t h e p a r e n t s o r g u a r d i a n s a f t e r g e t t i n g p r e l i m i n a r y 

i n f o r m a t i o n and t h e addresses from t h e s t u d e n t s . 

The t h i r d s t a g e o f t h e p r i m a r y i n v e s t i g a t i o n was w i t h 

i n t e l l e c t u a l s who were i n v o l v e d w i t h e d u c a t i o n and r e s e a r c h a t 

t h e n a t i o n a l l e v e l . 

The Study Area: The d a t a were c o l l e c t e d from Dhaka, t h e c a p i t a l 

o f Bangladesh, f o r s e v e r a l reasons: F i r s t , Dhaka i s a l a r g e c i t y 

w i t h a p o p u l a t i o n o f more t h a n 6 m i l l i o n , where many madrasahs 



and s c h o o l s were found w i t h i n f a i r l y s h o r t d i s t a n c e . Secondly, 

i t was i m p o r t a n t t h a t t h e p a r e n t s and gu a r d i a n s researched were 

f r o m p l a c e s where b o t h k i n d s o f i n s t i t u t i o n were a v a i l a b l e . 

U s i n g a sample area w h i c h had b o t h madrasahs and schools s i d e by 

s i d e d i d h e l p t h e r e s e a r c h e r t o und e r s t a n d and e x t r a c t from t h e 

re s p o n d e n t s s p e c i f i c reasons f o r t h e c h o i c e o f e i t h e r system o f 

e d u c a t i o n f o r t h e i r c h i l d r e n . And f i n a l l y , i t was an added 

advantage f o r t h e r e s e a r c h e r t o be f a m i l i a r w i t h t h e study area 

r a t h e r t h a n some o t h e r s e c t i o n o f t h e c o u n t r y . 

Thus f o u r e d u c a t i o n a l i n s t i t u t i o n s were p u r p o s e l y s e l e c t e d from 

f o u r d i f f e r e n t l o c a t i o n s i n t h e c i t y . Two o f them were madrasahs 

and t h e o t h e r two were s c h o o l s . Among t h e s c h o o l s , one was r u n 

by t h e government and t h e o t h e r was by t h e p r i v a t e s e c t o r . 

S i m i l a r l y , among t h e madrasahs, one was p r i v a t e and t h e o t h e r was 

funded f u l l y by t h e government. 

S e l e c t i o n of the Respondents and Inte r v i e w Method 

I . Students and their parents and/or guardians: A random 

s e l e c t i o n t e c h n i q u e was used f o r t h e s e l e c t i o n o f s t u d e n t s . 

A l t o g e t h e r 2 6 s t u d e n t s have been s e l e c t e d as respondents from 

f o u r i n s t i t u t i o n s . They were s e l e c t e d from a h i g h e r c l a s s ( c l a s s 

IX) so t h a t t h e y can g i v e i n f o r m a t i o n p r o p e r l y . H a l f o f them 

were f r o m r e l i g i o u s madrasahs and t h e r e s t f r o m f s c h o o l s . During 

t h e i n t e r v i e w s t h e i r household income, o c c u p a t i o n a l background 

o f t h e f a m i l y and s o c i a l s t a t u s were c o n s i d e r e d . Each o f them 

were i n t e r v i e w e d w i t h an open ended q u e s t i o n n a i r e . 
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The s t u d e n t s have been chosen from c l a s s IX, whose ages ranged 

f r o m 15 t o 16 y e a r s . The purpose o f s e l e c t i n g s t u d e n t s a t t h i s 

l e v e l was because t h e y had a l l by now chosen t h e i r f u t u r e l i n e 

o f e d u c a t i o n w i t h t h e i r c a r e e r i n mind. As a f o l l o w - u p t h e 

p a r e n t s and g u a r d i a n s were i n t e r v i e w e d i n o r d e r t o g e t more 

i n s i g h t on t h e s u b j e c t . 

2. National level experts and educationists: The respondents 

a t t h e n a t i o n a l l e v e l were s e l e c t e d from a c r o s s s e c t i o n o f 

pe o p l e a t t a c h e d t o t h e f i e l d o f e d u c a t i o n and r e s e a r c h . D u r i n g 

t h e s e l e c t i o n o f t h e s e respondents a b a l a n c i n g t e c h n i q u e was 

f o l l o w e d w i t h a view t o g e t t i n g an i n s i g h t from b o t h s i d e s . 

T h e r e f o r e , t h e i r r e s p e c t i v e e d u c a t i o n a l backgrounds were 

c o n s i d e r e d w h i l e t h e y were s e l e c t e d . 

Twenty resp o n d e n t s have been s e l e c t e d a t t h e n a t i o n a l l e v e l . 

H a l f o f them were educated i n r e l i g i o u s madrasahs b u t not 

n e c e s s a r i l y i d e n t i f i e d p r e s e n t l y w i t h madrasah e d u c a t i o n , and t h e 

r e s t were educated i n g e n e r a l s c h o o l s and connected w i t h t h e 

g e n e r a l e d u c a t i o n system. A l l i n t e r v i e w s conducted w i t h them 

were a b s o l u t e l y o f an open ended n a t u r e . 

Scope and L i m i t a t i o n s 

As mentioned a t t h e o u t s e t , t h e p r e s e n t s t u d y addresses a 

fundamen t a l problem f o r t h e e d u c a t i o n system o f Bangladesh. The 

problem i s deep r o o t e d i n t h e h i s t o r y o f t h e s o c i o - p o l i t i c a l 

c u l t u r e o f t h e c o u n t r y d u r i n g t h e l a s t t h r e e hundred ye a r s . 

A p a r t f r o m h i s t o r i c a l e v o l u t i o n t h a t i t underwent, t h e system has 
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i t s own dynamics even a t t h e p r e s e n t stage. The p r e s e n t and t h e 

p a s t a r e i n t e r - r e l a t e d and cannot be d i s c u s s e d s e p a r a t e l y i n a 

m e a n i n g f u l way. T h e r e f o r e , t h e c o n t e x t o f t h e p r e s e n t s t u d y i s 

q u i t e v a s t and i t i s o b v i o u s l y i m p o s s i b l e t o address t h e e n t i r e 

range o f problems i n one i s o l a t e d s t u d y such as p r e s e n t one. 

The p r e s e n t s t u d y m a i n l y focuses on i d e n t i f y i n g t h e f a c t o r s t h a t 

a r e r e l a t e d t o t h e enrolment o f t h e s t u d e n t s i n b o t h systems. 

T h e r e f o r e i t was e s s e n t i a l t o h i g h l i g h t t h e f a c t o r s t h a t 

c o n t r i b u t e t o an ever w i d e n i n g gap between t h e two systems and 

t o p u t t h e p r e s e n t s t u d y i n a p r o p e r p e r s p e c t i v e . F i n a l l y , an 

a t t e m p t has a l s o been made t o e x p l o r e p o s s i b i l i t i e s o f m i n i m i z i n g 

t h e gap between t h e two system. 

A l l t h e s e t h r e e i s s u e s o f a d i f f e r e n t n a t u r e are c l o s e l y l i n k e d , 

and hence cannot be s e p a r a t e d from each o t h e r . T h i s modest 
-fo 

e f f o r t i s a d d r e s s e d f a l l t h e s e i s s u e s w i t h enormous l i m i t a t i o n s . 
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Chapter II 

ISLAMIC APPROACHES AND SYSTEMS OF EDUCATION WITHIN ISLAMIC 
COUNTRIES: A REVIEW 

As mentioned e a r l i e r , t h e e d u c a t i o n system o f Bangladesh i s 

en t r e n c h e d i n t o a d u a l i s m : modern s e c u l a r e d u c a t i o n on t h e one 

hand and t r a d i t i o n a l r e l i g i o u s (madrasah) e d u c a t i o n on t h e o t h e r . 

T h i s d u a l i s m has been c o n s i d e r e d one o f t h e major problems i n 

a c h i e v i n g a u n i f i e d and a p p r o p r i a t e e d u c a t i o n system i n t h e 

c o u n t r y . I n t h i s c h a p t e r , an a t t e m p t has been made t o r e v i e w t h e 

s i t u a t i o n i n o t h e r muslim c o u n t r i e s , t o f i n d whether d u a l i t y i n 

e d u c a t i o n e x i s t s i n th e s e c o u n t r i e s . 

Any approach towards n a t i o n a l e d u c a t i o n e v o l v e s from t h e needs 

and r e q u i r e m e n t s o f t h e s o c i e t y . I n t h i s c o n t e x t , s o c i e t y ' s 

r e l i g i o u s v a l u e s p l a y an i m p o r t a n t r o l e i n shaping t h e e d u c a t i o n 

system. Since I s l a m , as a r e l i g i o n , has a p r o f o u n d impact on 

s o c i e t y as w e l l as on t h e s t a t e o f be h a v i o u r , i t i s e s s e n t i a l t o 

see what i s r e a l l y t h e i s l a m i c approach t o e d u c a t i o n . I t i s 

argued, i n t h i s s t u d y , t h a t i s l a m i c v a l u e s among t h e people o f 

t h e c o u n t r i e s concerned, are t h e main g e n e r a t i n g f o r c e o f 

r e l i g i o u s e d u c a t i o n . The modern e d u c a t i o n system on t h e o t h e r 

hand p r e v a i l s , i n most o f t h e muslim c o u n t r i e s , as an e s s e n t i a l 

system o f e d u c a t i o n f o r p r e s e n t day s o c i e t y . T h e r e f o r e , i t i s 

a l s o necessary t o h i g h l i g h t what are t h e t h e o r e t i c a l bases o f 
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t h i s modern e d u c a t i o n which i s b e i n g p r a c t i s e d i n muslim 

c o u n t r i e s . T h e r e f o r e , a t t h e b e g i n n i n g o f t h i s c h a p t e r , t h e main 

b a s i s o f r e l i g i o u s and modern e d u c a t i o n w i l l be i n t r o d u c e d . 

W h i l e i s l a m i c e d u c a t i o n a l development i s t h e key o b j e c t i v e o f t h e 

madrasah e d u c a t i o n and s i n c e i t i s an i n t e g r a l p a r t o f t h e 

n a t i o n a l e d u c a t i o n system, i t i s u s e f u l t o r e v i e w t h e experience 

o f o t h e r i s l a m i c c o u n t r i e s i n t h i s d i r e c t i o n . A l t h o u g h t h e 

source o f knowledge i n I s l a m i s Quran and Sunnah, t h e b a s i s o f 

development o f t h i s s e c t i o n i s made from t h e views o f muslim 

s c h o l a r s who worked on i s l a m i c e d u c a t i o n . The key o b j e c t i v e o f 

t h i s c h a p t e r i s t h e r e f o r e t o h i g h l i g h t t h e e d u c a t i o n a l approaches 

o f I s l a m a c c o r d i n g t o t h e view o f muslim s c h o l a r s and 

e d u c a t i o n i s t s . The f o l l o w i n g areas w i l l be h i g h l i g h t e d : 

1. Modern s e c u l a r e d u c a t i o n w i t h s p e c i a l r e f e r e n c e t o t h e 
approaches o f I d e a l i s m and Pragmatism. 

2. The i s l a m i c concept o f e d u c a t i o n . 

3. The p a t t e r n o f e d u c a t i o n i n s e l e c t e d muslim c o u n t r i e s . 

Education 

I t i s n o t easy t o d e f i n e e d u c a t i o n . I t i s a l i f e - l o n g process 

w h i c h p l a y s a p r o f o u n d r o l e i n t h e l i f e o f a person and i n 

s o c i e t y a t l a r g e . E d u c a t i o n i n f a c t , h o l d s t h e key t o many wi d e r 

i s s u e s o f s o c i e t y . There i s no f i x e d meaning o f e d u c a t i o n . 

R a t h e r , i t i s t h e f i e l d o f c o n t i n u o u s debate and disagreement. 

I n v e r y g e n e r a l terms, e d u c a t i o n can be c o n s i d e r e d as a s o c i a l 

s e r v i c e d i r e c t e d towards i n c r e a s i n g t h e c r e a t i v e s t r e n g t h o f 
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s o c i e t y , p r o v i d i n g t r a i n i n g f a c i l i t i e s f o r i n d i v i d u a l s 

commensurate w i t h t h e i r a b i l i t i e s , i n s t i l l i n g an awareness o f 

s o c i a l j u s t i c e and e q u a l o p p o r t u n i t i e s and p r o d u c i n g each younger 

g e n e r a t i o n w i t h t h e knowledge, s k i l l s and u n d e r s t a n d i n g t h e y need 

t o assume t h e i r p l a c e i n s o c i e t y . ( T u r k i s h Review: 1991) 

There have been many t h e o r i e s o f e d u c a t i o n . Of th o s e t h e Theory 

of I d e a l i s m p r o v i d e d a b a s i s o f e d u c a t i o n a l development, 

p a r t i c u l a r l y i n t h e w e s t e r n w o r l d f o r a l o n g t i m e . I t was f i r s t 

e x p l a i n e d i n t h e work o f t h e Greek p h i l o s o p h e r P l a t o (428-347 

BC) , and has been r e s t a t e d by many subsequent t h e o r i s t s . As a 

t r a d i t i o n a l v i e w o f e d u c a t i o n i t i s s t i l l a t t h e r o o t o f many 

peo p l e ' s a t t i t u d e s towards e d u c a t i o n even t h e s e days. 

T h i s T r a d i t i o n a l view of education as has been s t a t e d by K e l l y 

(1987) i s : " T h i s i s a t h e o r y o f e d u c a t i o n w h i c h i s based on a 

v e r y s t r o n g v i e w o f knowledge and t r u t h , one which b e l i e v e s t h a t 

t h e r e a r e u n i v e r s a l t r u t h s t o be found. I t t h u s r e g a r d s 

e d u c a t i o n as concerned p r i m a r i l y t o i n c u l c a t e i n c h i l d r e n a f i r m 

sense o f what t h e s e moral v a l u e s o r moral t r u t h s a r e . I t a l s o 

o f t e n sees e d u c a t i o n as a process by which c e r t a i n v a l u a b l e 

a s p e c t s o f h i g h c u l t u r e a r e t r a n s m i t t e d . Another main emphasis 

i s on e d u c a t i o n as i n t e l l e c t u a l development, t h e development o f 

man's powers o f reason.... I t i s a l s o a view t h a t r e q u i r e s 

e d u c a t i o n a l p l a n n i n g t o b e g i n from some n o t i o n o f i t s end 

p r o d u c t , some c o n c e p t i o n o f what k i n d s o f people t h e e d u c a t i o n 

system s h o u l d produce", (p.2-3) 
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P l a t o ' s main aim was t o d e v i s e a t h e o r y and a scheme o f e d u c a t i o n 

w h i c h would r e s u l t i n a balanced and harmonious i n d i v i d u a l and 

a b a l a n c e d and harmonious s o c i e t y . H i s concern was n o t w i t h 

e d u c a t i o n i n i t s e l f b u t w i t h i t s s o c i a l f u n c t i o n . He develops 

h i s t h e o r y o f e d u c a t i o n i n s u p p o r t o f h i s p o l i t i c a l t h e o r y , h i s 

vi e w o f s o c i e t y . ( K e l l y : 1987) 

P l a t o ' s t h e o r y o f e d u c a t i o n i s s t r o n g l y based on a p a r t i c u l a r 

v i e w o f knowledge and o f t r u t h . To him knowledge i s a b s o l u t e and 

c e r t a i n , and can be a t t a i n e d i n a l l spheres. He b e l i e v e s i n t h e 

supremacy o f reason over a l l o t h e r human a t t r i b u t e s . Through 

reas o n man can a t t a i n knowledge and e s t a b l i s h t r u t h i n t h e f i e l d 

o f s c i e n c e , o f mathematics as w e l l as o f mor a l s , a e s t h e t i c s and 

p o l i t i c s . 

An a l t e r n a t i v e approach towards e d u c a t i o n has been p u t f o r w a r d 

by John Dewey. The Theory of Pragmatism of John Dewey i s one o f 

t h e most famous views o f modern e d u c a t i o n a l p h i l o s o p h y which has 

i n f l u e n c e d t h e concept o f e d u c a t i o n t h r o u g h o u t t h e t w e n t i e t h 

c e n t u r y . I n h i s t h e o r y o f Pragmatism, Dewey bro u g h t a number o f 

d i f f e r e n t t h r e a d s t o g e t h e r i n t o a s i n g l e t h e o r y o f knowledge, o f 

man, o f s o c i e t y and o f e d u c a t i o n . H i s view o f knowledge i s 

d i r e c t l y r e l a t e d t o e d u c a t i o n a l t h e o r y and p r a c t i c e . 

Dewey (1899) saw e d u c a t i o n t h e o r y as a s y n t h e s i s o f p h i l o s o p h y , 

s o c i o l o g y , and psych o l o g y and formed h i s own t h e o r y i n 

c o n s i d e r a b l e p a r t by c r i t i c i z i n g t h e dominant views i n these 

d i s c i p l i n e s t h a t were p r e v a l e n t a t t h a t t i m e . His view o f 
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p h i l o s o p h y was t h a t i s t h e t h e o r y o f e d u c a t i o n i n i t s most 

g e n e r a l phases; by which he meant t h a t " t h e r e i s l i t t l e p o i n t i n 

t h e o r i z i n g about knowledge, about man o r about s o c i e t y w i t h o u t 

any a t t e m p t t o de v e l o p a t h e o r y about how one's views o f these 

a r e t o be t r a n s l a t e d i n t o r e a l i t y , a view about e d u c a t i o n " . 

( K e l l y : 1987, p. 16) 

He (Dewey: 1899) gave a c l e a r n o t i o n about knowledge, man and 

s o c i e t y and e d u c a t i o n . To him knowledge was i n a s t a t e o f 

c o n t i n u o u s e v o l u t i o n . I t i s n o t t h a t body o f f i x e d e t e r n a l 

t r u t h s . I t i s a c r e a t i o n o f man, n o t a g i f t from some d i v i n e o r 

m e t a p h y s i c a l sources, and l i k e a l l c r e a t i o n s o f man, and l i k e man 

h i m s e l f , i t must be seen t o e v o l v e , t o change, t o develop. Dewey 

(1899) saw knowledge as an e v o l v i n g phenomenon t o meet t h e 

chan g i n g needs o f man and s o c i e t y . Knowledge i s c r e a t e d and 

c o n t i n u e s t o be c r e a t e d t o m o d i f y and t o s o l v e t h e ever changing 

problems o f man and n a t u r e . W i t h r e g a r d t o e d u c a t i o n Dewey's 

n o t i o n was an i d e a l balance, a merging o f t h e a p p a r e n t l y 

d i v e r g e n t a s p e c t s o f e x p e r i e n c e . He emphasized t h a t p u p i l s must 

l e a r n how t o g e n e r a t e new knowledge, how t o c o n t r i b u t e t o t h e 

e v o l u t i o n o f knowledge t o be used i n s o l v i n g problems and 

themselves t o be developed t h r o u g h such use. 

Dewey's t h e o r y o f Pragmatism was i n f l u e n c e d by Darwin's t h e o r y 

o f e v o l u t i o n . From t h i s n o t i o n o f e v o l u t i o n he developed t h e 

v i e w t h a t n o t h i n g i n human e x p e r i e n c e can p r o p e r l y be seen as 

f i x e d , s t a t i c o r e t e r n a l , t h a t e v e r y t h i n g must be r e c o g n i z e d as 

b e i n g i n a s t a t e o f c o n t i n u o u s change, development, o r e v o l u t i o n . 
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Thus e d u c a t i o n i s a l s o t o be seen and planned i n terms o f a 
c o n t i n u o u s d e v e l o p m e n t a l process. 

Dewey's t h e o r y o f Pragmatism i s o p p o s i t e t o P l a t o ' s t h e o r y o f 

I d e a l i s m . The most fundamental d i f f e r e n c e s a r e : 1. P l a t o 

r e g a r d e d knowledge as f i x e d , as o b j e c t i v e , as t r u e i n a v e r y 

s t r o n g sense. On t h e o t h e r hand Dewey regarded e d u c a t i o n as 

t e n t a t i v e , as i n a permanent s t a t e o f development and e v o l u t i o n , 

as t r u e i n o n l y a p r o v i s i o n a l way, as man-made or s o c i a l l y 

c o n s t r u c t e d . 2. To P l a t o e d u c a t i o n i s a m a t t e r o f t r a n s m i s s i o n ; 

t o Dewey i t i s m a t t e r o f a process o f development. 3. P l a t o 

sees n o t i o n o f e d u c a t i o n as c o g n i t i v e o r i n t e l l e c t u a l 

development; Dewey emphasizes t h e importance o f o t h e r forms o f 

development p a r t i c u l a r l y t h o s e o f an e m o t i o n a l o r a f f e c t i v e k i n d . 

However, b o t h t h e s e t h e o r i e s can be found i n t h e c o n t e x t o f 

c u r r e n t e d u c a t i o n a l scene. 

I s l a m i c Notion of Education 

Z a k i y y a h Muhammad (1990) d e f i n e d i s l a m i c E d u c a t i o n as 

"remembrance o f A l l a h i n a l l t h a t one t h i n k s , l e a r n s and 

does."(p. 27) Q u o t i n g from Quran (112: 1-4) she argues t h a t "The 

remembrance o f A l l a h i n one's l e a r n i n g i s t h e b e g i n n i n g o f 

Tawhid, u n d e r s t a n d i n g t h a t A l l a h i s one, i s t h e o r i g i n a t o r o f a l l 

knowledge, i s t h e source o f a l l t h i n g s , good and t h a t a l l t h a t 

e x i s t s i n i n t e r r e l a t e d and i n t e r d e p e n d e n t except A l l a h " ( p . 2 7 ) . 

She a l s o emphasises t h e moral aspect o f i s l a m i c e d u c a t i o n . To 
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h e r ' t h e essence o f i s l a m i c e d u c a t i o n i s moral e x c e l l e n c e f o r t h e 
p l e a s u r e o f A l l a h ' ( p . 2 7 ) . 

A l - A t t a s (1979a) d e f i n e s i s l a m i c e d u c a t i o n as a c h i e v i n g 'Adab', 

meaning r i t u a l p u r i t y . 'Adab' r e f e r s t o t h e r e c o g n i t i o n and 

acknowledgement o f t h e r i g h t and p r o p e r p l a c e , s t a t i o n and 

c o n d i t i o n i n l i f e and t o s e l f - d i s c i p l i n e i n p o s i t i v e and w i l l i n g 

p a r t i c i p a t i o n i n e n a c t i n g one's r o l e i n accordance w i t h t h a t 

r e c o g n i t i o n and acknowledgement, i t s o c currence i n t h e i n d i v i d u a l 

and i n s o c i e t y as a whole r e f l e c t s t h e c o n d i t i o n o f j u s t i c e . 

T h e r e f o r e , a c h i e v i n g Adab means m a i n t a i n i n g j u s t i c e , and l o s s o f 

i t means l o s s o f j u s t i c e . He argues t h a t any c o n f u s i o n i n 

i s l a m i c knowledge l e a d s t o l o s s o f Adab. Any l o s s o f Adab w i t h i n 

t h e community l e a d s t h e coinmunity towards i n j u s t i c e and t h e 

l e a d e r s h i p i n such communities does n o t possess t h e h i g h m o r a l , 

i n t e l l e c t u a l and s p i r i t u a l a b i l i t y r e q u i r e d f o r i s l a m i c 

l e a d e r s h i p . T h e r e f o r e , i t i s n o t d e s i r e d t o have such l o s s o f 

Adab a c c o r d i n g t o t h e p h i l o s o p h y o f i s l a m i c E d u c a t i o n . 

A s h r a f (1985) d e f i n e s e d u c a t i o n as "a p u r p o s e f u l a c t i v i t y 

d i r e c t e d t o t h e f u l l development o f i n d i v i d u a l s " (p. 24) . To 

him, t h e meaning o f i s l a m i c e d u c a t i o n i s n o t o n l y t h e o l o g i c a l 

t e a c h i n g , b u t i t i s more t h a n t h a t . I t means t h a t t h e a l l 

branches o f knowledge s h o u l d be t a u g h t f r o m t h e i s l a m i c p o i n t o f 

view. 

From t h e s e d e f i n i t i o n s , t h r e e aspects are c l e a r l y apparent: 

F i r s t , t h e source o f knowledge i s God, t h e c r e a t o r . Second, t h e 
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o b j e c t i v e o f i s l a m i c e d u c a t i o n i s t o m a i n t a i n j u s t i c e and harmony 

among t h e p e o p l e , and T h i r d , knowledge s h o u l d be generated f o r 

t h e r e q u i r e m e n t s o f a l l walks o f l i f e i n t h e l i g h t o f d i r e c t i o n 

g i v e n by I s l a m . 

Aim of I s l a m i c Education: The aim o f e d u c a t i o n as d e f i n e d i n t h e 

F i r s t World Conference (1977) was as f o l l o w s : "Education s h o u l d 

aim a t t h e b alanced g r o w t h o f t h e t o t a l p e r s o n a l i t y o f Man 

t h r o u g h t h e t r a i n i n g o f Man's s p i r i t , i n t e l l e c t , h i s r a t i o n a l 

s e l f , f e e l i n g s and b o d i l y senses. Ed u c a t i o n s h o u l d c a t e r , 

t h e r e f o r e , f o r t h e g r o w t h o f Man i n a l l i t s a s p e c t s : s p i r i t u a l , 

i n t e l l e c t u a l , i m a g i n a t i v e , p h y s i c a l , s c i e n t i f i c , l i n g u i s t i c , b o t h 

i n d i v i d u a l l y and c o l l e c t i v e l y and m o t i v a t e a l l aspects towards 

goodness and t h e a t t a i n m e n t o f p e r f e c t i o n . The u l t i m a t e aim o f 

Muslim e d u c a t i o n l i e s i n t h e r e a l i s a t i o n o f complete submission 

t o A l l a h on t h e l e v e l o f t h e i n d i v i d u a l , t h e community and 

h umanity a t l a r g e " . ( A s h r a f : 1985, p.4) 

T h i s d e f i n i t i o n has been g i v e n by them from a>) i s l a m i c p o i n t o f 

v iew. About t h e a c c e p t a b i l i t y o f t h i s d e f i n i t i o n t o a modern 

s o c i e t y , A s h r a f (1985) a d d s , " i t depends on our assessment o f t h e 

s o c i e t y , how i t r e g a r d s Man and h i s d e s t i n y and how t h e r e f o r e i t 

wants h i s p e r s o n a l i t y t o develop. I t s a c c e p t a b i l i t y depends a l s o 

on h i s t o r i c a l and p r a c t i c a l c o n s i d e r a t i o n s and on t h e 

j u s t i f i c a t i o n s t h a t i s l a m i c metaphysics s u p p l i e s . " ( p . 4-5) 

A l - A t t a s (1979) on t h e o t h e r hand d e f i n e d t h e aim o f i s l a m i c 
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E d u c a t i o n as t h e c r e a t i o n o f good and r i g h t e o u s men who w i l l 

f o l l o w t h e p a t h o f A l l a h (God) i n t h e t r u e sense. Quran and 

Sunnah a r e t h e main b a s i s o f t h i s p a t h . For w o r l d l y a f f a i r s t h e 

g u i d e l i n e i s ' S h a r i a h ' w h i c h has been d e r i v e d from t h e Quran and 

Sunnah. T h i s i s t h e p r i m a r y source o f i s l a m i c knowledge. The 

secondary source i s human i n t e l l e c t and i t s t o o l s which are i n 

c o n s t a n t i n t e r a c t i o n w i t h t h e p h y s i c a l u n i v e r s e . Man i s f r e e t o 

do as he p l e a s e s b u t w i t h i n t h e framework o f Quran and Sunnah. 

The aim o f i s l a m i c e d u c a t i o n i s t h e r e f o r e t o remain w i t h i n t h e 

framework o f Quran and Sunnah, f o l l o w i n g s h a r i a h and e a r n i n g 

knowledge by i n t e r a c t i n g w i t h p h y s i c a l p r o p e r t i e s o f t h e w o r l d 

and a c h i e v i n g Adab. However, he p r e s e n t s a model o f i s l a m i c 

e d u c a t i o n . He argues, c i t i n g from t h e Quran, t h a t God has g i v e n 

mankind knowledge about e v e r y t h i n g . As v i c e g e r e n t o f God on 

e a r t h man has t h e r e s p o n s i b i l i t y o r d u t y t o earn t h a t knowledge. 

T h i s has been emphasized many t i m e s i n t h e Quran and a l s o 

d i r e c t e d by t h e p r o p h e t . 

The Importance of Education i n Islam: I n I s l a m emphasis has been 

p l a c e d on l e a r n i n g , e d u c a t i o n and i t s d i s s e m i n a t i o n i n s o c i e t y . 

There a r e many v e r s e s i n t h e Quran and i n t h e T r a d i t i o n s from t h e 

Prophet which r e f e r t o t h e importance o f l e a r n i n g and knowledge. 

I n I s l a m , l e a r n i n g i s an o b l i g a t i o n (Fard) f o r a l l Muslims. 

Prophet Muhammad (SM) s a i d "Seeking knowledge i s incumbent on 

ev e r y Muslim man and woman " ( B u k h a r i ) . ^ A s h r a f (1989a) s a i d man 

has r e l a t i o n s h i p w i t h God, man and n a t u r e . Knowledge about God-

^One o f t h e s i x major H a d i t h (Sunnah) c o l l e c t e d by Imam 
B u k h a r i . 
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man r e l a t i o n s h i p i s Fard 'ayn and d i f f e r e n t branches o f knowledge 

t h a t p r o v i d e two o t h e r r e l a t i o n s h i p i s Fard k i f a y a h . ^ Because 

o f t h e expansion and needs o f modern c i v i l i s a t i o n , he (Ashraf: 

1989a) suggested each c h i l d s h o u l d know some b a s i c knowledge i n 

each o f t h e t h r e e branches o f knowledge. He b e l i e v e s t h a t p u p i l s 

need s p e c i a l i s e i n o n l y one o f these t h r e e i f she o r he i s 

i n t e l l e c t u a l l y c a p able o f s p e c i a l i s a t i o n . Otherwise each c h i l d 

s h o u l d a c q u i r e a g e n e r a l competence i n each o f t h e t h r e e b a s i c 

branches o f knowledge. These t h r e e branches are man's 

r e l a t i o n s h i p w i t h God t h a t i s t h e o l o g i c a l knowledge, men's 

r e l a t i o n s h i p w i t h man t h a t i s s o c i a l , and men's r e l a t i o n s h i p w i t h 

n a t u r e t h a t i s s c i e n t i f i c knowledge. 

I n o r d e r t o a c h i e v e t h e u l t i m a t e aim and o b j e c t i v e s o f e d u c a t i o n , 

t h e F i r s t World Conference on Muslim E d u c a t i o n has c l a s s i f i e d 

knowledge i n t o two c a t e g o r i e s : 

1. P e r e n n i a l knowledge d e r i v e d from t h e Quran and t h e Sunnah and 

a l l t h a t can be d e r i v e d from them w i t h emphasis i n t h e A r a b i c 

language as t h e key t o t h e u n d e r s t a n d i n g o f b o t h . 

2. A c q u i r e d Knowledge' i n c l u d i n g s o c i a l , n a t u r a l and a p p l i e d 

s c i e n c e s u s c e p t i b l e t o q u a n t i t a t i v e g r o w t h and m u l t i p l i c a t i o n , 

l i m i t e d v a r i a t i o n s and c r o s s - c u l t u r a l b o r r o w i n g as l o n g as 

c o n s i s t e n c y w i t h t h e s h a r i a h as t h e source o f v a l u e i s 

m a i n t a i n e d . 

^Fard ( o b l i g a t i o n ) i s o f two k i n d : 1. Fard'ayn ( e s s e n t i a l 
o b l i g a t i o n ) and 2. Fard k i f a y a ( o p t i o n a l o b l i g a t i o n ) . 
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Comparison between the View of Education and I s l a m i c Education: 

A b d u l l a h (1982) i n h i s book has t r i e d t o f o r m u l a t e a t h e o r y o f 

e d u c a t i o n based on o r i g i n a l i s l a m i c sources i . e . Quran, H a d i t h s 

and T a f s i r ( I n t e r p r e t a t i o n o f Quran). He has d e n i e d t h e d u a l i t y 

o f knowledge as e i t h e r man produced or d i v i n e l y r e v e a l e d . To him 

by s e p a r a t i n g man-made knowledge from r e v e a l e d knowledge people 

n o t o n l y d e p r i v e d themselves o f t h e t r u t h , t h e y m i s l e d themselves 

as w e l l . 

A l - A t t a s (1979) underscored t h a t i s l a m i c E d u c a t i o n faces s e r i o u s 

c o n t r a d i c t i o n s w i t h modern s e c u l a r e d u c a t i o n . T h i s 

c o n t r a d i c t i o n , a c c o r d i n g t o him i s r o o t e d i n t h e v e r y p h i l o s o p h y 

o f b o t h systems o f e d u c a t i o n . There cannot be any c o n t r a d i c t i o n 

w i t h i n t h e a c h i e v e d knowledge because i t i s n o t opposed t o t h e 

p h i l o s o p h y o f I s l a m about one God and man as H i s v i c e g e r e n t . 

Badawi (1979) examines modern s c i e n t i f i c knowledge and t h e 

I s l a m i c t r a d i t i o n can be a complementary and n o t c o n t r a d i c t o r y 

one. I n I s l a m man i s s u p e r i o r because o f knowledge. So t h e r e 

c o u l d be no ground f o r c o n f l i c t between s c i e n c e and r e l i g i o n . The 

p r e s e n t c o n f l i c t and gap i s a r t i f i c i a l . I t i s p o s s i b l e t o narrow 

down t h i s gap. 

To A s h r a f (1989a) knowledge i n a l l f i e l d s o f human l i f e i s 

i n t e r r e l a t e d and i n t e g r a t e d . The t r a d i t i o n a l system o f e d u c a t i o n 

has k e p t t h e s p i r i t u a l and t h e o l o g i c a l t r a d i t i o n s a l i v e , b u t t h e y 

p r e s e n t no a l t e r n a t i v e t o t h e e a r t h - c e n t r i c w o r l d view. I t i s 

necessary t o know i s l a m i c t r a d i t i o n s o f knowledge, and how a l l 

branches o f i t a c q u i r e ' a q l i ' ( i n t e l l e c t u a l ) knowledge and were 
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i n t e r r e l a t e d t o r e v e a l e d ' n a q l i ' ( t r a n s m i t t e d ) knowledge. Both 

o f t h o s e a r e r e l e v a n t , n o t c o n t r a d i c t o r y from t h e i s l a m i c p o i n t 

o f v i e w . He { A s h r a f ) t h e r e f o r e s u g g e s t s a methodology o f 

s c i e n t i f i c a n a l y s i s which i s governed by t h e p r i n c i p l e s o f Quran, 

and t o know and m a i n t a i n t h e n a t u r a l law and n o t d e s t r o y i t o r 

t o r t u r e o r t w i s t i t t o show our power. 

From t h e above d i s c u s s i o n i t has been found t h a t a c c o r d i n g t o 

modern p h i l o s o p h e r s l i k e Dewey t h e d i f f e r e n c e between/'education 

and i s l a m i c e d u c a t i o n i s i n e v i t a b l e . But P l a t o ' s t h e o r y o f 

e d u c a t i o n i s v e r y s i m i l a r t o t h e i s l a m i c p h i l o s o p h y . To t h e 

i s l a m i c p h i l o s o p h e r and e d u c a t i o n i s t t h e r e i s no d i f f e r e n c e 

between e d u c a t i o n and i s l a m i c e d u c a t i o n as t h e r e i s no 

c o n t r a d i c t i o n between s c i e n c e and I s l a m . Rather t h e y are 

r e l e v a n t and complementary. The p r e s e n t gap i s b r i d g e a b l e . That 

i s why A s h r a f (1989a) recommended governments t o c r e a t e one 

u n i f i e d system o f e d u c a t i o n governed by t h e b a s i c r e l i g i o u s 

approach t o l i f e and knowledge and n o t t o m a i n t a i n two d i f f e r e n t 

systems as t r a d i t i o n a l and s e c u l a r . The b a s i c system s h o u l d be 

common b u t t h e r e s h o u l d be enough scope f o r s p e c i a l i s a t i o n i n 

i n d i v i d u a l f i e l d s o f knowledge. 

I s l a m i c e d u c a t i o n i s r o o t e d i n t h e Quran and i n t h e t e a c h i n g o f 

p r o p h e t Muhammad (SM). W i t h i n a r e l a t i v e l y s h o r t span o f t i m e 

a f t e r t h e d e a t h o f t h e p r o p h e t , i s l a m i c e d u c a t i o n spread a l l over 

t h e t e r r i t o r y conquered by i s l a m i c r u l e r s . I n t h e i n i t i a l 

s t a g e s , d u r i n g t h e f i r s t f o u r c e n t u r i e s o f H i j r a h , M a s j i d based 
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Maktabs ( o r s c h o o l s ) were t h e s e a t s f o r l e a r n i n g ( B i l g r a m i and 

A s h r a f : 1985 & S z y l i o w i c z : 1973).^ From v e r y elementary t o t h e 

h i g h e s t l e v e l s , e d u c a t i o n was g i v e n from t h e s e Mosque-based 

e d u c a t i o n a l i n s t i t u t i o n s . 

From t h e f i f t h c e n t u r y onward, emphasis s h i f t e d from mosques t o 

c i t y based l a r g e e d u c a t i o n a l i n s t i t u t i o n s , a l t h o u g h mosques were 

always a t t a c h e d t o them. T h i s process b r o u g h t a c h a r a c t e r i s t i c 

change i n i s l a m i c e d u c a t i o n ; i e . emphasis has been s h i f t e d from 

s p i r i t u a l t o i n t e l l e c t u a l , w i t h o u t l o s i n g s i g h t o f s p i r i t u a l 

e d u c a t i o n ( B i l g r a m i and A s h r a f 1985). The main f a c t s o f i s l a m i c 

e d u c a t i o n d u r i n g t h e p e r i o d o f i s l a m i c r u l e were: 1. development 

o f m o r a l s and b u i l d i n g c h a r a c t e r among t h e s t u d e n t s , 2. h i g h e r 

e d u c a t i o n was aimed a t d e v e l o p i n g knowledge i n t h e i n t e r p r e t a t i o n 

o f Quran and H a d i t h , I s l a m i c law ( F i q h ) , L o g i c (Manteque), 

Mathematics, M e d i c i n e and S o c i a l s c i e n c e s . The e s s e n t i a l 

c h a r a c t e r i s t i c o f e d u c a t i o n i n I s l a m was t h a t t h e t e a c h i n g s were 

t o be g i v e n f r o m t h e s t a n d p o i n t o f b a s i c I s l a m i c source l i k e 

Quran and H a d i t h . 

T h i s t r a d i t i o n c o n t i n u e d a l l t h r o u g h t h e p e r i o d s o f muslim r u l e . 

But changes o c c u r r e d i n t h e process o f e d u c a t i o n among t h e muslim 

pe o p l e w i t h changes o f t h e i r n a t i o n a l h i s t o r y . Zakiyyah Muhammad 

(1990) mentioned t h a t w i t h t h e process o f c o l o n i z a t i o n i n muslim 

c o u n t r i e s , Quranic based i s l a m i c e d u c a t i o n began t o change and 

^ I n f a c t , t h e Mosques had f o u r b a s i c f u n c t i o n s : Prayers, 
A d m i n i s t r a t i o n , P r e a c h i n g and E d u c a t i o n . 
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over t i m e t h e l o n g r o o t e d i s l a m i c e d u c a t i o n was s u p p l a n t e d by 

s e c u l a r and m a t e r i a l i s t e d u c a t i o n . 

Education System of Muslim Countries 

Most o f t h e muslim c o u n t r i e s have a d u a l system o f e d u c a t i o n . 

B e f o r e t h e i n t r o d u c t i o n o f modern e d u c a t i o n , a t one t i m e , i s l a m i c 

e d u c a t i o n was t h e o n l y system and p r e v a i l e d as a h i g h e s t p r i o r i t y 

a l l o v er t h e muslim c o u n t r i e s o f t h e w o r l d f o r s e v e r a l c e n t u r i e s . 

T h i s t r a d i t i o n a l r e l i g i o u s system o f e d u c a t i o n was s u p p l a n t e d 

g r a d u a l l y by modern s e c u l a r e d u c a t i o n . The process and h i s t o r y 

o f t h i s s u p p l a n t i n g i s more o r l e s s same a l l over t h e muslim 

w o r l d . 

R e f e r r i n g t o f o u r muslim c o u n t r i e s (Turkey, P a k i s t a n , Egypt and 

Sudan) B i l g r a m i and A s h r a f (1985) noted t h a t modern e d u c a t i o n 

e n t e r e d i n t o i s l a m i c c o u n t r i e s e i t h e r t h r o u g h c u l t u r a l i n f l u e n c e s 

o r p o l i t i c a l d o m i n a t i o n . While Muslims have b e n e f i t e d from t h e 

w e s t e r n t e c h n o l o g i c a l advancement, t h e governments o f muslim 

c o u n t r i e s p a t r o n i z e d s e c u l a r e d u c a t i o n . T r a d i t i o n a l i s l a m i c 

e d u c a t i o n on t h e o t h e r hand remained under p r i v a t e e n t e r p r i s e , 

a l t h o u g h an inadequate h e l p was v e r y o f t e n extended by t h e 

government, t o h e l p them t o e x i s t as r e l i g i o u s s e m i n a r i e s o r 

t h e o l o g i c a l i n s t i t u t e s . The muslim w o r l d (those are t h e member 
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o f OIC'') can be d i v i d e d i n t o two groups on t h e b a s i s o f language 
i , e . Arab and non Arab. 

The Arab s t a t e s : To T i b a w i (1972) t h e ideas o f m o d e r n i z a t i o n and 

t h e i r a p p l i c a t i o n was t h e cause o f f r a g m e n t a t i o n o f r e l i g i o u s 

e d u c a t i o n i n t h e v a r i o u s r e g i o n s o f Arab w o r l d . W i t h r e f e r e n c e 

o f f o u r t e e n Arab c o u n t r i e s ( A l g e r i a , Egypt, I r a q , Jordan, Kuwait, 

Lebanon, L i b y a , Morocco, Saudi Arab, Sudan, S y r i a , T u n i s i a , Yemen 

and South Yemen) he gave an e v o l u t i o n a r y p i c t u r e o f modern a l i e n 

w e s t e r n e d u c a t i o n a l systems w i t h i n t h e s e c o u n t r i e s . He mentioned 

t h a t t h e n a t i o n a l e d u c a t i o n system o f t h e s e c o u n t r i e s has been 

changed by t h r e e t y p e s o f process: 1. I n t e r n a l e d u c a t i o n 

r e v o l u t i o n , 2. European m i s s i o n a r y work and 3. Western 

o c c u p a t i o n . A l l t h e s e changes i n f l u e n c e d s u b s t a n t i a l l y i s l a m i c 

e d u c a t i o n . The t r a d i t i o n a l I s l a m i c s c h o o l s , which was t h e 

o r i g i n a l p u b l i c system, have changed and become v i r t u a l l y p r i v a t e 

s c h o o l s . They were su b s e q u e n t l y e i t h e r absorbed i n t h e modern 

system o r remain o u t s i d e i t . I n e i t h e r case t h e i r s y l l a b u s was 

changed t o be c l o s e r t o t h a t f o l l o w e d i n t h e s t a t e s c h o o l s . 

He ( T i b a w i : 1972) argues t h a t i s l a m i c e d u c a t i o n i n t h e Arab 

c o u n t r i e s i s a shadow o f t h e p a s t . I n t h e c o n s t i t u t i o n o f some 

c o u n t r i e s i t e x i s t s o n l y on paper. But average Arab Muslims, are 

more s t r o n g l y a t t a c h e d t o i s l a m i c e d u c a t i o n t h a n Arab 

N a t i o n a l i s m . So t h e e d u c a t i o n system o f these c o u n t r i e s c o u l d 

n o t s e r v e t h e people's w i l l . The c o n t e n t o f Modern E d u c a t i o n a l 

'^Organization o f I s l a m i c Conference (OIC) whose c u r r e n t 
members a r e about 45 c o u n t r i e s . 
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system i s a l i e n t o them and t h e q u a l i t y i s low i f compared w i t h 

w e s t e r n c o u n t r i e s . On t h e o t h e r hand. N a t i o n a l i s l a m i c e d u c a t i o n 

does n o t r e l a t e much t o r e a l l i f e s i t u a t i o n s . The t e a c h i n g o f 

i s l a m i c e d u c a t i o n i s i n s u f f i c i e n t a t a l l s t a g e s . Quaranic or 

r e l i g i o u s s t u d i e s i s n o t more t h a n one s u b j e c t o f p r i m a r y and 

secondary s c h o o l i n many o f t h e Arab c o u n t r i e s i n modern 

e d u c a t i o n a l i n s t i t u t i o n s . But a t t h e h i g h e r l e v e l s e v e r a l 

a s p e c t s o f I s l a m a r e s t u d i e d as academic d i s c i p l i n e s i n t h e 

U n i v e r s i t i e s (which i s e f f i c i e n t ) . 

W h i l e I s l a m as a s u b j e c t i s t a u g h t i n g e n e r a l s c h o o l s and a t 

u n i v e r s i t y l e v e l t h e s e p a r a t e r e l i g i o u s s c h o o l s r e p r e s e n t an 

u n j u s t i f i e d d u a l i s m i n p u b l i c e d u c a t i o n , d e s c r i b e d by Monir M o r s i 

(1990) w i t h r e f e r e n c e t o Arab G u l f s t a t e s . He argues t h a t t h e 

aim o f r e l i g i o u s e d u c a t i o n i s p r e p a r i n g s p e c i a l i s t s i n r e l i g i o u s 

s c i e n c e s . But i t i s n o t beyond q u e s t i o n whether t h i s 

s p e c i a l i z a t i o n can be achieved a t p u b l i c e d u c a t i o n l e v e l . To him 

i f t h e g o a l i s t o p r e p a r e p r e a c h e r s , c o u n s e l l o r s or t e a c h e r s and 

s c h o l a r s i n r e l i g i o n t h e n indeed, t h e r i g h t p l a c e f o r such 

p r e p a r a t i o n i s h i g h e r e d u c a t i o n , where t h e y can r e c e i v e t h e 

h i g h e s t l e v e l o f e d u c a t i o n , c u l t u r e and t h o u g h t t h a t would match 

t h e g r e a t r e s p o n s i b i l i t i e s o f these h i g h l y i n t e l l e c t u a l 

p r o f e s s i o n s . The p r e p a r a t i o n o f h i g h l y q u a l i f i e d l e a d e r s i n 

i s l a m i c s c i e n c e s s h o u l d be o f a good s t a n d a r d which c o u l d be 

a d e q u a t e l y a c h i e v e d o n l y i n h i g h e r and u n i v e r s i t y i n s t i t u t i o n s 

r a t h e r t h a n i n secondary s c h o o l s . 

Saudi A r a b i a ' s system o f e d u c a t i o n i s an e x c e p t i o n t o t h e o t h e r 
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Arab and G u l f S t a t e s . They have an independent system o f 

r e l i g i o u s e d u c a t i o n w i t h t h e presence o f t e c h n i c a l , a g r i c u l t u r a l , 

c ommercial and i n d u s t r i a l e d u c a t i o n , a t secondary l e v e l mentioned 

as Monir M o r s i ( 1 9 9 0 ) . He argues t h a t t h e two forms s h o u l d be 

i n t e g r a t e d t o g e t h e r as i t i s t h e case i n Saudi A r a b i a . The 

kingdom o f Saudi A r a b i a i s t h e o n l y c o u n t r y where t h e b a s i c 

i s l a m i c e d u c a t i o n i s g i v e n s i d e by s i d e w i t h modern e d u c a t i o n , 

under one r o o f (Al-Mubarak: 1984). For example, a t p r e s e n t , 

Saudi A r a b i a p r o v i d e s 31 p e r c e n t o f t h e c u r r i c u l u m i n p u b l i c 

p r i m a r y e d u c a t i o n from i s l a m i c t e a c h i n g s (Table: 2.1). 

Table 2.1 Time A l l o c a t i o n i n the Weekly Study Plan of P u b l i c 
Primary Schools of Saudi Arabia 

S u b j e c t s Time a l l o c a t e d Average Weekly 
p e r i o d 29 

R e l i g i o n 3 1 % 100% 
A r a b i c language 30% 100% 
M a t h e m a t i c s - s c i e n c e s 
and s o c i a l s t u d i e s 

39% ' 100% 

Sources: M o r s i , M. M. (1990) Education in the Arab Gulf states, 
v o l - 2 8 , Qatar: U n i v e r s i t y o f Qatar. 

The Table shows one t h i r d emphasis g i v e n on t h e language which 

i s A r a b i c . General o r modern s u b j e c t s were found i n o n l y about 

40 p e r c e n t o f t h e t o t a l course. 

The Saudi A r a b i a n e d u c a t i o n p o l i c y s t a t e s t h a t a l l r e l i g i o u s 

s t u d i e s a r e b a s i c a t a l l t h e st a g e s : p r i m a r y , i n t e r m e d i a t e and 

secondary e d u c a t i o n w i t h a l l i t s branches and t h a t i s l a m i c 
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c u l t u r e i s a p r i n c i p a l s u b j e c t i n a l l t h e years o f h i g h e r 

e d u c a t i o n . T h i s Saudi p o l i c y i s adopted by B a h r a i n whose 

c o n s t i t u t i o n s t i p u l a t e s t h a t r e l i g i o u s e d u c a t i o n i s one o f t h e 

i m p o r t a n t bases i n t h e c u l t i v a t i o n o f t h e c i t i z e n . The law 

o r g a n i z e s t h e v a r i o u s aspects o f care t h a t ought t o be g i v e n t o 

r e l i g i o u s e d u c a t i o n a t a l l d i f f e r e n t stages ( M o r s i : 1990, p.45). 

A l t h o u g h t h i s model s u i t s Saudi A r a b i a and can p o s s i b l y be 

r e p l i c a t e d i n t h e o t h e r Arab n a t i o n s , i t may n o t be p o s s i b l e f o r 

non Arab muslim c o u n t r i e s . Non Arab muslim c o u n t r i e s may n o t 

m a i n t a i n 60 p e r c e n t o f t h e i r c u r r i c u l u m i n under t h e heading o f 

A r a b i c and r e l i g i o n . 

Egypt i s a n o t h e r example o f an Arab c o u n t r y where a d u a l system 

o f e d u c a t i o n p r e v a i l s i n a d i f f e r e n t model. T h e i r i s l a m i c 

e d u c a t i o n i s s i m i l a r t o General e d u c a t i o n . A l t h o u g h t h e g e n e r a l 

e d u c a t i o n i s t h e d o m i n a t i n g system o f t h e c o u n t r y , t h e v e t e r a n 

i n s t i t u t i o n s A l-Azhar which were e n t i r e l y devoted t o I s l a m i c and 

A r a b i c s t u d i e s , have been absorbed i n t o t h e modern n a t i o n a l 

systems. T h i s i n s t i t u t e became a s t a t e u n i v e r s i t y and i t s scope 

widened by t h e i n s t i t u t i o n o f new c o l l e g e s besides t h e 

t r a d i t i o n a l c o l l e g e s o f i s l a m i c law and t h e o l o g y . ( T i b a w i : 1972) 

The Non-Arab S t a t e s : L i k e t h e Arab s t a t e s t h e non Arab muslim 

c o u n t r i e s have a s i m i l a r problem w i t h t h e i r n a t i o n a l e d u c a t i o n 

system where modern e d u c a t i o n i s t h e d o m i n a t i n g system and 

i s l a m i c e d u c a t i o n i s secondary. For example, 

1. Turkey i s one o f t h e most modern and s e c u l a r c o u n t r i e s i n t h e 
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muslim w o r l d where 98 p e r c e n t o f p o p u l a t i o n are muslim. They 

have two systems o f e d u c a t i o n where s e c u l a r e d u c a t i o n i s 

d o m i n a t i n g and t r a d i t i o n a l i s l a m i c e d u c a t i o n remains secondary. 

Tug (1985) d e s c r i b e how Turkey i s m a i n t a i n i n g a d u a l system o f 

e d u c a t i o n . D u r i n g t h e n i n e t e e n t h and e a r l y t w e n t i e t h c e n t u r y , 

i s l a m i c e d u c a t i o n was a d o m i n a t i n g f o r c e . Under a s e c u l a r 

p o l i c y , i s l a m i c e d u c a t i o n became l i m i t e d and r e l i g i o u s a c t i v i t i e s 

became a m a t t e r o f p e r s o n a l b e l i e f and w o r s h i p . The growth o f 

r e l i g i o u s i n s t i t u t i o n s was d i s c o u r a g e d and even ceased f o r almost 

a g e n e r a t i o n . T h i s c r e a t e d a gap i n s o c i e t y i n terms o f 

s h o r t a g e s o f q u a l i f i e d people who c o u l d l e a d t h e r e l i g i o u s 

a c t i v i t i e s . The muslim people's demands f o r more r e l i g i o u s 

t e a c h i n g i n s o c i e t y compelled t h e government t o s h i f t away from 

i t s p r e v i o u s s t a n d p o i n t . As a r e s u l t , t h e Imam K h a t i b schools 

( R e l i g i o u s s c h o o l ) were founded i n many c i t i e s by t h e M i n i s t r y 

o f e d u c a t i o n . The aim was t o c r e a t e f u t u r e p r a y e r - l e a d e r s and 

p r e a c h e r s . These i n s t i t u t i o n s were welcomed by t h e m a j o r i t y o f 

p e o p l e o f t h e c o u n t r y as an a l t e r n a t i v e t o t h e s e c u l a r s c h o o l s . 

The main f e a t u r e o f Imam K h a t i b s c h o o l s i s t h a t t h e r e l i g i o u s 

s u b j e c t s , such as Quran and i t s i n t e r p r e t a t i o n s , H a d i t h , I s l a m i c 

Law ( F i q h ) , I s l a m i c p h i l o s o p h y i n c l u d i n g A r a b i c and P e r s i a n 

accounted f o r over 40 p e r c e n t o f t h e c u r r i c u l u m , w h i l e t h e r e s t 

o f t h e s u b j e c t s were f r o m s c i e n c e and s o c i a l s c i e n c e s . The 

g r a d u a t e s f r o m Imam K h a t i b s c h o o l s s i n c e 1975 c o u l d r e g i s t e r w i t h 

t h e v a r i o u s f a c u l t i e s o f t h e U n i v e r s i t i e s i n t h e areas concerned 

w i t h t h e A r t s , S o c i a l s c i e n c e s , as w e l l as t h e p h y s i c a l s c i e n c e s . 

The number o f such s c h o o l s reached 72 i n 1970 and t h e number o f 

29 



g r a d u a t e s was a p p r o x i m a t e l y 50,000. The numbers o f b o t h t h e 

i n s t i t u t i o n s as w e l l as t h e s t u d e n t s are s t i l l on t h e i n c r e a s e . 

The g r a d u a t e s o f t h e s e i n s t i t u t i o n s c o u l d be t e a c h e r s i n 

secondary s c h o o l s . ^ They c o u l d a l s o be a p p o i n t e d by t h e 

m i n i s t r y o f R e l i g i o u s A f f a i r s as m u f t i s , preachers or Imams i n 

mosques (Tug: 1985 & B i l g r a m i and A s h r a f : 1985). T h i s 

development, however, t o o k p l a c e i n p a r a l l e l w i t h a modern 

s e c u l a r e d u c a t i o n system. 

2. I n t h e I s l a m i c R e p u b l i c o f I r a n , d e s p i t e t h e r e v o l u t i o n a r y 

approach t o s o c i a l r e f o r m i n t h e l i g h t o f I s l a m , a d u a l e d u c a t i o n 

system e x i s t s . Formal e d u c a t i o n i s g i v e n t h r o u g h a f o u r t i e r , 

( p r e - p r i m a r y , p r i m a r y , secondary, and h i g h e r ) e d u c a t i o n system. 

The second system i s t h e o l o g i c a l s e m i n a r i e s (Hawzeh I l m i y e h ) 

w h i c h aims a t s p r e a d i n g i s l a m i c c u l t u r e and t r a i n i n g t h e muslim 

s c h o l a r s . (Mohsenpour: 1989) 

U n l i k e t h e o t h e r muslim n a t i o n s , where r e l i g i o u s and modern 

e d u c a t i o n go on s i d e by s i d e , I r a n has made a tremendous e f f o r t 

t o i s l a m i c i z e t h i s modern e d u c a t i o n system. W i t h i n a few years 

o f t h e r e v o l u t i o n t h e c u r r i c u l u m o f modern e d u c a t i o n was reshaped 

i n t h e l i g h t o f t h i n k i n g i n I s l a m . I t seems t h a t t h e 

i s l a m i z a t i o n o f modern e d u c a t i o n d i d n o t f u l f i l t h e demands f o r 

t h e t r a d i t i o n a l t h e o l o g i c a l approach t o i s l a m i c e d u c a t i o n i n 

I r a n . T h e r e f o r e 'hawzeh i l m i y e h ' e x i s t s s i d e by s i d e w i t h t h e 

g e n e r a l e d u c a t i o n i n a complementary manner. 

^Beside Imam K h a t i b School, t h e y t e a c h I s l a m i n g e n e r a l 
P r i m a r y School (by 1949), i n m i d d l e s c h o o l s (by 1956) and h i g h 
s c h o o l (by 1967) as an e x t r a c u r r i c u l a r v o l u n t a r y b a s i s . 
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3, Indonesia i s one of the l a r g e s t muslim c o u n t r i e s . As i n 

other muslim nations, the Indonesian education system i s a l s o 

f o l l o w i n g two p a r a l l e l r o u t e s - t r a d i t i o n a l education dominated 

by i s l a m i c v a l u e s and modern education. Modern education i n 

Indonesia was introduced by the Dutch, during the c o l o n i a l 

p e riod. Despite the f a c t t h a t t h i s modern education provides 

o p p o r t u n i t i e s f o r p u b l i c s e c t o r functions, t r a d i t i o n a l r e l i g i o u s 

education remained e q u a l l y popular. But because of the lack of 

i n t e l l e c t u a l c r e a t i v i t y on the par t of Indonesian r e l i g i o u s 

s c h o l a r s (as i n many other muslim c o u n t r i e s ) and t r a d i t i o n a l 

t h e o l o g i c a l l y o r i e n t e d approach to t r a d i t i o n a l education, s e c u l a r 

education got the edge over the t r a d i t i o n a l one (Mansurnoor: 

1990). 

On the other hand, s e c u l a r education was introduced by the Dutch 

during t h e i r c o l o n i a l period to prepare c i v i l s ervants and c l e r k s 

i n c o l o n i a l bureaucracy and o f f i c e s . So from the beginning of 

i t s i n t r o d u c t i o n i t was the best ladder for s o c i a l mobility. 

Therefore, the students were mostly c h i l d r e n and r e l a t i v e s of 

indigenous e l i t e and c h i e f s . But the t r a d i t i o n a l i n s t i t u t i o n s 

are s t i l l popular among the majority of the population. A great 

number of the population s t i l l b e n e f i t considerably from 

r e l i g i o u s i n s t i t u t i o n s . I s l a m i c education i s taught i n p r i v a t e 

and p u b l i c schools and a l s o conducted a t home, p a r t i c u l a r l y i n 

the popular r e l i g i o u s i n s t i t u t i o n s l i k e Langgar, Pesantren, 

Mosque and Madrasah. 

Since r e l i g i o n occupies a c e n t r a l p o s i t i o n for muslim people. 
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i s l a m i c education can not be over emphasized. I t i s r e f l e c t e d 

i n the w r i t i n g s of Mansurnoor (1990) when says: They want not an 

education to prepare students f o r a b e t t e r worldly l i f e , but a l s o 

an education t h a t w i l l f o s t e r p i e t y and commitment to t h e i r 

t r a d i t i o n . The Indonesian a u t h o r i t i e s , however, narrowed down 

the gap between the two contending systems by introducing general 

s u b j e c t s i n r e l i g i o u s i n s t i t u t i o n s and r e l i g i o u s s u b j e c t s i n 

modern s e c u l a r i n s t i t u t i o n s . 

Apart from the muslim majority nations there are a number of 

c o u n t r i e s where muslims l i v e as minority groups. The t r a d i t i o n 

of i s l a m i c education can be found i n those co u n t r i e s a l s o . 

I n d i a , f o r example, has one of the l a r g e s t muslim minority 

groups. About 115 m i l l i o n Muslims l i v e i n I n d i a . Besides 

I n d i a ' s n a t i o n a l education, the muslim community has t h e i r own 

r e l i g i o u s e d u cational i n s t i t u t i o n s . These i n s t i t u t i o n s have been 

continuing to f u n c t i o n without any s u b s t a n t i a l patronage from the 

government. 

4. The P h i l i p p i n e s i s another example where muslim m i n o r i t i e s 

have t h e i r own i s l a m i c educational i n s t i t u t i o n s known as 

madrasah. Although the madrasahs are not recognised by the 

government and the s u b j e c t s which are taught i n the madrasahs are 

not c r e d i t e d by government-recognized bodies, the muslim students 

e n r o l i n madrasahs. The madrasah enrolment i s almost as large 

as t o t a l enrolment of both C h r i s t i a n s and Muslims i n a l l p u b l i c 

and p r i v a t e secondary schools throughout c e n t r a l Mindanao 

(Pandapatan: 1990) . The argument we want to put forward here i s 
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t h a t the muslim minority group, wherever they l i v e , stand united 

f o r t h e i r muslim i d e n t i t y and r e l i g i o u s needs of the Muslims. 

As a r e s u l t , they s e t up t h e i r own educational i n s t i t u t i o n s 

shaped according to t h e i r r e l i g i o u s requirements. 

The C r i s i s of Education w i t h i n Muslim Nations 

Most of the muslim c o u n t r i e s are i n deep educational c r i s i s . The 

p r i o r i t y of education, whether i t i s r e l i g i o u s or general, 

remains i n most of these c o u n t r i e s a t a low ebb. Langgulung 

(1983) observes t h a t c r i s e s i n education throughout the Muslim 

Ummah o r i g i n a t e d mainly from the p o l i t i c i z a t i o n of education. 

He notes, "the p o l i t i c i a n , being almost u n i v e r s a l l y 

unknowledgeable about the i d e a t i o n a l problems of the s c h o l a r s i n 

the d i s c i p l i n e s , blunders whenever he i n t e r f e r e s " (p.21). 

Secondly, i l l i t e r a c y and low standards of education engulfed a l l 

muslim n a t i o n s . The people of the muslim c o u n t r i e s are i n 

gen e r a l l e s s educated than the average of other Asian Nations. 

Even a worse p i c t u r e w i l l emerge i f the l i t e r a c y i s compared 

among the male and female. 

General education i n most muslim c o u n t r i e s , e s p e c i a l l y the Arab 

c o u n t r i e s , i s not q u a l i t a t i v e l y comparable to non muslim nations. 

The r i c h Arab c o u n t r i e s , who can a f f o r d much more investment than 

the poor a l s o s u f f e r from a low standard of education due to lack 

of proper a d m i n i s t r a t i o n and appropriate p o l i c y . Commenting on 

the q u a l i t y of Arab education Tibawi (1972: p.216) quotes Fakhir 
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A q i l : "The t r u t h i s t h a t the standard of the p u p i l who completes 

any Arab secondary school i s below t h a t of the p u p i l who 

completes a s i m i l a r school i n B r i t a i n , France, America and 

R u s s i a The same a p p l i e s to u n i v e r s i t y graduates". 

Another i s s u e i n education of muslim nations i s an urban biased 

approach. Almost a l l over any muslim country, economic and 

s o c i a l f a c i l i t i e s are concentrated i n the urban areas and hence 

the l e v e l of education d i f f e r s from urban to r u r a l areas. Their 

economic i n e q u a l i t y marked a d i f f e r e n c e i n l i v i n g standards 

between the people, which s t i l l r e f l e c t s more or l e s s i n an 

i n e q u a l i t y of educational opportunity. I n t h i s process the urban 

people have a higher opportunity than the r u r a l people. 

F i n a l l y , the most important i s s u e i s the s o c i a l p r e j u d i c e s for 

female education. Islam emphasised education for both male and 

female simultaneously. But due to ignorance or due to 

m i s i n t e r p r e t a t i o n many muslim f a m i l i e s discourage female 

education p r e f e r r i n g to keep t h e i r daughter i n s i d e the house 

without g i v i n g education. This s o c i a l p r e j u d i c e a c t s as an 

o b s t a c l e f o r the progress of n a t i o n a l education. 

However, a l l these i s s u e s of education i n muslim c o u n t r i e s , as 

mentioned above, have a l s o a r e l i g i o u s dimension of explanation. 

Qutb (1979) i n h i s a r t i c l e "Role of R e l i g i o u s Education" points 

t h a t throughout the muslim world modern schools are unable to 

hold the s p i r i t of r e l i g i o n . On the other hand r e l i g i o u s 

education cannot f u l f i l the n e c e s s i t i e s of contemporary l i f e . 
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T h i s s i t u a t i o n i s u n l i k e e a r l i e r muslim education where there was 

no c o n t r a d i c t i o n between r e l i g i o u s and worldly education. He, 

t h e r e f o r e , argues f o r an i n t e g r a t e d education system i n the 

muslim world. 

Ashraf (1985) s a i d , education of muslim c o u n t r i e s being p r a c t i s e d 

today i s not i n an appropriate d i r e c t i o n . R e l i g i o u s education 

d e a l s only.^the t h e o l o g i c a l teaching. On the other hand, a modern 

s e c u l a r a t t i t u d e to a l l spheres of l i f e i s not shaped according 

to r e l i g i o u s b e l i e f . Rather, they often c o n t r a d i c t . And t h i s 

a t t i t u d e i s very d i f f e r e n t from the muslim o n t o l o g i c a l approach 

to knowledge. 

He argued t h a t the modern s e c u l a r education and t r a d i t i o n a l 

i s l a m i c t h e o l o g i c a l education v i r t u a l l y produce two c o n f l i c t i n g 

groups of people. Therefore, he emphasized t h a t they must 

prevent muslim s o c i e t y from the i n v a s i o n of a l i e n and d i v i s i v e 

i deas and i d e o l o g i e s by planning a new muslim education system. 

He a l s o suggested t h a t i n the development of an i s l a m i c 

c u r r i c u l u m the a u t h o r i t i e s and i s l a m i c e d u c a t i o n i s t have to show 

how these p e r s p e c t i v e s give a balanced view of man f o r m a t e r i a l 

advancement and s p i r i t u a l progress. 

Despite the c o n t r a d i c t i o n s between modern and t r a d i t i o n a l 

r e l i g i o u s education, r e l i g i o u s education e x i s t s not because the 

governments of these c o u n t r i e s want to provide i s l a m i c education, 

r a t h e r , i t i s the people who support i s l a m i c education and demand 

i t . Therefore, i s l a m i c education continues from the w i l l of 

35 



p e o p l e a t p r i v a t e and s e m i - p r i v a t e l e v e l s . However, t h e 

governments g i v e p a r t i a l s u p p o r t t o i s l a m i c i n s t i t u t i o n s . But 

i s l a m i c e d u c a t i o n o r madrasah e d u c a t i o n i s c o n s p i c u o u s l y absent 

i n t h e e d u c a t i o n a l p o l i c y o f most muslim c o u n t r i e s . 
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Chapter Dd 

BANGLADESH: A PROFILE OF ITS EDUCATION SYSTEM 

Bangladesh i s one o f t h e l e a s t developed c o u n t r i e s i n t h e w o r l d . 

L e a s t developed i s n o t o n l y i n economic t e r m , b u t a l s o i n terms 

o f l i t e r a c y and e d u c a t i o n . Three q u a r t e r s o f t h e c o u n t r y ' s 109 

m i l l i o n p eople cannot r e a d and w r i t e (1991). Even o f those who 

a r e c o n s i d e r e d educated, a s u b s t a n t i a l p a r t have dropped o u t o f 

p r i m a r y e d u c a t i o n . T h i s s e c t i o n w i l l f o c u s on Bangladesh w i t h 

s p e c i a l emphasis on i t s d u a l e d u c a t i o n system. However, t h e 

f o l l o w i n g pages w i l l s k e t c h t h e o v e r a l l s i t u a t i o n o f t h e c o u n t r y 

i n t erms o f i t s geography, h i s t o r y and socio-economic c o n d i t i o n 

t o w h i c h t h e e d u c a t i o n system i s d i r e c t l y o r i n d i r e c t l y l i n k e d . 

G e o g r a p h i c a l l y , Bangladesh i s l o c a t e d i n t h e e a s t e r n p a r t o f 

South A s i a , b o r d e r i n g on I n d i a and Burma on a l l s i d e s except t h e 

South. Bangladesh f a c e s t h e Bay o f Bengal t o t h e s o u t h . The 

g e o g r a p h i c a l c o n d i t i o n o f t h e c o u n t r y i s c o n t r o l l e d by t h e 

l o c a t i o n o f t h e Himalayan mountains i n t h e n o r t h and t h e Bay i n 

t h e s o u t h w h i c h t o g e t h e r produce t h e c o u n t r y ' s l i f e l i n e c a l l e d 

monsoon. An e x t r e m e l y f l a t and low l y i n g c o u n t r y l i k e 

Bangladesh does n o t always f i n d t h e monsoon a b l e s s i n g , b u t a l s o 

a c u r s e b r i n g i n g havoc w i t h f l o o d s and c y c l o n e s every year which 

d e s t r o y t h e c o u n t r y ' s r e s o u r c e s and hard-achieved f r u i t s o f 

development. 
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A p a r t f r o m t h e m i s e r i e s o f n a t u r a l d i s a s t e r s , Bangladesh has g o t 

two i m p o r t a n t r e s o u r c e elements, f e r t i l e l a n d and i t s people. 

About 109 m i l l i o n people (1991) crammed i n t o i t s o n l y 145000 sq. 

k i l o m e t r e area produce almost an urban d e n s i t y a l l over t h e 

c o u n t r y . The g r o w t h o f p o p u l a t i o n i s a l s o one o f t h e h i g h e s t i n 

t h e w o r l d (2.17% per annum a c c o r d i n g t o 1981 Census). I n terms 

o f t h e i r d i s t r i b u t i o n over t h e space most o f t h e people l i v e i n 

t h e r u r a l areas w h i l e about 15 p e r c e n t l i v e i n c o u n t r y ' s 400 

u r b a n c e n t r e s . The b u l k o f t h e s e people l i v e i n an under 

developed c o n d i t i o n because o f t h e i r backwardness i n terms o f 

e d u c a t i o n and economic c o n d i t i o n s . 

The r e c e n t e f f o r t s o f t h e government t o a c c e l e r a t e economic 

development, p a r t i c u l a r l y t o e r a d i c a t e r u r a l p o v e r t y , are 

e n c o u r a g i n g b u t i n s u f f i c i e n t t o make r e a l headway. More t h a n 50 

p e r c e n t o f t h e r u r a l people s t i l l l i v e below t h e p o v e r t y l i n e ' 

(BBS: 1990). Per c a p i t a income i n Bangladesh i s a l s o e x t r e m e l y 

low, l e s s t h a n $200 a n n u a l l y . The low l e v e l s o f income and 

g e n e r a l p o v e r t y i n t h e c o u n t r y a r e i n f a c t t h e m a n i f e s t a t i o n o f 

s e v e r a l f a c t o r s . F i r s t and f o r e m o s t i s l a n d l e s s n e s s . H a l f t h e 

households i n t h e c o u n t r y do n o t have any c u l t i v a b l e l a n d . 

S u r p l u s a g r i c u l t u r a l l a b o u r e r s i n c l u d i n g t hose who are l a n d l e s s 

f i n d d i f f i c u l t y i n g e t t i n g absorbed i n any v i a b l e economic 

a c t i v i t y . The i n d u s t r y s e c t o r i s s t i l l l i m i t e d , and employs o n l y 

a b out 8 p e r c e n t o f t h e t o t a l l a b o u r f o r c e . The s e r v i c e s e c t o r 

i s a l s o l i m i t e d because o f low l e v e l s o f e d u c a t i o n . I n f a c t , t h e 

'Poverty i s measured i f t h e i n t a k e o f f o o d i s l e s s t h a n 2122 
k. c a l o r i e per person p e r day. 
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p r e s e n t s t a g n a t i o n i n t h e economy i s t h e r e s u l t o f t h e low 

e d u c a t i o n l e v e l . 

The e d u c a t i o n s e c t o r has r e c e i v e d l e s s t h a n 10 p e r c e n t o f t h e 

n a t i o n a l budget d u r i n g r e c e n t years (BBS: 1990). Most o f t h i s 

money i s spent on h a r d i n f r a - s t r u c t u r e l i k e b u i l d i n g schools and 

c o l l e g e s and on t h e s a l a r y o f t h e t e a c h e r s . Very l i t t l e i s spent 

on t h e improvement o f e d u c a t i o n l i k e equipment, m o d e r n i z a t i o n , 

t r a i n i n g o f t h e t e a c h e r s e t c . Poor people b o t h i n t h e 

c o u n t r y s i d e as w e l l as i n t h e towns have problems i n r e a c h i n g 

e d u c a t i o n a l i n s t i t u t i o n s . A l t h o u g h p r i m a r y e d u c a t i o n i s f r e e and 

books a r e a l s o s u p p l i e d f r e e o f c o s t a t t h e p r i m a r y l e v e l v e r y 

h i g h d r o p o u t r a t e s have been observed. T h i s d r o p o u t i s because 

o f p o v e r t y i n most cases, though o t h e r reasons a r e a l s o found. 

R e l i g i o n i s one o f t h e most i m p o r t a n t elements i n t h e c o u n t r y 

w h i c h i n f l u e n c e s almost a l l spheres o f l i f e , e s p e c i a l l y 

e d u c a t i o n . The m a j o r i t y o f people i n t h e c o u n t r y are muslim, 

a l t h o u g h t h e r e a r e people from o t h e r r e l i g i o n s a l s o . The 

pe r c e n t a g e o f muslim p o p u l a t i o n i s 86.6 w h i l e t h a t o f Hindus, 

B u d d h i s t s and C h r i s t i a n s a r e 12, 0.6 and 0.3 p e r c e n t r e s p e c t i v e l y 

( 1 9 8 1 ) . Many o f t h e s e r e l i g i o u s p eople, e s p e c i a l l y t h e muslim 

p o p u l a t i o n , p r e f e r t o educate t h e i r c h i l d r e n t h r o u g h r e l i g i o u s 

e d u c a t i o n a l i n s t i t u t i o n s . Many p a r e n t s a l s o p r e f e r t o g i v e t h e i r 

c h i l d r e n r e l i g i o u s e d u c a t i o n a t an e a r l y age. As a r e s u l t 

r e l i g i o u s e d u c a t i o n a l i n s t i t u t i o n s such as madrasahs and t o l s 

have been s u r v i v i n g t h r o u g h o u t t h e c e n t u r i e s and growing day by 

day i n t h e c o u n t r y . 

39 



The reasons f o r f a i l u r e i n e d u c a t i o n a l p r o g r e s s are n o t easy t o 

h i g h l i g h t . These reasons a r e r o o t e d i n i t s c o l o n i a l h i s t o r y and 

i n e f f i c i e n t management o f i t s p o l i t i c a l economy. Bangladesh came 

under muslim r u l e i n t h e e a r l y 13th c e n t u r y and c o n t i n u e d f o r t h e 

n e x t 500 y e a r s . D u r i n g t h i s p e r i o d a massive I s l a m i z a t i o n 

p r o c e s s was c o n t i n u e d . Development o f r e l i g i o u s e d u c a t i o n t o o k 

deep r o o t d u r i n g t h i s p e r i o d . However, d u r i n g muslim r u l e a 

s u b s t a n t i a l p a r t o f Bengal was a b l e t o m a i n t a i n an independent 

s t a t u s w h i c h had began t o be eroded i n 1757 when t h e B r i t i s h East 

I n d i a Company t o o k over power i n t h e c o u n t r y . 

B r i t i s h r u l e c o n t i n u e d f o r t h e n e x t 200 y e a r s when t h e r e g i o n 

a c h i e v e d a modern e d u c a t i o n system i n a d d i t i o n t o i t s r e l i g i o u s 

d i m e n s i o n , a l t h o u g h e c o n o m i c a l l y i t was e x p l o i t e d and p o l i t i c a l l y 

s u b j u g a t e d . Because o f t h i s economic e x p l o i t a t i o n and p o l i t i c a l 

c o n t r o l t h e n a t i o n c o u l d n o t b e n e f i t from i t s modern e d u c a t i o n 

system. I t i s e v i d e n t from accounts t h a t d u r i n g t h e p e r i o d o f 

about one c e n t u r y ( i e . 1821 t o 1921) t h e r e was h a r d l y any change 

i n t h e l e v e l s o f e d u c a t i o n among t h e I n d i a n p o p u l a t i o n . More 

t h a n 90 p e r c e n t o f t h e t o t a l p o p u l a t i o n were found i l l i t e r a t e a t 

t h e handover o f p o l i t i c a l power i n 1947. I f t h e modern e d u c a t i o n 

system i n t r o d u c e d by t h e B r i t i s h government had been e f f e c t i v e 

and p o p u l a r l y accepted by t h e people t h e r e s u l t would have been 

d i f f e r e n t . Rather, t h i s e d u c a t i o n system h e l p e d t o c r e a t e an 

educated e l i t e who a c t u a l l y were p a r a s i t e s on s o c i e t y . 

The t h i r d phase o f h i s t o r y began w i t h t h e b i r t h o f two n a t i o n s : 

I n d i a and P a k i s t a n i n 1947. As a p a r t o f P a k i s t a n , Bangladesh 
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was under s e m i - c o l o n i a l e x p l o i t a t i o n by P a k i s t a n i m i l i t a r y r u l e r s 

d u r i n g t h e p e r i o d 1947 t o 1971. 

Bangladesh emerged as an independent n a t i o n i n 1971. A f t e r 

independence s e v e r a l a t t e m p t s have been made t o advance t h e 

c o n d i t i o n o f e d u c a t i o n . E d u c a t i o n i s seen as a b a s i c r i g h t f o r 

a l l c i t i z e n s and a l s o as a means t o r a i s e p r o d u c t i v i t y and s o l v e 

socio-economic problems ( E d u c a t i o n Commission Report: 1974). 

The E x i s t i n g P a t t e r n of Education 

The o b j e c t i v e o f t h i s s e c t i o n i s t o h i g h - l i g h t t h e e d u c a t i o n a l 

s c e n a r i o i n t h e c o u n t r y d u r i n g r e c e n t y e a r s . Bangladesh, i n 

f a c t , has been t r y i n g v e r y h a r d t o i n c r e a s e t h e l e v e l o f l i t e r a c y 

and e d u c a t i o n . But t h e achievement so f a r has n o t been 

en c o u r a g i n g . I t can be seen from r e c e n t s t a t i s t i c s t h a t i n 1981 

t h e l e v e l o f l i t e r a c y i n t h e c o u n t r y was o n l y about 26.2 p e r c e n t 

f o r p o p u l a t i o n aged 5 y e a r s and above (BANBEIS: 1992a, p.181). 

T h i s l e v e l has decreased t o o n l y 24.8 p e r c e n t i n 1991 (BBS: 

1991b, p . 4 ) . T h i s decrease, however, was due t o t h e change i n 

t h e d e f i n i t i o n o f l i t e r a c y . ^ 

Bangladesh i n h e r i t e d two d i f f e r e n t systems o f e d u c a t i o n from t h e 

B r i t i s h r u l e . The system s t i l l c o n t i n u e s . One o f them i s 

g e n e r a l s e c u l a r e d u c a t i o n and t h e o t h e r i s t r a d i t i o n a l r e l i g i o u s 

^The d e f i n i t i o n o f l i t e r a c y i n 1974 was one who can read i n 
any language. T h i s d e f i n i t i o n has been changed i n t h e subsequent 
census as t o one who can r e a d newspaper and w r i t e a l e t t e r . 
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e d u c a t i o n . The g e n e r a l s e c u l a r e d u c a t i o n system has occupied t h e 

mainstream over t i m e , w h i l e r e l i g i o u s e d u c a t i o n m a i n t a i n s a 

nar r o w e r stream. F i g u r e 3.0 shows t h e two systems o f e d u c a t i o n 

w i t h t h e i r d e t a i l e d breakdown. 

Tab l e 3.1 shows a com p a r a t i v e p i c t u r e i n terms o f numbers o f 

s t u d e n t s , numbers o f e d u c a t i o n a l i n s t i t u t i o n s and numbers o f 

t e a c h e r s i n b o t h systems. I t can be observed i n t h e t a b l e t h a t 

a l t h o u g h 15 p e r c e n t o f a l l s t u d e n t s were e n r o l l e d i n t h e madrasah 

system, t h e p e r c e n t a g e share o f b o t h e d u c a t i o n a l i n s t i t u t i o n s and 

t e a c h e r s a r e r e l a t i v e l y h i g h e r i n madrasah t h a n i n g e n e r a l 

e d u c a t i o n . 

General S e c u l a r Education 

As t h e main stream o f e d u c a t i o n , g e n e r a l e d u c a t i o n occupies about 

85 p e r c e n t o f t h e c o u n t r y ' s t o t a l e n r o l l e d s t u d e n t s (Table 3.1). 

The overwhelming m a j o r i t y o f educated people engaged bo t h i n 

p r i v a t e and p u b l i c s e c t o r s come from g e n e r a l education.^ T h e i r 

c o n t r i b u t i o n i s apparent i n a l l r e s p e c t s : s c i e n c e , a r t s , h i s t o r y , 

p h i l o s o p h y , economics, s o c i o l o g y , e t c . . Table 3.2 p r o v i d e s some 

b a s i c i n f o r m a t i o n on g e n e r a l e d u c t i o n i n Bangladesh i n 1991. 

Primary Education: Free and u n i v e r s a l p r i m a r y e d u c a t i o n has been 

i n t r o d u c e d i n Bangladesh s i n c e t h e independence o f t h e c o u n t r y 

(BANBEIS: 1992c). To make p r i m a r y e d u c a t i o n more e f f e c t i v e , 

^This p o i n t w i l l be d i s c u s s e d i n Chapter 5. 
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Table 3.1 Comparison 
Education, 1991 

between Madrasah and General 

(Figures are i n thousands) 
I t e m s Madrasah 

Nos. (%) 

General 
e d u c a t i o n a l 
I n s t i t u t i o n 
Nos (%) 

T o t a l (%) 

Nos. (%) 

Stu d e n t 2867 (15) 16101 (85) 18968 (100) 
I n s t i t u t i o n s 23 (28) 58 (72) 81 (100) 
Teachers 146 (30) 348 (70) 494 (100) 

Sources: Compiled f r o m BANBEIS (1992) Bangladesh Educational 
S t a t i s t i c s , 1991, Dhaka: Bangladesh Bureau o f 
E d u c a t i o n a l I n f o r m a t i o n and S t a t i s t i c s . 

Table 3.2 Ntimber of General Educational I n s t i t u t i o n s , t h e i r 
Students and Teachers, 1991 

l e v e l o f 
e d u c a t i o n 

Number o f 
i n s t i t u t i o n s 

Number o f 
s t u d e n t s 
( i n 000) 

Number o f 
Teachers 
( i n 000) 

P r i m a r y 45930 11940 190 

Secondary 10715 3156 130 

H i g h e r Secondary 333 124 5 

Graduate 547 756 15 

Post Graduate 9 52 3 

Others 272 73 5 

T o t a l 57806 16101 348 

Sources: Compiled f r o m BANBEIS (1992) Bangladesh Educational 
S t a t i s t i c s , 1991, Dhaka: Bangladesh Bureau o f 
E d u c a t i o n a l I n f o r m a t i o n and S t a t i s t i c s . 
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g r e a t e r i m p o r t a n c e has been a t t a c h e d t o p r o m o t i n g p r i m a r y 

e d u c a t i o n i n t h e c o u n t r y . I n 1990 p r i m a r y e d u c a t i o n was made 

compulsory f o r a l l c h i l d r e n aged between 6 and 10 y e a r s . I n 

a d d i t i o n t o t h a t , t h e government has a l s o been s u p p l y i n g t e x t 

books f o r c h i l d r e n i n p r i m a r y s c h o o l s . 

I t has a l r e a d y been mentioned t h a t , Bangladesh i s an 

o v e r p o p u l a t e d c o u n t r y w i t h a v e r y l a r g e c h i l d p o p u l a t i o n . I n 

terms o f e n r o l m e n t i n p r i m a r y s c h o o l s (as w e l l as i n t h e 

I b t e d a y e e Madrasah) t h e s i t u a t i o n i s n o t t h a t d i s c o u r a g i n g . For 

example, o u t o f 15 m i l l i o n c h i l d r e n aged between 6 and 10 i n 

1991, 12 m i l l i o n were e n r o l e d i n p r i m a r y s c h o o l (BANBEIS: 1992a). 

I t shows t h a t t h e r a t e o f p a r t i c i p a t i o n i s more t h a n 80 p e r c e n t . 

I n f a c t , t h i s r a t e would be much h i g h e r i f enrolment i n t h e 

I b t e d a y e e Madrasah i s i n c l u d e d . 

But t h e d i s c o u r a g i n g f a c t i s t h a t t h e r a t e o f d r o p o u t from 

p r i m a r y s c h o o l i s one o f t h e h i g h e s t i n t h e w o r l d (CUS: 1990). 

N e a r l y 80 p e r c e n t o f t h e c h i l d r e n e n r o l l e d i n c l a s s I , dropout 

b e f o r e c o m p l e t i n g c l a s s V. One s t u d y shows t h a t p o v e r t y i s t h e 

main reason f o r such dropout(CUS: 1990). The o t h e r reasons are 

u n a t t r a c t i v e s c h o o l environment and poor p h y s i c a l f a c i l i t i e s , 

h a r s h t r e a t m e n t by t h e t e a c h e r s , i r r e l e v a n t c u r r i c u l u m , l o n g 

d i s t a n c e o f s c h o o l from home, i n a b i l i t y o f p a r e n t s t o h e l p 

c h i l d r e n i n t h e i r homework due t o i l l i t e r a c y (CUS: 1990). 

D e s p i t e a l l t h e s e f a c i l i t i e s and encouragement from t h e 

government t h e o v e r a l l s i t u a t i o n o f p r i m a r y e d u c a t i o n i n 
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Bangladesh has been worsening. The main reasons f o r t h i s 

d i s c o u r a g i n g s i t u a t i o n a r e many. The most i m p o r t a n t o f a l l i s 

t h e a l l o c a t i o n o f r e s o u r c e s f o r p r i m a r y e d u c a t i o n . A l t h o u g h t h e 

government i s spending n e a r l y 46 p e r c e n t o f t h e t o t a l a l l o c a t i o n 

f o r e d u c a t i o n f o r t h e Pr i m a r y s e c t o r every year, t h e per c a p i t a 

s p ending p e r s t u d e n t stands a t r o u g h l y t a k a 53 0 per year. I f t h e 

s a l a r y o f t h e t e a c h e r s and o t h e r i n s t i t u t i o n a l e x p e n d i t u r e i s 

i n c l u d e d t h i s f i g u r e w i l l be remarkably low. R e l a t e d t o t h i s i s 

t e a c h i n g equipment. Because o f low e x p e n d i t u r e , modern t e a c h i n g 

equipment cannot be made a v a i l a b l e . 

A p a r t f r o m p r i m a r y s c h o o l s t h e r e a r e some o t h e r arrangements a l s o 

t o supplement b a s i c e d u c a t i o n . Before p r i m a r y e d u c a t i o n t h e r e 

i s a l s o p r e - p r i m a r y e d u c a t i o n . There a r e about 2500 p r i v a t e l y 

managed p r e - p r i m a r y s c h o o l s m o s t l y i n urban areas. There are 

some p r e - p r i m a r y s c h o o l s i n r u r a l areas managed by t h e l o c a l 

communities. 

P r e - P r i m a r y e d u c a t i o n i n r u r a l areas i s dominated by 'Maqtab'. 

The 'Maqtab' i s M a s j i d based i n f o r m a l t y p e o f r e l i g i o u s 

e d u c a t i o n c e n t r e s . I t g i v e s lessons f o r b e g i n n e r s a t p r e - p r i m a r y 

l e v e l . Elementary r e l i g i o u s courses a l o n g w i t h s i m p l e Bangla and 

A r i t h m e t i c a r e t a u g h t i n th e s e i n s t i t u t i o n s (BANBEIS: 1992c). 

I n Bangladesh t h e r e a r e about 58124 'maqtab' w i t h 898000 

s t u d e n t s . 

To e r a d i c a t e i l l i t e r a c y f r o m s o c i e t y , t h e Bangladesh government 

has p l a c e d more emphasis on a d u l t n on-formal e d u c a t i o n a l o n g w i t h 
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t h e i n t r o d u c t i o n o f u n i v e r s a l p r i m a r y e d u c a t i o n . The Mass 

e d u c a t i o n programme has been p u t under t h e d i r e c t s u p e r v i s i o n o f 

t h e m i n i s t r y o f e d u c a t i o n . Government o f f i c e r s i n charge o f Mass 

l i t e r a c y have been a p p o i n t e d a l l over t h e c o u n t r y . About 800 non 

government v o l u n t a r y o r g a n i z a t i o n s (NGO)s l i k e Under P r i v i l e g e d 

C h i l d r e n E d u c a t i o n Programme(UCEP), Bangladesh R u r a l Advancement 

Committee(BRAC), Bangladesh R u r a l Development Board (BRDB) e t c . 

r u n i n s t i t u t i o n a l non f o r m a l e d u c a t i o n and t r a i n i n g courses. For 

t h e w e l f a r e o f p h y s i c a l l y Handicapped and M e n t a l l y Retarded 

C h i l d r e n t h e r e a r e few government and non government 

o r g a n i s a t i o n s i n Bangladesh, o f f e r i n g e d u c a t i o n and t r a i n i n g . 

Secondary Education: The t o t a l l e n g t h o f secondary e d u c a t i o n i s 

seven y e a r s , b e g i n n i n g f r o m c l a s s V I t o X I I . The age o f t h e 

s t u d e n t s ranges f r o m e l e v e n years t o seventeen y e a r s . Secondary 

e d u c a t i o n has broad d i v i s i o n s . F i r s t , J u n i o r secondary which 

comprises t h r e e y e a r s o f e d u c a t i o n , from c l a s s V I t o V I I I . 

Second, secondary e d u c a t i o n comprises two years c l a s s IX and X. 

T h i s i s i n f a c t an i m p o r t a n t stage f o r many reasons. 1. A p u b l i c 

e x a m i n a t i o n i s due f o r a l l s t u d e n t s a t t h e end o f c l a s s X. T h i s 

e x a m i n a t i o n i s c a l l e d secondary s c h o o l c e r t i f i c a t e e x a m i n a t i o n 

(SSC). 2. I n t h i s stage s t u d e n t s a r e d i v i d e d i n t o two groups 

a c c o r d i n g t o t h e i r c h o i c e , t h e g e n e r a l group and t h e science 

group. 3. A f t e r s u c c e s s f u l c o m p l e t i o n o f SSC examinations t h e 

s t u d e n t s have o p t i o n s whether t h e y w i l l c o n t i n u e t h i s e d u c a t i o n 

i n t h e t h i r d l e v e l o f secondary e d u c a t i o n o r go f o r c e r t a i n o t h e r 

o p t i o n s l i k e j o b s , t r a i n i n g e t c . 
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The n e x t s t a g e o f secondary e d u c a t i o n i s c a l l e d h i g h e r secondary 

e d u c a t i o n . The l e n g t h o f h i g h e r secondary e d u c a t i o n i s two years 

t o be spent i n e d u c a t i o n a l i n s t i t u t i o n s c a l l e d c o l l e g e . At t h e 

end o f t h i s two y e a r s , s t u d e n t s have t o s i t another p u b l i c 

e x a m i n a t i o n known as h i g h e r secondary c e r t i f i c a t e (HSC). Higher 

secondary e d u c a t i o n i s a l i n k between secondary and h i g h e r 

e d u c a t i o n . A t t h i s s t age s t u d e n t s are d i v i d e d i n t o d i f f e r e n t 

groups l i k e Science g e n e r a l . Science p r e m e d i c a l . Science p r e -

e n g i n e e r i n g . Commerce, Humanities, Music, Home economics e t c . 

Secondary e d u c a t i o n a l i n s t i t u t i o n s are c a t e g o r i s e d i n t o two known 

as High s c h o o l s and C o l l e g e s . There a r e about e l e v e n thousand 

h i g h s c h o o l s a l l over t h e c o u n t r y o f which about two thousand are 

a t j u n i o r l e v e l . The h i g h s c h o o l s and c o l l e g e s are c o n t r o l l e d 

by t h e D i r e c t o r a t e o f Secondary and Higher e d u c a t i o n and i t s 

e x a m i n a t i o n s a r e c o n t r o l l e d by t h e Board. 

The t o t a l number o f c o l l e g e s i n t h e c o u n t r y about 880. Of a l l 

t h e s e about 550 have d u a l s t a t u s i . e . t h e y t e a c h Higher secondary 

and H i g h e r e d u c a t i o n . Up t o HSC l e v e l examinations are 

c o n t r o l l e d by Boards, and Higher e d u c a t i o n i s c o n t r o l l e d by t h e 

U n i v e r s i t i e s . I n t h e c u r r i c u l u m o f secondary e d u c a t i o n , one 

s u b j e c t i s R e l i g i o u s S t u d i e s i n a l l f i v e c l a s s e s . But i n h i g h e r 

secondary l e v e l R e l i g i o u s s t u d i e s i s o p t i o n a l . Those who o p t f o r 

r e l i g i o u s e d u c a t i o n can t a k e up t o 60 p e r c e n t o f t h e i r c u r r i c u l u m 

i n r e l i g i o u s s t u d i e s ( I s l a m i c S t u d i e s ) . 

The minimum q u a l i f i c a t i o n s f o r t h e t e a c h e r s o f t h e High Schools 
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a r e g r a d u a t i o n . For t h e High School t e a c h e r s t h e r e a r e f a c i l i t i e s 

f o r t r a i n i n g . I n t h e c o l l e g e s , on t h e o t h e r hand t h e minimum 

e d u c a t i o n a l q u a l i f i c a t i o n s o f t h e t e a c h e r s are Masters degree. 

I n terms o f t r a i n i n g f a c i l i t i e s f o r c o l l e g e t e a c h e r s , t h e 

government has j u s t begun a programme t o t r a i n them (BANBEIS: 

1992c). 

H i g h e r E d u c a t i o n : Dr. Kudrat-i-Khuda E d u c a t i o n Commission Report 

s e t t h e o b j e c t i v e s o f Higher Education as f o l l o w s : "The r o l e o f 

H i g h e r E d u c a t i o n i s t o p r e p a r e competent knowledgeable and f a r -

s i g h t e d p e o p l e f o r assuming v a r i o u s h i g h e r r e s p o n s i b i l i t i e s , t o 

c r e a t e such an educated group i n whom t h e attachment t o work, 

l o v e f o r l e a r n i n g , freedom o f t h o u g h t , a sense o f f a i r n e s s and 

a h u m a n i t a r i a n i n s t i n c t are f u l l y developed; t o open up new 

h o r i z o n s o f knowledge and i n d i c a t e t h e i r s o l u t i o n s " . ( Education 

Commission Report: 1974). These o b j e c t i v e s o f h i g h e r e d u c a t i o n 

have h a r d l y been achieved. T h i s i s e v i d e n t from t h e same r e p o r t 

(Government o f Bangladesh ) t h a t , "The h i g h e r e d u c a t i o n p r e v a l e n t 

t o d a y i s unable t o meet t h e r e q u i r e m e n t o f s o c i e t y because i t i s 

n o t r e l a t e d t o s o c i a l r e a l i t i e s The h i g h e r e d u c a t i o n 

t o d a y i s m e r e l y a p a s s p o r t t o t h e government s e r v i c e " (Government 

o f Bangladesh: 1974) . 

The p r e s e n t h i g h e r e d u c a t i o n system i n Bangladesh n o t o n l y seems 

t o be i r r e l e v a n t t o s o c i e t a l needs, i t i s a l s o e x t r e m e l y l i m i t e d . 

A t p r e s e n t t h e r e a r e n i n e U n i v e r s i t i e s i n t h e c o u n t r y , t h r e e o f 
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w h i c h have s t a r t e d f u n c t i o n i n g r e c e n t l y . " 

Among a l l t h e s e U n i v e r s i t i e s , f o u r a r e s p e c i a l i s e d i n d i f f e r e n t 

branches o f knowledge (For example two u n i v e r s i t i e s a re f o r t h e 

s t u d y o f E n g i n e e r i n g and t e c h n o l o g y , one f o r A g r i c u l t u r e and one 

f o r I s l a m i c s t u d i e s ) . A p a r t from U n i v e r s i t i e s , more t h a n f i v e 

hundred c o l l e g e s o f f e r h i g h e r degree programmes i n v a r i o u s 

branches o f knowledge. Some o f the s e c o l l e g e s even o f f e r Honours 

and M a s t e r s degrees. Beside these many o t h e r p r o f e s s i o n a l 

c o l l e g e s o f law, h e a l t h , e n g i n e e r i n g , music a g r i c u l t u r e and 

t e c h n o l o g y a l s o o f f e r h i g h e r e d u c a t i o n . 

A p a r t f r o m U n i v e r s i t i e s and c o l l e g e s , t h e r e a re i n s t i t u t e s f o r 

a l m o s t e v e r y branches o f knowledge. Some o f these i n s t i t u t e s 

a l s o o f f e r h i g h e r degrees l i k e M P h i l and Ph D.̂  

R e l i g i o u s Education 

R e l i g i o u s e d u c a t i o n i s a most i m p o r t a n t p a r t o f our e d u c a t i o n 

system. R e l i g i o n as a s u b j e c t has been made compulsory f o r 

peop l e o f a l l r e l i g i o n s . The Muslims s t u d y I s l a m and t h e Hindus 

and B u d d h i s t s s t u d y t h e i r r e l i g i o n . The r e l i g i o u s e d u c a t i o n a l 

i n s t i t u t i o n s a r e a l s o s e p a r a t e f o r each d i f f e r e n t r e l i g i o n . For 

example, muslim r e l i g i o u s e d u c a t i o n a l i n s t i t u t i o n s a re c a l l e d 

"^These t h r e e a r e I s l a m i c U n i v e r s i t y , S y l h e t U n i v e r s i t y o f 
Science and Technology and Khulna U n i v e r s i t y . 

* For example, Bangladesh I n s t i t u t e o f Development 
S t u d i e s ( B I D S ) , Bangladesh I n s t i t u t e o f A g r i c u l t u r e and 
Research(BARI), I n s t i t u t e o f Bangladesh S t u d i e s ( I B S ) e t c . 
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Madrasah and t h o s e f o r t h e Hindus and t h e B u d d h i s t s are c a l l e d 

T o l . A p a r t f r o m a l l t h e s e r e l i g i o u s i n s t i t u t i o n s , r e l i g i o n i s 

a l s o t a u g h t i n t h e g e n e r a l Schools, C o l l e g e s and U n i v e r s i t i e s i n 

a v e r y l i m i t e d way. The f o l l o w i n g pages d e s c r i b e v e r y b r i e f l y t h e 

g e n e r a l p a t t e r n o f r e l i g i o u s e d u c a t i o n w i t h s p e c i a l focus on 

Muslim r e l i g i o n . 

Madrasah: Madrasah e d u c a t i o n p l a y s an i m p o r t a n t r o l e f o r t h e 

Muslim. I t i s i n f a c t , a p a r a l l e l system t o g e n e r a l s e c u l a r 

e d u c a t i o n i n t h e c o u n t r y . Table 3.1 p r o v i d e s a comparative 

p i c t u r e between Madrasah and g e n e r a l s c h o o l e d u c a t i o n . I t shows 

t h a t 28 p e r c e n t o f a l l e d u c a t i o n a l i n s t i t u t i o n s a re madrasah, 

w h i l e i t s share o f s t u d e n t s i s 15 p e r c e n t . T h i s i n d i c a t e s t h a t 

t h e number o f s t u d e n t s per e d u c a t i o n a l i n s t i t u t i o n i n madrasah 

i s l o w e r t h a n i n t h e g e n e r a l s c h o o l , c o l l e g e e t c . I n terms o f 

t e a c h e r s madrasah's share o f a l l t e a c h e r s i s 3 0 p e r c e n t f o r 15 

p e r c e n t s t u d e n t s . T h i s p r o p o r t i o n a t e p i c t u r e between madrasah 

and g e n e r a l s c h o o l s can be e x p l a i n e d as f o l l o w s . F i r s t , 

madrasahs can a t t r a c t fewer s t u d e n t t h a n t h e modern s c h o o l s . 

Madrasahs u s u a l l y a t t r a c t o n l y m a r g i n a l boys i n t h e f a m i l y . 

Second, t h e p r o p o r t i o n o f female s t u d e n t s i n madrasah i s v e r y low 

compared t o s c h o o l s . The madrasah system does n o t a l l o w co­

e d u c a t i o n , a l t h o u g h a few female madrasahs have been e s t a b l i s h e d 

r e c e n t l y , t h e y do n o t cover t h e whole c o u n t r y . T h i r d , madrasahs 

a r e e s t a b l i s h e d spontaneously by r e l i g i o u s minded people, 

s p e c i a l l y by t h e "Ulama". They h a r d l y c o n s i d e r t h e t h r e s h o l d 

p o p u l a t i o n . The government u s u a l l y does n o t p r e v e n t them because 

o f p u b l i c s e n t i m e n t . As a r e s u l t madrasahs grow u n r e s t r i c t e d l y 
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w i t h o u t h a v i n g a s u f f i c i e n t number o f s t u d e n t s . 

L i k e g e n e r a l e d u c a t i o n madrasah e d u c a t i o n has a l s o s e v e r a l 

s t a g e s . The f i r s t s t a ge i s c a l l e d " I b t e d a y e e " o r p r i m a r y stage. 

A l t o g e t h e r 5 y e a r s t e a c h i n g i s g i v e n i n t h i s s t a g e , from age 6 

t o 10 (BANBEIS: 1992c). The s t u d e n t s i n t h e " I b t e d a y e e " c l a s s e s 

s t u d y g e n e r a l s u b j e c t s w i t h I s l a m i c s u b j e c t s . I s l a m i c s u b j e c t s 

c o v er about 42 t o 46 p e r c e n t o f a l l s u b j e c t s ( c a l c u l a t e d on t h e 

b a s i s o f marks d i s t r i b u t i o n ) compared t o l e s s t h a n 10 p e r c e n t i n 

t h e s c h o o l s i n t h e d i f f e r e n t c l a s s e s o f p r i m a r y l e v e l (Table 

3.3) . 

The c r e a t i o n o f I b t e d a y e e madrasahs i s v e r y r e c e n t . The 

Government encouraged and r e c o g n i z e d them i n o r d e r t o improve 

l i t e r a c y i n t h e c o u n t r y , s p e c i a l l y t o promote t h e government's 

compulsory p r i m a r y e d u c a t i o n p o l i c y . I b t e d a y e e madrasahs, l i k e 

o t h e r madrasahs, ar e c o n t r o l l e d by t h e Madrasah Education Board. 

The Board s e t i t s c u r r i c u l u m and i s s u e s c o n c e r n i n g i t s 

r e c o g n i t i o n . 

I n Bangladesh t h e r e a r e about 16 thousand I b t e d a y e e Madrasah w i t h 

about 1,73 0 thousand s t u d e n t s and 58 thousand t e a c h e r s . 

T h e r e f o r e , about 60 p e r c e n t o f t h e t o t a l madrasah s t u d e n t were 

fo u n d a t t h e I b t e d a y e e l e v e l w i t h c o r r e s p o n d i n g 70 p e r c e n t o f 

t o t a l number o f madrashs. I t g i v e s an i n s t i t u t i o n s t u d e n t r a t i o 

o f about 1:108 and t e a c h e r s t u d e n t r a t i o o f 1:30 which i s much 

b e t t e r t h a n g e n e r a l p r i m a r y e d u c a t i o n (Table 3.4). 
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Table 3.3 I s l a m i c and Arabic Subjects i n the Curriculum, 1991 
( i n p e r c e n t ) . 

Class Group I s l a m i c 
e d u c a t i o n 
i n Madrasah 

I s l a m i c 
e d u c a t i o n i n 
School 

I - I I NA 42 10 

I I I - I V NA 30 8.86 
V NA 46 8.86 
IX-X General group 

Science group 
Others group 

60 
50 
90 

10 

X I - X I I General group 
Science group 
Others groups 

80 
40 
90 

O p t i o n a l 
20 t o 60 

Sources: 1. BMEB (1990) Curriculum and Text book 1990-91, Dhaka: 
Bangladesh Madrasah Edu c a t i o n Board. 

2. BISE (1990) Curriculum and Text book 1990 -91, 
Dhaka: Board o f I n t e r m e d i a t e and Secondary Education. 

3. Jabbar, M.A (1991) "Role o f Ib t e d a y e e Madrasah, I n 
U n i v e r s a l P r i m a r y E d u c a t i o n i n Bangladesh" Paper 
p r e s e n t e d i n a seminar on U n i v e r s a l Primary 
E d u c a t i o n , o r g a n i z e d by Government o f Bangladesh 
and UNESCO, Dhaka 4-5 Dec. 
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The Second stage 'Dakhil': T h i s i s e q u i v a l e n t t o secondary 

e d u c a t i o n i n t h e g e n e r a l s c h o o l system. I t l a s t s f o r f i v e y ears. 

A t t h e end o f t h e f i f t h y e ar, t h e r e i s a board e x a m i n a t i o n h e l d 

under t h e c o n t r o l o f t h e Madrasah Board. Between 1989-91 an 

average 49000 s t u d e n t s appeared b e f o r e D a k h i l e x a m i n a t i o n . Those 

who pass t h e D a k h i l e x a m i n a t i o n have been regarded as SSC passed 

s i n c e 1985. 

The T h i r d Stage Alim: T h i s i s e q u i v a l e n t t o t h e Higher Secondary 

e d u c a t i o n system. The l e n g t h o f s t u d y i s two years f o l l o w e d by 

a board e x a m i n a t i o n . L i k e D a k h i l , A l i m c l a s s e s i n c l u d e d i f f e r e n t 

s u b j e c t s b o t h from s c i e n c e and g e n e r a l s t u d i e s . Those s t u d e n t s 

who pass A l i m a r e r e g a r d e d as HSC passed s i n c e 1987. 

The Fourth stage F a z i l : L i k e A l i m , F a z i l i s a l s o a two years 

c o u r s e , f o l l o w e d by a board e x a m i n a t i o n . F a z i l i s e q u i v a l e n t t o 

B a c h e l o r degree i n g e n e r a l terms. The government i n p r i n c i p l e 

agree t h a t F a z i l and Bachelor degree are e q u i v a l e n t , b u t i n 

r e a l i t y t h e r e i s d i s c r i m i n a t i o n . The problem a r i s e s because 

F a z i l e x a m i n a t i o n s a r e n o t c o n t r o l l e d by t h e U n i v e r s i t i e s . 

People ask how a deqree can be c o n f e r r e d w i t h o u t a U n i v e r s i t y . 

The F i f t h Stage Kamil: The same problem remains w i t h t h e n e x t 

s t a g e 'Kamil', a l s o two years i n d u r a t i o n , c o n s i d e r e d g e n e r a l l y 

as e q u i v a l e n t t o Masters degree from U n i v e r s i t y . 

F a z i l and K amil degrees are n o t y e t r e c o g n i s e d as B.A. or M.A. 

degrees. Even t h o s e who have passed those degrees cannot g e t 
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a d m i s s i o n t o M.A c l a s s o f I s l a m i c s t u d i e s or t h e A r a b i c 

department o f U n i v e r s i t i e s w i t h o u t h a v i n g a g r a d u a t i o n degree 

fr o m g e n e r a l e d u c a t i o n . They cannot compete w i t h g e n e r a l 

educated g r a d u a t e s . Only i n t h e f i e l d o f p r i m a r y , secondary 

s c h o o l and madrasah t e a c h i n g , do t h e y g e t s i m i l a r o p p o r t u n i t i e s 

as g e n e r a l g r a d u a t e s o r p o s t - g r a d u a t e s . The reason f o r t h i s 

d i s c r i m i n a t i o n i s t h a t b o t h F a z i l and Kamil degrees are awarded 

by t h e Madrasah board i n s t e a d o f U n i v e r s i t i e s . 

I n Bangladesh, t h e r e were about 800 F a z i l and 90 Kamil Madrasah 

w i t h 2 05 thousand and 44 thousand s t u d e n t s r e s p e c t i v e l y i n 1991 

( T a b l e : 3.4). 

The g e n e r a l c h a r a c t e r i s t i c o f madrasah e d u c a t i o n p a r t i c u l a r l y i n 

t h e case o f h i g h e r e d u c a t i o n , i e . K a m i l , i s t h a t t h e r e i s no 

r e s e a r c h a t t h i s l e v e l i n any o f these i n s t i t u t i o n s . Nor do t h e y 

have any p r o f e s s i o n a l j o u r n a l . They a l s o do not have 

p r o f e s s i o n a l groups. T h e r e f o r e , t h e q u a l i t y o f e d u c a t i o n 

p a r t i c u l a r l y i n c r e a t i n g new knowledge i s o b v i o u s l y low. 

Other types of Madrasah: The Government r e c o g n i s e d madrasahs, 

g e n e r a l l y known as A l i a madrasahs, are t h e mainstream o f t h e 

madrasah e d u c a t i o n system. The A l i a system i n f a c t runs i n 

p a r a l l e l w i t h t h e g e n e r a l s e c u l a r e d u c a t i o n system (Table 3.5). 

Besides t h e A l i a system t h e r e are some o t h e r k i n d s o f madrasahs 

i n t h e c o u n t r y which r u n i n p a r a l l e l w i t h A l i a madrasahs. These 
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Table 3.4 Number of Madrasah i t s Teachers and Students, 1991 

L e v e l Number o f 
Madrasah 

Number o f 
Students 
( i n 000) 

Number o f 
Teachers 
( i n 000) 

I b t e d a y e e 15986 1730 58 
D a k h i l 4270 614 54 
A l i m 798 165 13 
F a z i l 797 205 15 
Kamil 94 44 2 
Others 868 109 4 
T o t a l 22813 2867 146 

Sources: Compiled from BANBEIS (1992) Bangladesh Educational 
S t a t i s t i c s 1991, Dhaka: Bangladesh Bureau of 
E d u c a t i o n a l I n f o r m a t i o n and S t a t i s t i c s . 

Table 3.5 Madrasah Education as P a r a l l e l to the General 
Education. 

L e v e l o f General 
E d u c a t i o n 

L e v e l o f Madrasah 
Ed u c a t i o n 

D u r a t i o n o f course 

P r i m a r y I b t e d a y e e 5 years 
Secondary D a k h i l 5 years 
H i g h e r Secondary A l i m 2 years 
G r a d u a t i o n F a z i l 2 years 
Post G r a d u a t i o n Kamil 2 years 

Sources: BBS (1992) Bangladesh Education i n S t a t i s t i c s 1991, 
Dhaka: Bangladesh Bureau o f S t a t i s t i c s . 
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a r e d i f f e r e n t i n t y p e and n a t u r e . The f i r s t t y p e i s 'Maqtab' 

(non f o r m a l r e l i g i o u s p r e - p r i m a r y e d u c a t i o n a l i n s t i t u t i o n ) which 

has been d e s c r i b e d e a r l i e r . 

The second t y p e i s 'Forquania' madrasah. I t o f f e r s b a s i c 

e d u c a t i o n f o r a maximum o f 4 years o f I s l a m i c r e l i g i o u s e d u c a t i o n 

i n c l u d i n g e l e m e n t a r y B e n g a l i language and si m p l e a r i t h m e t i c 

(BANBEIS: 1992c). 'Forquania' madrasahs are e s t a b l i s h e d on t h e 

i n i t i a t i v e o f l o c a l people i n f o r m a l l y w i t h t h e i r d o n a t i o n s . Very 

o c c a s i o n a l l y t h e government p r o v i d e s an amount o f money s p e c i a l l y 

f o r t h e r e h a b i l i t a t i o n o f such madrasahs i f t h e i n i t i a t i v e i s 

t a k e n by t h e l o c a l p eople. But t h i s money i s n o t spent on t h e 

s a l a r y o f t h e t e a c h e r s . 

The t h i r d t y p e o f madrasah o u t s i d e t h e A l i a system i s known as 

' K h a r i j i ' o r 'Qaumi' madrasah. The word ' K h a r i j i ' means ' o u t s i d e ' 

and denotes i t s n a t u r e . A l l t h e k h a r i j i madrasahs are i n f a c t 

o u t s i d e t h e p u r v i e w o f government patronage. 

U n l i k e t h e A l i a madrasahs which emphasize b o t h r e l i g i o u s and 

g e n e r a l s u b j e c t s o f knowledge, K h a r i j i madrasahs focus o n l y on 

t h e r e l i g i o u s s u b j e c t s . S t a r t i n g from t h e b e g i n n i n g , t h e 

k h a r i j i system a l t o g e t h e r has 14 years o f e d u c a t i o n compared t o 

16 y e a r s i n t h e A l i a system. I n Bangladesh t h e r e are about 868 

K h a r i j i madrasahs w i t h about 109,000 s t u d e n t s . These madrasahs 

are n o t c o n t r o l l e d by any board o r d i r e c t o r a t e c e n t r a l l y , 

however, t h e y have some i n f o r m a l l i n k s among themselves t o 

c o n s i d e r c e r t a i n t h i n g s t o g e t h e r l i k e development o f t h e 
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c u r r i c u l u m and e x a m i n a t i o n s e t c . Most o f these madrasahs are 

r e s i d e n t i a l and i n many cases f r e e b o a r d i n g and l o d g i n g f o r t h e 

t e a c h e r s and s t u d e n t s a re arranged l o c a l l y . The main source o f 

f i n a n c e i s community patronage. I n some cases, fees from 

s t u d e n t s a l s o p r o v i d e a v e r y i n s i g n i f i c a n t amount o f f i n a n c e . 

T o l Education: R e l i g i o u s e d u c a t i o n i n Hinduism and Buddhism i s 

g i v e n i n ' T o l s ' i n t h e S a n s k r i t and P a l i c o l l e g e s r e s p e c t i v e l y . 

I t has a l r e a d y been mentioned t h a t i n t h e s c h o o l s , c o l l e g e s and 

even i n t h e u n i v e r s i t i e s S a n s k r i t and p a l i have been t a u g h t 

s e p a r a t e l y f o r t h e Hindus and t h e Buddhist r e l i g i o u s community. 

A p a r t f r o m t h i s , b o t h S a n s k r i t and p a l i a re a l s o t a u g h t i n 

p r i v a t e l y managed t r a d i t i o n a l r e l i g i o u s i n s t i t u t i o n s . 

I n t h e t r a d i t i o n a l system, t h e r e a re about 250 i n s t i t u t i o n s 

o f f e r i n g such courses i n t h e c o u n t r y . A l l t hese i n s t i t u t i o n s are 

under t h e c o n t r o l o f t h e Bangladesh S a n s k r i t and P a l i e d u c a t i o n 

Board. Most o f t h e s e i n s t i t u t i o n s a r e a t t a c h e d t o d i f f e r e n t 

t e m p l e s , m o n a s t e r i e s e t c . The S a n s k r i t i n s t i t u t i o n s o f f e r 

r e l i g i o u s t e a c h i n g s and s c r i p t u r e s f o r t h e Hindus and t h e P a l i 

i n s t i t u t i o n s o f f e r s t h e same f o r t h e B u d d h i s t s . 

E d u c a t i o n a l A d m i n i s t r a t i o n 

The e d u c a t i o n a l a d m i n i s t r a t i o n and management i n Bangladesh i s 

r u n by t h e M i n i s t r y o f Ed u c a t i o n i n a s s o c i a t i o n w i t h t h e a t t a c h e d 

departments and d i r e c t o r a t e s as w e l l as a number o f autonomous 

b o d i e s . For a d m i n i s t r a t i v e purposes Bangladesh has been d i v i d e d 

i n t o 4 d i v i s i o n s , 64 d i s t r i c t s and 460 u p a z i l a (1991). At each 
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o f t h e s e l e v e l s e d u c a t i o n a l a d m i n i s t r a t o r s are a p p o i n t e d . For 

t h e secondary l e v e l o f g e n e r a l e d u c a t i o n t h e r e are Boards of 

Secondary and H i g h e r secondary e d u c a t i o n i n each o f t h e f o u r 

d i v i s i o n s . The M i n i s t r y o f E d u c a t i o n has f o u r departments and 

d i r e c t o r a t e s . The D i r e c t o r a t e o f Primary e d u c a t i o n , t h e N a t i o n a l 

Academy f o r p r i m a r y e d u c a t i o n (NAPE), t h e D i r e c t o r a t e o f 

Secondary and H i g h e r E d u c a t i o n and t h e D i r e c t o r a t e o f T e c h n i c a l 

E d u c a t i o n a r e r e s p o n s i b l e f o r r e s p e c t i v e e d u c a t i o n s e c t o r s . 

I n a d d i t i o n t o t h e s e , t h e N a t i o n a l c u r r i c u l u m and Text Book Board 

(NCTBB) i s r e s p o n s i b l e f o r c u r r i c u l u m development, p r i n t i n g and 

s u p p l y o f t e x t books f o r Primary t o Higher secondary l e v e l s . The 

N a t i o n a l Academy f o r E d u c a t i o n a l Management (NAEM) i s r e s p o n s i b l e 

f o r i n - s e r v i c e t r a i n i n g f o r c i v i l s e r v i c e e d u c a t i o n cadre 

o f f i c e r s , e d u c a t i o n a l a d m i n i s t r a t o r s and t e a c h e r s a t t h e 

secondary and h i g h e r secondary l e v e l s . 

The Bangladesh Bureau o f E d u c a t i o n a l I n f o r m a t i o n and S t a t i s t i c s 

(BANBEIS) i s r e s p o n s i b l e f o r t h e c o m p i l a t i o n and d i s s e m i n a t i o n 

o f i n f o r m a t i o n and e d u c a t i o n a l s t a t i s t i c s from Primary t o 

u n i v e r s i t y l e v e l s . 

The U n i v e r s i t i e s c o n t r o l h i g h e r e d u c a t i o n and examinations i n 

t h e i r r e s p e c t i v e a f f i l i a t e d c o l l e g e s . The U n i v e r s i t y Grants 

Commission (UGC), c r e a t e d i n 1973, c o o r d i n a t e s a c t i v i t i e s o f t h e 

u n i v e r s i t i e s and a l l o c a t e s government g r a n t s . R e c e n t l y , t h e 

government has accepted a p r o p o s a l f o r s e t t i n g up an a f f i l i a t i n g 

u n i v e r s i t y t o c o n t r o l e x a m i n a t i o n s o f t h e a f f i l i a t e d degree 
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c o l l e g e s i n Bangladesh. 

The Madrasah E d u c a t i o n Board i s r e s p o n s i b l e f o r c o n t r o l l i n g 

p u b l i c e x a m i n a t i o n s f o r a l l madrasah s t u d e n t s i n t h e a f f i l i a t i n g 

Madrasahs. I t i s a l s o r e s p o n s i b l e f o r p r o d u c i n g t h e c u r r i c u l u m 

and T e x t books f o r Madrasah s t u d e n t s . 

Thus a l l t h e s e government and autonomous bodies have been s h a r i n g 

t h e a d m i n i s t r a t i o n o f e d u c a t i o n . The non-governmental e d u c a t i o n 

i s c o n t r o l l e d and a d m i n i s t e r e d by non government o r g a n i z a t i o n s 

and Boards. A p a r t from t h e s e a number o f NGOs promote p r i m a r y 

e d u c a t i o n i n Bangladesh. 

Education Finance : P r i m a r y e d u c a t i o n i s almost w h o l l y f i n a n c e d 

by t h e government; o n l y 16 p e r c e n t o f p r i m a r y schools are 

p r i v a t e . A t t h e secondary l e v e l over 95 p e r c e n t o f t h e s c h o o l s , 

c o l l e g e s and most o f t h e madrasahs are p r i v a t e r e c e i v i n g 75 

p e r c e n t c o s t o f t e a c h e r s and employees s a l a r y from government 

f u n d s . For t h e o t h e r c o s t s , t h e schools and c o l l e g e s m o s t l y r e l y 

on t u i t i o n f e e s , and t h e madrasahs v e r y o f t e n r e l y on p u b l i c 

d o n a t i o n s . The u n i v e r s i t i e s a r e autonomous b u t r e c e i v i n g 85 

p e r c e n t o f t h e i r f i n a n c i a l needs from t h e government. The c o s t 

per s t u d e n t o f annual government r e c u r r i n g e x p e n d i t u r e i s shown 

i n T able 3.6. 

I t can be observed i n Table 3.6 t h a t per s t u d e n t government 

e x p e n d i t u r e i s h i g h e r i n madrasah t h a n i n t h e g e n e r a l s c h o o l s . 
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Table 3.6 Per Student Annual Recurring Expenditure, 1990-91. 

P a t t e r n o f e d u c a t i o n Government P r i v a t e 

P r i m a r y School 532 N.A 
Secondary School 2179 690 
C o l l e g e 4538 946 
Madrasah 4273 978 

Sources: Compiled from BANBEIS (1992) S t a t i s t i c s of Educational 
Finance and Expenditure, Tables 9.1, 9.2, Dhaka: 
Bangladesh Bureau o f E d u c a t i o n a l I n f o r m a t i o n and 
S t a t i s t i c s . 
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T h i s d i f f e r e n c e s a r e much h i g h e r between t h e p r i v a t e s e c t o r 

madrasahs and s c h o o l s . For example, t h e government spent Tk 978 

p e r madrasah s t u d e n t i n t h e year 190-91 compared t o t h a t o f Tk 

690 f o r s t u d e n t i n g e n e r a l s c h o o l s , which i s about 42% h i g h e r . 

T h i s i s n o t because t h e government g i v e s more money t o madrasahs 

b u t r a t h e r due t o : a) low enrolment o f s t u d e n t s i n madrasahs and 

b) i n e f f i c i e n t and c o r r u p t management o f t h e madrasah system.* 

But i n terms o f i n v e s t m e n t on e d u c a t i o n i t has been and s t i l l i s 

f a r t o o low by any s t a n d a r d . As per e x p e n d i t u r e on e d u c a t i o n 

f r o m GNP i t was 1.5 p e r c e n t i n 1980 and 1.9 p e r c e n t i n 1988 which 

i s one o f t h e l o w e s t i n t h e r e g i o n and f a l l s f a r below t h e 

r e g i o n a l average o f 4.4 p e r c e n t o f GNP. (CUS: 1990) 

*While u n d e r t a k i n g f i e l d w o r k , t h e r e s e a r c h e r found a number 
o f cases o f such c o r r u p t i o n . 
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Chapter IV 

T H E CAUSES O F S O C I A L ALIENATION OF MADRASAH EDUCATED PEOPLE 

The d u a l system o f s c h o o l and madrasah e d u c a t i o n has lo n g been 

c o n t i n u i n g i n our e d u c a t i o n system. From these two systems two 

d i f f e r e n t c l a s s e s o f people a r e b e i n g produced. One group i s t h e 

mainstream o f s o c i e t y and t h e o t h e r i s m a r g i n a l i z e d fromVt. 

L i t e r a t u r e , A r t s , Science, Technology, Economics, P o l i t i c s , 

H i s t o r y and P h i l o s o p h y e t c . are t a u g h t i n t h e modern system o f 

e d u c a t i o n . As a r e s u l t modern educated people l e a d s o c i e t y i n 

i t s economic development, s c i e n t i f i c i n n o v a t i o n s , p o l i t i c s and 

l i t e r a r y works. T h e i r f o o t s t e p s are marked, i n f a c t , i n a l l 

walks o f l i f e . Those educated i n t h e madrasah are f a r away from 

s c i e n t i f i c r e s e a r c h , t e c h n o l o g i c a l i n n o v a t i o n s and l i t e r a r y 

works. However, t h e y come i n t o p o l i t i c s , t a k i n g i s l a m i c i d e o l o g y 

as t h e p r i n c i p a l p a t t e r n f o r p o l i t i c a l r u l e . But i t i s r a r e l y 

e x p l a i n e d how t h i s i d e o l o g y can be p r a c t i c a l l y t r a n s l a t e d i n t o 

r e a l i t y . These two d i f f e r e n t ways l e a d them t o two d i s t i n c t 

d e s t i n a t i o n s . Both groups have t h e i r own i d e n t i t y , i n 

appearance, i n d r e s s and a l s o i n t h e way o f l i f e . Those educated 

i n s c h o o l c o n s i d e r madrasah people n o t o n l y o u t - d a t e d and 

p a r a s i t i c b u t a l s o c o n s i d e r them m i s f i t s i n t h e i r s o c i e t y . 

Those educated i n madrasah on t h e o t h e r hand t h i n k t h a t t h e 

modern educated are f a r away from t h e p a t h o f ' A l l a h ' and 
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t h e r e f o r e t h e i r success i n t h i s w o r l d i s f o r a s h o r t t i m e . They 

a l s o c o n s i d e r them r e s p o n s i b l e f o r a l l t h e problems i n s o c i e t y . 

Major D i f f e r e n c e s 

Dress: Dress i s one o f t h e i m p o r t a n t elements o f d i s t i n c t i o n 

between s c h o o l and madrasah educated. The s t u d e n t s and t e a c h e r s 

o f madrasahs p u t on dresses c o n s i d e r e d t o be s i m i l a r t o t h e dress 

o f Prophet Muhammad (SM) and h i s companions. T h i s i s u s u a l l y a 

knee l o n g s h i r t and a cap on t h e head, l o o k s almost l i k e t h e 

dresses o f Arab Muslims. The s c h o o l educated people, on t h e 

o t h e r hand, p u t on c l o t h e s s i m i l a r t o t h e c l o t h e s o f western 

developed s o c i e t y . 

These d i s t i n g u i s h i n g c h a r a c t e r i s t i c s o f dress among t h e two 

groups o f people a r e a p r i m a r y f a c t o r o f r i f t between them. An 

i s l a m i c s c h o l a r once mentioned t h a t t o many people, madrasah 

s t u d e n t s a r e a group o f people w i t h l o n g dresses covered heads 

w h i c h i s t h e r e s u l t o f a p a r a l y s e d and i n c o m p l e t e e d u c a t i o n 

system. On t h e o t h e r hand, t h e school s t u d e n t s are young and 

s m a r t l y d r e s s e d w i t h j e a n s p a n t s and s h i r t s ( B a r i : 1991). The 

g e n e r a l a c c e p t a b i l i t y o f modern western c l o t h e s among t h e common 

pe o p l e and i t s use by t h e educated e l i t e i s t h e prime badge o f 

so c a l l e d m o d e r n i t y . To t h e r u r a l people from t h e c o u n t r y i n 

g e n e r a l , even t h e i r modern c l o t h e s l o o k o u t o f p l a c e i n t h e c i t y . 

But, f o r a c t i v i t y f o r example i n t h e s p o r t s f i e l d , a madrasah 

s t u d e n t stands o u t as odd because o f h i s c l o t h e s . Dress has 

s i g n i f i c a n t impact on t h e m e n t a l i t y o f t h e people. 
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P o l i t i c s and the Madrasah Educated People: Bangladesh i s a 

m u l t i p a r t y d e m o c r a t i c c o u n t r y . At p r e s e n t , t h e number of 

p o l i t i c a l p a r t i e s i n t h e c o u n t r y i s more t h a n 50. A l l these 

p a r t i e s have d i f f e r e n t g o a l s and o b j e c t i v e s . But t h e y a l s o have 

many t h i n g s i n common. Most o f t h e p a r t i e s t r y t o promote a 

s e c u l a r i d e o l o g y b u t some o f them a r e d o i n g p o l i t i c s i n o r d e r t o 

e s t a b l i s h an i s l a m i c i d e o l o g y i n t h e c o u n t r y . I n g e n e r a l t h e 

madrasah educated people g i v e t h e i r s u p p o r t t o those p a r t i e s 

w h i c h promise t o e s t a b l i s h i s l a m i c r u l e i n t h e c o u n t r y . On t h e 

o t h e r hand t h e overwhelming m a j o r i t y o f t h e g e n e r a l educated 

p e o p l e s u p p o r t s p o l i t i c a l p a r t i e s which are n o t based on i s l a m i c 

i d e o l o g y . 

T h i s b i p o l a r i t y among t h e people can a l s o be t r a c e d back t o t h e 

h i s t o r y o f t h e c o u n t r y ' s p o l i t i c s . P a k i s t a n was c r e a t e d as a 

homeland f o r Muslims and t h e P a k i s t a n i l e a d e r s promised t o make 

P a k i s t a n an i s l a m i c c o u n t r y . But, Bangladesh was c r e a t e d on a 

s e c u l a r i d e o l o g y . As a r e s u l t , d u r i n g t h e independence war, most 

o f t h e madrasah educated people d i d not g i v e t h e i r a c t i v e s u p p o r t 

t o t h e c r e a t i o n o f Bangladesh. Because o f t h i s , t h e madrasah 

educated people i n g e n e r a l are t r e a t e d as a n t i - B a n g l a d e s h i 

elements i n t h e c o u n t r y , a l t h o u g h t h i s i s n o t t r u e i n t o t a l i t y . 

But t h e f a c t i s t h a t t h e madrasah educated people and s t u d e n t s 

s t i l l g i v e t h e i r s u p p o r t t o those p a r t i e s which c l a i m Bangladesh 

as an i s l a m i c c o u n t r y , w i t h o u t a p p r o p r i a t e e x a m i n a t i o n o f t h e i r 

m o t i v e s and p a s t h i s t o r y . T h e r e f o r e , i n t h e arena o f Bangladesh 

p o l i t i c s , two groups o f people ( t h e madrasah and g e n e r a l 

educated) a r e d i v i d e d p r o m i n e n t l y i n t o two b l o c k s i n most cases. 
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Employment Prospects and the Madrasah Educated People: Apart 

f r o m d r e s s and p o l i t i c s , t h e madrasah educated people are 

a l i e n a t e d f r o m p u b l i c and p r i v a t e s e r v i c e s , i n t h e g e n e r a l 

a d m i n i s t r a t i o n o f s t a t e m a c h i n e r i e s . Almost a l l s e c t o r s are 

o v e r w h e l m i n g l y dominated by g e n e r a l s c h o o l educated people. 

A l t h o u g h Madrasah s t u d e n t s spend t h e same 16 years i n e d u c a t i o n 

as g e n e r a l educated s t u d e n t s f o r t h e i r e d u c a t i o n , t h e y can h a r d l y 

compete w i t h t h e s c h o o l educated. I t has been found from a 

s e p a r a t e s u r v e y by t h e r e a s e a r c h e r undertaken d u r i n g f i e l d survey 

i n 1992 on some s e l e c t e d government, semi-government, autonomous 

and p r i v a t e o r g a n i z a t i o n s t h a t 90 p e r c e n t o f a l l t h e p u b l i c and 

s e m i - p u b l i c p o s i t i o n s a r e occupied by s c h o o l educated people. 

Only about 8 p e r c e n t o f t h e employees i n those s e r v i c e 

o r g a n i z a t i o n s were found t o have been educated i n madrasah . I f 

t h e t e a c h i n g p r o f e s s i o n were excluded, t h e percentage o f madrasah 

p e o p l e would be e x t r e m e l y low, i e . , i t accounted f o r o n l y about 

0.43 p e r c e n t ( T a b l e 4.1). I t i s i m p o r t a n t t o no t e t h a t none o f 

t h e f i r s t c l a s s o f f i c e r s have came d i r e c t from madrasah 

e d u c a t i o n , a l t h o u g h t h e government r e c o g n i s e s t h e i r degrees, and 

g i v e s an e q u i v a l e n t v a l u e t o t h e i r c o u n t e r p a r t i n t h e schools and 

c o l l e g e s . I n most cases t h e madrasah educated are n o t e l i g i b l e 

t o a p p l y f o r most o f t h e j o b s except t o some e x t e n t i n t h e 

e d u c a t i o n s e c t o r . The Country's j u d i c i a l laws i n most cases are 

i s l a m i c i n n a t u r e . But none o f t h e judges or advocates i s 

madrasah educated, w h i l e Madrasahs are o f f e r i n g Kamil ( h i g h e s t ) 

degree i n F i q h ( I s l a m i c law) t o produce e x p e r t s i n I s l a m i c law. 
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Table 4.1 E d u c a t i o n a l I n s t i t u t i o n s Where the Employees of 
S e l e c t e d P u b l i c and Semi-public Organiztions Recieived 
t h e i r Formal Education 

Names o f 
o r g a n i z a t i o n s 

Educated 
i n 
madrasah 

Educated 
i n 
s c h o o l s 

Educated 
i n b o t h 
madrasah 
and 
s c h o o l 

T o t a l 

P u b l i c S e r v i c e 
Commission" 

2 166 4 172 

S o n a l i Bank'' - 37 - 37 

Dhaka E d u c a t i o n 
Board' 

6 112 18 136 

Government 
Secondary 
school'' 

145 1261 7 1431 

A r e s e a r c h 
I n s t i t u t e ^ 

- 56 - 56 

A non-government 
or g a n i z a t i o n ' ^ 

- 20 - 20 

T o t a l 153 1652 29 1834 

Source: F i e l d Survey by Author i n 1992. 

"On t h e b a s i s o f a smaple survey i n t h e P u b l i c S e r v i c e 
Commission's T r a i n i n g Academy. 
''On t h e b a s i s o f a t o t a l survey i n t h e Personnel D i v i s i o n o f 
S o n a l i Bank Head O f f i c e . 
" T o t a l Survey on t h e employees o f Dhaka Madrasah Education Board. 
''From a p u b l i s h e d document by t h e Government on newly a p p o i n t e d 
t e a c h e r i n Secondary Government High Schools, 1992. 
" T o t a l s u r v e y on t h e employees o f Bangladesh I n s t i t u t e o f 
I n t e r n a t i o n a l and S t r a t e g i c S t u d i e s . 
'̂On t h e b a s i s o f a t o t a l survey i n an NGO, named E a r l y 
I m p l e m e n t a t i o n P r o j e c t i n Bangaldesh. 
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Those 'Foqaha' (Law e x p e r t ) do t h e i r p r a c t i c e and use t h e i r 

knowledge o u t s i d e t h e government c o u r t s , e s p e c i a l l y i n t h e R u r a l 

areas i n an i n f o r m a l way. I n t h e v i l l a g e s , where people cannot 

a f f o r d c o u r t expenses t h e y v e r y o f t e n go t o t h e Maulanas t o s o l v e 

t h e i r s o c i a l o r f a m i l y problems. 

The main government j o b f o r madrasah educated people i s t e a c h i n g 

i n s c h o o l s o r madrasahs. I t has been mentioned b e f o r e t h a t o u t 

o f t o t a l p u b l i c s e r v i c e o n l y 8.34 p e r c e n t o f p o s i t i o n s are 

o c c u p i e d by t h e Madrasah educated. From t h i s 8.34 p e r c e n t 7.91 

a r e i n t h e t e a c h i n g p r o f e s s i o n . Over 94 p e r c e n t o f t h e madrasah 

educated i n s e r v i c e s employment have been absorbed i n t h e 

t e a c h i n g p r o f e s s i o n . 

The most common p r o f e s s i o n s t h a t t h e madrasah educated people 

e n j o y a r e : Imam, Muajjin o r Khatib o f Mosque. Many o f them do 

m i s s i o n a r y work t o g e t h e r w i t h t h e i r own business. But i t i s v e r y 

common p i c t u r e i n Bangladesh, f o r them t o un d e r t a k e r e g i s t r a t i o n 

o f m a r r i a g e s , j a n a j a h , Munajaat, r e c i t a t i o n from h o l y Quran, Akika 

and i s l a m i c m i s s i o n a r y works i n s t e a d o f any permanent j o b . These 

a r e t h e works t h e y l i v e on i n most cases. The main o b j e c t i v e o f 

t h i s c h a p t e r i s t o f i n d o u t t h e causes o f s o c i a l a l i e n a t i o n o f 

madrasah educated p e o p l e . The f o l l o w i n g pages w i l l s k e t c h t h e 

o v e r a l l reasons f o r t h i s c o n t r a s t i n g s i t u a t i o n . 

Causes of A l i e n a t i o n 

W h i l e i n v e s t i g a t i n g t h e causes o f s o c i a l a l i e n a t i o n o f madrasah 
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educated p e o p l e , i t has been found t h a t t h e y are r o o t e d m a i n l y 

i n h i s t o r i c a l e v e n t s t h r o u g h s e v e r a l c e n t u r i e s . Secondly, 

v a r i o u s s o c i a l f a c t o r s were a l s o i n v o l v e d i n t h i s a l i e n a t i o n 

p r o c e s s . And f i n a l l y , some system i c f a u l t s i n madrasah e d u c a t i o n 

were f o u n d as a cause o f t h e s o c i a l a l i e n a t i o n o f madrasah 

educated p e o p l e . T h e r e f o r e t h e causes can be d i v i d e d i n t o t h r e e 

groups: 

1. The H i s t o r i c a l causes 

2. The S o c i a l causes 

3. The Systemic F a u l t s 

The H i s t o r i c a l Causes; 

The h i s t o r y o f Madrasah e d u c a t i o n i n Bangladesh goes back a 

m i l l e n n i u m o r more. I t goes hand i n hand w i t h t h e h i s t o r y o f 

Muslim r u l e i n Bengal, a l t h o u g h t h e madrasah e d u c a t i o n was 

o r i g i n a t e d l o n g b e f o r e Muslim r u l e i n Bengal. I t i s w e l l known 

t h a t t h e Arab T r a d e r s had c o n t a c t w i t h Bengal t h r o u g h t h e p o r t 

o f C h i t t a g o n g . I t i s e v i d e n t t h a t a f t e r t h e r i s e o f I s l a m t h e 

A r a b i a n Muslim t r a d e r s c a r r i e d w i t h them t h e t e a c h i n g s and ideas 

o f I s l a m t o t h i s c o u n t r y a l o n g w i t h t h e i r commercial commodities 

( k a r i m : 1987). T h i s t r a d e r e l a t i o n s h i p a l s o p r o v i d e d f a c i l i t i e s 

f o r t h e s u f i s , s a i n t s and devoted Muslim m i s s i o n a r i e s t o v i s i t 

t h i s p a r t o f t h e w o r l d . I t i s a l s o e v i d e n t from h i s t o r i c a l 

e v e n t s t h a t a l a r g e number o f s a i n t s came t o Bengal between t h e 

8 t h and t h e 1 3 t h c e n t u r y t o do m i s s i o n a r y work ( A l i : 1983) . They 

e s t a b l i s h e d mosques and khanquahs i n v a r i o u s p a r t s o f Bengal. 

They were used t o convey t h e t e a c h i n g s o f I s l a m t o t h e i r 
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d i s c i p l e s and t o t h e newly c o n v e r t e d Muslims o f t h i s a r e a ( A l i : 
1983) . 

I s l a m i c E d u c a t i o n was f o r m a l l y and s y s t e m a t i c a l l y i n t r o d u c e d i n 

Bengal when I k h t y a r Uddin Muhammad Bakhtyar K h a l j i e s t a b l i s h e d 

Muslim r u l e i n t h i s area a t t h e b e g i n n i n g o f t h e t h i r t e e n t h 

c e n t u r y (1201/ 1203) . T h i s e d u c a t i o n system c o n t i n u e d f o r about 

f i v e c e n t u r i e s , which i s c o n s i d e r e d by many as t h e 'Golden 

P e r i o d ' f o r i s l a m i c e d u c a t i o n ( A l i : 1983). I t was a u n i t a r y 

system o f e d u c a t i o n . The persons who were t a u g h t i n t h e 

Madrasahs were n o t o n l y a b l e t o p e r f o r m as r e l i g i o u s t e a c h e r s and 

s p i r i t u a l g u i d e s b u t a l s o were s o c i a l workers, w r i t e r s , 

e n g i n e e r s , d o c t o r s , s o l d i e r s and s a i l o r s e t c . I s l a m i c educated 

p e o p l e ( t h e s a y y i d , t h e a l i m and t h e s u f i s ) were h e l d i n v e r y 

h i g h esteem and t h e y belonged t o t h e h i g h e r echelon o f s o c i e t y 

( k a r i m : 1987). I n a d d i t i o n t o t h e people educated l o c a l l y i n 

Madrasahs t h e muslim r u l e r s welcomed and honoured people from 

o u t s i d e t h e r e g i o n . They were g i v e n s u i t a b l e employment a t an 

a p p r o p r i a t e p l a c e i n o r d e r t o expand e d u c a t i o n a l f a c i l i t i e s 

( k a r i m : 1987). Madrasah educated people were t h e mainstream o f 

s o c i e t y . To j o i n t h e main stream educated people, even people 

o f o t h e r r e l i g i o n s l i k e Hindus, a l s o used t o t a k e e d u c a t i o n i n 

t h e Madrasah ( A l i : 1983). I n f a c t , madrasah educated people 

e n j o y e d t h e h i g h e s t p o s i t i o n s i n t h e s t a t e d u r i n g those days. 

But t h i s t r e n d was eroded g r a d u a l l y d u r i n g t h e 2 00 years of 

B r i t i s h Rule. 
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B r i t i s h Period : The B r i t i s h t o o k over t h e a d m i n i s t r a t i o n o f 

Bengal i n 1757. I s l a m i c e d u c a t i o n i n t h e s u b - c o n t i n e n t faced a 

blow a t t h i s t i m e . B r i t i s h p o l i c y t h r o u g h o u t t h e n e x t 2 00 years 

s i n c e 1757 d i d n o t p a t r o n i z e i s l a m i c e d u c a t i o n , r a t h e r , i t 

d e s t r o y e d t h e backbone o f t h e muslim e d u c a t i o n system. As a 

r e s u l t , Muslims, p a r t i c u l a r l y those educated i n madrasah became 

a l i e n a t e d f r o m t h e s t a t e a d m i n i s t r a t i o n , m i l i t a r y and o t h e r 

s o c i a l and economic processes. The f o l l o w i n g s are some of t h e 

p o l i c i e s which h i t t h e e d u c a t i o n system d i r e c t l y . 

1. The Grant of 'Dewani' to the E a s t I n d i a Company i n 17 65:" The 

a d m i n i s t r a t i o n o f t h e I m p e r i a l Taxes was t h e f i r s t g r e a t source 

o f income i n Bengal, and t h e Muslim a r i s t o c r a c y monopolized i t " 

( H u n t e r : 1871) . When K i n g Shah Alam made over t o t h e East I n d i a 

Company t h e f o r m a l g r a n t o f 'Dewani' ( c o l l e c t i o n o f Government 

r e v e n u e ) , t h e Department o f Finance and Accounts passed out of 

t h e hands o f t h e Muslims t o t h e d i r e c t c o n t r o l o f t h e B r i t i s h 

( H u n t e r : 1871). T h i s was t h e f i r s t s t e p i n making a d i v i s i o n 

between t h e i s l a m i c educated people and o t h e r s , because Muslims 

were d r i v e n away from t h e s e r v i c e o f Revenue, Finance and 

Accounts Departments and were r e p l a c e d w i t h B r i t i s h o r Hindus 

(H u n t e r : 1871). Muslims were v i r t u a l l y e l i m i n a t e d from t h e 

e n t i r e c i v i l and revenue a d m i n i s t r a t i o n . Not o n l y t h a t , t h e y 

l o s t t h o s e sources o f emolument which enabled them t o bear t h e 

expenses o f t h e e d u c a t i o n o f t h e i r c h i l d r e n and were d e p r i v e d o f 

t h a t power which t h e y f o r m e r l y possessed t o endow and p a t r o n i s e 

p u b l i c s e m i n a r i e s . 
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2. The Permanent Settlements: There was a s e r i e s of changes 

introduced by Lord C o r n w a l l i s and John Shore. The Permanent 

Settlement of 1793 was one of those. Through Permanent 

Settlement, landed p r o p e r t i e s of Muslim upper and middle c l a s s 

f a m i l i e s were e i t h e r c o n f i s c a t e d by the B r i t i s h or t r a n s f e r r e d 

to Hindus which e l e v a t e d the Hindu revenue c o l l e c t o r s to the 

p o s i t i o n of l a n d l o r d s and zamindars (Hunter: 1871). The whole 

tendency of the settlement was to acknowledge as the landholders 

the subordinate Hindu o f f i c e r s , who d e a l t d i r e c t l y with the 

husbandman (Hunter: 1871). I t deprived the Muslim majority from 

p r o p r i e t a r y r i g h t s i n the s o i l and they l o s t t h e i r a b i l i t y to 

p a t r o n i s e i s l a m i c education. I t i s evident from W. W. Hunter 

(1871), "A hundred and seventy years ago i t was almost impossible 

f o r a well-born Muslim i n Bengal to become poor; a t present i t 

i s impossible f o r him .to continue r i c h " (Hunter: 1871, p.134). 

T h i s was another step i n a l i e n a t i o n for I s l a m i c educated people. 

Because, i n those days i t was "the p r a c t i c e of the Musalman land 

p r o p r i e t o r s to e n t e r t a i n t e a c h e r s a t t h e i r own p r i v a t e c o s t for 

the b e n e f i t of the c h i l d r e n of the poor i n t h e i r neighbourhood, 

and i t was a r a r e t h i n g to f i n d an opulent farmer or head of a 

v i l l a g e who had not a teacher i n h i s employ f o r the purpose" (W. 

Adam Quoted i n B a r i : 1991, p. 5-6). Because of the Permanent 

Settlement, those two groups of Muslims i n Bengal l o s t t h e i r 

a b i l i t y to employ i s l a m i c educated people and pat r o n i s e the 

p u b l i c s e m i n a r i e s . As a r e s u l t , a l a r g e number of i s l a m i c 

educated people became unemployed and a l i e n a t e d from s o c i e t y . 
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3. The Resvimption Laws of 1828: Through The Resumption 

Pro c e e d i n g , an o u t l a y o f £800,000, an a d d i t i o n a l revenue of 

£300,000 a y e a r was permanently gai n e d by t h e East I n d i a Company. 

But i t gave t h e f i n i s h i n g s t r o k e t o t h e f o r t u n e s o f t h e Muslim 

Bengal (Hunter: 1871). 

When t h e B r i t i s h s e i z e d p o l i t i c a l power i n Bengal, one f o u r t h o f 

t h e whole p r o v i n c e o f Bengal had been r e n t - f r e e ' L a k h i r a j ' and 

'Awqaf' l a n d d e d i c a t e d t o e d u c a t i o n and o t h e r r e l i g i o u s and p i o u s 

works. These were used f o r t h e maintenance and smooth r u n n i n g 

o f i s l a m i c r e l i g i o u s i n s t i t u t i o n s , e s p e c i a l l y f o r t h e madrasahs 

(When t h e c o u n t r y passed under B r i t i s h r u l e i n t h e l a t t e r p a r t 

o f e i g h t e e n t h c e n t u r y , t h e r e were 80,000 madrasahs i n Bengal, on 

an average one madrasah f o r every f o u r hundred p e r s o n s ) , The 

R u l e r s , Amirs and r i c h men used t o make generous endowments o f 

r e n t f r e e l a n d f o r t h e maintenance o f t h e Mosques, Madrasahs and 

Khanqahs ( A l i : 1983) . But t h e y d i d n o t m a i n t a i n t h e t i t l e deed 

s e r i o u s l y , n e i t h e r was i t f i x e d nor permanent (Hunter: 1871), 

because t h e o r a l word was enough f o r them ( B a r i : 1991). Through 

t h e Resumption Laws t h i s o c c u p a t i o n o f l a n d was d i s r e g a r d e d as 

were o t h e r m a t t e r s . Most o f t h e l a k h i r a i l a n d and c o n s i d e r a b l e 

amounts o f o t h e r landed p r o p e r t y i n c l u d i n g v a s t waqf e s t a t e s of 

t h e Muslims were c o n f i s c a t e d and t a k e n over by t h e B r i t i s h 

R u l e r s . 

T hat d i r e c t l y a f f e c t e d t h e Muslim e d u c a t i o n system. Most o f t h e 

madrasahs had e i t h e r been c l o s e d or c o u l d n o t r u n any more and 

madrasah educated people became unemployed and dependent upon t h e 
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l o c a l community. A c c o r d i n g t o W.W.Hunter (1871), as a r e s u l t 

o f t h e Resumption Laws "Hundreds o f a n c i e n t f a m i l i e s were r u i n e d , 

and t h e e d u c a t i o n a l system o f t h e muslims which was almost 

e n t i r e l y m a i n t a i n e d by r e n t - f r e e g r a n t s , r e c e i v e d i t s death blow. 

The s c h o l a s t i c c l a s s e s o f t h e Muhammadans emerge from t h e 

e i g h t e e n y e a r s (1828-46) o f h a r r y i n g , a b s o l u t e l y r u i n e d 

There can be no doubt whatever, t h a t from those resumptions t h e 

decay o f t h e Muhammadan system o f e d u c a t i o n d a t e s " (Hunter: 1871, 

p.158-159). 

4. C a l c u t t a Madrasah: The h i s t o r y o f Madrasah Education i n 

Bengal under B r i t i s h r u l e cannot be e x p l a i n e d w i t h o u t t h e h i s t o r y 

o f t h e C a l c u t t a Madrasah. The C a l c u t t a Madrasah was e s t a b l i s h e d 

by Warren H a s t i n g s i n 1781, and s h i f t e d i n 1947 t o Dhaka w i t h 

i t s s t a f f and r i c h l i b r a r y and re-named as 'Madrasah-i-Alia, 

Dhaka. I t was t h e e s t a b l i s h m e n t round which t h e system g r a d u a l l y 

grew up. 

As t h e r e s u l t o f t h e t r a n s f e r o f 'Dewani' t o t h e B r i t i s h t h e 

Muslims l o s t a l l t h e i r power as w e l l as t h e a b i l i t y t o m a i n t a i n 

t h e i r own e d u c a t i o n system t o educate t h e i r c h i l d r e n . So t h e y 

a p p l i e d t o Warren H a s t i n g s t o e s t a b l i s h a government madrasah i n 

C a l c u t t a . On t h e o t h e r hand, under t h e c o n d i t i o n s o f t h e 

t r a n s f e r o f Dewani t h e s t a t e language remained P e r s i a n and 

J u d i c i a l law was I s l a m i c . On these c o n d i t i o n s t h e C a l c u t t a 

Madrasah was e s t a b l i s h e d w i t h t h e aim o f "promoting t h e study o f 

A r a b i c and P e r s i a n languages and Muhammadan law w i t h a view t o 

p r o d u c i n g l o y a l c i v i l s e r v a n t s " (Maulana Akram Khan Education 
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Commission Report: 1951, 9 7 ) . As a r e s u l t f o r years i t produced 

accomplished s c h o l a r s , a b l e o f f i c e r s and competent a d m i n i s t r a t o r s 

and s e r v e d as t h e f o u n t a i n - h e a d o f t h e e d u c a t i o n a l progress o f 

t h e Muslims o f Bengal who c o n t i n u e d t o r e t a i n f o r more tha n h a l f 

a c e n t u r y t h e i r due share i n t h e a d m i n i s t r a t i o n o f t h e c o u n t r y 

(Muslim E d u c a t i o n A d v i s o r y committee: 1934). 

For t h e t i m e b e i n g t h e C a l c u t t a Madrasah c o u l d n o t b r i n g about 

a f r u i t f u l f u t u r e f o r madrasah e d u c a t i o n . W i t h i n s i x decades i t 

s t a r t e d t o c r e a t e a group o f people who were p a r a s i t i c and 

a l i e n a t e d f r o m t h e mainstream o f s o c i e t y . A f t e r a couple o f 

c e n t u r i e s and even a f t e r making innumerable e f f o r t s t h e madrasah 

e d u c a t i o n system c o u l d s t i l l n o t overcome t h i s problem. 

A c c o r d i n g t o i s l a m i c s c h o l a r s t h e f a u l t o f t h e C a l c u t t a Madrasah 

was m a i n l y w i t h i t s c u r r i c u l u m ( F i e l d s u r v e y ) . The t r a d i t i o n a l 

c ourse had undergone d r a s t i c changes i n 1791, which generated 

d i s s a t i s f a c t i o n among many concerned. The t e a c h i n g o f H a d i t h and 

T a f s i r was ex c l u d e d from t h e c u r r i c u l u m , a l t h o u g h these are t h e 

b a s i c source o f i s l a m i c knowledge. T h i s was a major d e v i a t i o n 

f r o m t r a d i t i o n a l courses o f I n d i a n muslim e d u c a t i o n . Because i t 

was t h e o f f i c i a l language, P e r s i a n occupied an i m p o r t a n t p l a c e 

i n t h e c u r r i c u l u m , w h i l e A r a b i c was r e l e g a t e d t o a secondary 

p o s i t i o n . On t h e o t h e r hand, i m p o r t a n t g e n e r a l s u b j e c t s l i k e 

H i s t o r y and Geography were o m i t t e d (Akram khan e d u c a t i o n 

Commission Report: 1951). I f t h e c u r r i c u l u m o f madrasah 

e d u c a t i o n had been f r e e from a l l these f a u l t s and a p p r o p r i a t e t o 

t h e s o c i a l needs t h e r e s u l t would have been d i f f e r e n t . 
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5. Inauguration of the E n g l i s h System of Education and 

S u b s t i t u t i o n of P e r s i a n by E n g l i s h as the State Language: The 

B r i t i s h Government o f I n d i a i n a u g u r a t e d E n g l i s h Education i n 1835 

i n t h e p l a c e o f t h e in d i g e n o u s n a t i o n a l system of e d u c a t i o n . 

Schools and c o l l e g e s were o r g a n i s e d around C a l c u t t a U n i v e r s i t y 

t o supersede t h e madrasah system as a p a s s p o r t t o p u b l i c s e r v i c e . 

Even t h e Government made a r e g u l a t i o n i n f a v o u r o f E n g l i s h 

E d u c a t i o n , "The g r e a t o b j e c t i v e o f t h e B r i t i s h government ought 

t o be t h e p r o m o t i o n o f European l i t e r a t u r e and sciences amongst 

t h e ' n a t i v e s ' o f I n d i a and t h a t a l l t h e funds a p p r o p r i a t e d best 

employed on E n g l i s h E d u c a t i o n o n l y . " ( A l i : 1983, p.49) 

The I n t r o d u c t i o n o f t h e E n g l i s h system o f e d u c a t i o n r e s u l t e d i n 

t h e a b o l i t i o n o f P e r s i a n as t h e o f f i c i a l language i n t h e year 

1837. T h e r e f o r e , a l l o f f i c i a l business was t o be c o n t i n u e d 

e i t h e r i n E n g l i s h o r i n B e n g a l i . Because o f these two events t h e 

government madrasah l o s t i t s importance as a r e c r u i t i n g ground 

f o r p u b l i c s e r v i c e , which c o u l d t h e r e f o r e h a r d l y produce men 

capable o f h o l d i n g t h e i r own i n t h e race o f l i f e , nor c o u l d i t 

m i n i s t e r p r o p e r l y t o t h e s p i r i t u a l , s o c i a l and o t h e r needs o f t h e 

community. Thus t h e whole community became u n p r o v i d e d f o r . They 

were g r a d u a l l y a l i e n a t e d from a l l spheres o f s o c i a l l i f e . 

6. Apathy of the Muslim Community about E n g l i s h Education: I t 

has been mentioned e a r l i e r t h a t t h e e d u c a t i o n a l , s o c i a l and 

economic l i f e o f t h e Muslim community r e c e i v e d a setback by t h e 

replacement o f P e r s i a n by E n g l i s h as t h e o f f i c i a l language o f t h e 

c o u n t r y (The Muslim E d u c a t i o n A d v i s o r y Committee: 1931). Since 
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t h e Muslims c o u l d n o t accept t h e E n g l i s h system and kept 

themselves w i t h i n t h e l i m i t o f t r a d i t i o n a l i s l a m i c e d u c a t i o n , 

t h e y were n o t a b l e t o compete w i t h g e n e r a l educated people and 

come f o r w a r d t o t h e mainstream o f t h e s o c i e t y . T h e r e f o r e , t h e 

Muslim community's backwardness r e s u l t e d from t h e i r apathy about 

a c c e p t i n g E n g l i s h E d u c a t i o n . 

D u r i n g t h e e a r l y n i n e t e e n t h c e n t u r y some changes were made i n t h e 

c u r r i c u l u m o f t h e madrasah courses on t h e recommendation of 

v a r i o u s committees. One such change was t h e i n t r o d u c t i o n o f t h e 

t e a c h i n g o f E n g l i s h language: t h i s was i n t r o d u c e d t o C a l c u t t a 

Madrasah i n 1820, and because o f some problem i t was r e o r g a n i s e d 

i n 1829. The a u t h o r i t y o f t h e madrasah t r i e d t o make attendance 

o f t h e s t u d e n t s i n t h e E n g l i s h c l a s s e s compulsory and t o make 

E n g l i s h p o p u l a r even i n c r e a s e d t h e amount o f t h e s t i p e n d s from 

Rs. 2 t o Rs. 5 a month, a v a i l a b l e from t h e E n g l i s h department. 

But a l l t h e s e e f f o r t s t o make E n g l i s h p o p u l a r among t h e 

madrasah s t u d e n t s were u n s u c c e s s f u l . T h i s can be seen from t h e 

f a c t t h a t d u r i n g t h e p e r i o d from 1829 t o 1851 o n l y two j u n i o r 

s c h o l a r s were found who c o u l d f i n i s h t h e E n g l i s h course ( A l i : 

1983) . 

Another e f f o r t t o make E n g l i s h p o p u l a r among t h e Muslims was t h e 

i n t r o d u c t i o n o f an An g l o - A r a b i c c l a s s , opened i n 1847, 

e x c l u s i v e l y f o r t h e b e n e f i t o f t h e s t u d e n t s o f t h e A r a b i c 

department. But t h i s e f f o r t a l s o d i d n o t achieve any t a n g i b l e 

success ( A l i : 1983). 
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Because o f t h e f a i l u r e o f E n g l i s h and A n g l o - A r a b i c c l a s s e s , t h e 

c o u n c i l o f E d u c a t i o n i n 1853 recommended opening an Anglo-Persian 

Department. As a r e s u l t , an A n g l o - P e r s i a n Department i n C a l c u t t a 

Madrasah was developed i n t h a t year where P e r s i a n was t a u g h t 

s i m u l t a n e o u s l y w i t h E n g l i s h . Subsequently, t h e s t a t u s o f t h i s 

Department was a l s o r a i s e d b u t f a i l e d t o a t t r a c t Muslim s t u d e n t s 

t o s t u d y i n t h e A n g l o - P e r s i a n department. As a r e s u l t t h e 

department was c l o s e d i n 1869 (Report o f t h e Madrasah Education 

committee: 1938). 

A l l t h e s e e f f o r t s t o make t h e e n g l i s h system o f e d u c a t i o n p o p u l a r 

among t h e Muslims were s u p p o r t e d by one group o f Muslim l e a d e r s . 

But t h e y f a i l e d t o make E n g l i s h e d u c a t i o n p o p u l a r among t h e 

madrasah s t u d e n t s m a i n l y because o f t h e i r apathy towards i t . 

However, i t d i d n o t s t o p t h e spread o f e n g l i s h language among t h e 

non Muslims i n Bengal. Those who accepted and l e a r n t E n g l i s h g o t 

enhanced p o s i t i o n s i n s o c i e t y . Thus, t h e Muslim community f e l l 

f a r b e h i n d t h e Hindu community and t h e madrasah educated 

p e o p l e remained a l i e n a t e d from t h e mainstream o f s o c i e t y . 

7. P o l i c y of C a l c u t t a U n i v e r s i t y about Madrasah Education: The 

p o l i c y o f C a l c u t t a U n i v e r s i t y was one o f t h e causes o f madrasah 

educated people b e i n g a l i e n a t e d from t h e mainstream o f s o c i e t y . 

A f t e r t h e e s t a b l i s h m e n t o f C a l c u t t a U n i v e r s i t y i n 1857 a l l t h e 

s c h o o l s and c o l l e g e s o f Bengal were o r g a n i s e d round t h e 

U n i v e r s i t y . But t h e r e was no p r o v i s i o n f o r t h e t e a c h i n g o f 

A r a b i c and P e r s i a n i n t h e U n i v e r s i t y and none o f t h e madrasahs 

was i n c l u d e d w i t h i n C a l c u t t a U n i v e r s i t y . I t was developed 
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v i r t u a l l y as "a Hindu temple o f l e a r n i n g whose i n f l u e n c e s t e a d i l y 

f i l t e r e d t h r o u g h t h e s e v e r a l stages o f i n s t r u c t i o n down t o t h e 

p r i m a r y s c h o o l " ( A l i : 1983, p.98). The main reason was 

" i n a d e q u a t e r e p r e s e n t a t i o n o f Muslims on i t s c o n t r o l l i n g bodies 

and boards. T h i s cannot b u t be h i g h l y d e t r i m e n t a l t o t h e b e s t 

i n t e r e s t s o f Muslim e d u c a t i o n i n Bengal" ( A l i : 1983, p.100). The 

Department o f I s l a m i c S t u d i e s never opened i n C a l c u t t a 

U n i v e r s i t y , a l t h o u g h i t was recommended by s e v e r a l committees and 

t h e r e was a s t r o n g demand f o r i t from t h e Muslim community ( A l i : 

1983) . 

I f C a l c u t t a U n i v e r s i t y had n o t had t h i s p o l i c y from t h e b e g i n n i n g 

and i f t h e d i f f e r e n t b o dies o f t h e U n i v e r s i t y ' s a d m i n i s t r a t i o n 

had a p p o i n t e d a p r o p o r t i o n o f Muslims and i f t h e y had a f f i l i a t e d 

t h e A l i a Madrasahs, t h e h i s t o r y o f madrasah e d u c a t i o n would have 

been d i f f e r e n t ( B a r i : 1991). 

8. The B r i t i s h Government P r e f e r to put Hindus i n the Place of 

Muslims: When t h e c o u n t r y passed under B r i t i s h Rule t h e Muslims 

were a s u p e r i o r r a c e , and s u p e r i o r n o t o n l y i n s t o u t n e s s o f h e a r t 

and s t r e n g t h o f arm, b u t i n power of p o l i t i c a l o r g a n i z a t i o n and 

i n t h e s c i e n c e o f p r a c t i c a l government ( H u n t e r : l g ^ l /. During 

t h e Muslim p e r i o d a l l s e c t o r s o f government s e r v i c e were 

monopolised by Muslims, w h i l e Hindus were i n a s u b o r d i n a t e 

p o s i t i o n . Even a f t e r t h e r e f o r m s o f Akber v e r y few Hindus were 

a p p o i n t e d i n t h e s t a t e o f f i c e s . But a f t e r t h e B r i t i s h o c c u p a t i o n 

t h e whole p i c t u r e became v e r y d i f f e r e n t . The Muslim became 

s u b o r d i n a t e t o t h e Hindus and t o t h e B r i t i s h . 
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The cause o f t h i s d e s t r u c t i o n o f t h e Muslim monopoly was mainl y 

company's p o l i c y . The Company t o o k over t h e c o u n t r y from t h e 

Muslims. That i s why t h e y were conscious about Muslim power. 

They s h u t a l l p a t h s f o r Muslim a r i s t o c r a c y . 'They shut Muslim 

a r i s t o c r a c y o u t o f t h e army because t h e y b e l i e v e d t h a t t h e i r 

e x c l u s i o n was necessary f o r t h e i r ( B r i t i s h ) own s a f e t y . They 

a b o l i s h e d t h e Muslim monopoly o f t h e most l u c r a t i v e f u n c t i o n s i n 

t h e a d m i n i s t r a t i o n , because t h e i r d e p r i v a t i o n was e s s e n t i a l t o 

t h e w e l f a r e and j u s t government o f t h e pe o p l e ' (Hunter: 1871). 

The t h i r d sources o f Muslim g r e a t n e s s was t h e i r monopoly of 

J u d i c i a l , P o l i t i c a l o r i n b r i e f C i v i l Employ. The C o r n w a l l i s 

Code a l s o broke t h i s monopoly s l o w l y . 

D u r i n g t h o s e days, t h e B r i t i s h had no w o r r i e s from t h e Hindus, 

because t h e y were i n a s u b o r d i n a t e p o s i t i o n . So t h e B r i t i s h 

w i s e l y and c o n f i d e n t l y t r a n s f e r r e d t h e p r i v i l e g e s o f Muslim 

a r i s t o c r a c y t o t h e Hindus. "For t h e f i r s t f i f t y years o f t h e 

company's Rule t h e Musalmans had t h e l i o n ' s share o f s t a t e 

p a t r o n a g e . D u r i n g t h e second h a l f c e n t u r y o f power t h e t i d e 

t u r n e d a t f i r s t s l o w l y , b u t a t a c o n s t a n t l y a c c e l e r a t i n g pace. 

Then t h e Hindus poured i n t o i t and have s i n c e c o m p l e t e l y f i l l e d 

e v e r y grade o f o f f i c i a l l i f e . . . . E v e n where i t i s s t i l l p o s s i b l e 

t o g i v e a ppointments i n t h e o l d f a s h i o n e d f r i e n d l y way, t h e r e are 

v e r y few young Muslim o f f i c i a l s . Now one or two unpopular 

a p p o i n t m e n t s about t h e J a i l a re t h e most t h a t t h e former masters 

o f I n d i a can hope f o r " (Hunter: 1871, p.141,142). 
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Table 4.2 D i s t r i b u t i o n of s t a t e patronage i n Bengal, A p r i l 1871 

N a t u r e o f s e r v i c e s Europeans Hindus Muslims T o t a l 

Covenanted C i v i l 
s e r v i c e 

260 - - 260 

J u d i c i a l O f f i c e r s 47 - - 47 

E x t r a A s s i s t a n t 
Commissioners 

26 7 - 33 

Deputy M a g i s t r a t e s 53 113 30 196 

Income Tax Assessors 11 43 6 60 

R e g i s t r a t i o n 
department 

33 25 2 60 

Judge o f s m a l l c o u r t 14 25 8 47 

Munsif 1 178 37 216 

P o l i c e department 106 3 - 109 

P u b l i c works 
department, e n g i n e e r 

154 19 - 173 

PWB,Subordinate 72 125 4 201 

PWB, s t a b l i s h m e n t 22 54 - 76 

M e d i c a l department 89 65 4 158 

Dept. o f p u b l i c 
I n s t r u c t i o n 

38 14 1 53 

Other Department 412 10 422 

T o t a l 1338 681 92 2111 

Sources: Hunter, W.W (1871) The Indian Mussalman, Lahore, 
r e p r i n t e d i n 1968. 
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By a d o p t i n g a s e r i e s o f p o l i c i e s t h e B r i t i s h d e s t r o y e d t h e 

backbone o f t h e Muslim i n d i g e n o u s system. They i n t r o d u c e d t h e i r 

own system. The Hindus had no reason n o t t o welcome i t , because 

I s l a m i c and E n g l i s h e d u c a t i o n are s i m i l a r t o them. Rather i t was 

advantageous f o r them, because t h e B r i t i s h f a v o u r e d them. They 

found t h i s a g r e a t o p p o r t u n i t y t o supersede t h e i r former masters. 

But Muslims k e p t themselves away from E n g l i s h e d u c a t i o n . The 

r e s u l t was t h a t t h e y f e l l f a r behind t h e Hindus. A f t e r some ti m e 

some o f t h e Muslims r e a l i s e d t h a t t h e r e was n o t h i n g more t o be 

l o s t by t h e i r f ormer a r i s t o c r a c y . E v e r y t h i n g had gone and now 

t h e r e was no way t o keep themselves i n t h e mainstream o f s o c i e t y 

u n l e s s t h e y s t a r t j t o t a k e e n g l i s h e d u c a t i o n . But o t h e r s remained 

a t t a c h e d t o i s l a m i c e d u c a t i o n and n e g l e c t e d e n g l i s h e d u c a t i o n and 

so remained a l i e n a t e d from t h e mainstream o f s o c i e t y . 

9. Emergence of K h a r i j i Madrasah: The C a l c u t t a Madrasah f a i l e d 

t o s a t i s f y t h e Muslim community from a d i f f e r e n t p o i n t o f view. 

The r e s u l t o f t h i s was t h e re-emergence o f madrasah e d u c a t i o n . 

I n v a r i o u s p l a c e s a new k i n d o f madrasah was e s t a b l i s h e d by 

p u b l i c d o n a t i o n s . For i n s t a n c e , Maulana Muhammad Qasim 

Nanatawi's Deobond Madrasah ( e s t a b l i s h e d i n 1866) i s w o r t h n o t i n g 

h e r e . The B r i t i s h Government v i r t u a l l y f a i l e d t o b r i n g them 

under i t s c o n t r o l . The madrasahs d i d n o t accept any c o n t r o l from 

t h e p u b l i c a u t h o r i t y e i t h e r . E v e n t u a l l y these madrasahs were 

named ' K h a r i j i ' i e Excluded t y p e . Deoband a t t r a c t e d a l a r g e 

number o f s t u d e n t s from Bengal, who went t h e r e f o r h i g h e r i s l a m i c 

l e a r n i n g i n p r e f e r e n c e t o t h e C a l c u t t a Madrasah ( A l i : 1983). 

D u r i n g t h a t t i m e t h e q u a l i t y o f i s l a m i c e d u c a t i o n i n t h e K h a r i j i 
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Madrasahs was c l a i m e d t o be b e t t e r t h a n Government Madrasahs; 

t h e i r emergence had c r e a t e d a d i v i s i o n w i t h i n Madrasah Education. 

T h i s d i v i s i o n was a l s o one o f t h e causes o f a l i e n a t i o n among 

madrasah educated people from t h e mainstream o f s o c i e t y . 

I f t h e K h a r i j i Madrasahs had been br o u g h t under t h e c o n t r o l o f 

t h e government ke e p i n g t h e i r c u r r i c u l u m unchanged, or 

a l t e r n a t i v e l y , i f t h e government had launched madrasahs s i m i l a r 

t o t h o s e o f K h a r i j i Madrasahs, t h e h i s t o r y o f madrasah e d u c a t i o n 

i n Bengal would have been d i f f e r e n t . But i t d i d n o t happen t h a t 

way. The B r i t i s h government seem t o have always been r e l u c t a n t 

t o go deeper i n t o t h e problem t o s o l v e i t p r a c t i c a l l y . F a i l u r e 

t o f i n d an u l t i m a t e s o l u t i o n made a d i v i s i o n among t h e Muslim 

pe o p l e . T h i s d u a l i s m f i n a l l y became t h e main c o n s t r a i n t on t h e 

smooth p r o m o t i n g o f i s l a m i c e d u c a t i o n . 

9. New Scheme Madrasah: The Government, however, t r i e d t o keep 

t h e p e o p l e away from t h e K h a r i j i Madrasahs. As a r e s u l t o f t h i s 

e f f o r t t h e New Scheme madrasahs were c r e a t e d by t h e government. 

T h i s can be seen from A r c h d e l A r l Education Commission Report o f 

1907-8. "The Commission suggested t h a t t h e s t a n d a r d o f madrasah 

e d u c a t i o n s h o u l d be r a i s e d s u b s t a n t i a l l y , so t h a t t h e people 

would n o t go t o Deoband and Laukhnows" ( F a r i d i : 1986, p.53). 

D e s p i t e some p o s i t i v e recommendations from t h e A r l Commission t h e 

B r i t i s h Government f a i l e d t o p o p u l a r i z e madrasah e d u c a t i o n . 

However, t h e Government subsequently made e f f o r t s t o remove 

problems f r o m madrasah e d u c a t i o n . For i n s t a n c e , t h e Government 

announced t h e e s t a b l i s h m e n t a U n i v e r s i t y a t Dhaka t o i n c l u d e a 
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' F a c u l t y ' o f I s l a m i c S t u d i e s , which must n e c e s s a r i l y be an 

e x t e n s i o n o f t h e s t u d i e s o f t h e Madrasah. D u r i n g t h a t t i m e l o c a l 

e d u c a t i o n i s t s , a l i m ( r e l i g i o u s l e a d e r s ) and p o l i t i c i a n s 

c o o p e r a t e d w i t h t h e government. Shamsul 'Ulama Abu Nasr 

Muhammad Waheed p r e p a r e d a comprehensive scheme f o r a n a t i o n a l 

system o f muslim e d u c a t i o n from t h e p r i m a r y stage t o h i g h e r 

s t a g e s e x t e n d i n g over 18 ye a r s . The Government of Bengal 

approved t h a t c u r r i c u l u m and t h e New Scheme Madrasah was 

e s t a b l i s h e d i n 1914. A f t e r t h e e s t a b l i s h m e n t o f t h e U n i v e r s i t y 

o f Dhaka i n 1921 t h i s madrasah e d u c a t i o n was a f f i l i a t e d t o t h e 

U n i v e r s i t y . 

The New Scheme Madrasah system o f e d u c a t i o n opened a new h o r i z o n 

f o r i s l a m i c e d u c a t i o n . The main a t t r a c t i o n o f t h i s system was 

t h e c o m b i n a t i o n o f i s l a m i c and g e n e r a l s u b j e c t s and a l s o 

a f f i l i a t i o n w i t h t h e U n i v e r s i t y . That i s why t h e system became 

so p o p u l a r t h a t i n 1947 when t h e B r i t i s h handed p o l i t i c a l power 

t o P a k i s t a n t h e number o f new Scheme Madrasahs i n Bangladesh ( t h e 

t h e n East P a k i s t a n ) was 1074 w i t h 85629 s t u d e n t s . While t h e 

number o f Old Scheme Madrasah was 378 w i t h 39812 s t u d e n t . 

Muhammad I s h a q (1969) comments on t h i s , "New Scheme Madrasah, a 

s y n t h e s i s o f modern and c l a s s i c a l systems o f e d u c a t i o n . W i t h i n 

a decade o f t h e emergence o f t h i s new scheme, hundreds o f J u n i o r 

Madrasahs were founded t h r o u g h o u t Bengal Muslim 

s t u d e n t s i n hundreds and thousands e n r o l l e d themselves i n these 

i n s t i t u t i o n s and passed o u t o f them t o r e c e i v e h i g h e r e d u c a t i o n 

i n C o l l e g e s and U n i v e r s i t i e s . Thus e d u c a t i o n came w i t h i n t h e 

easy r e a c h o f t h e p o v e r t y - s t r i c k e n Muslim n a t i o n o f t h e then 
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Bengal, and t h e door t o i d e o l o g i c a l modern e d u c a t i o n became wide 

open t o them. As a m a t t e r o f f a c t , t h e New Scheme Madrasah 

ushered i n a r e n a i s s a n c e i n t h e domain o f Muslim e d u c a t i o n 

s o l i d i f y i n g t h e i r i d e o l o g i c a l and c u l t u r a l b a s i s " , (p.4) 

W i t h i n t h e New Scheme Madrasah t h e Government of Bengal 

e s t a b l i s h e d a system which was s u i t a b l e f o r t h e t h e n Muslims o f 

Bengal. But because o f t h e i r D i v i d e and Rule P o l i c y o u t s i d e t h e 

e d u c a t i o n a l scene t h i s e v o l u t i o n c o u l d n o t b r i n g a f r u i t f u l 

f u t u r e . Dr. A l i comments on t h i s , "The Government e d u c a t i o n 

p o l i c y was a c l e a r m a n i f e s t a t i o n o f t h e i r h o s t i l e a t t i t u d e 

t o w ards t h e Muslims. T h e i r p o l i c y o f d i v i d e and r u l e w o n d e r f u l l y 

succeeded n o t o n l y i n b i f u r c a t i n g t h e e d u c a t i o n system i n t o 

a n t a g o n i s t i c ' s e c u l a r ' and ' r e l i g i o u s ' , b u t a l s o i n s p l i t t i n g up 

r e l i g i o u s e d u c a t i o n i n Bengal i n t o Old scheme, New scheme and 

K h a r i j i o r qawmi system. As a r e s u l t , t h e Muslim o f t h e Sub­

c o n t i n e n t remained e n t a n g l e d i n S o c i a l , P o l i t i c a l , C u l t u r a l , 

i n t e l l e c t u a l and i d e o l o g i c a l c r i s e s and c o m p l e x i t i e s " ( A l i : 1983, 

150-51). 

"There c o u l d be no s o l u t i o n o f t h e problem i n v o l v e d i n t h e 

e d u c a t i o n a l backwardness o f t h e Muslim community u n l e s s t h e 

Madrasah were r e f o r m e d and b r o u g h t i n t o l i n e w i t h t h e needs of 

modern l i f e " (Akram Khan Educ a t i o n Commission Report: 1951, 

p . l o 8 ) . But b e h i n d t h i s p o l i c y t h e y p l a y e d t h e i r D i v i d e and Rule 

P o l i c y . They have n o t i n c l u d e d t h e C a l c u t t a Madrasah under t h i s 

scheme. Thus i n a d d i t i o n t o t h e n a t i o n a l e d u c a t i o n system, a t 

t h e end t h e y d i v i d e t h e n a t i o n a l i s l a m i c e d u c a t i o n system as Old 
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Scheme, New Scheme and K h a r i j i o r Qawami System ( A l i : 1983). 

These d i v i s i o n s i n t h e e d u c a t i o n system c r e a t e d a long-term 

problem f o r t h e n a t i o n and t h e madrasah educated people s u f f e r e d 

most. T h i s d i v i s i o n o f t h e madrasah e d u c a t i o n system a c t s as an 

i m p o r t a n t o b s t a c l e t o b r i n g i n g madrasah educated people i n t h e 

mainstream o f s o c i e t y . 

P a k i s t a n Period: 

The a l i e n a t i o n o f madrasah educated people c o n t i n u e d d u r i n g t h e 

24 y e a r s o f t h e P a k i s t a n P e r i o d . P a k i s t a n ' s e d u c a t i o n p o l i c y ' s 

t h r u s t was i s l a m i z a t i o n and t h e c r e a t i o n o f an i s l a m i c s o c i e t y . 

The Government o f P a k i s t a n f a i l e d t o s o l v e any p r a c t i c a l problems 

f o r madrasah e d u c a t i o n . Rather, t h e i r adopted p o l i c y v i r t u a l l y 

c l o s e d a l l t h e ways t o an i n t e g r a t e d and u n i f i e d e d u c a t i o n i n t h e 

new r e p u b l i c and f a i l e d t o b r i n g madrasah educated people w i t h 

t h e m a j o r i t y o f people t o c o n t r i b u t e t o n a t i o n a l development. 

The causes o f f a i l u r e can be grouped as f o l l o w s : 

1. F a i l u r e to Introduce an Appropriate Uniform Education System: 

P a k i s t a n ' s e d u c a t i o n p o l i c y was d i r e c t e d and c o n t r o l l e d by 

w e s t e r n i z e d b u r e a u c r a t s and n o t by eminent e d u c a t i o n i s t s . As t h e 

B r i t i s h p a t t e r n o f e d u c a t i o n was f o l l o w e d from Primary t o 

U n i v e r s i t y l e v e l , w e s t e r n s e c u l a r i s m dominated t h e n a t i o n a l 

i d e o l o g y . I n s t e a d o f a i m i n g a t a balanced development o f body 

and mind d u r i n g P a k i s t a n r u l e , e d u c a t i o n p r a c t i c a l l y aimed a t 

a t t a i n i n g m a t e r i a l p r o s p e r i t y a t t h e c o s t o f men t a l , moral and 

s p i r i t u a l w e l l - b e i n g . T h i s can be seen from Akram khan Education 
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Commission Report, 1951. 

A t t h e b e g i n n i n g o f t h e P a k i s t a n p e r i o d , t h e r e were t h r e e k i n d s 

o f e d u c a t i o n system: i . General e d u c a t i o n , t h e a b s o l u t e s e c u l a r 

e d u c a t i o n , i i . Old Scheme Madrasah system, which was c o m p l e t e l y 

i s l a m i c i n n a t u r e and i i i . New Scheme Madrasah. T h e r e f o r e , 

e d u c a t i o n i n P a k i s t a n was a c o m b i n a t i o n o f an i s l a m i c and g e n e r a l 

e d u c a t i o n . Besides t h e s e t h e r e was K h a r i j i Madrasah e d u c a t i o n 

w h i c h was c o m p l e t e l y i s l a m i c i n n a t u r e and was c o n t r o l l e d 

p r i v a t e l y w i t h o u t h e l p from government. 

On t h e q u e s t i o n o f a u n i f o r m n a t i o n a l e d u c a t i o n system, t h e Akram 

Khan E d u c a t i o n Commission recommended i n t e g r a t i n g t h e New Scheme 

Madrasah e d u c a t i o n w i t h t h e g e n e r a l system. P u b l i c o p i n i o n was 

d i v i d e d on t h i s q u e s t i o n , whether t h e madrasah should be merged 

w i t h g e n e r a l s c h o o l e d u c a t i o n or t h e General ( s c h o o l ) e d u c a t i o n 

s h o u l d be merged w i t h t h e New Scheme Madrasah (Akram Khan 

e d u c a t i o n Commission Report: 1951, p.116). The Commission a l s o 

recommended i n t e g r a t i n g t h e Ibtedayee courses o f Old Scheme 

Madrasah w i t h General Ed u c a t i o n . On t h e o t h e r hand, t h e 

commission s u r p r i s i n g l y o m i t t e d t h e q u e s t i o n o f t h e K h a r i j i 

Madrasah which had a s t r o n g h o l d i n t h e f i e l d o f I s l a m i c 

E d u c a t i o n . The K h a r i j i Madrasahs s t i l l remain ' K h a r i j i ' which 

means o u t s i d e government r e c o g n i t i o n . None o f t h e committee's 

recommendations have so f a r been implemented. T h e r e f o r e , no 

changes were observed i n t h e arena o f e d u c a t i o n i n t h e e a r l y 

P a k i s t a n p e r i o d . 
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I n a d d i t i o n t o t h e Akram Khan Commission, t h e Government of 

P a k i s t a n c r e a t e d many o t h e r Commissions t o r e s o l v e t h e n a t i o n a l 

e d u c a t i o n a l problem. None o f these commissions succeeded i n 

f o r m u l a t i n g an a p p r o p r i a t e e d u c a t i o n p o l i c y , nor were t h e y a b l e 

t o s o l v e any problem o f i s l a m i c e d u c a t i o n o r f o r i s l a m i c educated 

p e o p l e . Rather, a l l t h e Commissions s t r o n g l y recommended t h e 

i n t e g r a t i o n o f t h e Reform Madrasah w i t h General e d u c a t i o n . 

2. I n t e g r a t i o n of New Scheme Madrasah with General Education: 

To some e d u c a t i o n i s t s , merging t h e New Scheme Madrasah w i t h 

g e n e r a l e d u c a t i o n was t h e main cause o f a l i e n a t i o n o f madrasah 

educated p e o p l e from t h e mainstream o f s o c i e t y . Scholars i n 

i s l a m i c e d u c a t i o n gave evidences t h a t t h e process o f a l i e n a t i o n 

was r a t h e r s t r o n g e r i n t h e P a k i s t a n p e r i o d t h a n t h e p r e P a k i s t a n 

p e r i o d ( F i e l d s u r v e y ) . 

I n t h e Reform Madrasah C u r r i c u l u m , a good c o m b i n a t i o n o f s e c u l a r 

s u b j e c t s l i k e E n g l i s h , v e r n a c u l a r , mathematics. H i s t o r y , 

Geography and Science, and b a s i c i s l a m i c s u b j e c t s l i k e A r a b i c , 

t h e Quran, I s l a m i c Law and Theology was e f f e c t i v e and s u i t a b l e 

t o e nable p e o p l e t o work f o r n a t i o n a l development. The s t a n d a r d 

i n s e c u l a r s u b j e c t s was t h e same as i n t h e High Schools. I t was 

a l s o b r o u g h t i n t o l i n e w i t h t h e Department o f I s l a m i c S t u d i e s i n 

Dhaka U n i v e r s i t y (Maulana Akram Khan Education Commission Report: 

1951) . 

The h i s t o r y o f t h e Reform o f Madrasah e d u c a t i o n i s a h i s t o r y o f 

b r i n g i n g madrasah e d u c a t i o n i n t o l i n e w i t h t h e g e n e r a l system 
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under t h e U n i v e r s i t y . But f o l l o w i n g t h e recommendation o f t h e 

E d u c a t i o n Commission Report, 1951, which was f o l l o w e d by t h e 

A t a u r Rhman Khan E d u c a t i o n commission Report, 1957, a l l these 

madrasahs have been i n t e g r a t e d w i t h General Schools and c o l l e g e s 

s i n c e 1958. The i n t e g r a t i o n was completed w i t h i n one decade as 

shown i n Table 4.3. Sc h o l a r s b e l i e v e t h a t t h e New Scheme was 

a b o l i s h e d due perhaps t o t h e l a c k o f s u p p o r t f o r t h e Scheme 

w i t h i n t h e committee. As a r e s u l t o f t h i s i n t e g r a t i o n t h e 

f l i c k e r o f any hope f o r an i d e a l i n t e g r a t i o n between t r a d i t i o n a l 

and modern g e n e r a l e d u c a t i o n has evaporated ( I s h a q : 1969). 

Table: 4.3 Growth and A b o l i t i o n of New Scheme Madrasah 

Year J u n i o r 
Madrasah 

Senior 
Madrasah 

I s l a m i c 
I n t e r m e d i a t e 
C o l l e g e 

T o t a l 

1915 - 9 — 9 
1947 896 64 7 967 
1959 515 46 - 561 

1966 4 4 - 8 

Sources: 

1. 

2 
3, 

F a r i d i , A.H (1985) Madrasah Shikha: Bangladesh (Madrasah 
E d u c a t i o n : Bangladesh), Dhaka: Bangla Academy. 
Report o f t h e East Bengal E d u c a t i o n a l System R e c o n s r t u c t i o n 
Committee (Moulana Akram Khan Commission Report) 1950-51 
A t a u r Rahman khan commission Report, 1957. 

3. Apathy of the Government Towards I s l a m i c Eduction: T h i s can 

be seen f r o m t h e a c t i o n t a k e n by t h e Government on t h e 

recommendation o f t h e E d u c a t i o n Commission Report 1951, which was 

i n f a v o u r o f i s l a m i c e d u c a t i o n , s p e c i a l l y o f t h e Old Scheme 

Madrasah. The major aspects o f t h e recommendations by t h e 1951 
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Commission Report (Maulana Khan Commission Report) are as 
f o l l o w s : 

• I n t h e Old Scheme Madrasah some u s e f u l g e n e r a l s u b j e c t s were 

recommended f o r i n c l u s i o n i n t h e c u r r i c u l u m . 

• I n o r d e r t o g e n e r a t e some o r i g i n a l t h i n k i n g i n I s l a m i c S t u d i e s 

and t o make a c o n t r i b u t i o n t o i s l a m i c knowledge t h e Commission 

had recommended t h a t r e s e a r c h be undertaken by t h e s t u d e n t s o f 

t h e h i g h e s t l e v e l s ( K a m i l ) . 

• I n t h e m a t t e r o f d i s t r i b u t i n g Government g r a n t s t o p r i v a t e 

madrasahs, no d i s c r i m i n a t i o n would be made between them and t h e 

g e n e r a l secondary s c h o o l s . 

• I n o r d e r t o improve t h e s t a n d a r d o f t e a c h i n g i n t h e madrasahs, 

immediate s t e p s be t a k e n by Government t o e s t a b l i s h t r a i n i n g 

I n s t i t u t i o n s f o r t h e t r a i n i n g o f t e a c h e r s and i n s p e c t i n g o f f i c e r s 

o f madrasahs. 

• I n view o f t h e f a c t t h a t t h e F a z i l and Kamil standards o f Old 

Scheme Madrasahs a r e e q u i v a l e n t t o t h e BA and MA standards 

r e s p e c t i v e l y so f a r as i s l a m i c e d u c a t i o n i s concerned, s t u d e n t s 

p a s s i n g t h e f a z i l and Kamil e x a m i n a t i o n s h o u l d be t r e a t e d as 

g r a d u a t e s i n r e s p e c t o f t h e i r pay and p r o s p e c t s i n p o s i t i o n s 

b e f i t t i n g t h e i r academic q u a l i f i c a t i o n s . 

• I n o r d e r t o m a i n t a i n t h e i n t e g r i t y o f t h e Old Scheme Madrasah 
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system o f e d u c a t i o n and ensure i t s p r o p e r f u n c t i o n i n g and 

development t h e Commission suggested e s t a b l i s h i n g an i s l a m i c 

U n i v e r s i t y . The u n i v e r s i t y , i n a d d i t i o n t o c o n t r o l l i n g t h e 

madrasahs would promote h i g h e r i s l a m i c l e a r n i n g and r e s e a r c h . 

• I n o r d e r t o promote h i g h e r i s l a m i c l e a r n i n g and r e s e a r c h , a 

Research and T r a n s l a t i o n Bureau was t o be e s t a b l i s h e d by t h e 

Government w i t h necessary s t a f f and funds f o r r e s e a r c h work i n 

t h e v a r i o u s branches o f i s l a m i c l e a r n i n g and f o r t h e c o m p i l a t i o n 

o f books on I s l a m i c C u l t u r e . 

I n r e a l i t y none o f t h e s e recommendations were p u t i n t o p r a c t i c e . 

The Government o f P a k i s t a n formed commission a f t e r commission, 

and d e l a y e d t h e process i n s t e a d o f f a s t i m p l e m e n t a t i o n . T h i s was 

m a i n l y due t o t h e e x i s t e n c e o f a s e r i e s o f undemocratic 

governments i n P a k i s t a n who h a r d l y had any i n t e n t i o n o f a c t u a l l y 

d e v e l o p i n g e d u c a t i o n . Rather, t h e i r i n t e n t i o n was t o remain i n 

power and buy t i m e . Because o f government apathy, t h e problems 

w i t h madrasah e d u c a t i o n remained u n r e s o l v e d and madrasah educated 

pe o p l e remained a l i e n a t e d from s o c i e t y ' s main f o r c e . 

Bangladesh period 

Bangladesh was born w i t h an i d e o l o g y o f a s e c u l a r c o u n t r y . T h i s 

was c o n s i d e r e d by many a blow t o t h e madrasah e d u c a t i o n a t t h e 

b e g i n n i n g o f t h e p o s t independence p e r i o d . Most o f t h e madrasahs 

were c l o s e d d u r i n g t h i s p e r i o d and madrasah e d u c a t i o n remained 

i n t o t a l u n c e r t a i n t y . T h i s set-back t o madrasah e d u c a t i o n , 
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however, d i d n o t come from an e x e c u t i v e o r d e r o f t h e then 

government; r a t h e r t h i s was a r e s u l t o f t h e circumstances 

p r e v a i l i n g t h a t t i m e . As most o f t h e t e a c h e r s and a l s o s t u d e n t s 

worked w i t h p r o - p a k i s t a n i p o l i t i c a l f o r c e s , a f t e r independence, 

a t l e a s t f o r t h e f i r s t few y e a r s , t h e y m a i n t a i n e d an ext r e m e l y 

low p r o f i l e i n t h e c o u n t r y . For about one year many o f them d i d 

n o t open t h e madrasahs and government p o l i c y was n o t c l e a r 

r e g a r d i n g what s h o u l d be t h e f a t e o f these madrasahs. I t was 

observed t h a t , due t o t h i s u n c e r t a i n i t y madrasah e d u c a t i o n 

s u f f e r e d c o n s i d e r a b l y . 

T h i s c r e a t e d d i s s a t i s f a c t i o n among many o f t h e Muslims. The 

concept o f s e c u l a r i s m c r e a t e d c o n f u s i o n w i t h i n t h e c o u n t r y , 

whether i t meant a n t i - r e l i g i o n o r n e u t r a l i t y towards r e l i g i o n . 

Not o n l y a t home, c o n f u s i o n p r e v a i l e d o u t s i d e t h e c o u n t r y a l s o . 

The i s l a m i c c o u n t r i e s o f t h e w o r l d , p a r t i c u l a r l y those i n t h e 

m i d d l e East, gave no s u p p o r t t o Bangladesh because o f i t s s e c u l a r 

i d e n t i t y . Moreover, t h e post-independence s c e n a r i o o f madrasah 

e d u c a t i o n c r e a t e d c o n f u s i o n among those c o u n t r i e s , as t o why 

r e l i g i o u s e d u c a t i o n i n Bangladesh remained c l o s e d . The middle 

East f a c t o r , d u r i n g t h a t t i m e , was i m p o r t a n t because i t was an 

i m p o r t a n t source o f f o r e i g n c u r r e n c y . C o n s i d e r i n g t h i s t h e Awami 

league government made i t s p o l i c y c l e a r r e g a r d i n g i s l a m i c 

e d u c a t i o n i n t h e c o u n t r y and i t s p o l i c y towards o t h e r i s l a m i c 

n a t i o n s . 

Madrasah e d u c a t i o n n o t o n l y s u r v i v e d t h i s t i m e , b u t a l s o g o t 

hope o f r e f o r m under t h e endeavour o f some t h e 'Awami-league' 
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l e a d e r s , e s p e c i a l l y Maulana Abdur Rashid Tarkabagish. E f f o r t s 

were made d u r i n g t h e p e r i o d o f t h e Awami-league Government t o 

make madrasah e d u c a t i o n modern and a p p r o p r i a t e f o r contemporary 

s o c i e t y . I n o r d e r t o r e f o r m , a committee was a p p o i n t e d by t h e 

t h e n E d u c a t i o n Commission which p u t f o r w a r d s e v e r a l s u g g e s t i o n s : 

1) The medium o f i n s t r u c t i o n i n madrasah sh o u l d be B e n g a l i 

i n s t e a d o f u r d u . T h i s was a m i l e s t o n e i n t h e h i s t o r y o f madrasah 

e d u c a t i o n . 

2) Madrasah e d u c a t i o n s h o u l d be c o n s i d e r e d e g u i v a l a n t t o g e n e r a l 

e d u c a t i o n . Necessary r e f o r m s s h o u l d be made t o t h i s end. 

The Awami league government, however, c o u l d n o t implement a l l i t s 

p o l i c y t owards madrasah e d u c a t i o n d u r i n g i t s t e n u r e . The 

s i t u a t i o n t u r n e d i n f a v o u r o f madrasah educated people a f t e r t h e 

new regime t o o k over power i n Bangladesh i n 1975. The i s l a m i c 

c o n n e c t i o n was i n c r e a s e d d u r i n g t h e post-1975 p e r i o d w i t h a c t i v e 

s u p p o r t f r o m many muslim c o u n t r i e s . The f o l l o w i n g remarkable 

r e f o r m s were made from t h a t t i m e : 

1. Science s u b j e c t s were i n t r o d u c e d i n madrasah e d u c a t i o n i n 

1975 (Rakib: 1990). F o l l o w i n g by t h i s 200 madrasahs have been 

b r o u g h t under t h e p r o j e c t o f sc i e n c e e d u c a t i o n a l program i n 1982-

83 (BANBEIS: 1988). 

2. Madrasah e d u c a t i o n was r e o r g a n i z e d i n t o a f i v e - s t a g e 

e d u c a t i o n system which i s s i m i l a r t o g e n e r a l e d u c a t i o n under an 

a c t c a l l e d 'Madrasah E d u c a t i o n A c t 1978'. 
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3. The Government i n p r i n c i p l e agreed t h a t madrasah e d u c a t i o n 

s h o u l d be g i v e n t h e same v a l u e as General e d u c a t i o n s i n c e 1980. 

However, i n r e a l i t y , o n l y D a k h i l and A l i m examinations were 

c o n s i d e r e d as SSC s i n c e 1985 and HSC s i n c e 1987 r e s p e c t i v e l y 

( R a k i b : 1990). 

4. The I b t e d a y e e s e c t i o n o f madrasah e d u c a t i o n has been 

r e c o g n i s e d as e q u i v a l e n t t o p r i m a r y e d u c a t i o n s i n c e 1983. 

Due t o t h e s e r e f o r m s , madrasah e d u c a t i o n g o t a new impetus i n t h e 

systems o f e d u c a t i o n i n Bangladesh. As a r e s u l t , t h e number o f 

madrasah began t o i n c r e a s e w i t h o u t any c o n t r o l i n t h e c o u n t r y . 

But i n p r a c t i c a l terms l o t s o f o b s t a c l e s s t i l l e x i s t i n madrasah 

e d u c a t i o n w h i c h r e q u i r e t h e pro p e r a t t e n t i o n o f t h e a u t h o r i t i e s . 

The Systemic F a u l t s of Madrasah Education 

W h i l e i n v e s t i g a t i n g t h e causes o f s o c i a l a l i e n a t i o n o f madrasah 

educated p e o p l e , i t has been found t h a t t h e r e are some problems 

a s s o c i a t e d w i t h madrasah e d u c a t i o n i t s e l f which are r e s p o n s i b l e 

f o r t h i s r i f t between madrasah and sc h o o l educated people. These 

problems, f o r t h e a n a l y s i s i n t h e p r e s e n t s t u d y , w i l l be c a l l e d 

" s y s t e m i c f a u l t " o r "systemic problem". I n t h i s t h e s i s t h e 

sy s t e m i c problems have been d e r i v e d m a i n l y from secondary 

l i t e r a t u r e and s u b s t a n t i a t e d by t h e case s t u d i e s and i n t e r v i e w s . 

1. The main reason f o r t h e d i f f e r e n c e s between madrasah and 
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s c h o o l educated people i s t h e f a c t t h a t t h ese two groups of 

people do n o t t h e e n j o y t h e same o p p o r t u n i t i e s i n s o c i e t y . For 

example, madrasah educated people cannot come i n t o t h e p u b l i c 

s e r v i c e s and g e t p u b l i c s e c t o r j o b s i n p r o p o r t i o n t o t h e i r 

numbers. G e n e r a l l y i t i s b e l i e v e d t h a t madrasah s t u d e n t s are not 

f i t f o r p u b l i c s e r v i c e . But t h e madrasah educated people's 

o p i n i o n i s t h a t t h e y are n o t g i v e n t h e o p p o r t u n i t y t o compete 

w i t h o t h e r s . 

The f a c t i s t h a t t h e degree o b t a i n e d from t h e madrasah system i s 

n o t c o n s i d e r e d e g u i v a l e n t t o t h a t o f t h e c o l l e g e s and 

u n i v e r s i t i e s . Only D a k h i l and A l i m c e r t i f i c a t e s from t h e 

madrasah system a r e c o n s i d e r e d e q u i v a l e n t t o SSC and HSC 

r e s p e c t i v e l y i n t h e g e n e r a l e d u c a t i o n system. But t h i s i s n o t 

s u f f i c i e n t t o succeed or compete i n t h e j o b market. 

S t r u c t u r a l l y , F a z i l and Kamil are c o n s i d e r e d t h e same l e v e l as 

Ba c h e l o r Degree and Masters r e s p e c t i v e l y i n t h e g e n e r a l e d u c a t i o n 

system. I n r e a l i t y t h i s cannot be implemented due t o t h e problem 

t h a t t h o s e madrasahs which g i v e h i g h e r degrees are not a f f i l i a t e d 

w i t h any o f t h e u n i v e r s i t i e s . Many o f t h e respondents argue t h a t 

w i t h o u t a f f i l i a t i o n t o a u n i v e r s i t y t h ese madrasahs cannot g i v e 

v a l i d h i g h e r degrees. 

As a r e s u l t , s e l f c o n f i d e n t s t u d e n t s from madrasahs do n o t even 

s t a n d a chance i n t h e j o b market. However, a r e c e n t l y 

e s t a b l i s h e d I s l a m i c U n i v e r s i t y i n t h e c o u n t r y may reduce t h i s 

p roblem. 

95 



2 • Divergent views e x i s t i n the country on the i s s u e of the 

edu c a t i o n a l q u a l i t y of madrasah education among the general 

population as w e l l as among va r i o u s groups of educated people. 

Some b e l i e v e t h a t madrasah education i s not u s e f u l for the 

development of the country. They argue t h a t madrasah education 

c r e a t e s a c l a s s of people who depend mainly on others and cannot 

be engaged i n productive a c t i v i t i e s . T h i s notion, however, i s 

only p a r t i a l l y j u s t i f i e d : the main reason behind t h i s i s the 

outdated and i r r e l e v a n t curriculum of madrasah education. I t has 

been mentioned above t h a t i n s p i t e of having some p o s i t i v e 

proposals to reform madrasah education by various education 

commissions, reform has not been p o s s i b l e because of the h a l f 

hearted a t t i t u d e of the governments. T h i s can be seen from the 

recommendations themselves and from the r e a l i t y of madrasah 

education. 

Other people most of whom are educated i n madrasah, argue j u s t 

the r e v e r s e . According to them madrasah education i s e s s e n t i a l 

f o r s o c i e t y not only f o r the sake of r e l i g i o n but a l s o to develop 

s o c i e t y from a moral point of view. They a l s o think t h a t 

madrasah educated people are s e l f s u f f i c i e n t and can s u r v i v e on 

t h e i r own without support from the government. The madrasah 

students, i n most cases, get a job, however small i t i s , e a r l i e r 

than school students. Of course, a l l these jobs are i n the 

informal s o c i a l s e c t o r s . ' They strongly argue t h a t l a c k of the 

'For example. Imam i n the Mosques, teachers i n the madrasahs 
and Maktabs, and other innumerable s o c i a l a c t i v i t i e s l i k e 
marriage making, s e r v i c e s a f t e r death e t c . 
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government's i n t e r e s t i n t h e development o f madrasah e d u c a t i o n 

comes m a i n l y from t h e i r i gnorance about r e l i g i o u s e d u c a t i o n . 

These arguments and c o u n t e r arguments b o t h i n f a v o u r and a g a i n s t 

madrasah e d u c a t i o n c r e a t e a d i v i s i o n between groups o f people. 

I t does n o t h e l p towards any p r a c t i c a l s o l u t i o n . T h e r e f o r e , 

a l i e n a t i o n among them i s as wide as ever. 

3. There a r e some g e n e r a l weaknesses i n t h e h i g h e r e d u c a t i o n o f 

t h e madrasah system. F i r s t l y , most o f t h e s u b j e c t s t a u g h t i n 

madrasah a r e n o t t a u g h t a t u n i v e r s i t y l e v e l . T h e r e f o r e , t h e r e 

i s no r e s e a r c h on t h e development o f t h e s u b j e c t s . Secondly, 

t h e r e i s no p r o f e s s i o n a l o r g a n i z a t i o n i n t h e madrasah e d u c a t i o n 

system, nor i s t h e r e any p r o f e s s i o n a l j o u r n a l b rought o u t by t h e 

madrasah t e a c h e r s . 

4. From t h e p o i n t o f view o f p r o f e s s i o n a l e d u c a t i o n madrasah 

e d u c a t i o n has v e r y l i m i t e d scope. A l t h o u g h t h e proponents o f 

madrasah e d u c a t i o n c l a i m t h a t t h e system i s s e l f - s u f f i c i e n t and 

teaches s u b j e c t s c o v e r i n g a l l aspects o f l i f e , i n r e a l i t y t h e 

s i t u a t i o n i s n o t l i k e t h a t . One cannot become an accountant, a 

d o c t o r o r an e n g i n e e r from a madrasah. The reason i s t h a t t h e 

s u b j e c t s o f f e r e d by t h e madrasahs a r e m a i n l y r e l i g i o u s , and v e r y 

few s u b j e c t s a r e modern o r p r o v i d e s e c u l a r knowledge. 

5. E d u c a t i o n a l q u a l i t y i s an i m p o r t a n t i s s u e on which madrasah 

e d u c a t i o n s u f f e r s most. The reasons are as f o l l o w s : 
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5.1 E d u c a t i o n a l equipment i s one o f t h e reasons f o r poor 

e d u c a t i o n a l q u a l i t y . I n Bangladesh t h e r e a r e about 90 madrasahs 

o f f e r i n g h i g h e r degrees. But none o f those has adequate l i b r a r y 

f a c i l i t i e s , n or t h e y have a good s c i e n c e l a b o r a t o r y . Even t h e 

Dhaka A l i a Madrasah has a l i b r a r y w i t h 30 thousand v a l u a b l e 

r e f e r e n c e books which i s n o t m a i n t a i n e d p r o p e r l y . 

5.2 Shortage o f q u a l i f i e d and t r a i n e d t e a c h e r s i s another 

reason f o r poor e d u c a t i o n a l q u a l i t y . I n Bangladesh t h e r e are 

no t r a i n i n g f a c i l i t i e s f o r madrasah t e a c h e r s a t any l e v e l . There 

i s h a r d l y any t e a c h e r who has s u b j e c t s p e c i a l i z a t i o n . These are 

c o n s i d e r e d e s s e n t i a l f o r t h e p r o g r e s s o f e d u c a t i o n a l q u a l i t y , 

5.3 Research f a c i l i t i e s a re an i m p o r t a n t f a c t o r t o m a i n t a i n 

e d u c a t i o n a l q u a l i t y . But none o f t h e madrasahs has any r e s e a r c h 

f a c i l i t y o r r e s e a r c h programme, nor i s t h e r e any r e s e a r c h j o u r n a l 

o f p r o f e s s i o n a l groups. Once Dhaka A l i a Madrasah had a r e s e a r c h 

and p u b l i c a t i o n department which has v i r t u a l l y remained c l o s e d 

s i n c e 1981. 

5.4 The unplanned expansion o f madrasah i n numbers i s another 

reason f o r poor e d u c a t i o n a l q u a l i t y . I n t h e Bangladesh p e r i o d 

t h e number o f madrasahs i n c r e a s e d w i t h o u t any c o n t r o l by t h e 

government a u t h o r i t y . I n many cases once e s t a b l i s h e d an 

I b t e d a y e e Madrasah can be e a s i l y and q u i c k l y upgraded t o t h e 

h i g h e s t l e v e l . I n most cases these madrasahs s u f f e r from l a c k 

o f s t u d e n t s . Sometimes, t h e y a c t i n t h e i n t r e s t o f t h e 

I n s t i t u t i o n i n s t e a d o f t h e s t u d e n t s . The t e a c h e r s o f madrasah 
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u s u a l l y g i v e unreasonable marks i n examinations to s a t i s f y the 

student. Some of the respondents a l l e g e d t h a t there are some 

madrasahs which show an i n f l a t e d number of teachers as w e l l as 

students to get some e x t r a b e n e f i t . I n some cases to protect the 

i n s t i t u t i o n from government r u l e s about the number of students 

they show an i n f l a t e d number of students. 

F i n a l l y those madrasahs are not able to provide subjectwise 

q u a l i f i e d and s u f f i c i e n t t e a c h e r s because of f i n a n c i a l problems. 

Thus they v i r t u a l l y f a i l to supply education of high q u a l i t y as 

w e l l as to maintain the r e l i g i o u s e t h i c a l environment i n the 

i n s t i t u t i o n . 

6. Lack of i s l a m i c education i n the general School i s another 

dimension of the problem. I n Bangladesh i s l a m i c education i s 

compulsory f o r a l l muslim students up to c l a s s X. I t has been 

found i n the survey t h a t none of the respondents agreed t h a t t h i s 

i s s u f f i c i e n t f o r the c h i l d r e n . Rather i t i s considered 

inadequate. As long as the curriculum of schools f a i l s to 

promote i s l a m i c knowledge, they cannot compete with madrasah 

educated people. 

7. Absence of appropriate education p o l i c y : To many 

e d u c a t i o n i s t s and i n t e l l e c t u a l s , the absence of an appropriate 

education p o l i c y i s one of the causes of a l i e n a t i n g the madrasah 

educated people. Since l i b e r a t i o n s e v e r a l education committees 

have been appointed. But because of the p o l i t i c a l u n c e r t a i n i t y 

i n the country none of t h e i r recommendations has been 
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implemented, and no p o l i c y has been adopted. That i s why i n 

Bangladesh t h e r e i s v i r t u a l l y no a p p r o p r i a t e e d u c a t i o n p o l i c y 

s u i t a b l e f o r a l l t h e changing p o l i t i c a l c i r c u m s t a n c e s . Without 

an a p p r o p r i a t e e d u c a t i o n p o l i c y i t n o t p o s s i b l e t o s o l v e t h e 

b a s i c problem f o r madrasah e d u c a t i o n and t h e people educated 

t h e r e . 

8. The main problem i s l a c k o f government s u p p o r t . Many 

s c h o l a r s t h i n k t h a t w i t h o u t government s u p p o r t madrasah educated 

p e o p l e cannot come i n t o t h e main stream o f s o c i e t y . Madrasah 

e d u c a t i o n which was n e g l e c t e d i n t h e B r i t i s h p e r i o d was not 

r e h a b i l i t a t e d d u r i n g t h e P a k i s t a n i p e r i o d . Even s i n c e 

independence, a l t h o u g h some r e f o r m has been made, t h e s i t u a t i o n 

i s n o t c o m p l e t e l y f a v o u r a b l e . N e i t h e r has t h e government made 

any p o l i c y t o r e c o g n i s e t h e i r degrees nor i s t h e government 

changing t h e r u l e s f o r p u b l i c s e r v i c e r e c r u i t m e n t . 

S o c i a l Causes 

I n t h e p r e v i o u s s e c t i o n s i t can be observed t h a t two d i f f e r e n t 

groups o f educated people, one from madrasahs and t h e o t h e r s from 

s c h o o l s have d r i f t e d from each o t h e r h i s t o r i c a l l y and a l s o as a 

r e s u l t o f s y s t e m i c f a u l t s . Now, focus has been g i v e n t o t h e 

socio-economic f a c t o r s as t o how t h e y produce two d i s t i n c t camps 

i n s o c i e t y . 

I n Bangladesh, and a l s o t h i s p a t t e r n can be found i n o t h e r 

c o u n t r i e s o f s o u t h A s i a , s o c i a l a c t i v i t i e s can be b r o a d l y d i v i d e d 
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i n t o two groups: I . S o c i o - r e l i g i o u s and I I . S o c i a l i n general. 

S o c i o - r e l i g i o u s a c t i v i t i e s are r e l a t e d to r e l i g i o u s performance 

t h a t i s , prayer ( f i v e times d a i l y , Jumua- once i n a week and 

Taraweih- one month during the month of ramadan), r e l i g i o u s 

t e a c h i n g s and numerous other a c t i v i t i e s ( l i k e death r i t u a l s , milad 

e t c . ) and f e s t i v a l s l i k e Eid, wedding ceremonies. 

The other kind of s o c i o - c u l t u r a l a c t i v i t i e s l i k e dance, music, 

drama or play, f a i r e t c . on the other hand, are very strong 

elements of our c u l t u r e . 

These two d i f f e r e n t types of a c t i v i t i e s were found dominated by 

two groups of educated people. The f i r s t group of a c t i v i t y 

performed by the so c a l l e d Alim (madrasah educated people) and 

the second group of a c t i v i t i e s are performed by g e n e r a l l y 

educated people. 

I n Bangladesh the key persons i n s o c i o - r e l i g i o u s a c t i v i t i e s are 

the madrasah educated people, u s u a l l y known as Alim i n s o c i e t y 

and they dominate a l l these a c t i v i t i e s . The majority of them are 

engaged as Imam and m u a j j i n i n the mosque followed by teaching 

p r o f e s s i o n i n maqtab, school (primary and secondary ) and i n 

madrasah. Beside these jobs they very often keep themselves 

involved i n other s o c i o - r e l i g i o u s a c t i v i t i e s . With s o c i a l 

changes, these p r a c t i c e s have been changed over time. Their 

presence on the occasion of a marriage ceremony has a l s o grown 

i n order to make the marriage ceremonial. During s i c k n e s s and 

personal problems many of the s u f f e r e r s go to them and ask them 
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t o p r a y f o r them. A f t e r t h e death of people, t h e maulanas pray 

f o r them and bu r y them a c c o r d i n g t o i s l a m i c custom w i t h t h e i r 

b e l o v e d r e l a t i v e s f r i e n d s and f a m i l y members. Acc o r d i n g t o 

i s l a m i c r u l e s anyone can do these s o c i o - r e l i g i o u s a c t i v i t i e s . 

But i t i s t h e s o c i a l system t h a t a l l o w s these t o be performed 

o n l y by them. 

N o n - r e l i g i o u s s o c i a l a c t i v i t i e s on t h e o t h e r hand are performed 

and dominated by g e n e r a l educated people. The madrasah educated 

p e o p l e do n o t show any i n t e r e s t i n these a c t i v i t i e s . The 

n a t i o n a l ceremony l i k e New years day, Shahid day, independence 

day, f i r s t s p r i n g days are c e l e b r a t e d t h r o u g h c u l t u r a l f u n c t i o n . 

Music, dances, drama, r e c i t a t i o n o f p o e t r y , f a i r e t c . are t h e 

i n t e g r a t e d p a r t o f t h o s e f u n c t i o n s which i s v e r y p o p u l a r among 

t h e p e o p l e . The madrasah educated people keep themselves away 

fro m t h e s e . 

Thus two k i n d s o f s o c i a l a c t i v i t i e s are performed by two groups 

o f p e o p l e . Both are e s s e n t i a l f o r s o c i e t y . Because o f r e l i g i o u s 

b e l i e f t h e g e n e r a l l y educated people t a k e p a r t i n t h e s o c i o -

r e l i g i o u s a c t i v i t i e s b ehind maulanas, b u t t h e madrasah educated 

p e o p l e never come t o a t t e n d t h e non r e l i g i o u s s o c i a l a c t i v i t i e s 

b e h i n d g e n e r a l l y educated people. Rather t h e y keep themselves 

away fr o m t h e s e a c t i v i t i e s which are p o p u l a r l y accepted by t h e 

b i g g e s t s e c t i o n o f t h e s o c i e t y . 

W h i l e i n v e s t i g a t i n g t h e causes o f s o c i a l a l i e n a t i o n o f madrasah 

educated people some o t h e r s o c i a l f a c t o r s a l s o have been found 
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i n t h i s p r o c e s s . Those are as f o l l o w s : 

1. R e l i g i o u s F a c t o r s : R e l i g i o u s f a c t o r s p l a y an i m p o r t a n t r o l e 

making many madrasah educated people i n v o l v e d o n l y i n r e l i g i o u s 

a c t i v i t i e s . Many o f t h e madrasah educated people devote t h e i r 

l i f e t o r e l i g i o u s a c t i v i t i e s i n terms o f p r e a c h i n g , h e l p i n g 

p e o p l e i n t h e p a t h o f r e l i g i o n and r e l i g i o u s t e a c h i n g . To remain 

r e s t r a i n e d from w o r l d l y l i f e and c o m f o r t i s one of t h e 

p h i l o s o p h i e s o f t h e i r l i f e . The s c h o o l educated people on t h e 

o t h e r hand p r e f e r t o be e s t a b l i s h e d i n t h e w o r l d . H o l d i n g s o c i a l 

p o s i t i o n , a d m i n i s t r a t i v e power, e a r n i n g money and l e a d i n g a 

c o m f o r t a b l e and l u x u r i o u s l i f e i s t h e i r p h i l o s o p h y . To t h e 

m a j o r i t y o f t h e p o p u l a t i o n , t h e i r l i f e s t y l e i s a t t r a c t i v e . That 

i s why t h e y a r e c o n s i d e r e d s u p e r i o r i n s o c i e t y . While many of 

t h e madrasah educated people are s a t i s f i e d w i t h t h e i r r e l i g i o u s 

p erformance, t h e y a c t u a l l y do n o t show any i n t e r e s t t o come i n 

t h e main stream o f s o c i e t y and remain a l i e n a t e d . 

2. Economic f a c t o r s : The economic f a c t o r i s one o f t h e 

i m p o r t a n t f a c t o r s f o r t h i s a l i e n a t i o n . Madrasah educated people 

remain e c o n o m i c a l l y i n a disadvantaged p o s i t i o n . The main reason 

f o r t h i s i s t h e l a c k o f i n s t i t u t i o n a l f a c i l i t i e s i n f a v o u r of 

madrasah p e o p l e . W h i l e madrasah educated people cannot compete 

f o r j o b s i n t h e government, semi government or autonomous 

i n s t i t u t i o n s t h e y a r e s o c i a l l y compelled t o be s a t i s f i e d w i t h 

t h e i r own r e l i g i o u s t y p e o f a c t i v i t i e s as p i o u s and v i r t u o u s . 

As mentioned e a r l i e r , t h e y work i n t h e mosque, madrasahs and 

o t h e r r e l i g i o u s i n s t i t u t i o n s . I n most cases these i n s t i t u t i o n s 
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i e , mosques, maktabs and madrasahs depend on p u b l i c d o n a t i o n s . 

Some o f t h e s e i n s t i t u t i o n s a re p a r t i a l l y s upported by t h e 

government. But th o s e o u t s i d e government patronage v e r y o f t e n 

c o l l e c t money from t h e people d u r i n g t h e p r a y e r t i m e , i n t h e waj 

m a h a f i l , and sometimes from door t o door i n t h e days of 

r e l i g i o u s f e s t i v a l s l i k e E i d u l F i t r o r E i d u l Adha t o r u n those 

i n s t i t u t i o n s and f o r t h e payment o f i t s s t a f f . These p r a c t i c e s 

a r e n o t c o n s i d e r e d v e r y p r e s t i g i o u s i n s o c i e t y . 

W h ile t h e r e l i g i o u s i n s t i t u t i o n s cannot pay s u f f i c i e n t s a l a r y t o 

t h e i r s t a f f , what happens i s t h a t many o f them u s u a l l y do t h e i r 

r e l i g i o u s d u t i e s i n s o c i e t y i n l i e u o f t a k i n g money f o r t e a c h i n g . 

Many o f them even t a k e money by p r e a c h i n g I s l a m . To many o f t h e 

i n t e l l e c t u a l s , t h i s k i n d o f e a r n i n g i s u n e t h i c a l ( f i e l d s u r v e y ) . 

T h e i r argument i s t h a t t h e r e i s a ve r s e i n t h e h o l y Quran t h a t 

"They purchase n o t a t r i f l i n g g a i n a t t h e p r i c e o f t h e 

r e v e l a t i o n s o f A l l a h . V e r i l y t h e i r reward i s w i t h t h e i r Lord." 

( A l Quran, 3: 199). They ( t h e i n t e l l e c t u a l s ) a l s o mentioned t h a t 

because o f t h i s e a r n i n g t h e y a r e a l s o c o n s i d e r e d by many people 

as dependent upon people and p a r a s i t i c on t h e s o c i e t y . To them 

( i n t e l l e c t u a l s ) , i f r e l i g i o u s i n s t i t u t i o n s c o u l d be i n c l u d e d 

under t h e c o n t r o l o f t h e government by p a y i n g t h e s a l a r y o f t h e 
be 

maulanas, t h e t o t a l p i c t u r e wouldy v e r y d i f f e r e n t . Those 

i n s t i t u t i o n s would n o t have t o r e l y on p u b l i c money and t h e 

maulanas would n o t have t o t a k e money from people by p e r f o r m i n g 

t h e i r r e l i g i o u s d u t i e s . 
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3. P o l i t i c a l cause: I n Bangladesh, p o l i t i c i a n s a r e d i v i d e d i n t o 

t h r e e p r o m i n e n t groups. F i r s t i s t h e r i g h t l e a n i n g western 

c a p i t a l i s t s f orm o f o f p o l i t i c s ; second, l e f t l e a n i n g s o c i a l i s t 

o r i e n t e d p o l i t i c s ; and t h i r d , i s i s l a m i c p o l i t i c s . The former 

two groups a r e dominated by s c h o o l educated people. I n t h e 

p o l i t i c s o f I s l a m i c I d e o l o g y t h e s u p p o r t o f madrasah educated 

peoples i s overwhelming. 

I n t h e b e g i n n i n g o f t h i s c h a p t e r t h e e f f o r t was made t o e x p l o r e 

how t h e two dimensions o f p o l i t i c a l views segregate t h e two 

groups o f pe o p l e f r o m each o t h e r . I t was mentioned t h a t w h i l e 

P a k i s t a n was c r e a t e d on t h e b a s i s o f I s l a m i c I d e o l o g y , Muslims 

i n g e n e r a l gave t h e i r f u l l s u p p o r t t o t h a t . But subsequently, 

when i t was found t h a t t h e c o u n t r y i s f a r from I s l a m i c I d e o l o g y , 

t h e r e l i g i o u s p e ople formed d i f f e r e n t p o l i t i c a l groups. Even 

a f t e r l i b e r a t i o n t h i s process c o n t i n u e d . S t i l l t h e madrasah 

educated p e o p l e and s t u d e n t s g i v e t h e i r s u p p o r t t o those p a r t i e s 

w h i c h c l a i m Bangladesh as an i s l a m i c c o u n t r y . As a r e s u l t o f 

t h e i r p a s t h i s t o r y and t h e i r s u p p o r t f o r i s l a m i c p o l i t i c a l 

p a r t i e s , t h e y a r e regarded as an a n t i - B a n g l a d e s h i element. 

A l t h o u g h t h i s i s a m a t t e r o f c o n t r o v e r s y t h i s image v i r t u a l l y 

a l i e n a t e s t h e madrasah educated people from t h e overwhelming 

m a j o r i t y . 

4. M e n t a l i t y : There i s a p e r c e p t u a l gap among t h e people who 

were educated i n madrasahs and those who were educated i n g e n e r a l 

s c h o o l s . T h i s p e r c e p t u a l gap has been found t o be one of t h e 

causes o f s o c i a l a l i e n a t i o n o f madrasah educated people from 
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t h o s e educated i n g e n e r a l s c h o o l s . 

The source o f t h i s c o n t r a s t i n g p e r c e p t i o n i s t h e i r i n a b i l i t y t o 

u n d e r s t a n d each o t h e r ' s p o s i t i o n . I t has been mentioned b e f o r e 

t h a t t h e madrasah educated people i n g e n e r a l t h i n k t h a t those 

educated i n t h e s c h o o l s are n o t on t h e p a t h o r way p r e s c r i b e d by 

God; and t h e r e f o r e , t h e y are undermined by t h e madrasah educated 

community. By c o n t r a s t , t h e s c h o o l educated people t h i n k t h a t 

t h e p e o p l e i n madrasah are o u t d a t e d i n terms o f knowledge, and 

whatever knowledge t h e y have i s n o t a t a l l a p p r o p r i a t e f o r 

contemporary s o c i e t y . T h i s gap i n p e r c e p t i o n among them p u t s 

t h e s e two groups i n two d i f f e r e n t camps. The F i r s t group can 

g e n e r a l l y be termed as T r a d i t i o n a l , and t h e l a t t e r i s t h e modern 

group. 

"A s e c t i o n o f m o d e r n i s t t h o u g h t , due t o ignorance or p r e j u d i c e 

l i k e M a c a u l l a y and H a l l i d a y , i s t h a t t h ese madrasahs served no 

u s e f u l purposes o r t h a t t h e y t u r n e d o u t men who are a burden on 

s o c i e t y and a d r a g on t h e e d u c a t i o n a l p r o g r e s s o f t h e c o u n t r y " 

( A l i : 1983, p:153). That i s why, many o f them c o n s i d e r e d t h a t 

t h e madrasah educated people s h o u l d n o t be a l l o w e d t o come i n t h e 

main stream o f s o c i e t y . To them, i f t h e y are absorbed, s o c i e t y 

w i l l t u r n t o backwardness r a t h e r t h a n modern ways. The u t i l i t y 

o f r e l i g i o u s t e a c h i n g t o them, i s not e s s e n t i a l . 

On t h e o t h e r hand, t o t h e madrasah educated people, t h e y are t h e 

p e o p l e i n s o c i e t y who s a c r i f i c e themselves f o r r e l i g i o n and c a l l 

p e o p l e t o t h e p a t h o f r e l i g i o n . But, t h e i r views on t h i s m a t t e r 
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a r e d i f f e r e n t . Many o f them b e l i e v e t h a t t h e y are a l i e n a t e d 

because t h e mainstream o f t h e s o c i e t y , which i s dominated by t h e 

s c h o o l educated p e o p l e , i s f u l l o f n o n - i s l a m i c a c t i v i t i e s , and 

t h e madrasah educated people cannot be p a r t o f t h a t s o c i e t y . 

They a l s o t h i n k t h a t t h e i r e d u c a t i o n a l q u a l i t y i s up t o 

e x p e c t a t i o n . 

These a r e , however, extreme views from b o t h s i d e s . But t h e 

m a j o r i t y o f people i n madrasah e d u c a t i o n t h i n k t h a t t h e 

government's d i s c r i m i n a t o r y p o l i c y i s r e s p o n s i b l e f o r t h i s 

a l i e n a t i o n . On t h e o t h e r hand, most o f t h e sc h o o l educated 

p e o p l e c o n s i d e r t h a t madrasah e d u c a t i o n i s n o t o f h i g h enough 

s t a n d a r d t o absorb them i n t h e p u b l i c f u n c t i o n . 

There a r e many n e u t r a l people who came o u t o f g e n e r a l s c h o o l s , 

b u t have r e s p e c t f o r madrasah e d u c a t i o n or v i c e v e r s a . But i n 

g e n e r a l , because o f t h e c o n t r a s t i n g m e n t a l i t y o f t h e madrasah and 

s c h o o l educated people t h e y cannot be u n i t e d i n t h e one stream 

o f t h e s o c i e t y . Thus t h e "Main reason f o r t h e f a i l u r e o f 

madrasah r e f o r m can be t r a c e d t o t h e b a s i c d i f f e r e n c e between t h e 

a t t i t u d e and o u t l o o k o f t h e r e f o r m i s t and t h e t r a d i t i o n i s t . The 

r e f o r m i s t t r i e d t o s e c u l a r i z e t h e whole madrasah system on t h e 

w e s t e r n p a t t e r n , whereas t h e t r a d i t i o n i s t have always t r i e d t o 

i s l a m i z e t h e whole system o f modern e d u c a t i o n " . ( A l i : 1983, 

p.192). For t h e g r e a t e r i n t e r e s t o f t h e n a t i o n t hese two groups 

cannot even go i n t o t h e depth o f t h e problem. I f these two 

groups o f r e f o r m i s t s and t r a d i t i o n i s t s c o u l d be u n i t e d t o go i n t o 

t h e d e p t h o f t h e problem, t h e s o c i a l r e l a t i o n s o f madrasah 
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e d u c a t i o n and t h e educated people would have been d i f f e r e n t . 

R e c a p i t u l a t i o n of the Main Findings 

I n t h i s c h a p t e r , t h e p a t t e r n and causes o f s o c i a l a l i e n a t i o n 

among madrasah educated people have been d i s c u s s e d and examined. 

The i n f o r m a t i o n used i n t h i s c h a p t e r has been t a k e n from 

p u b l i s h e d l i t e r a t u r e , b u t supplemented where necessary by t h e 

p r i m a r y i n f o r m a t i o n c o l l e c t e d by t h e a u t h o r . 

A t t h e b e g i n n i n g o f t h i s c h a p t e r e f f o r t s were made t o d e s c r i b e 

t h e p a t t e r n o f a l i e n a t i o n o f madrasah educated people i n s o c i e t y . 

The causes o f t h i s a l i e n a t i o n have been i d e n t i f i e d i n t h r e e 

d imensions. F i r s t l y i t i s r o o t e d i n t h e c o l o n i a l h i s t o r y o f t h e 

c o u n t r y . Secondly, because o f some systemic f a u l t t h e y cannot 

come f o r w a r d i n t h e mainstream o f s o c i e t y . F i n a l l y , some s o c i a l 

causes l i k e r e l i g i o u s , economic, p o l i t i c a l and t h e m e n t a l i t y o f 

t h e two groups o f people have been found as r e s p o n s i b l e f o r t h i s 

a l i e n a t i o n p r o c e s s . 

D u r i n g t h e f i v e hundred years o f Muslim r u l e madrasah e d u c a t i o n 

h e l d t h e h i g h e s t p o s i t i o n . D u r i n g those days t h e r e was no 

d i v i s i o n o r d i s t i n c t i o n between i s l a m i c e d u c a t i o n and g e n e r a l 

e d u c a t i o n . A l l t h e educated people o f s o c i e t y were t h e p r o d u c t 

o f one o f t h e madrasahs. That i s why t h e r e was no c o n t r a s t 

w i t h i n educated people i n s o c i e t y . 

H i s t o r i c a l e vidence a v a i l a b l e shows t h a t t h e p r e s e n t c o n t r a s t i n g 
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s i t u a t i o n o f g e n e r a l educated and madrasah educated i s l a r g e l y 

t h e r e s u l t o f B r i t i s h p o l i c y . At t h e b e g i n n i n g o f B r i t i s h r u l e , 

t h r o u g h a s e r i e s o f r e f o r m s l i k e t h e g r a n t of Dewani, Permanent 

s e t t l e m e n t s and r e s u m p t i o n laws t o t h e Awqaf e s t a t e s , t h e ground 

had been p r e p a r e d t o d i v e r s i f y n a t i o n a l e d u c a t i o n by b r e a k i n g t h e 

backbone o f t h e w e l l - e s t a b l i s h e d i s l a m i c e d u c a t i o n . By t h e g r a n t 

o f 'Dewani' t h e Muslim l o s t t h ose sources o f emoluments which had 

enabled them t o bear t h e expenses o f t h e i r c h i l d r e n ' s e d u c a t i o n 

and t h u s were d e p r i v e d o f t h e power which t h e y f o r m e r l y possessed 

t o endow and p a t r o n i s e p u b l i c s e m i n a r i e s . Because o f Permanent 

S e t t l e m e n t , t h e m a j o r i t y o f t h e Muslim m i d d l e c l a s s l o s t t h e i r 

p r o p r i e t a r y r i g h t s as w e l l as t h e c a p a b i l i t y t o p a t r o n i s e t h e i r 

own e d u c a t i o n system. Through Resumption Laws t h e government 

s e i z e d a l l t h e Awqaf p r o p e r t i e s o f muslim e d u c a t i o n a l 

i n s t i t u t i o n s and t h e madrasahs o f Bengal had e i t h e r t o be c l o s e d 

o r became unable t o d e l i b e r a t e a h i g h q u a l i t y o f e d u c a t i o n . 

Secondly, t h e e s t a b l i s h m e n t o f t h e C a l c u t t a Madrasah v i r t u a l l y 

d i v i d e d i s l a m i c e d u c a t i o n i n t o p r i v a t e and government. Most of 

t h e madrasah people d i d n o t endorse t h e c u r r i c u l u m and t h e r e f o r e 

i t f a i l e d t o a t t r a c t t h e m a j o r i t y o f t h e Muslims. Only those who 

wanted t o g e t a j o b and e s t a b l i s h themselves i n s o c i e t y , e n r o l l e d 

i n t h e C a l c u t t a Madrasah. But t h e m a j o r i t y o f t h e p o p u l a t i o n 

k e p t themselves away from e d u c a t i o n or remained a t t a c h e d t o t h e 

p r i v a t e madrasahs. 

T h i r d l y , A f t e r t h e i n t r o d u c t i o n o f t h e E n g l i s h system of 

e d u c a t i o n w h i c h was f o l l o w e d by t h e a b o l i t i o n o f P e r s i a n and 
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s u b s t i t u t i o n o f E n g l i s h as t h e s t a t e language, t h e C a l c u t t a 

Madrasah l o s t i t s a t t r a c t i o n as a r e c r u i t i n g ground f o r p u b l i c 

s e r v a n t s and a l s o l o s t i t s p o p u l a r i t y . As a r e s u l t , t h e p r i v a t e 

madrasahs emerged w i t h s u p p o r t from t h e g e n e r a l p u b l i c . The 

p r i v a t e madrasahs, t h e r e f o r e , gave t h e h i g h e s t q u a l i t y o f i s l a m i c 

e d u c a t i o n and became p o p u l a r i n s t e a d o f t h e government madrasah. 

As a r e s u l t C a l c u t t a Madrasah e d u c a t i o n was degraded i n t h e f i e l d 

o f i s l a m i c e d u c a t i o n as w e l l as i n t h e f i e l d o f g e n e r a l 

e d u c a t i o n . 

F o u r t h l y , a f t e r t h e e s t a b l i s h m e n t o f C a l c u t t a U n i v e r s i t y , i t 

became communal as i t was dominated by Hindus and d i d not 

i n c l u d e t h e madrasah educated w i t h those from o t h e r schools and 

c o l l e g e s . There was n o t any p r o v i s i o n f o r t e a c h i n g madrasah 

s u b j e c t s i n t h e u n i v e r s i t y . That i s why t h e madrasah educated 

were n o t p e r m i t t e d t o compete w i t h t h e g e n e r a l l y educated people 

i n t h e j o b market. 

F i n a l l y , t h e government o f Bengal e s t a b l i s h e d another k i n d o f 

madrasah t o b r i n g i s l a m i c educated people i n t o t h e mainstream o f 

s o c i e t y . A l t h o u g h t h i s program was s u c c e s s f u l i n many r e s p e c t s 

i t c o u l d n o t b r i n g any f r u i t f u l f u t u r e i n t h e f i e l d o f i s l a m i c 

e d u c a t i o n . I n s t e a d i t c r e a t e d another d i v i s i o n w i t h i n i s l a m i c 

e d u c a t i o n as w e l l as i s l a m i c educated people. 

D u r i n g t h e P a k i s t a n p e r i o d t h e process o f be i n g a l i e n a t e d f o r 

madrasah educated people n o t o n l y c o n t i n u e d b u t a l s o i n c r e a s e d . 

The P a k i s t a n i m i l i t a r y government f a i l e d t o i n t r o d u c e a u n i f o r m 

e d u c a t i o n system f o r t h e people on t h e b a s i s o f an a p p r o p r i a t e 
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e d u c a t i o n p o l i c y . A l t h o u g h t h e y i n t e g r a t e d t h e New Scheme 

madrasah w i t h g e n e r a l e d u c a t i o n , e v e n t u a l l y , t h e y l o s t t h e focus 

on i s l a m i c e d u c a t i o n . The New Scheme Madrasah was t h e o n l y 

system whic h promoted i s l a m i c e d u c a t i o n and a t t h e same t i m e 

s u p p o r t e d i s l a m i c educated people h e l p i n g them be absorbed i n 

p u b l i c s e c t o r a c t i v i t i e s . By i n t e g r a t i n g t h e New Scheme 

Madrasah, a l l t h e ways have been c l o s e d f o r t h e modern r e l i g i o u s 

e d u c a t i o n . As a r e s u l t , b e i n g an i s l a m i c s t a t e , t h e government 

o f P a k i s t a n f a i l e d t o i n t r o d u c e a sound e d u c a t i o n system based 

on b o t h r e l i g i o n and modern ways t o match t h e needs of s o c i e t y . 

Bangladesh has emerged as a s e c u l a r s t a t e . Madrasah e d u c a t i o n 

t h e r e f o r e s u f f e r e d from u n c e r t a i n t y i n t h e f i r s t few years o f 

independence. But v e r y soon, a f t e r 1975, madrasah e d u c a t i o n g o t 

some new s t a t u s . As a r e s u l t madrasah e d u c a t i o n n o t o n l y 

s u r v i v e d b u t t h r o u g h a s e r i e s o f refo r m s many of i t s problems 

have been removed. But s t i l l t h e r e are many problems f o r t h e 

pro c e s s o f i n t e g r a t i n g t h e two systems. Among these problems i n 

e d u c a t i o n management, p a r t i c u l a r l y w i t h r e g a r d t o madrasah 

e d u c a t i o n , a r e n o t a b l e . I n s t i t u t i o n a l arrangements, l a c k o f 

p r o p e r e d u c a t i o n a l p o l i c y , government apathy towards madrasahs, 

and i m p o r t a n t l y l a c k o f s u f f i c i e n t p r e p a r a t i o n o f t h e p a r t o f 

madrasah a u t h o r i t y , make madrasah e d u c a t i o n s u f f e r a s e r i o u s s e t 

back. 

Some s o c i a l f a c t o r s a r e a l s o r e s p o n s i b l e f o r t h e a l i e n a t i o n o f 

madrasah educated people. T r a d i t i o n a l l y t h e madrasah educated 

pe o p l e a r e dependent on d o n a t i o n s and c h a r i t y from t h e people and 
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a r e not p a t r o n i s e d by the government. Therefore, by performing 

r e l i g i o u s d u t i e s , many of them get money from the people. The 

madrasah educated people are a l s o i s o l a t e d p o l i t i c a l l y , because 

of t h e i r overwhelming support f o r i s l a m i c oriented p o l i t i c a l 

p a r t i e s . 

F i n a l l y the perc e p t u a l gap between educated people from madrasah 

and school i s a l s o r e s p o s i b l e f o r t h i s a l i e n a t i o n process. 

Mentally, both groups are a l i e n a t e d from each other. Both groups 

want a reform i n education i n which t h e i r own b e l i e f and i d e n t i t y 

should be preserved. 
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Chapter V 

DETERMINANTS OF THE STUDENTS' ENROLMENT IN 
MADRASAH OR IN SCHOOL 

I t has been i n d i c a t e d i n the preceding chapters how wide i s the 

gap between the two education systems, —madrasah and school. 

The causes of t h i s gap and i t s i m p l i c a t i o n s i n s o c i e t y have a l s o 

been d i s c u s s e d . I n t h i s chapter, the attempt i s made to look 

i n t o the f a c t o r s which r e l a t e to the enrolment of the students 

e i t h e r i n schools or i n madrasahs. I t has been found t h a t the 

c a r e e r o p p o r t u n i t i e s are extremely l i m i t e d i f a student i s 

educated i n a madrasah. Job prospects are much higher f o r those 

educated i n the general school education. Moreover, those who 

have been educated i n madrasahs lead a p e r i p h e r a l l i f e i n 

s o c i e t y . I t i s t h e r e f o r e important and a l s o i n t e r e s t i n g to know 

why the students are e n r o l l e d i n r e l i g i o u s i n s t i t u t i o n s , what 

kind of family background they come from, and i n what 

circumstances they make the choice of t h e i r l i n e of education. 

P r i m a r i l y the students from both systems were asked about the 

reasons f o r the enrolment i n t h e i r r e s p e c t i v e educational 

i n s t i t u t i o n s . I t was assumed t h a t s i n c e the student respondents 

were of aged 15 and above, they were able to answer the question 

of a f u t u r e career.' Secondly, students' parents and guardians 

' I t i s recognized t h a t c h i l d r e n ' s b a s i c i n t e r e s t s are s t a b l e 
by the age of 15. For d e t a i l s see Ginsberg, E l i , e t . a l . (1972) 
Occupational Choice New York: Columbia U n i v e r s i t y P r e s s . 
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were a l s o interviewed about t h e i r d e c i s i o n s with regard to t h e i r 

c h i l d r e n ' s l i n e of education. I n a d d i t i o n to t h a t , respondents' 

f a m i l y backgrounds were a l s o studied to f i n d whether there i s any 

c o r r e l a t i o n between the nature of households and t h e i r c h i l d r e n ' s 

enrolment i n educational i n s t i t u t i o n s . 

A number of f a c t o r s have been found which play an important r o l e 

i n the enrolment p a t t e r n . I n most cases a number of f a c t o r s work 

together. The f a c t o r s are grouped i n t o f i v e d i f f e r e n t 

c a t e g o r i e s . These are : 1. S o c i a l f a c t o r s , 2. Economic f a c t o r s , 

3. C u l t u r a l f a c t o r s , 4. I n s t i t u t i o n a l f a c t o r s , and 5. S p e c i a l 

circumstances. 

S o c i a l F a c t o r s 

I n general the people of Bangladesh are economically poor and 

s o c i a l l y backward, backward p a r t i c u l a r l y i n terms of education. 

T h i s i s r e f l e c t e d i n the present study, while i n v e s t i g a t i n g the 

s o c i a l determinants of c h i l d r e n ' s enrolment e i t h e r to madrasah 

or to school. These determinants are as f o l l o w s : 

E d u c a t i o n a l Background of the Parents: I t has been observed that 

the parents educated i n a madrasah u s u a l l y send t h e i r c h i l d r e n 

to a madrasah and those who were educated i n a school p r e f e r 

schools f o r t h e i r c h i l d r e n ' s education. Exceptions w i l l be found 

i n other circumstances, l i k e occupation, income and sometimes 

l o c a t i o n a l f a c t o r s (to be d i s c u s s e d l a t e r ) . I n the case of 

i l l i t e r a t e p arents the s i t u a t i o n i s d i f f e r e n t . Since they do not 
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have any c l e a r i d e a about t h e f u t u r e p r o s p e c t s o f t h e i r c h i l d r e n , 

t h e y a r e o f t e n i n f l u e n c e d by o t h e r s . The most i m p o r t a n t f a c t o r 

i s t h e persons who i n f l u e n c e them. Sometimes t h e y themselves 

d e c i d e . On t h e o t h e r hand those who are more h i g h l y educated, 

p a r t i c u l a r l y i n t h e s c h o o l system, u s u a l l y send t h e i r c h i l d r e n 

t o s c h o o l s w i t h a view t o t h e i r f u t u r e p r o s p e c t s . 

Table 5.1 shows t h a t t h e r e l a t i o n s h i p between e d u c a t i o n a l 

background o f t h e p a r e n t s and t h e i r c h i l d r e n ' s enrolment e i t h e r 

i n madrasah o r i n s c h o o l s . I t i s c l e a r from t h e t a b l e t h a t , 

compared t o t h e p a r e n t s o f madrasah s t u d e n t s , p a r e n t s of school 

s t u d e n t s a r e more educated. 

Respondent's mothers e d u c a t i o n a l q u a l i f i c a t i o n s r e f l e c t a c l e a r e r 

p i c t u r e . I t i s r e f l e c t e d i n t h e t a b l e ( t a b l e 5.1) t h a t , o u t of 

2 6 mothers two a r e i l l i t e r a t e and t h e y s e n t t h e i r c h i l d t o a 

madrasah. Out o f 18 below secondary educated mothers, t e n sent 

t h e i r c h i l d r e n t o madrasah w h i l e e i g h t o f them sent t h e i r 

c h i l d r e n t o s c h o o l s . On t h e o t h e r hand, h i g h e r educated mothers 

s e n t t h e i r c h i l d r e n m o s t l y t o t h e s c h o o l s , except o n l y one. 

I t has a l s o been found t h a t t h e p a r e n t s o f madrasah s t u d e n t s sent 

t h e i r c h i l d r e n t o b o t h madrasah and s c h o o l s . But t h e p a r e n t s of 

s c h o o l s t u d e n t s s e n t t h e i r c h i l d r e n o n l y t o s c h o o l and none t o 

madrasah.(Table 5.2) 
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Table: 5.1 Education f o r C h i l d r e n from the Following Parental 
Background. 

Q u a l i f i c a t i o n s 
o f p a r e n t s 

F a t h e r Mother Q u a l i f i c a t i o n s 
o f p a r e n t s C h i l d r e n 

a t t e n d i n g 
T o t a l C h i l d r e n 

a t t e n d i n g 
T o t a l 

M S M S 
I l l i t e r a t e 1 0 1 2 0 2 
Below 
Secondary 

4 1 5 10 8 18 

Secondary 3 6 9 0 4 4 
Graduate and 
above 

4 6 10 1 1 2 

Madrasah 
educated 

1 0 1 0 0 0 

T o t a l 13 13 26 13 13 26 

Sources: F i e l d Survey, 1992 
M= Madrasah 
S= School 

Table: 5.2 P a t t e r n of Family Preference f o r Madrasah and £r 
Schools by the Guardians of Madrasah and School 
Students. 

Household 
o f s t u d e n t s 
a t t e n d i n g 

F a mily send t h e i r o t h e r c h i l d r e n T o t a l 
Household 

Household 
o f s t u d e n t s 
a t t e n d i n g Only t o 

madrasah 
Only t o 
s c h o o l 

To b o t h 
T o t a l 
Household 

Madrasah 1 0 12 13 
School 0 13 0 13 
T o t a l 1 13 12 26 

Sources: F i e l d s u r v e y , 1992. 
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Who I n f l u e n c e s the C h i l d r e n During t h e i r Enrolment i n Madrasah 

or i n School? U s u a l l y i t i s t h e p a r e n t s who decide t h e i r 

c h i l d r e n ' s e n rolment e i t h e r i n madrasah o r i n s c h o o l . But, 

sometimes o t h e r members o f t h e f a m i l y a l s o i n f l u e n c e t h e 

d e c i s i o n s . The p r e s e n t s t u d y shows t h a t t h e r e l a t i v e and f a m i l y 

members o f madrasah s t u d e n t s i n f l u e n c e d t h e p a r e n t s t o send t h e i r 

c h i l d r e n t o madrasah, which was n o t found i n t h e case o f school 

c h i l d r e n . Madrasah s t u d e n t s ' g u a r d i a n s have o f t e n been 

i n f l u e n c e d by Imams, madrasah t e a c h e r s and o t h e r i n f l u e n t i a l 

r e l i g i o u s persons who a r e i n most cases r e l a t e d t o t h e f a m i l y . 

T able 5.3 shows t h a t i n t h e case o f c h i l d r e n ' s enrolment i n t h e 

s c h o o l , p a r e n t s p l a y e d t h e d e c i s i v e r o l e i n a l l cases, b u t i n t h e 

case o f madrasah s t u d e n t s some o t h e r persons i n t h e f a m i l y a long 

w i t h t h e p a r e n t s p l a y e d a dominant r o l e i n d e c i s i o n making. 

Sometimes, d i s t i n g u i s h e d c l o s e r e l a t i v e s d i r e c t l y o r i n d i r e c t l y 

i n f l u e n c e d t h e d e c i s i o n o f s t u d e n t s enrolment i n academic 

i n s t i t u t i o n s . For example, a famous d o c t o r , s c i e n t i s t or 

e d u c a t i o n i s t i n t h e f a m i l y can i n f l u e n c e t h e c h i l d r e n t o f o l l o w 

t h e i r p a t h . I n t h e same manner, a h i g h l y r e s p e c t a b l e madrasah 

educated person l i k e Imam o f a mosque o r a t e a c h e r o f a madrasah 

and so on can i n f l u e n c e c h i l d r e n t o s t u d y i n madrasah. 

Sex of Student: T r a d i t i o n a l l y t h e female s e c t i o n o f s o c i e t y were 

k e p t o u t o f madrasah e d u c a t i o n . I t i s p r o b a b l y due t o t h e f a c t 

t h a t t h e r e l i g i o u s r i t u a l s a re performed by t h e men, n o t by t h e 

women. But i n r e c e n t y e a r s women are i n c r e a s i n g i n t h e madrasah 
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e d u c a t i o n system. N a t i o n a l l e v e l s t a t i s t i c s show t h a t s t i l l 

males dominate madrasah e d u c a t i o n (92.28%). (BANBEIS, 1990:29) 

The reasons f o r male dominance i n t h e madrasah system are: 

F i r s t l y , i s l a m i c r i t u a l s a r e performed under t h e l e a d e r s h i p of 

men. Women cannot be a Imam o r M u a j j i n o f a mosque and t h e y are 

n o t e n t i t l e d t o l e a d any k i n d o f s o c i o - r e l i g i o u s performance. 

Secondly, men and women m i x i n g t o g e t h e r has been p r o h i b i t e d i n 

I s l a m . I t has h i n d e r e d t h e development o f a co - e d u c a t i o n system 

among madrasahs i n Bangladesh. On t h e o t h e r hand women's 

madrasah were a l s o n o t e s t a b l i s h e d t o educate women i n t h e p a s t . 

I n r e c e n t y e a r s s e p a r a t e madrasahs f o r g i r l s are being 

e s t a b l i s h e d t o remove t h e p a s t problems. As a r e s u l t , female 

s t u d e n t s i n madrasahs a r e i n c r e a s i n g over t i m e . 

S i z e of Household or Nximber of Chi l d r e n i n the Household: The 

s i z e o f t h e household sometimes a c t s as a d e t e r m i n a n t i n t h e 

e n r o l m e n t o f c h i l d r e n t o e d u c a t i o n a l i n s t i t u t i o n s . A household 

w i t h more c h i l d r e n i s l i k e l y t o send t h e i r c h i l d r e n some t o 

madrasah and some t o s c h o o l . T h i s h e l p s t h e household t o 

m i n i m i z e t h e c o s t o f e d u c a t i o n . I t i s i m p o r t a n t t o note here 

t h a t t h e e x p e n d i t u r e i n madrasah e d u c a t i o n i s u s u a l l y l e s s t h a n 

h a l f t h a t o f t h e s c h o o l system. Small households, w i t h one or 

two c h i l d r e n u s u a l l y p r e f e r t o send t h e i r c h i l d r e n t o s c h o o l . 

I t has been found i n t h e survey t h a t t h e household s i z e o f t h e 

madrasah s t u d e n t i s b i g g e r t h a n t h e household s i z e o f t h e school 

s t u d e n t s . ( T a b l e 5.4) 
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Table 5.3 Person most I n f l u e n t i a l i n Making the Decision to 
Send the C h i l d r e n e i t h e r i n Madrasah or i n School 

Dominant Person E n r o l l i n madrasah E n r o l l i n school 
P a r e n t s 10 13 
Grand p a r e n t s 3 — 

B r o t h e r / S i s t e r 1 — 

Uncle/Aunt 1 — 

Neighbour 1 — 

Nephew 1 -
T o t a l 17 13 

Source: F i e l d Survey, 1992 

M u l t i p l e answer p o s s i b l e 

Table 5.4 Household S i z e of the Student. 

Number o f 
household member 

Madrasah 
s t u d e n t 

School s t u d e n t T o t a l 

Below 5 3 5 8 
6-7 2 5 7 
8-9 4 1 5 
10-11 2 1 3 
12-13 1 1 2 
14 and over 1 0 1 
T o t a l 13 13 

26 

Average s i z e o f household 8.05 

Sources: F i e l d s u r v e y , 1992. 
6. 53 7.30 
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S o c i a l I n h i b i t i o n s / P r e s t i g e : The guardians of the students who 

were educated i n madrasah and were devoted workers i n Islam f e e l 

ashamed i f t h e i r c h i l d r e n do not go to a madrasah. I t i s because 

the workers i n Is l a m t r y to bring other c h i l d r e n to madrasah 

education. I f t h e i r c h i l d r e n do not go to madrasah, they cannot 

s o l i c i t t o b r i n g i n others. On the other hand, those who are 

educated i n the school system, often h e s i t a t e to send t h e i r 

c h i l d r e n to a madrasah. The reasons are, f i r s t l y , many people 

do not want to make t h e i r c h i l d r e n Alim who mainly l i v e on 

donations from others. Secondly, some of the madrasahs l i v e on 

p u b l i c donations and zakat from the r i c h . Many guardians have 

r e s e r v a t i o n s about sending t h e i r c h i l d r e n to madrasahs because 

of the f a c t t h a t t h e i r c h i l d r e n would be educated and l i v e on 

the money of others. 

Economic F a c t o r s 

While examining the b a s i c reasons f o r student's enrolment i n 

madrasah or schools, an e f f o r t has been made to examine the r o l e 

of economic f a c t o r s i n the choice. The economic motive i s one 

of the important determinants of type of education. U s u a l l y 

people want to be educated i n order to lead a b e t t e r l i f e with 

b e t t e r income prospects. From the very beginning parents and 

guardians t r y to motivate t h e i r c h i l d r e n to have an education 

which w i l l b r i n g a prosperous l i f e . For t h i s they i n v e s t huge 

amount of money to achieve modern education. But those who 

cannot a f f o r d to spend t h a t amount look f o r some l e s s expensive 

type of education. The present study tends to confirm t h a t the 
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economic a b i l i t y o f p a r e n t s and gua r d i a n s i s one o f t h e more 

i m p o r t a n t f a c t o r s d e t e r m i n i n g c h i l d r e n enrolment i n madrasah or 

s c h o o l s . 

Madrasah e d u c a t i o n i s l e s s expensive t h a n t h e sc h o o l system, 

a l t h o u g h i t v a r i e s from s c h o o l t o s c h o o l and madrasah t o 

madrasah. There a r e some madrasahs, which are a b s o l u t e l y f r e e . 

But a f t e r p r i m a r y e d u c a t i o n none o f t h e secondary schools o f f e r 

f r e e e d u c a t i o n . 

G e n e r a l l y t h e people o f Bangladesh are poor. And most of them 

i l l i t e r a t e (75%) . I t i s v e r y d i f f i c u l t f o r t h e common people i n 

t h e c o u n t r y s i d e t o advance t h e i r c h i l d r e n by an a p p r o p r i a t e 

c a r e e r c h o i c e . G e n e r a l l y t h e y c o n s i d e r two t h i n g s : f i r s t , which 

system o f e d u c a t i o n would be l e s s expensive and second, which 

e d u c a t i o n w i l l b r i n g them g u i c k r e t u r n s . I n t h e case of t h e 

f i r s t c o n s i d e r a t i o n , t h e r e are some people who r e a l l y cannot 

a f f o r d t o pay a l l t h e expenses o f t h e i r c h i l d r e n i n sc h o o l s . So, 

t h e y send some o f t h e i r c h i l d r e n t o madrasahs. Most people adopt 

t h e second o p t i o n f o r a g u i c k r e t u r n . But u l t i m a t e l y many 

g u a r d i a n s f a i l t o c o n t i n u e t h e i r c h i l d r e n ' s e d u c a t i o n t o t h e end. 

That i s why t h e r a t e o f d r o p o u t s i n Bangladesh i s one o f t h e 

h i g h e s t i n t h e w o r l d . T h e r e f o r e , two aspects seem t o be 

i m p o r t a n t among t h e economic f a c t o r s - t h e income l e v e l s o f t h e 

household and secondl y t h e j o b p r o s p e c t s . 

Income L e v e l of the Households: I t was p o s t u l a t e d t h a t t h e w e l l 
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o f f f a m i l i e s send t h e i r c h i l d r e n t o s c h o o l . I t i s because t h e y 

do n o t f a c e any f i n a n c i a l c o n s t r a i n t s i n p a y i n g t h e i r e d u c a t i o n a l 

expenses. The t a b l e 5.5 shows t h a t 11 o u t o f 13 madrasah 

s t u d e n t s come fr o m households which have an income l e s s t h a n 

Tk=10,000 per month. On t h e o t h e r hand a s i m i l a r number o f t h e i r 

c o u n t e r p a r t s i n s c h o o l s come from h i g h e r l e v e l s o f income, i e . 

househol d income around 15,000 Taka per month. 

Because o f t h e s m a l l sample s i z e and urban b i a s i n t h e p r e s e n t 

s t u d y t h e economic dimension does n o t show a v e r y c l e a r p i c t u r e . 

However, a l a r g e sample from a l l over c o u n t r y would c e r t a i n l y 

show more a p r e c i s e p i c t u r e i n t h e d i r e c t i o n mentioned above. 

Opportunity f o r Job / Employment; Job o p p o r t u n i t y i s a 

s i g n i f i c a n t f a c t o r i n d e t e r m i n i n g t h e s t u d e n t s ' enrolment i n 

e d u c a t i o n a l i n s t i t u t i o n s . A l t h o u g h t h e o p p o r t u n i t y f o r p u b l i c 

s e c t o r employment i s open t o b o t h s c h o o l and madrasah educated, 

i n r e a l i t y t h e madrasah educated people cannot compete w i t h t h e 

s c h o o l educated p e o p l e . I t i s because t h e madrasah e d u c a t i o n i s 

n o t de s i g n e d t o serve modern p u b l i c s e r v i c e a c t i v i t i e s . 

T h e r e f o r e , s c h o o l educated people dominate t h e modern j o b market. 

The madrasah c u r r i c u l u m i s designed t o develop s t u d e n t s as 

e x p e r t s o f I s l a m i c r e l i g i o n , a l t h o u g h t h e y a l s o s t u d y a r t s and 

s c i e n c e s u b j e c t s i n a l i m i t e d manner b u t n o t s u f f i c i e n t l y t o 

compete w i t h t h e i r c o u n t e r p a r t s i n s c h o o l s . 
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Table: 5.5 Household Income of the Student 

M o n t h l y income i n 
Taka 

Madrasah 
s t u d e n t 

School 
s t u d e n t 

T o t a l 

Below 5,000 5 0 5 

5,001- 10,000 6 4 10 

10,001-15,000 0 6 6 

15,001-20,000 2 2 4 

20,001-25,000 0 0 0 

25,000 and above 0 1 1 

T o t a l Households 13 13 26 ' 

Source: F i e l d s u r v e y , 1992 
Taka 60 = £1 (1992) 
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A t h i g h e r l e v e l p o s i t i o n s , f o r example i n t h e c l a s s I o f f i c e r 

l e v e l , madrasah educated people are n o t even e l i g i b l e t o apply, 

a l t h o u g h t h e government r e c o g n i s e s t h e i r degrees as e q u i v a l e n t 

i n a p p l y i n g f o r c l a s s I j o b s . For these reasons s t u d e n t s from 

h i g h e r educated f a m i l i e s and those who aim t o become p u b l i c 

s e r v a n t s , go s t r a i g h t a w a y t o t h e s c h o o l , i n s t e a d o f madrasah. 

However, a l a r g e number o f madrasah educated people are absorbed 

i n t h e t e a c h i n g p r o f e s s i o n , b o t h i n madrasah as w e l l as i n t h e 

s c h o o l . T h i s i s i n f a c t t h e o n l y area where t h e y show t h e i r 

competence. For example, t h e census data show t h a t (Table 4.1) 

madrasah educated people occupy o n l y 8.34 p e r c e n t of t h e t o t a l 

j o b s i n t h e p u b l i c s e c t o r . Of these 94.77 p e r c e n t are engaged 

i n t h e s c h o o l s i n t h e p u b l i c s e c t o r . 

The g r e a t e s t o p p o r t u n i t y f o r j o b s f o r t h e madrasah educated 

p e o p l e a r e r e l i g i o u s i n s t i t u t i o n s l i k e madrasah, maktab and 

mosques. There a r e about 131,640 mosques a l l over t h e c o u n t r y 

w h i c h absorb most o f t h e madrasah educated people. I n f a c t , t h i s 

i s t h e i r a b s o l u t e domain where no sc h o o l educated people can even 

compete. 

A l t h o u g h t h e j o b p r o s p e c t s a r e h i g h i n t h i s s e c t o r , t h e i r s a l a r y 

i s v e r y low. I t i s because th e s e i n s t i t u t i o n s a re f i n a n c e d by 

p r i v a t e d o n a t i o n s . But even th e s e are v e r y a t t r a c t i v e f o r many 

i n t h e c o u n t r y s i d e f o r t h e i r s o c i a l s t a t u s and r e s p e c t a b i l i t y i n 

t h e v i l l a g e . 
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I n most cases j o b o p p o r t u n i t y seems t o be an i m p o r t a n t f a c t o r i n 

c h o o s i n g enrolment i n sch o o l s b u t l e s s o f t e n i n choosing 

madrasah. The p a r e n t s o f madrasah s t u d e n t s p r e f e r t h e i r c h i l d r e n 

t o be i n v o l v e d more i n m i s s i o n a r y works t h a n modern j o b s . The 

gu e s t i o n o f s a l a r y and a c h i e v i n g j o b s seems t o be not v e r y 

i m p o r t a n t t o them. Table 5.6 shows t h a t o u t o f 13 p a r e n t s of 

s c h o o l s t u d e n t s 11 p r e f e r r e d a p a r t i c u l a r p r o f e s s i o n . But t h e 

p a r e n t s o f madrasah s t u d e n t s p r e f e r r e d m i s s i o n a r y works i n c l u d i n g 

j o b s . 

Occupation of Parents: Most o f t h e p o p u l a t i o n i n Bangladesh are 

i n v o l v e d i n a g r i c u l t u r a l a c t i v i t i e s and l i v e i n r u r a l areas. At 

f i r s t t h e i r c h i l d r e n go e i t h e r t o maktab o r t o p r i m a r y s c h o o l s . 

The f a m i l i e s w i t h a s t r o n g r e l i g i o u s background c o n t i n u e t h e i r 

c h i l d r e n from maktab t o madrasah, t h e o t h e r s go t o s c h o o l . But 

i n t h e urban areas t h e r e a r e h a r d l y any maktabs. The c h i l d r e n 

go f i r s t t o n u r s e r y and t h e n t o p r i m a r y s c h o o l s . There i s l i t t l e 

chance f o r them t o go t o madrasah. But some urban p a r e n t s do 

send t h e i r c h i l d r e n t o madrasah. 

I t has been observed t h a t t h e c h i l d r e n from t h e e l i t e c l a s s 

u s u a l l y go t o s c h o o l . Super e l i t e s even send t h e i r c h i l d r e n t o 

E n g l i s h medium s c h o o l s . But t h o s e who are a t lower s t r a t a o f t h e 

p r o f e s s i o n s , sometimes send t h e i r c h i l d r e n t o madrasah. Table 

5.7 does n o t show any c l e a r p i c t u r e w i t h r e g a r d t o t h e o c c u p a t i o n 

o f t h e f a t h e r and t h e i r c h i l d r e n ' s enrolment e i t h e r i n madrasah 

o r i n s c h o o l s . However, i t can be s a i d t h a t those whose 

p r o f e s s i o n s a r e r e l a t e d t o r e l i g i o u s a c t i v i t i e s send a l l or a t 
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Table 5.6 The P r o f e s s i o n s That the Parents Would L i k e For the 
Student i n Future 

P r o f e s s i o n P r o f e s s i o n o f 
Madrasah s t u d e n t 

P r o f e s s i o n o f 
School s t u d e n t 

1. M i s s i o n a r y work 4 -

2. Any p r o f e s s i o n 
a c c o r d i n g t o i s l a m i c law 

4 -

3. Business 3 -

4. Researcher 2 -

5. A l l a h knows 1 -

6. Depends upon : s t u d e n t 2 ! 

7. Teacher 3 -

8. Engineer -

9. Lawyer - ' J 
10. Judge - • 1 11. D o c t o r - • 
12. Army - 2 

13. Government o f f i c e r - 1 

14. D i d n o t t h o u g h t - 1 

T o t a l 19 14 

M u l t i p l e answer p o s s i b l e 

Sources: F i e l d s u r v e y , 1992 
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Table 5.7 Main Occupation of the Household Head 

O c c u p a t i o n Household T o t a l 
Madrasah 
s t u d e n t 

School 
s t u d e n t 

Government j o b 4 4 8 

Business 5 4 9 

Bank s e r v i c e 0 2 2 

Land l o r d 0 1 1 

Worker abroad 0 1 1 

School Teacher 1 1 2 

Worker o f garments 
i n d u s t r y 

1 0 1 

Imam/ Madrasah 
t e a c h e r 

1 0 1 1 

C l e r i c a l Job 1 0 1 

T o t a l 13 13 26 

Sources: F i e l d s u r v e y , 1992 
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l e a s t some o f t h e i r c h i l d r e n t o madrasah. 

The r e a s o n f o r n o t showing a c l e a r p i c t u r e i n t h e t a b l e i s 

p r o b a b l y t h e s m a l l number o f t h e sample. Secondly, t h e study has 

been conducted i n t h e urban areas, where people are i n v o l v e d i n 

some k i n d o f modern j o b s . The reason why t h e y are sending t h e i r 

c h i l d r e n t o madrasah can be d i s c o v e r e d from o t h e r t a b l e s . 

C u l t u r a l F a c t o r s 

The t e r m c u l t u r e i s used here t o mean t h e s o c i a l t r a d i t i o n . The 

t r a d i t i o n a l e d u c a t i o n o f Bangladesh (and i n a broader sense i n 

t h i s r e g i o n ) was dominated by r e l i g i o n . The Hindus and t h e 

B u d d h i s t s used t o r e c e i v e t h e i r r e l i g i o u s e d u c a t i o n from an 

i n s t i t u t i o n known as t o l . But t h e Muslims used t o r e c e i v e t h e i r 

r e l i g i o u s e d u c a t i o n from madrasah. These i n s t i t u t i o n s , i n f a c t , 

used t o o f f e r a wide range o f s u b j e c t s o t h e r t h a n r e l i g i o n . 

D u r i n g t h e B r i t i s h p e r i o d , a p a r a l l e l e d u c a t i o n system has been 

i n t r o d u c e d which i s more or l e s s s e c u l a r i n s t y l e . Modern 

s u b j e c t s p a r t i c u l a r l y s c i e n c e have s t a r t e d t o become more po p u l a r 

s i n c e t h e n . But r e l i g i o u s e d u c a t i o n d i d n o t t o t a l l y d isappear. 

Since t h o s e days, a m b i t i o u s people s t a r t e d t o study modern 

s u b j e c t s i n s c h o o l t o g e t p r i v i l e g e s and p r e s t i g e . But those 

who opposed t h i s i n t e r v e n t i o n f a v o u r e d t r a d i t i o n a l e d u c a t i o n . 

T h i s l e g a c y s t i l l c o n t i n u e s among many Muslims. They t h i n k t h a t 

s c h o o l e d u c a t i o n i s n o t s u i t a b l e f o r c h i l d r e n t o develop t h e i r 

m o r a l i t y . On t h e o t h e r hand Hindus f a v o u r e d modern e d u c a t i o n 

more t h a n Muslims. Thus c u l t u r a l a f f i n i t y i s a f a c t o r which 
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d e t e r m i n e s many s t u d e n t s ' enrolment e i t h e r i n madrasah o r i n 

s c h o o l . These f a c t o r s a re as f o l l o w s : 

R e l i g i o n : As a s t r o n g element o f c u l t u r e r e l i g i o n p l a y s an 

i m p o r t a n t r o l e as t o what k i n d o f e d u c a t i o n t h e c h i l d r e n w i l l 

r e c e i v e . Muslims, a l t h o u g h t h e s u b s t a n t i a l m a j o r i t y o f t h e i r 

c h i l d r e n go t o modern s c h o o l s , b e l i e v e t h a t t h e i r c h i l d r e n should 

be b r o u g h t up w i t h i s l a m i c v a l u e s . The o t h e r r e l i g i o u s groups 

a l s o t r y t o p r o t e c t t h e i r r e s p e c t i v e r e l i g i o u s v a l u e s . But t h e 

super r e l i g i o u s people c o n s i d e r t h e a c g u i s i t i o n and d i s s e m i n a t i o n 

o f i s l a m i c knowledge- l e a r n i n g and t e a c h i n g as a sacred d u t y o f 

eve r y Muslim. They p r e f e r t o e n r o l l a l l t h e i r c h i l d r e n i n t h e 

madrasah. T h e i r arguments are : I . Prophet Muhammad (SM) s a i d , 

" D i s seminate f r o m me even i f i t i s a s m a l l p i e c e o f knowledge." 

I I . One o f t h e b a s i c t e n e t s o f I s l a m i s 'Dawa' means t e a c h i n g 

o t h e r s about I s l a m . 

The i n f l u e n c e o f 'Tablicf jamat'^ w i t h r e g a r d t o madrasah 

e d u c a t i o n seems t o be g u i t e apparent these days. While 

i n v e s t i g a t i n g t h e c u l t u r a l f a c t o r s behind t h e choi c e o f 

e d u c a t i o n a l system i t has been found t h a t , many people a f t e r 

coming i n t o u c h w i t h t a b l i g jamat send t h e i r c h i l d r e n t o t h e 

madrasah. I t seems t h a t t h i s i s due t o t h e i r r e l i g i o u s passions. 

Many o f them b e l i e v e t h a t t h e i r c h i l d r e n , once educated i n 

madrasah, w i l l s u b s e g u e n t l y devote themselves t o t h e r e l i g i o u s 

cause and w i l l be a c o n t i n u o u s source o f v i r t u e s , even f o r t h e i r 

-A group o f people who preach I s l a m on a v o l u n t a r y b a s i s . 
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p a r e n t s . T h i s n o t i o n comes from t h e sayin g s o f t h e Prophet 

Muhammad (SM) t h a t , a f t e r death peoples sources o f v i r t u e s w i l l 

be stopped except i n t h r e e cases. One o f them i s t h e 

d i s s e m i n a t i o n o f r e l i g i o u s knowledge among t h e people. 

I t has a l s o been found d u r i n g t h e f i e l d survey t h a t some o f t h e 

f o l l o w e r s o f ' T a b l i g Jamat' who d i d n o t send t h e i r c h i l d r e n t o 

t h e madrasah, f e e l a s o r t o f r e l i g i o u s o b l i g a t i o n a f t e r j o i n i n g 

t h e ' T a b l i g Jamat'. They t h i n k t h e y m i g h t be q u e s t i o n e d by God 

( A l l a h ) i n t h e l i f e h e r e a f t e r . They t h e r e f o r e r e p e n t f o r t h e i r 

deeds. 

Family T r a d i t i o n : Sending c h i l d r e n e i t h e r t o madrasah or t o 

s c h o o l i s a l s o a m a t t e r o f f a m i l y t r a d i t i o n . The f a m i l i e s who 

have a r e l i g i o u s t r a d i t i o n and a l s o a r e l i g i o u s e d u c a t i o n a l 

background p r e f e r t o e n r o l l a t l e a s t some o f t h e i r c h i l d r e n i n 

madrasah. On t h e o t h e r hand, t h e f a m i l i e s w i t h modern 

e d u c a t i o n a l t r a d i t i o n s a r e v e r y l i k e l y t o educate t h e i r c h i l d r e n 

s i m i l a r t o t h e i r own background. 

The peer ( s p i r i t u a l guide) f a m i l i e s have t h e s t r o n g e s t a f f i n i t y 

w i t h r e l i g i o u s e d u c a t i o n . They t r y t o m a i n t a i n t h e i r t r a d i t i o n a l 

way o f l i f e i n o r d e r t o p l a y t h e same r o l e as t h e y used t o p l a y . 

Secondly, i t i s a l s o e s s e n t i a l t o educate t h e i r c h i l d r e n i n 

madrasah and de v e l o p them p r o p e r l y i n t h e s p i r i t u a l l i n e t o 

r e p r e s e n t them i n t h e f u t u r e . And t h i r d l y , t h e y have i n f a c t 

v e r y l i t t l e c h o i c e b u t t o send t h e i r c h i l d r e n t o madrasah because 

i f t h e y do o t h e r w i s e t h e y m i g h t l o s e t h e i r p u b l i c image which i s 
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e s s e n t i a l t o m a i n t a i n t h i s t r a d i t i o n . 

I n o r d e r t o keep t h e i r f a m i l y t r a d i t i o n t h e y m a i n t a i n s o c i a l 

r e l a t i o n s w i t h f a m i l i e s o f s i m i l a r t r a d i t i o n . For example, i n 

t h e m a r r i a g e s o f t h e i r boys and g i r l s t h e y always p r e f e r t o have 

a s i m i l a r k i n d o f f a m i l y . 

To m a i n t a i n t h e i r t r a d i t i o n t h e y a l s o t r y t o develop a r e l i g i o u s 

i n s t i t u t i o n known as 'Darbar' or 'Khanka' ( S u f i - c o n v e n t s ) . They 

b u i l t t h e s e 'Khanka' or 'Darbar S h a r i f ' s c e n t r i n g on a mosgue and 

/or a madrasah. They encourage people t o come here and ta k e 

l e s s o n s p a r t i c u l a r l y t h e i r keenest f o l l o w e r s . However, t h i s 

k i n d o f peer f a m i l i e s a re t o o few t o have a s u b s t a n t i a l impact 

on madrasah e d u c a t i o n . But th e y t r y t o m a i n t a i n a v e r y b i g 

netwo r k t h r o u g h t h e i r f o l l o w e r s t h r o u g h o u t t h e c o u n t r y . 

The f o l l o w e r s (Murid) on t h e o t h e r hand are o f t e n i n f l u e n c e d by 

t h e i r peers d i r e c t l y o r i n d i r e c t l y t o g et a s s o c i a t e d w i t h t h e i r 

r e l i g i o u s i n s t i t u t i o n s . Many o f them u l t i m a t e l y send t h e i r 

c h i l d r e n t o t h e madrasah b u i l t by t h e i r peers. 

A p a r t from p e e r s , t h e r e are o t h e r r e l i g i o u s f a m i l i e s who have 

t h e i r t r a d i t i o n w i t h madrasah e d u c a t i o n . They a l s o p r e f e r t o 

have madrasah e d u c a t i o n f o r t h e i r c h i l d r e n . Imams o f t h e mosgues 

o r t e a c h e r s o f t h e madrasahs f o r example f a l l i n t h i s group. 

Since t h e y c a l l o t h e r s t o come t o r e l i g i o u s e d u c a t i o n , they f e e l 

an o b l i g a t i o n t o send t h e i r own c h i l d r e n t h e r e . I t has been 

observed t h a t a t l e a s t one of t h e i r c h i l d r e n a re i n a madrasah. 
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A s i m i l a r p a t t e r n i s a l s o observed among t h e f a m i l i e s who have 

a t r a d i t i o n w i t h s c h o o l e d u c a t i o n . For example, p r o f e s s i o n a l 

groups l i k e l a w y e r s , d o c t o r s , o r h i g h o f f i c i a l s w i t h name and 

fame o f t e n send t h e i r c h i l d r e n t o t h e i n s t i t u t i o n o f t h e i r own 

c h o i c e . The members o f t h e i r f a m i l i e s a r e always i n f l u e n c e d by 

them. They always l o o k f o r a v i s i o n w i t h t h e i r t r a d i t i o n w i t h 

r e g a r d t o t h e i r e d u c a t i o n . They t r y t o keep t h e i r f a m i l y p r i d e 

up t h r o u g h modern e d u c a t i o n and p r o f e s s i o n . 

The f a m i l i e s who have many s c h o o l educated persons and do n o t 

have any madrasah educated r e l a t i v e s , send t h e i r c h i l d r e n t o 

s c h o o l s . Table 5.8 shows t h a t none o f t h e sc h o o l s t u d e n t s have 

madrasah educated persons i n t h e i r f a m i l i e s . S i m i l a r l y , most o f 

t h e do n o t have any r e l a t i v e s educated i n madrasah ( t a b l e 5.9). 

On t h e o t h e r hand, most o f t h e madrasah s t u d e n t s have some 

madrasah educated persons among t h e i r f a m i l i e s and a l s o have 

r e l a t i v e s (Table 5.10). 

Among f a m i l i e s who do n o t have any e d u c a t i o n a l background a t a l l , 

i t has been observed t h a t t h e y have d i f f e r e n t p a t t e r n s w i t h 

r e g a r d t o t h e i r c h i l d r e n ' s enrolment. Some o f them send 

c h i l d r e n t o madrasah and many o f them t o sc h o o l s . I t depends on 

t h e i r p e r s o n a l c h o i c e and v a r i o u s s o c i a l , economic and o t h e r 

c i r c u m s t a n c e s . 

R e l i g i o u s Dogma: Many s t u d e n t s are e n r o l l e d i n madrasahs, 

because t h e i r p a r e n t s o r gu a r d i a n s made 'mannat' (Vow t o A l l a h ) 

about i t . T h i s k i n d o f vow i s made i n d i f f e r e n t s i t u a t i o n s and 
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Table 5.8 Educational Q u a l i f i c a t i o n s and Number of Household 
Members of the 13 School Student. 

Q u a l i f i c a t i o n Madrasah 
educated 

School 
educated 

Others T o t a l 

Below 
secondary 

- 14 - 14 

Secondary - 11 — 11 
Graduate - 9 — 9 
Post g r a d u a t e - 1 — 1 
S t u d e n t ( l e v e l 
n o t known) 

- 43 - 43 

I l l i t e r a t e - - 1 1 
O t hers 
( D o c t o r , 
Engineer) 

— 6 - 6 

T o t a l - 84 1 85 

Sources: F i e l d s u r v e y , 1992. 

Table 5.9 Madrasah Educated R e l a t i v e s of a l l the Students. 

S t u d e n t Madrasah 
educated 
r e l a t i v e have 

Have n o t any 
educated i n 
madrasah 

T o t a l 

Madrasah 9 4 13 

School 3 10 13 

T o t a l 12 14 26 

Sources: F i e l d s urvey, 1992 
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Table 5.10 Educational Q u a l i f i c a t i o n s and N\imber of Household 
Members of the 13 Madrasah Student. 

Q u a l i f i c a t i o n Madrasah 
e d u c a t i o n 

School 
e d u c a t i o n 

Others T o t a l 
household 
member 

Below secondary - 25 - 25 

Secondary 1 10 - 11 

Graduate 2 6 - 8 

Above g r a d u a t e 1 8 - 9 

Stude n t ( l e v e l 
n o t known) 

- - 44 44 

I l l i t e r a t e - - 5 5 

Q u a r i / H a f i z 3 - - 3 

T o t a l 7 49 105 

Sources: F i e l d s u r v e y , 1992 
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c o n t e x t s . Some o f t h e s i t u a t i o n s a re mentioned below: 

1. P r e f e r e n c e f o r sons i s s t i l l p r e v a l e n t i n t h e s o c i e t y , 

p a r t i c u l a r l y i n r u r a l areas. When a f a m i l y do n o t have any son 

sometimes t h e y make a vow t o A l l a h i f t h e y have a boy t h e y w i l l 

send him t o madrasah. 

2. Some p a r e n t s make t h i s k i n d o f vow f o r t h e i r s i c k and 

d i s a b l e d c h i l d a l s o t o g e t them w e l l . 

3. There a r e some o t h e r f a m i l i e s , whose c h i l d r e n u s u a l l y d i e 

d u r i n g t h e c h i l d - b i r t h o r imme d i a t e l y t h e r e a f t e r . I n these 

c i r c u m s t a n c e s t h e p a r e n t s o r gu a r d i a n s make t h i s k i n d o f vow 

t h a t i f t h e i r c h i l d does n o t d i e i n c h i l d h o o d t h e y w i l l send him 

t o madrasah. I t has a l s o been found i n t h e survey t h e p a r e n t s 

o f one s t u d e n t g o t a k i n d o f o r d e r i n a dream t o send t h e i r son 

t o madrasah; t h a t i s why t h e i r son was i n t h e madrasah. 

These a r e some o f t h e examples o f a s i t u a t i o n when people make 

a vow. But i n r e a l i t y , t h e r e are v a r i e t i e s o f o t h e r c o n t e x t s 

when t h e p a r e n t s make vows. 

I n s t i t u t i o n a l F a c t o r s 

A p a r t f r o m s o c i a l , economic and c u l t u r a l f a c t o r s i t has been 

observed t h a t i n s t i t u t i o n a l f a c t o r s a r e a l s o i n v o l v e d i n t h e 

c h o i c e o f a p a r t i c u l a r e d u c a t i o n a l system. The i n s t i t u t i o n a l 

f a c i l i t i e s a r e an i m p o r t a n t c o n t r o l l i n g f a c t o r f o r t h e c h o i c e o f 

e d u c a t i o n system. The i n s t i t u t i o n a l f a c i l i t i e s v a r y between 
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madrasahs and s c h o o l s . G e n e r a l l y , schools have good f a c i l i t i e s 

f o r t h e s t u d e n t s i n terms o f e d u c a t i o n a l equipment, l a b o r a t o r y 

f a c i l i t i e s , t i f f i n , t r a n s p o r t e t c . which a t t r a c t s s t u d e n t s . 

Madrasahs, on t h e o t h e r hand, i n many cases have accommodation 

f a c i l i t y w h i c h i s a l s o a p o s i t i v e f a c t o r i n t h e choi c e o f t h e 

madrasah system. I t can be mentioned here t h a t t h e accommodation 

and f o o d a r e i n most cases f r e e o r h i g h l y s u b s i d i s e d . Due t o 

such f a c i l i t i e s some p a r e n t s send t h e i r c h i l d r e n t o madrasahs. 

The r e p u t a t i o n o f madrasah and sc h o o l i s a l s o a d e t e r m i n i n g 

f a c t o r . P a r e n t s u s u a l l y t r y t o send t h e i r c h i l d r e n t o an 

i n s t i t u t i o n w i t h a good r e p u t a t i o n , i r r e s p e c t i v e o f t h e i r t y p e s , 

such as madrasah o r s c h o o l . Q u a l i t y o f t e a c h i n g and s t a n d a r d o f 

e d u c a t i o n i s c e n t r a l t o such r e p u t a t i o n . 

C o m p e t i t i v e n e s s and changes o f i n s t i t u t i o n s e v e r a l t i m e s i n t h e 

g e n e r a l e d u c a t i o n system are a l s o r e l a t e d t o t h e choice o f 

e d u c a t i o n system. Sometimes t h e p a r e n t s t h i n k about t h e a b i l i t y 

o f t h e i r c h i l d r e n , whether t h e y would a b l e t o cope w i t h h i g h 

c o m p e t i t i o n i n s c h o o l s . Not o n l y c o m p e t i t i o n , i n t h e school 

system s t u d e n t s have t o change i n s t i t u t i o n s from p r i m a r y t o h i g h 

s c h o o l , and h i g h s c h o o l t o c o l l e g e and t h e n c o l l e g e t o 

u n i v e r s i t y . A t eve r y stage t h e r e i s c o m p e t i t i o n as w e l l as o t h e r 

problems. C o n s i d e r i n g a l l t h e s e , weak s t u d e n t s are u s u a l l y sent 

t o madrasahs where i n most cases once a d m i t t e d t h e y can c o n t i n u e 

u n t i l t h e l a s t s t a g e . 

Lack of Knowledge about the System: I n Bangladesh t h e r e are 
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many, p a r t i c u l a r l y t h o s e who are i l l i t e r a t e , who do not have a 

c l e a r i d e a about t h e e d u c a t i o n system. Nor t h e y can see t h e 

i m p l i c a t i o n s o f e d u c a t i o n e i t h e r from madrasah or sc h o o l s . Even 

many o f t h e s c h o o l educated people have a v e r y s h a l l o w o r no idea 

about madrasah e d u c a t i o n and t h e r e a r e many madrasah educated 

who have no i d e a about g e n e r a l e d u c a t i o n . T h i s l a c k o f knowledge 

about t h e systems i s an i m p o r t a n t f a c t o r f o r e n r o l l i n g t h e i r 

c h i l d r e n e i t h e r i n s c h o o l o r i n madrasah. 

S p e c i a l Circumstances 

There a r e some s p e c i a l c i r c u m s t a n c e s which u s u a l l y i n f l u e n c e t h e 

d e c i s i o n o f t h e p a r e n t s and gu a r d i a n s w i t h r e g a r d t o t h e i r 

c h i l d r e n ' s e n r o l m e n t e i t h e r i n madrasahs or i n s c h o o l s . Some of 

t h e s e f a c t o r s a r e as f o l l o w s : 

L o c a t i o n : L o c a t i o n i s an i m p o r t a n t f a c t o r f o r c h i l d r e n ' s 

e n r o l m e n t i n t h e e d u c a t i o n a l i n s t i t u t i o n . Parents u s u a l l y p r e f e r 

a c l o s e r l o c a t i o n i f o t h e r f a c t o r s remain t h e same. I f a 

madrasah i s l o c a t e d w i t h i n a c l o s e p r o x i m i t y t o t h e home, i t i s 

l i k e l y t h a t many o f t h e c h i l d r e n w i l l go t o madrasah. I n case 

of n o n - a v a i l a b i l i t y o f e i t h e r madrasah or sc h o o l w i t h i n a c l o s e 

d i s t a n c e , t h e d e c i s i o n depends on o t h e r f a c t o r s such as t h e 

economic c o n d i t i o n o f t h e p a r e n t s . One example can be g i v e n here 

f r o m one o f t h e g i r l respondents. A f t e r c o m p l e t i o n o f p r i m a r y 

e d u c a t i o n she d i d n o t f i n d any g i r l s ' h i g h s c h o o l c l o s e by. The 

r e s i d e n t i a l g i r l s h i g h s c h o o l s i n t h e towns are g u i t e expensive. 

Her p a r e n t s t h e n s e n t her t o a r e s i d e n t i a l madrasah i n Dhaka c i t y 
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where l o d g i n g i s f r e e . She i n d i c a t e d t h a t she d i d n o t want t o 

s t u d y i n a madrasah, b u t t h e circumstances compelled her t o go 

t h e r e . I n a n o t h e r example, a g u a r d i a n o f a sc h o o l s t u d e n t s a i d 

t h a t because o f u n a v a i l a b i l i t y o f a good madrasah w i t h i n a c l o s e r 

d i s t a n c e he s e n t h i s c h i l d t o s c h o o l . 

I n f l u e n c e of Ustad/ Teacher: The i n f l u e n c e o f u s t a d ( r e l i g i o u s 

t e a c h e r ) w i t h r e g a r d t o c h i l d r e n ' s enrolment i n madrasah p l a y s 

an i m p o r t a n t r o l e . T h i s r o l e i s much s t r o n g e r t h a n t h e t e a c h e r s 

i n g e n e r a l s c h o o l s . I t i s because t h e Ustads pay a c l o s e r 

s u p e r v i s i o n t o t h e c h i l d r e n and a l s o t r y t o i n f l u e n c e t h e i r 

p a r e n t s . G e n e r a l l y t h e s c h o o l t e a c h e r s do n o t t r y t o i n f l u e n c e 

t h e p a r e n t s t o send t h e i r c h i l d r e n t o s c h o o l . Maybe t h i s i s 

because t h e y have s u f f i c i e n t s t u d e n t s . But i n t h e case of 

madrasah, Ustads make l o t s o f e f f o r t t o g e t more s t u d e n t s i n 

t h e i r i n s t i t u t i o n s . 

138 



Chapter VI 

OPINION O F NATIONAL L E V E L EXPERTS AND EDUCATIONISTS ON 
T H E DUAL S Y S T E M O F EDUCATION AND ITS IMPLICATIONS 

As p o i n t e d o u t e a r l i e r , t h e p r e s e n t s t u d y i s based l a r g e l y on 

p r i m a r y sources o f i n f o r m a t i o n . A p a r t from s t u d e n t s and 

g u a r d i a n s o f s t u d e n t s a t b o t h e d u c a t i o n systems, an e f f o r t has 

been made t o g e t o p i n i o n s a t t h e n a t i o n a l l e v e l from 

e d u c a t i o n i s t s and e x p e r t s as t o how t h e y view t h e whole problem. 

C o n s i d e r i n g t i m e and r e s e a r c h c o n s t r a i n t s , 2 0 n a t i o n a l l e v e l 

e d u c a t i o n i s t s and e x p e r t s were i n t e r v i e w e d w i t h a pre-designed 

q u e s t i o n n a i r e . The respondents were s e l e c t e d from d i f f e r e n t 

s t r a t a o f s o c i e t y . The t a b l e i n t h e appendix (Appendix 5) shows 

t h e i r c h a r a c t e r i s t i c s i n c l u d i n g t h e i r p r e s e n t a f f i l i a t i o n . But 

f o r t h e purpose o f a n a l y s i s o f t h e i r d i v e r s i f i e d o p i n i o n s , i t was 

necessary t o c l a s s i f y them i n t o s u i t a b l e groups. 

On t h e b a s i s o f t h e i r e d u c a t i o n a l background and t h e o p i n i o n they 

expressed t h e respondents were c a t e g o r i z e d p r i m a r i l y i n t o two 

groups: (a) t h e respondents w i t h a background o f madrasah 

e d u c a t i o n and, (b) t h e respondents w i t h s e c u l a r s c h o o l e d u c a t i o n 

background. The percentage d i s t r i b u t i o n o f t h e respondents among 

t h e s e two groups was f i f t y f i f t y . 

The second c l a s s i f i c a t i o n o f t h e respondents was made on t h e 

b a s i s o f t h e o p i n i o n t h e y expressed. The respondents from each 
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e d u c a t i o n a l background were f u r t h e r c l a s s i f i e d i n t o two groups: 

h a r d l i n e r s and moderates. Thus, a l l t h e respondents were 

c l a s s i f i e d f i n a l l y i n t o f o u r groups as i l l u s t r a t e d i n t a b l e 

6.1.^ and 6.2. The t a b l e 6.1 d i s t i n g u i s h e s f o u r groups of 

p e ople as i n d i c a t e d below: 

1. R e l i g i o u s h a r d l i n e r . 

2. R e l i g i o u s moderate. 

3. S e c u l a r moderate. 

4. S e c u l a r h a r d l i n e r . 

The r e l i g i o n s h a r d l i n e r s are e x t r e m e l y c o n s e r v a t i v e i n t h e i r 

m e n t a l i t y and do n o t want t o compromise a t a l l on t h e g u e s t i o n 

o f r e l i g i o n . The r e l i g i o u s moderate group, most of whom were 

educated i n t h e madrasah system, are t o some e x t e n t 'modern' i n 

t h e i r t h i n k i n g . They s u p p o r t r e f o r m s o f madrasah e d u c a t i o n t o 

a c h i e v e a b e t t e r and more e f f e c t i v e r e l i g i o u s e d u c a t i o n . The 

s e c u l a r moderate people d i d n o t deny t h e n e c e s s i t y o f a r e l i g i o u s 

component i n t h e n a t i o n a l e d u c a t i o n system. Rather, t h e i r 

c oncern was how b e s t t h e essence o f r e l i g i o n s can be u t i l i z e d t o 

enhance a good s o c i e t y . The s e c u l a r h a r d l i n e r s are e x a c t l y 

o p p o s i t e t o t h e r e l i g i o u s h a r d l i n e r s . They r u l e d out any r o l e 

f o r r e l i g i o u s e d u c a t i o n i n s o c i e t y . 

The main i s s u e s which w i l l be h i g h l i g h t e d i n t h i s c h a p t e r are 

r e l a t e d t o a c e n t r a l problem: i e how f a r madrasah e d u c a t i o n i n 

^The c l a s s i f i c a t i o n g i v e n i n t h e t a b l e i s based on 
r e s p o n d e n t s ' g e n e r a l c h a r a c t e r i s t i c s such as t h e i r e d u c a t i o n a l 
background, p r o f e s s i o n a l a f f i l i a t i o n , t h e i r o p i n i o n e t c . The 
c l a s s i f i c a t i o n may n o t , however, appear as f u l l y s c i e n t i f i c . 
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t h e c o n t e x t o f t h e o v e r a l l e d u c a t i o n system o f Bangladesh i s 

v i a b l e , v i a b l e i n terms o f i t s e f f e c t i v e n e s s i n s o c i e t y and of 

i t s a c c e p t a b i l i t y by t h e people o f a l l walks o f l i f e . As 

mentioned e a r l i e r , madrasah e d u c a t i o n reached i t s p r e s e n t stage 

t h r o u g h a number o f p o l i t i c o - h i s t o r i c a l ups and downs. At t h e 

b e g i n n i n g , madrasah e d u c a t i o n was t h e o n l y system o f e d u c a t i o n . 

A t t h e end o f B r i t i s h r u l e modern s e c u l a r e d u c a t i o n was 

i n t r o d u c e d which c o n t i n u e d p a r a l l e l w i t h madrasah e d u c a t i o n . 

T h i s d i v i s i o n o f t h e e d u c a t i o n system u l t i m a t e l y c r e a t e d a gap 

among t h e educated people, which was e l a b o r a t e d e a r l i e r . 

Table 6.1 C h a r a c t e r i s t i c s of the Respondents a t National L e v e l . 

E d u c a t i o n a l 
c h a r a c t e r i s t i c s 

T o t a l 
Number 

C h a r a c t e r i s t i c s o f t h e i r 
o p i n i o n 
H a r d l i n e r Moderate 

R e l i g i o u s 10 3 7 

S e c u l a r / g e n e r a l 10 3 7 

T o t a l 20 6 14 1 

^ E d u c a t i o n a l c h a r a c t e r i s t i c s were determined on t h e b a s i s o f t h e 
respo n d e n t s f i r s t degree. A l l 10 r e l i g i o u s educated respondents 
t h e r e f o r e were educated p r i m a r i l y i n madrasah. T h i s does n o t , 
however, mean t h a t t h e y a r e occupying t h e i r p r e s e n t p o s i t i o n on 
t h e b a s i s o f madrasah e d u c a t i o n . Most o f them were l a t e r 
educated i n g e n e r a l s e c u l a r e d u c a t i o n system. The g e n e r a l l y 
educated p e o p l e do n o t have any madrasah degrees. 
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Ĥ g 
(d 
TS C 
C -H 
(d 
p c 
05 O 
•H 

QJ P x: (d 
p o 

d 
c -o 
O QJ 

C 
0 (d 

•H rH 
c d 
a QJ 
o 01 

g 
QJ 

- P 
O QJ 03 
Q) 

CO 
x: >, 
P 03 

c 
o 

u 

Q) 
, C 

C T3 
(d QJ 
U C 4 J 

<d XJ . 
>H fd -H 03 (d 
JPXl g QJ P 
Q) P rd d C 

P rH rH -H 
c o 03 fd (d 
H 03 H > g 

c 
o 

4-1 
0 

Q) 
o 

fd CP c 
C QJ 

CP-H p 
QJ a 03 

P QJ -H rH 
C QJ X QJ 

CP 
H 

t/l 
d 
0 

• H 
CP 

QJ 

(d 
rH 
d u 
Q) 

g 
QJ 

P 

c 
0 

m 
d 
o 

P - H 
fd CP 
U -H 
d H 

T3 QJ 
W U 

c 
0 

•w 
p 
(d 

o 
p 
c 
0 c 

o 
P - H 

CP QJ fd CP 
QJ 03 O 

X> 
C 4H 73 
H O QJ 

d rH 
QJ 

g 
QJ 

P 
W 
> i 
U3 

P 
O 

J2 

4-1 
o 
c 
0 
•rH 
P 
fd 
CP M 
QJ fd p 
c 
•H 

m m 
QJ 
0 

03 QJ 
H C 

fO m m 
0) 
u 
C 
c 
D 

0) 
> 
•H 
P 
u 
QJ 
4H 
U-l 
Q) 

P 
O 
2 

QJ 
> 
-H 
P 
U 
Q) 
4-1 

QJ 

P 
0 
2 

Q) 
> 
-rH 
P 
u 
QJ 

0) 

P 
0 

2 

03 O 
d o 
o x: 
•H o 
CP 03 

QJ fd 

u fd 
QJ 0 

4 H d 
4 H 
W QJ 

UJ 

0) 
•H 
> 
Q) 

P 
C 

. H 

e 
0 
u 
4^ 

0 
x: 
p 
D 
(d 
ID 
x: 
p 
> i 

i 2 

T3 
0) 

rH 
•H 
a 
e 
o 
u 

Q) 
U 
SH 

0 
CO 



I n t h i s chapter, an e f f o r t has been made to introduce the opinion 

of n a t i o n a l l e v e l e d u c a t i o n i s t s and experts as to what extent 

madrasah education i s c r e d i b l e and how to minimize the 

d i f f e r e n c e s , i f any, among educated people from the two systems. 

The main d i s c u s s i o n s w i l l be on the following p o i n t s : 

* Madrasah education: i t s n e c e s s i t y , u t i l i t y and e f f e c t i v e n e s s 
i n s o c i e t y . 

* On the question of the q u a l i t y of madrasah education. 

* The gap between the educated peoples from these two systems. 

* On the question of the i n t e g r a t i o n of these two systems. 

Madrasah Education: I t s Necessity, U t i l i t y and E f f e c t i v e n e s s i n 

S o c i e t y . On the question of the n e c e s s i t y of madrasah education 

i n s o c i e t y responses were d i f f e r e n t among the respondents. The 

r e l i g i o u s h a r d l i n e r s thought t h a t madrasah education was 

necessary because of the f a c t t h a t i t g i v e s moral education at 

l e a s t to some people who guide s o c i e t y towards r e l i g i o n . To 

them, school education, although not a n t i - m o r a l i t y , does not give 

moral education e i t h e r . The h a r d l i n e r respondents are of the 

opinion t h a t r e l i g i o u s education i n madrasahs a t present i s not 

very e f f e c t i v e due to i t s o r i e n t a t i o n towards modern s u b j e c t s . 

As a r e s u l t the q u a l i t y of education i s n e i t h e r up to the mark 

from a r e l i g i o u s point of view, nor f u l l y q u a l i f i e d i n general 

education. The same opinion was given by the h a r d - l i n e r s e c u l a r 

respondents. But the d i f f e r e n c e of opinion between these two 
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groups i s t h a t the r e l i g i o u s h a r d l i n e r f e l t the n e c e s s i t y of 
r e l i g i o u s education and s e c u l a r groups did not f e e l any u t i l i t y 
of t h i s f o r s o c i e t y . 

The r e l i g i o u s moderate respondents and the s e c u l a r moderates were 

very c l o s e i n t h e i r opinion on the question of n e c e s s i t y , u t i l i t y 

and e f f e c t i v e n e s s of r e l i g i o u s education. But they were not i n 

agreement on the system of education. 

According to r e l i g i o u s moderate groups, madrasah education would 

not have s u r v i v e d f o r c e n t u r i e s , i f i t had not any u t i l i t y . 

Madrasah education i s necessary, and i t has much more scope to 

make a b e t t e r Muslim s o c i e t y . They f e l t the n e c e s s i t y of more 

r e l i g i o u s experts i n s o c i e t y , which only madrasah education can 

produce. They argued t h a t s i n c e the doctors and engineers are 

made (or educated) i n separate departments, s i m i l a r l y , the 

r e l i g i o u s experts can only be produced i n the r e l e v a n t 

i n s t i t u t i o n known as madrasah. On the question of u t i l i t y , they 

s a i d t h a t the madrasah educated people served s o c i e t y with great 

c a r e . There i s no a l t e r n a t i v e to madrasah education to produce 

r e l i g i o u s people. 

The s e c u l a r moderate respondents, on the other hand, f e l t the 

n e c e s s i t y of r e l i g i o u s education, although they questioned the 

v i a b i l i t y of the e x i s t e n c e of madrasah education as a p a r a l l e l 

system. According to them, r e l i g i o u s education i s necessary, but 

t h a t does not mean t h a t t h i s r e l i g i o u s education i s to be 

r e c e i v e d from a madrasah. Th e i r u l t i m a t e opinion on the 
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e f f e c t i v e n e s s of madrasah education i s mixed. Some s a i d t h a t i t 
has some u t i l i t y and e f f e c t i v e n e s s . To others, i t s present 
e f f e c t i v e n e s s i s very low. 

From the above d i s c u s s i o n s on the opinion of respondents (on the 

n e c e s s i t y , u t i l i t y and e f f e c t i v e n e s s of madrasah education), i t 

can be s a i d t h a t except f o r s e c u l a r h a r d - l i n e r s , a l l other 

respondents f e l t the n e c e s s i t y for a more developed form of 

r e l i g i o u s education. But opinions v a r i e d on the patterns and 

forms of education. The s e c u l a r h a r d l i n e r s , on the other hand, 

denied the n e c e s s i t y of a r e l i g i o u s education. On the question 

of u t i l i t y an almost s i m i l a r opinion was found. But the 

e f f e c t i v e n e s s of present madrasah education i s questioned by 

most of the respondents, although some i n the moderate r e l i g i o u s 

group opined t h a t i t had some e f f e c t i v e n e s s . 

On the Question of Q u a l i t y of Madrasah Education: I n general the 

q u a l i t y of education i n Bangladesh i s low. But the q u a l i t y of 

madrasah education, according to the most of the respondents i s 

extremely low. The main reason f o r t h i s low q u a l i t y according 

to most of the respondents i s the incoherent s y l l a b u s . I t can 

be mentioned here ( a l s o mentioned e a r l i e r ) t h a t the blend of 

r e l i g i o u s and modern education i n madrasah i s the main cause of 

t h i s low q u a l i t y . 

Secondly, t h e r e i s hardly any c o n t r o l of q u a l i t y i n madrasah 

education. There i s only one board which c o n t r o l s the whole 

madrasah education system from the beginning to the higher 
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degrees. 

T h i r d l y , the board l a c k s experts and s p e c i a l i s t e d u c a t i o n i s t s who 

could develop the curriculum of madrasah education. 

F o u r t h l y , t h e r e are no f a c i l i t i e s i n the madrasah education 

system f o r t r a i n i n g the t e a c h e r s . As a r e s u l t a large number of 

low q u a l i t y t e a c h e r s dominate madrasah education. 

F i f t h l y , i n general education for almost every branch of 

knowledge t h e r e are r e s e a r c h and the c r e a t i o n of new knowledge. 

But i n the madrasah system there i s no r e s e a r c h and there i s no 

p r o f e s s i o n a l j o u r n a l to disseminate new knowledge. 

These f a c t o r s i n madrasah education were expressed by almost a l l 
the respondents. 

On the Question of a Gap between the Educated People from the two 

D i f f e r e n t Systems of Education: I t has been argued i n the 

previous chapters thatj'a gap between the people educated i n the 

two d i f f e r e n t systems. T h i s gap i s s o c i a l , economic, p o l i t i c a l 

as w e l l as p s y c h o l o g i c a l . The nature of t h i s gap however has 

been elaborated e a r l i e r . I n t h i s s e c t i o n , an attempt i s made to 

know the views of e d u c a t i o n i s t s as to how they perceive t h i s gap 

and what, according to them, might be i t s i m p l i c a t i o n s for our 

s o c i a l and n a t i o n a l l i f e . 

Most of the respondents, agreed t h a t a gap e x i s t s . According to 

146 



them, t h i s gap i s n o t h e l p f u l f o r s o c i e t y and n a t i o n a l 

development. The reasons f o r t h i s gap are many. One o f t h e 

i m p o r t a n t reasons, as mentioned by most o f them except s e c u l a r 

h a r d - l i n e r groups, i s t h a t t h e g e n e r a l s e c u l a r e d u c a t i o n has been 

shaped and e v a l u a t e d by a p p r o p r i a t e a u t h o r i t i e s and developed 

a c c o r d i n g t o t h e needs o f s o c i e t y . But madrasah e d u c a t i o n , as 

i t was o u t s i d e t h e f o l d o f government f o r l o n g , has not been 

p r o p e r l y e v a l u a t e d and reshaped a c c o r d i n g t o s o c i a l demand. As 

a r e s u l t , over t i m e , t h e u t i l i t y o f madrasah e d u c a t i o n except f o r 

r e l i g i o u s r i t u a l s , i s g r a d u a l l y d i m i n i s h i n g from t h e development 

p o i n t o f view. 

The s e c u l a r h a r d - l i n e r respondents looked a t t h e i s s u e from a 

d i f f e r e n t p o i n t o f view. To them, r e l i g i o u s t h i n k i n g p u l l s 

p e ople backward. R e l i g i o u s e d u c a t i o n , t h e r e f o r e , does not go 

hand i n hand w i t h p r o g r e s s . On t h e o t h e r hand, t h e g e n e r a l l y 

educated people c o n t r i b u t e i n a l l aspects o f l i f e - such as i n 

a r t s and c u l t u r e , s c i e n c e , p h i l o s o p h y , e t c . They argued t h a t 

a l t h o u g h g e n e r a l s u b j e c t s are t a u g h t i n madrasah, i t w i l l not 

b r i n g any p o s i t i v e r e s u l t s because o f t h e approaches and view 

p o i n t s towards g e n e r a l e d u c a t i o n and p r o g r e s s i n g e n e r a l . 

The r e l i g i o u s h a r d - l i n e r views were o p p o s i t e t o those o f t h e 

s e c u l a r h a r d l i n e r . They t h o u g h t t h a t t h e gap between g e n e r a l and 

madrasah e d u c a t i o n had been a r t i f i c i a l l y c r e a t e d by t h e 

a u t h o r i t y . Madrasah educated people can a l s o c o n t r i b u t e as w e l l 

as t h e o t h e r educated. But t h e government r u l e s keep them away 

fro m i t . 
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Both t h e moderate groups on t h e o t h e r hand, i d e n t i f i e d t h e 

government p o l i c y as a reason f o r t h i s gap. Because o f t h e l a c k 

o f an e d u c a t i o n p o l i c y t h i s gap i s w i d e n i n g . For example, t h e 

madrasah educated p e o p l e , whatever might be t h e reason, do not 

q u a l i f y f o r g e n e r a l p u b l i c s e r v i c e s and t h e r e f o r e t h e y remain 

o u t - s i d e t h e mainstream. 

Some o f t h e r e s p o n d e n t s , most o f them are i n moderate groups, 

gave evidence how p o l i t i c a l a u t h o r i t i e s i n t h e p a s t had made t h i s 

d i v i s i o n i n t h e system o f e d u c a t i o n . They r e f e r r e d t o B r i t i s h 

c o l o n i a l r u l e , when t h e t h e n p o l i t i c a l a u t h o r i t y c r e a t e d t h i s 

d i v i s i o n f o r t h e i r own b e n e f i t . Over t i m e , t h e two systems 

e v o l v e d i n a manner t h a t t h e y c o u l d n o t appear as complementary 

t o each o t h e r . R e l i g i o n remained an i s o l a t e d e n t i t y f o r a few 

p e o p l e . The g e n e r a l l y educated, on t h e o t h e r hand, emerged as 

s o l e agents o f development and p r o g r e s s i n s o c i e t y . I n t h i s 

c o n n e c t i o n one o f t h e respondents s a i d " The i m p o r t a n t 

i m p l i c a t i o n o f t h i s two e d u c a t i o n system i s t h a t i t produced two 

c o n f l i c t i n g groups o f people. Those educated i n madrasah c o u l d 

n o t s t u d y s c i e n c e and t h o s e who s t u d i e d i n g e n e r a l s c h o o l c o u l d 

n o t l e a r n r e l i g i o n . R e l i g i o n as a r e s o u r c e o f u n i v e r s a l 

p r o s p e r i t y , t h e r e f o r e , has l o s t impact f o r e v e r . " ^ 

Some o t h e r respondents from moderate groups, a l s o expressed 

s i m i l a r o p i n i o n s . The s e p a r a t i o n o f r e l i g i o n from g e n e r a l and 

s c i e n c e e d u c a t i o n t h e r e f o r e appeared d e t r i m e n t a l f o r s o c i e t y . 

^Professor Muhammad Shamsher A l i , V i c e C h a n c e l l o r , Open 
U n i v e r s i t y , Bangladesh. 
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I n t h e i r o p i n i o n , e d u c a t i o n s h o u l d be based on a u n i v e r s a l need 
o f s o c i e t y where r e l i g i o n and s c i e n c e can c o e x i s t t o g e t h e r i n an 
i n t e g r a t e d manner. 

Other o p i n i o n s can a l s o be found. Some b e l i e v e t h a t r e l i g i o n as 

a component i n t h e e d u c a t i o n system s h o u l d be e l i m i n a t e d . They 

argue t h a t r e l i g i o n n o t o n l y possesses n e g a t i v e elements f o r 

p r o s p e r i t y , b u t a l s o c r e a t e s a d i f f e r e n t c l a s s . I n t h i s 

c o n n e c t i o n , a s e c u l a r h a r d l i n e r respondent i n d i c a t e d t h e 

i m p l i c a t i o n o f such c l a s s based e d u c a t i o n i n s o c i e t y . He s a i d 

"...We have t h r e e e d u c a t i o n systems: ( n o t two) 1. The g e n e r a l 

e d u c a t i o n , where common people r e c e i v e t h e i r e d u c a t i o n . 2. The 

E n g l i s h system o f e d u c a t i o n where t h e r i c h and upper c l a s s people 

send t h e i r c h i l d r e n ; and 3. The Madrasah e d u c a t i o n , where t h e 

c h i l d r e n f r o m poor f a m i l i e s and t h e d u l l s t u d e n t s o f r i c h 

f a m i l i e s r e c e i v e t h e i r e d u c a t i o n . T h e r e f o r e , i t i s obvious, t h a t 

t h i s e d u c a t i o n w i l l c r e a t e a class-based s o c i e t y . " ^ 

T h i s m a r x i s t e x p l a n a t i o n o f t h e e d u c a t i o n system i n Bangladesh 

was however n o t accepted by t h e r e l i g i o u s h a r d - l i n e r people. 

They, i n f a c t , do n o t c o n s i d e r r e l i g i o u s educated people as a 

d i f f e r e n t c l a s s i n s o c i e t y . They argue t h a t s o c i e t y needs 

d i f f e r e n t k i n d s o f people, s c i e n t i s t s , p h i l o s o p h e r s , e n g i n e e r s , 

d o c t o r s , economists, e t c . The r e l i g i o u s educated people serve 

s o c i e t y f r o m a r e l i g i o u s p o i n t o f view. To them, t h i s i s r a t h e r 

n a t u r a l . V a r i o u s groups o f people w i l l serve s o c i e t y i n v a r i o u s 

^ P r o f e s s o r S e r a j u l I s l a m Chowdhury, Department o f E n g l i s h , 
U n i v e r s i t y o f Dhaka, Bangladesh. 
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d i f f e r e n t ways and u l t i m a t e l y , a l l o f them t o g e t h e r , w i l l l e a d 
s o c i e t y towards development. 

On t h e Q u e s t i o n o f I n t e g r a t i o n : I t i s c l e a r from t h e above 

d i s c u s s i o n and a l s o n o ted e a r l i e r t h a t t h e e d u c a t i o n system i n 

Bangladesh i s d i v i d e d i n t o two, and t h a t t h e people who were 

educated i n t h e s e two d i f f e r e n t system are i n two opposing camps. 

The o p i n i o n g i v e n by t h e s e l e c t e d n a t i o n a l l e v e l e x p e r t s on t h e 

i s s u e s r e l a t e d t o t h i s , by and l a r g e , c o n f i r m s t h e s i t u a t i o n t h a t 

t h e r e i s a r i f t i n t h e e d u c a t i o n system. I t i s i m p o r t a n t t o note 

here t h a t t h e respondents themselves were d i v i d e d i n g i v i n g t h e i r 

o p i n i o n on t h e o r i g i n , p a t t e r n , and i m p l i c a t i o n o f t h i s r i f t . 

B ut, a t l e a s t a t on one p o i n t a l l 2 0 respondents gave a 

c o n v e r g e n t o p i n i o n . They a l l unanimously agreed t h a t t h e p r e s e n t 

e d u c a t i o n system d i v i d e d i n t o two p a r a l l e l l i n e s , i s n e i t h e r good 

nor d e s i r a b l e f o r development o f s o c i e t y . At t h i s p o i n t , an 

a t t e m p t has been made t o g e t t h e i r ( e x p e r t s ) o p i n i o n as t o how 

t h i s gap can be m i n i m i z e d , or i n o t h e r words, how i t i s p o s s i b l e 

t o d e v e l o p and i n t e g r a t e t h e e d u c a t i o n system i n t h e c o u n t r y . 

As mentioned e a r l i e r , t h e respondents unanimously underscored t h e 

need f o r an u n i f i e d system. But, i t has n o t been p o s s i b l e t o g e t 

a u n i f i e d o p i n i o n as t o how t h e two systems can be i n t e g r a t e d . 

A p p a r e n t l y d i f f e r e n t o p i n i o n s have been found among t h e f o u r 

groups o f r e s p o n d e n t s . The r e l i g i o u s h a r d l i n e r respondents 

emphasized an i n t e g r a t e d e d u c a t i o n t h r o u g h ' i s l a m i z a t i o n ' o f 

knowledge a t a l l l e v e l s . A c c o r d i n g t o them, i t i s not s u f f i c i e n t 
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t o s t u d y j u s t one s u b j e c t i n r e l i g i o n i n t h e g e n e r a l s c h o o l s , 

r a t h e r t h e whole s y l l a b u s s h o u l d be reshaped from t h e r e l i g i o u s 

p o i n t o f view. T h i s i s how an i n t e g r a t i o n i s p o s s i b l e . They, 

however, r e j e c t e d t h e i d e a o f b r i n g i n g t h e two e d u c a t i o n systems 

c l o s e r t h r o u g h m o d i f i c a t i o n a t b o t h ends, i e i n t r o d u c i n g more 

g e n e r a l s u b j e c t s i n t h e madrasah and i n t r o d u c i n g more r e l i g i o u s 

e d u c a t i o n i n t h e s c h o o l s . I t seems t h a t t h e i r model i s v e r y 

c l o s e t o t h e model o f p o s t - r e v o l u t i o n a r y I r a n . I t has been 

d i s c u s s e d i n a p r e v i o u s c h a p t e r t h a t a l t h o u g h I r a n has r e l i g i o u s 

e d u c a t i o n a l i n s t i t u t i o n s (Hawzeh I l m i y e h ) , a f t e r t h e r e v o l u t i o n 

t h e i s l a m i c government o f t h e c o u n t r y made a tremendous e f f o r t 

t o i s l a m i c i z e t h e i r modern e d u c a t i o n system. W i t h i n a few years 

o f t h e r e v o l u t i o n t h e c u r r i c u l u m o f modern e d u c a t i o n was reshaped 

i n t h e l i g h t o f t h i n k i n g i n I s l a m . T h e r e f o r e , 'Hawzeh I l m i y e h ' 

e x i s t s s i d e by s i d e w i t h t h e g e n e r a l e d u c a t i o n i n a complementary 

manner (Mohsenpour: 1990). 

The s e c u l a r h a r d l i n e r respondents expressed e x a c t l y t h e o p p o s i t e 

view. A c c o r d i n g t o them i n t e g r a t i o n s h o u l d be based on 

s e c u l a r i z a t i o n o f madrasahs and b r i n g i n g a l l madrasahs i n t o t h e 

f o l d o f g e n e r a l e d u c a t i o n . They argued t h a t s i n c e t h e madrasah 

e d u c a t i o n does n o t have any p r a c t i c a l u t i l i t y , i t s h o u l d be 

merged i n t o t h e g e n e r a l e d u c a t i o n system f o r t h e g r e a t e r b e n e f i t 

o f s o c i e t y . They a l s o argued t h a t i f anyone wants t o l e a r n 

r e l i g i o n , he may do so on h i s own, as one's dem o c r a t i c r i g h t . 

But i t must be o u t s i d e t h e patronage o f t h e government. 

The two moderate groups o f respondents, i e moderate r e l i g i o u s and 

moderate s e c u l a r , a l s o s u p p o r t e d an i n t e g r a t e d e d u c a t i o n system. 
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To both these groups, the gap between the systems i s very wide. 

I n t e g r a t i o n i s not p o s s i b l e i n a short period of time. The f i r s t 

approach should be to narrow down t h i s gap i n an acceptable 

manner and only then i s the attempt a t i n t e g r a t i o n p o s s i b l e . 

The minimization of the gap between the two systems, however, 

remained c o n t r o v e r s i a l among the two moderate groups. The 

r e l i g i o u s moderate people would l i k e to see a more s u b s t a n t i a l 

s y l l a b u s of i s l a m i c education up to c e r t a i n l e v e l ( f o r example, 

up t o secondary l e v e l ) i n schools and expansion of general 

s u b j e c t s i n madrasah up to a c e r t a i n l e v e l . T h i s procedure 

u l t i m a t e l y narrows down the gap between madrasahs and schools. 

T h i s model i s s i m i l a r to the model of Indonesia. I t has been 

d i s c u s s e d i n the previous chapter how the Indonesian a u t h o r i t i e s , 

narrowed down the gap between the two contending systems by 

int r o d u c i n g general s u b j e c t s i n r e l i g i o u s i n s t i t u t i o n s and 

r e l i g i o u s s u b j e c t s i n modern s e c u l a r i n s t i t u t i o n s (Mansurnoor: 

1990) . 

The s e c u l a r moderate respondents were not of a u n i f i e d opinion 

on t h i s i s s u e . Some of them s a i d t h a t i f r e l i g i o u s and moral 

education i s i n c r e a s e d among a l l students, there w i l l be no gap 

among the educated people. T h e i r emphasis was on i s l a m i c values 

and c u l t u r e which a r e deeply rooted i n s o c i e t y . Without 

r e l i g i o u s v a l u e s s o c i e t y cannot e x i s t . 

Some other moderate s e c u l a r respondents gave t h e i r opinion i n a 

d i f f e r e n t way. They s h i f t e d the r e s p o n s i b i l i t y onto the 
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a u t h o r i t y who must search f o r an appropriate s o l u t i o n through 

r e s e a r c h . According to them, without r e s e a r c h , any a r b i t r a r y 

i n t e g r a t i o n i s bound to f a i l . Fundamental r e s e a r c h should be 

undertaken by the appropriate a u t h o r i t y about the o b j e c t i v e s and 

the process of i n t e g r a t i o n , and t h i s should be done as e a r l y as 

p o s s i b l e f o r the g r e a t e r b e n e f i t of s o c i e t y . 

I t i s c l e a r from the above d i s c u s s i o n s t h a t the education system 

i n Bangladesh has a deep problem. The dualism i n education, due 

to the p a r a l l e l e x i s t e n c e of madrasahs and general schools i s one 

of the causes of t h i s problem. The people who are concerned 

about education gave t h e i r opinion on various aspects of these 

problems. The a n a l y s i s and d i s c u s s i o n s above demonstrate t h a t 

divergence i s much g r e a t e r than convergence i n opinions. This 

i s probably the main reason why a reform has not been p o s s i b l e . 

I n the context of the i n t e g r a t i o n of these two systems one of the 

s c h o l a r s i n t h i s f i e l d wrote: "....The main reason for f a i l u r e 

of a l l attempts a t reforming the education system i s the b a s i c 

d i f f e r e n c e between the a t t i t u d e and outlook of r e f o r m i s t s and the 

t r a d i t i o n a l i s t s . The r e f o r m i s t s t r i e d to s e c u l a r i z e the whole 

system on the western p a t t e r n , whereas the t r a d i t i o n a l i s t s have 

always t r i e d to i s l a m i c i z e the whole system of modern education." 

( A l i : 1983, 192) 
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Chapter VH 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

Summary 

I n the present r e s e a r c h , a dual system of education, r e l i g i o u s 

madrasah and modern schools i n Bangladesh has been studied. The 

dual system of education i n the country evolved over a long 

p e r i o d of about 250 years and has produced two c o n f l i c t i n g groups 

of people, where one group i s considered as progressive who 

remain i n the main stream of s o c i e t y and the other i s a l i e n a t e d 

from them. An e f f o r t has been made i n t h i s study to f i n d out the 

p a t t e r n and causes of t h i s a l i e n a t i o n process. The f a c t o r s 

r e l a t e d to the students' choice of e i t h e r system of education and 

the i m p l i c a t i o n s of the gap between the two systems was explored 

i n order to f i n d some s o l u t i o n to minimize t h i s unexpected gap. 

The study i s based on both primary and secondary sources. The 

primary data were c o l l e c t e d through f i e l d survey a t various 

l e v e l s . 

The dual education system i s not unique to Bangladesh. The 

examples of other muslim c o u n t r i e s a l s o show t h a t t h i s dual 

system of education with the e x i s t e n c e of modern s e c u l a r and 

t r a d i t i o n a l r e l i g i o u s education. The modern system of education 

i s p a t r o n i z e d by the government and has remained i n a healthy 

c o n d i t i o n . On the other hand, the r e l i g i o u s education system i s 
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p a t r o n i z e d by a s e c t i o n of people with p a r t i a l support from the 

government. Development of education i n the l i g h t of both the 

r e l i g i o u s outlook of the people and modern needs a t the same time 

i s v i r t u a l l y absent i n the education p o l i c i e s of most muslim 

n a t i o n s . 

I t has been argued i n t h i s study t h a t i n Bangladesh the madrasah 

educated people are a l i e n a t e d from the w e l l e s t a b l i s h e d g e n e r a l l y 

educated people. The causes of t h i s a l i e n a t i o n have been 

i d e n t i f i e d a t three l e v e l s . F i r s t , a t the h i s t o r i c a l l e v e l . The 

a l i e n a t i o n process had been rooted i n the past c o l o n i a l h i s t o r y 

of the country. During the 500 years of muslim r u l e , there was 

only one system of education which used to develop a l l aspects 

of l i f e both moral as w e l l as other n a t i o n a l needs. The 

a v a i l a b l e h i s t o r i c a l evidence shows t h a t the present 

c o n t r a d i c t i o n between the two educated groups i s l a r g e l y the 

r e s u l t of B r i t i s h p o l i c y . Second, the reasons for t h i s 

a l i e n a t i o n of madrasah educated people were found a t the l e v e l 

of education management by a u t h o r i t y . There are some systemic 

f a u l t s w i t h i n the n a t i o n a l education system. Among these, 

education management, p a r t i c u l a r l y with regard to madrasah 

education i s notable. Inadequate i n s t i t u t i o n a l arrangements, 

l a c k of appropriate education p o l i c y , government apathy towards 

the type of education given by madrasahs and most importantly, 

l a c k of s u f f i c i e n t p reparation on the p a r t of madrasah education 

a u t h o r i t i e s are r e s p o n s i b l e f o r t h i s s i t u a t i o n . 

At the t h i r d l e v e l , some s o c i a l f a c t o r s were found as the cause 
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of t h i s a l i e n a t i o n process. T r a d i t i o n a l l y the madrasahs are 

dependent on donations and c h a r i t y from the people and are not 

p a t r o n i s e d by the government. Therefore, there i s a f e e l i n g 

among the people t h a t the madrasah educated people l i v e on 

c h a r i t y and a l a r g e s e c t i o n of s o c i e t y disapproves of i t . The 

madrasah educated people are a l s o i s o l a t e d p o l i t i c a l l y , because 

of t h e i r overwhelming support f o r i s l a m i c oriented p o l i t i c a l 

p a r t i e s . 

The p e r c e p t u a l gap between educated people from both madrasah and 

school i s a l s o r e s p o n s i b l e f o r t h i s a l i e n a t i o n process. 

Mentally, both groups are a l i e n a t e d from each other. Both groups 

want a reform i n education i n which t h e i r own b e l i e f and i d e n t i t y 

should be preserved. 

The f a c t o r s l e a d i n g to the students' d e c i s i o n to e n r o l l e i t h e r 

i n madrasahs or i n general schools are r e l a t e d to various s o c i a l , 

economic, c u l t u r a l and i n s t i t u t i o n a l aspects of s o c i e t y . The 

important determining f a c t o r s are as f o l l o w s : 

• The e d u c a t i o n a l attainments of the parents. U s u a l l y madrasah 

educated parents and guardians p r e f e r to e n r o l l t h e i r c h i l d r e n 

i n a madrasah, and school educated people send t h e i r c h i l d r e n to 

s c h o o l s . However, exceptions were a l s o found. Parents' l e v e l 

of education seems to be r e l a t e d to the enrolment of t h e i r 

c h i l d r e n . Parents with lower educational attainments sent t h e i r 

c h i l d r e n more to madrasahs, while those with higher educational 

attainments sent a l l t h e i r c h i l d r e n to general schools. 
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o The i n f l u e n c e of other people a l s o sometimes plays a 

s i g n i f i c a n t r o l e . I n f l u e n c e of d i s t i n g u i s h e d c l o s e r e l a t i v e s 

l i k e famous doctors or famous r e l i g i o u s l e a d e r s i n f l u e n c e the 

c h i l d r e n to follow t h e i r own l i n e . Family members, l i k e 

grandparents, u n c l e s and brothers a l s o i n f l u e n c e the students' 

p r e f e r e n c e f o r the madrasah. I n the case of enrolment i n 

s c h o o l s , r e l a t i v e s ' i n f l u e n c e was not so apparent. 

• T r a d i t i o n a l l y the male students have stronger preference fo r 

madrasah than the female students. 

o A household with many c h i l d r e n p r e f e r s to e n r o l l some of t h e i r 

c h i l d r e n i n the madrasah and households with fewer c h i l d r e n put 

emphasis on sending them to school. 

• S o c i a l i n h i b i t i o n a l s o i s s i g n i f i c a n t l y r e l a t e d to the 

students enrolment. The household head who works i n madrasah or 

r e l i g i o u s i n s t i t u t i o n s i s more l i k e l y to p r e f e r to e n r o l l t h e i r 

c h i l d r e n i n madrasah and f e e l shame to send t h e i r c h i l d r e n to 

school. S i m i l a r l y , those who were educated and have work i n 

modern i n s t i t u t i o n s have r e s e r v a t i o n s about e n r o l l i n g t h e i r 

c h i l d r e n i n a madrasah because of s o c i a l p r e s t i g e . 

• P e r c e p t i o n of job o p p o r t u n i t i e s i s a l s o found r e l a t e d to the 

s t u d e n t s ' enrolment. Those who p r e f e r a c a r e e r job a f t e r 

f i n i s h i n g t h e i r education u s u a l l y e n r o l l i n general school. 

On the other hand those who want to disseminate i s l a m i c knowledge 

r a t h e r than get a w e l l - p a i d job p r e f e r to e n r o l l i n madrasah. 
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I n some cases l e s s c o m p e t i t i v e j o b o p p o r t u n i t i e s i n r e l i g i o u s 

i n s t i t u t i o n s l i k e mosque and madrasah a l s o a t t r a c t t h e r u r a l 

s t u d e n t t o e n r o l l i n a madrasah. 

• Low income f a m i l i e s p r e f e r t o e n r o l l t h e i r c h i l d r e n i n 

madrasah; h i g h e r income f a m i l i e s p r e f e r g e n e r a l e d u c a t i o n . T h i s 

i s because t h e f e e s and expenses f o r madrasah are f a r l e s s t h a n 

f o r s c h o o l . Poor f a m i l i e s are always r e l u c t a n t t o spend on 

e d u c a t i o n . On t h e o t h e r hand, c h i l d r e n from e l i t e c l a s s e s are 

u s u a l l y s e n t t o s c h o o l . Even super e l i t e s send t h e i r c h i l d r e n 

t o E n g l i s h medium s c h o o l s . 

• R e l i g i o u s b e l i e f has been found s i g n i f i c a n t l y i m p o r t a n t f o r 

t h e s t u d e n t s ' c h o i c e o f enrolment. The r e l i g i o u s Muslims b e l i e v e 

t h a t t h e i r c h i l d r e n s h o u l d be brought up w i t h i s l a m i c v a l u e s . 

But t h e super r e l i g i o u s people p r e f e r t o e n r o l l t h e i r c h i l d r e n 

i n t h e madrasah. 

• F a m i l y t r a d i t i o n a l s o p l a y s an i m p o r t a n t r o l e i n t h e s t u d e n t s ' 

c h o i c e o f e d u c a t i o n a l i n s t i t u t i o n s . For example t h e peer 

( s p i r i t u a l g u i de) f a m i l i e s have s t r o n g e s t a f f i n i t y w i t h r e l i g i o u s 

e d u c a t i o n . To m a i n t a i n t h e i r t r a d i t i o n a l way o f l i f e t h e y p r e f e r 

t o e n r o l l t h e i r c h i l d r e n i n madrasah. A s i m i l a r p a t t e r n i s a l s o 

observed among t h e f a m i l i e s who have t r a d i t i o n s w i t h school 

e d u c a t i o n . For example p r o f e s s i o n a l groups l i k e l a w y e r s , d o c t o r s 

and h i g h o f f i c i a l s w i t h name and fame h a r d l y ever send t h e i r 

c h i l d r e n t o s t u d y i n madrasahs. 
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• I t has been found t h a t r e l i g i o u s dogma i s one of t h e most 

s i g n i f i c a n t d e t e r m i n a n t s f o r t h e s t u d e n t s ' enrolment i n madrasah. 

Many o f t h e s t u d e n t s e n r o l l e d i n madrasahs because t h e i r p a r e n t s 

and g u a r d i a n s made a vow t o A l l a h about i t . 

o F i n a l l y , some s p e c i a l c i r c u m s t a n c e s l i k e t h e a v a i l a b i l i t y o f 

c e r t a i n e d u c a t i o n a l i n s t i t u t i o n s i s a l s o found as a f a c t o r i n t h e 

s t u d e n t s ' d e c i s i o n t o e n r o l l i n p a r t i c u l a r e d u c a t i o n a l 

i n s t i t u t i o n s . 

Each o f t h e e n r o l m e n t s , e i t h e r i n s c h o o l o r i n madrasah, are 

d e t e r m i n e d by one o r more f a c t o r s a t a t i m e . From t h i s , i t seems 

t h a t modern e d u c a t i o n h a r d l y a t t r a c t those who p r e f e r t o study 

i n madrasah. S i m i l a r l y t hose who e n r o l l i n s c h o o l have many 

reasons, n o t t o e n r o l l i n madrasah. I n these circumstances, i t 

seems t h e d u a l system o f e d u c a t i o n i s u n a v o i d a b l e . 

One o f t h e o b j e c t i v e s o f t h e p r e s e n t r e s e a r c h was t o f i n d 

p o s s i b l e ways o f m i n i m i z i n g t h e gap between t h e two e d u c a t i o n 

system. N a t i o n a l l e v e l e x p e r t s gave o p i n i o n s on t h i s i s s u e . The 

p r e s e n t r e s e a r c h d i s c o v e r e d a number o f d i v e r g e n t views among t h e 

n a t i o n a l e x p e r t s . However, some s i m i l a r i t i e s i n o p i n i o n were 

a l s o f o u n d . 

The s e c u l a r h a r d l i n e r s d e n i e d t h e n e c e s s i t y f o r r e l i g i o u s 

e d u c a t i o n , w h i l e t h e r e l i g i o u s h a r d l i n e r s demanded an e d u c a t i o n 

system based a b s o l u t e l y on r e l i g i o u s b e l i e f . On t h e o t h e r hand, 

b o t h t h e moderate groups o f respondents f e l t t h e n e c e s s i t y of 
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r e l i g i o u s e d u c a t i o n i n s o c i e t y w i t h some d i f f e r e n c e s i n t h e form 

o f e d u c a t i o n . To t h e r e l i g i o u s moderate group, t h e r e i s no 

a l t e r n a t i v e t o madrasah e d u c a t i o n t o t e a c h i s l a m i c knowledge. 

On t h e o t h e r hand, t h e s e c u l a r moderate group d i d n o t f e e l t h e 

n e c e s s i t y o f s e p a r a t e i n s t i t u t i o n s f o r r e l i g i o u s e d u c a t i o n such 

as madrasahs. 

A d i v e r g e n t o p i n i o n was a l s o found among t h e e x p e r t s on t h e 

q u e s t i o n o f t h e e f f e c t i v e n e s s o f p r e s e n t madrasah e d u c a t i o n , 

t h e i r q u a l i t y and t h e r e s u l t a n t impact o f such e d u c a t i o n on 

s o c i e t y . 

The views o f t h e e x p e r t s and e d u c a t i o n i s t s on t h e q u e s t i o n o f a 

w i d e n i n g gap between t h e educated people from t h e two d i f f e r e n t 

systems o f e d u c a t i o n , however, t o some e x t e n t d i d converge. Most 

o f t h e respondents agreed t h a t a gap e x i s t s , which i s n o t h e l p f u l 

f o r s o c i e t y and f o r n a t i o n a l development. But t h e o p i n i o n was 

n o t s i m i l a r on t h e reasons f o r such a gap between t h e two 

systems. 

A l t h o u g h t h e e x p e r t s and e d u c a t i o n i s t s were d i v i d e d i n t h e i r 

o p i n i o n on t h e o r i g i n , p a t t e r n , and i m p l i c a t i o n o f t h i s r i f t , 

t h e y unanimously underscored t h e need f o r a u n i f i e d system. 

The o p i n i o n o f t h e e x p e r t s and e d u c a t i o n i s t s was aga i n d i v i d e d 

on t h e q u e s t i o n o f how t o i n t e g r a t e . The r e l i g i o u s proponent 

group wanted an i s l a m i z a t i o n o f knowledge a t a l l l e v e l s o f 

e d u c a t i o n as a f i r s t s t e p towards i n t e g r a t i o n . The opponent 
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group, on the other hand, demanded an immediate merge of 

madrasahs i n to the general education system. 

The two moderate groups of respondents supported an integrated 

education system. Considering the wide gap they s a i d t h a t 

i n t e g r a t i o n i n a s h o r t period of time i s not p o s s i b l e . To them 

the f i r s t approach should be narrow down t h i s gap i n an 

acceptable manner. The r e l i g i o u s moderate people emphasized 

the expansion of i s l a m i c education up t o a c e r t a i n l e v e l i n 

general schools and expansion of general s u b j e c t s i n madrasahs 

up to a c e r t a i n l e v e l . The s e c u l a r moderate respondents on the 

other hand emphasized moral education, which they thought would 

minimize the gap between the two groups. They a l s o s h i f t e d 

r e s p o n s i b i l i t y on to the a u t h o r i t y who w i l l search for an 

appropriate s o l u t i o n through r e s e a r c h and democratic processes. 

According to them, u n l e s s the opinion of people i s examined and 

researched, any a r b i t r a r y i n t e g r a t i o n i s bound to f a i l . 

C onclusions 

The education system of Bangladesh i s c h a r a c t e r i z e d by the 

presence of t r a d i t i o n a l r e l i g i o u s and modern s e c u l a r education 

with the predominance of the l a t t e r . The prevalence of t h i s 

dualism i n the education system has led to manifold problems. 

T h i s i s a paradox t h a t o f f i c i a l l y Islam and i s l a m i c education 

have been recognized by the s t a t e p o l i c y which i s an i n d i c a t o r 

of the primacy of r e l i g i o n i n the s o c i a l and p o l i t i c a l c u l t u r e , 
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b u t t h o s e who a r e educated and have developed t h e i r t h i n k i n g i n 

i s l a m i c knowledge l e a d a p e r i p h e r a l l i f e i n s o c i e t y . T h i s has 

been f o u n d t o be a fundamental problem i n t h e development o f an 

i n t e g r a t e d educated s o c i e t y i n t h e c o u n t r y . G e n e r a l l y educated 

p e o p l e o v e r w h e l m i n g l y dominate educated s o c i e t y and f o r t h a t 

m a t t e r t h e development a c t i v i t i e s i n almost a l l spheres of l i f e . 

But t h e p e o p l e who r e c e i v e d t h e i r e d u c a t i o n i n madrasah are 

a l i e n a t e d from o t h e r educated people and t h e i r a c t i v i t i e s c e n t r e d 

m a i n l y around r e l i g i o u s t e a c h i n g and r i t u a l s . The two groups of 

p e o p l e a r e d i f f e r e n t n o t o n l y i n terms o f t h e i r a c t i v i t i e s b u t 

a l s o i n t h e i r o r i e n t a t i o n t h i n k i n g , behaviour and dress. 

T h i s s t u d y e x p l o r e s t h e causes o f t h i s a l i e n a t i o n , p a r t i c u l a r l y 

t h e f a c t o r s which i n f l u e n c e t h e p a r e n t s and g u a r d i a n s t o e n r o l l 

t h e i r c h i l d r e n e i t h e r i n madrasahs o r i n s c h o o l s . 

L i k e o t h e r muslim c o u n t r i e s t h i s d u a l i s m i n Bangladesh i s r o o t e d 

i n i t s c o l o n i a l h i s t o r y . H i s t o r i c a l evidences show t h a t t h e 

p r e s e n t c o n t r a s t between t h e two system o f e d u c a t i o n and t h e r e b y 

c o n t r a d i c t i o n between t h e two groups o f people i s l a r g e l y t h e 

r e s u l t o f B r i t i s h P o l i c y . However, t h e p r e s e n t study shows t h a t 

t h e h i s t o r i c a l e x p l a n a t i o n o f t h i s c o n t r a d i c t i o n i s not 

s u f f i c i e n t . The process o f a l i e n a t i o n c o n t i n u e d d u r i n g t h e p o s t 

c o l o n i a l p e r i o d m a i n l y due t o t h e f a i l u r e o f a u t h o r i t y t o promote 

an a p p r o p r i a t e e d u c a t i o n p o l i c y i n t h e c o u n t r y . There are 

s y s t e m i c f a u l t s w i t h i n t h e n a t i o n a l e d u c a t i o n system, l i k e 

i n a d e q u a t e i n s t i t u t i o n a l arrangements, l a c k o f e d u c a t i o n p o l i c y , 

government's apathy towards t h e t y p e o f e d u c a t i o n g i v e n by 

162 



madrasahs, e t c . One o f t h e i m p o r t a n t reasons f o r t h i s 

a l i e n a t i o n , f o r which madrasah a u t h o r i t y i s l a r g e l y r e s p o n s i b l e , 

i s t h a t t h e y a r e e x t r e m e l y s e n s i t i v e about a c c e p t i n g 

m o d e r n i z a t i o n . 

T h i s s t u d y a l s o i n v e s t i g a t e s t h e reasons why and how t h e p a r e n t s 

make t h e i r c h o i c e o f e d u c a t i o n a l i n s t i t u t i o n ( e i t h e r madrasah or 

School) w h i l e t h e r e i s a r i f t between t h e two systems. A number 

o f f a c t o r s emerged i n t h i s s t u d y o f which p a r e n t a l e d u c a t i o n a l 

background has been found t o be t h e most dominant f a c t o r f o r t h e 

c h i l d r e n ' s e n r o l m e n t i n e i t h e r s c h o o l s o r i n madrasahs. For 

example, p a r e n t s w i t h madrasah e d u c a t i o n background were found 

t o p r e f e r madrasah e d u c a t i o n f o r t h e i r c h i l d r e n and v i c e versa. 

Low l e v e l s o f e d u c a t i o n , economic c o n d i t i o n s , t h e i n f l u e n c e o f 

r e l a t i v e s , f a m i l y t r a d i t i o n and t h e degree o f a f f i n i t y w i t h 

r e l i g i o n a l s o were found t o be i m p o r t a n t d e t e r m i n a n t s f o r t h e 

en r o l m e n t o f s t u d e n t s . 

On t h e q u e s t i o n o f i n t e g r a t i o n o r m i n i m i z i n g t h e gap between t h e 

two systems n a t i o n a l l e v e l e x p e r t s gave t h e i r o p i n i o n . I t has 

been found from t h e s e o p i n i o n s t h a t i n t e g r a t i o n o f these two 

c o n t r a s t i n g groups o f educated people i s an a b s o l u t e n e c e s s i t y 

f o r s o c i e t y and i t s p r o g r e s s . However, t h e views d i d not 

converge as t o how t h i s i n t e g r a t i o n would come about. The 

r e l i g i o u s r e spondents were i n f a v o u r o f i s l a m i z a t i o n o f knowledge 

a t a l l l e v e l s . On t h e o t h e r hand, t h e g e n e r a l l y educated 

r e s p o n d e n t s who were moderate i n t h e i r a t t i t u d e s towards r e l i g i o n 

f e l t t h a t s o c i e t y needs people who a r e developed m o r a l l y , 
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i n t e l l e c t u a l l y and s c i e n t i f i c a l l y . Whether t h e y come from 

madrasah o r Schools h a r d l y m a t t e r s . But t h e madrasah, under i t s 

p r e s e n t c o n d i t i o n s , i s n o t capable o f p r o d u c i n g such people. 

T h i s d i v e r g e n c e i n views among t h e two groups o f people i s n o t 

new. But what i s i m p o r t a n t here i s t h a t t h e people want an 

i n t e g r a t e d system. C o n s i d e r i n g t h e wide gap, i n t e g r a t i o n w i t h i n 

a s h o r t p e r i o d may n o t be p o s s i b l e . But e f f o r t s hould be made 

as e a r l y as p o s s i b l e , a t l e a s t n o t t o widen t h e gap any more. 

Suggestion and D i r e c t i o n f o r Further Research 

T h i s i s an e x p l o r a t o r y s t u d y . Any s u g g e s t i o n o u t o f such study 

may be r e g a r d e d as premature. But t h e p r e s e n t s t u d y , as i t i s 

unique i n i t s k i n d , r a i s e d more q u e s t i o n s t h a n i t answered. More 

e l a b o r a t e s t u d i e s a r e necessary t o answer a l l t h e s e q u e s t i o n and 

t o make a p p r o p r i a t e s u g g e s t i o n s . The f o l l o w i n g are some of 

areas , i n which immediate r e s e a r c h s h o u l d be undertaken, 

(a) A d e t a i l e d i n v e s t i g a t i o n o f t h e n a t u r e and a p p r o p r i a t e n e s s 

o f t h e c u r r i c u l u m i n madrasah e d u c a t i o n . 

(b) The management o f madrasah e d u c a t i o n and on t h e system o f 
e f f e c t i v e c o n t r o l o f i t . 
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APPENDICES 

APPENDIX 1: CENSUS ON THE EDUCATIONAL BACKGROUND OF THE EMPLOYEES 
IN VARIOUS GOVERNMENT, SEMI GOVERNMENT AND NON GOVERNMENT 
ORGANIZATION. 

Name o f I n s t i t u t i o n / O r g a n i z a t i o n : 

Address : 

Number o f T o t a l employees : 

Name o f respondent : 
D e s i g n a t i o n : 
Permanent Address : 

E d u c a t i o n a l Q u a l i f i c a t i o n . 

T i c k ( ) where a p p l i c a b l e . 

1. P r i m a r y 1. I b tedayee 

2. J u n i o r secondary 2. Class seven 

3. Secondary 3. c l a s s t e n 

4. SSC 4. D a k h i l 

5. H i g h e r secondary 5. Class Twelve i i 
6. HSC 6. A l i m 

7. Graduate 7. F a z i l 

8. Post Graduate 8. Kamil 

9. Others 9. Q u a r i / H a f i z / o t h e r s 
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APPENDIX 2:1 STUDENT QUESTIONNAIRE (GENERAL SCHOOL) 

Name of the Student : Age. . . . , 

C l a s s Name of the I n s t i t u t i o n 

Name and address of the guardian of the respondent 

1 Where d i d you s t a r t e d your f i r s t education? 

C Maqtab/Madrasah A At home 
D Mosque 

B kindergarten 
E 

2 From whom you took the f i r s t lesson? 

A Parents B B r o t h e r / S i s t e r 
D Other r e l a t i v e E 

C Uncle/ Aunt 

3 What was your f i r s t education? R e l i g i o u s or General? 

4 Why have you chosen School i n s t e a d of Madrasah? 

5 Whose i n t e r e s t was more i n favour of going to School? 

6 Which educational i n s t i t u t i o n you think to be the best. 
Madrasah or School? Why? 

7 Could you pl e a s e e x p l a i n the p o s i t i v e and negative aspects of 
both Madrasah and School? 

8 Which p r o f e s s i o n would you l i k e to choose? 

9 Which of the fol l o w i n g items can you perform? Whom did you 
l e a r n from and who encouraged you? 

Item Can Cannot From whom Who 
encouraged 

Prayer 
Quran 
reading 
Singing 
Drawing 
Sports 
Others 
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APPENDIX 2:2 STUDENTS QUESTIONNAIRE (RELIGIOUS MADRASAH) 

Name of the Student : Age 

C l a s s Name of the I n s t i t u t i o n 

Name and address of the guardian of the respondent 

1 Where d i d you s t a r t e d your f i r s t education? 

C Maqtab/Madrasah A At home 
D Mosque 

B kindergarten 
E 

2 From whom you took the f i r s t lesson? 

A Parents B B r o t h e r / S i s t e r 
D Other r e l a t i v e E 

C Uncle/ Aunt 

3 What was your f i r s t education? R e l i g i o u s or General? 

4 Why have you chosen Madrasah i n s t e a d of School? 

5 Whose i n t e r e s t was more i n favour of going to Madrasah? 

6 Which ed u c a t i o n a l i n s t i t u t i o n you think to be the best, 
Madrasah or School? Why? 

7 Could you p l e a s e e x p l a i n the p o s i t i v e and negative aspects of 
both Madrasah and School? 

8 Which p r o f e s s i o n would you l i k e to choose? 

9 Which of the fol l o w i n g items can you perform? Whom did you 
l e a r n from and who encouraged you? 

Item Can Cannot From whom Who ^ 
encouraged 

Prayer 
Quran 
reading 
Singing 
Drawing 
Sports 
Others 
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APPENDIX 3:1 QUESTIONNAIRE FOR THE PARENTS AND GUARDIANS OF 
RESPONDENT SCHOOL STUDENT 

Name o f t h e g u a r d i a n Date o f i n t e r v i ew. 
Name o f t h e respondent 
R e l a t i o n s h i p w i t h t h e s t u d e n t , 

1 Household i n f o r m a t i o n 

SI Name Relationship 
with student 

Marital 
status 

Educational 
qualification 

Main 
occupation 

Other occupation 

1 

2 

3 

4 

5 

6 

7 

8 

9 

2 Have any o f t h e members o f t h i s f a m i l y ever s t u d i e d i n 
madrasah? I f yes, where i s he? and what does he do? 

3 D i d you ever t h i n k o f sending your c h i l d r e n t o madrasah? I f 
yes, why d i d n o t send them? 

4 What were t h e reasons behind sending your c h i l d r e n t o school? 

5 Who p l a y e d t h e dominant r o l e i n sending your c h i l d r e n t o 
school? 

6 D i d anyone a d v i s e you t o send your c h i l d t o madrasah? I f 
any, who i s he/she o r who a r e they? 

7 Have you ever t h o u g h t o f moving your c h i l d r e n from school t o 
madrasah? 

8 What p r o f e s s i o n you t h i n k would be undertaken by your c h i l d 
i n f u t u r e ? 

9 I s t h e r e any need o f t h e people educated i n madrasah i n our 
s o c i e t y ? 

10 Your c h i l d i s s t u d y i n g i n s c h o o l i n s t e a d o f madrasah. Are 
you d i s s a t i s f i e d o r do you r e g r e t i t ? 
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11 Nowadays r e l i g i o n s a r e a l s o t a u g h t i n t h e s c h o o l s . Do you 
t h i n k i t i s s u f f i c i e n t t o know about r e l i g i o n ? 

12 The d u a l system o f madrasah and school e d u c a t i o n has been 
c o n t i n u i n g i n our c o u n t r y f o r a l o n g t i m e . Do you support 
i t ? Yes No 

I f yes, why? 

I f no, why? 
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APPENDIX 3:2 QUESTIONNAIRE FOR THE PARENTS AND GUARDIANS OF 
RESPONDENT MADRASAH STUDENT 

Name o f t h e g u a r d i a n Date o f i n t e r v i e w . 
Name o f t h e respondent 

R e l a t i o n s h i p w i t h t h e s t u d e n t 

1 Household i n f o r m a t i o n 

SI Name Relationship Marital Educational Main Other 
with student status qualification occupation occupation 

1 

2 

3 

4 

5 

6 

7 

8 

9 

2 Have any o f t h e members o f t h i s f a m i l y ever s t u d i e d i n 
madrasah? I f yes, where i s he? and what does he do? 

3 D i d you ever t h i n k o f sending your c h i l d r e n t o school? I f 
yes, why d i d n o t send them? 

4 What were t h e reasons b e h i n d sending your c h i l d r e n t o 
madrasah? 

5 Who p l a y e d t h e dominant r o l e i n sending your c h i l d r e n t o 
madrasah? 

6 D i d anyone a d v i s e you t o send your c h i l d t o school? I f 
any, who i s he/she o r who are they? 

7 Have you ever t h o u g h t o f moving your c h i l d r e n from madrasah 
t o school? 

8 What p r o f e s s i o n you t h i n k would be undertaken by your c h i l d 
i n f u t u r e ? 

9 I s t h e r e any need o f t h e people educated i n madrasah i n our 
s o c i e t y ? 

10 Your c h i l d i s s t u d y i n g i n madrasah i n s t e a d o f s c h o o l . Are 
you d i s s a t i s f i e d o r do you r e g r e t i t ? 
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11 Nowadays r e l i g i o n s are a l s o taught i n the schools. Do you 
t h i n k i t i s s u f f i c i e n t to know about r e l i g i o n ? 

12 The dual system of madrasah and school education has been 
continuing i n our country f o r a long time. Do you support 
i t ? Yes No 

I f yes, why? 

I f no, why? 
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APPENDIX 4: QUESTIONNAIRE FOR THE INTELLECTUALS. 

1 I n our country we have two education system, one i s School 
education and the other i s madrasah education system. What 
i s i n your opinion of the e f f e c t i v e n e s s of madrasah education 
i n our n a t i o n a l l i f e ? 

2 I t has been mentioned e a r l i e r t h a t we have two education 
system. I t s impacts are v i s i b l e i n our n a t i o n a l l i f e . How 
do you evaluat e t h i s dual p o l a r i z e d system of education? 

3 I s the madrasah education an o b s t a c l e or complementary to the 
o v e r a l l education f i e l d i n the country? 

4 There i s a c l o s e r e l a t i o n s between e t h i c s and information of 
Knowledge. Among these two education system, which education 
system i n your opinion i s more e f f e c t i v e f o r the promotion 
of m o r a l i t y i n our s o c i e t y . 

5 I t seems t h a t i n the p u b l i c s e c t o r employment there i s hardly 
any one from madrasah educated people. Why these people do 
you t h i n k can not come to the main stream of the s o c i e t y ? 

6 I f the madrasah educated people are a l i e n a t e d from the main 
stream of the s o c i e t y , then why these people s t i l l go to 
Madrasah? And what kind of p r o f e s s i o n do they t r y to adopt? 

7 I s i t necessary to improve the q u a l i t y of madrasah education? 
How? 

8 Do you t h i n k t h a t i t i s necessary to have an i n t e g r a t i o n 
between madrasah and school? How the i n t e g r a t i o n w i l l be 
p o s s i b l e ? 

9 To which l e v e l do you think madrasah and school education 
should be in t e g r a t e d ? And why? 

10 I s i t necessary to have r e l i g i o u s education compulsory for 
a l l students or i t should be optional? 

11 How much r e l i g i o u s education should be compulsory f o r a l l 
students you t h i n k ? 

12 There are some r e l i g i o u s education taught i n the school a l s o . 
Do you t h i n k i t i s necessary and e f f e c t i v e ? 

13 I n the r e c e n t y e a r s s c i e n c e education has been included i n 
the madrasah education. Do you think i t would be e f f e c t i v e ? 
P l e a s e e v a l u a t e . 

14 G e n e r a l l y i t i s viewed t h a t those who are educated i n the 
madrasah i s d i f f e r e n t kind of people. Do you support t h i s 
p r o c e s s t o be continued? 

15 How you t h i n k the problems of both the system, madrasah and 
school could be removed? 
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APPENDIX 5: LIST OF RESPONDENT AT NATIONAL LEVEL. 

SI Name Description 

1 Maulana Mufti Fazlul Huq 
Amini 

Principal, Lalbag Madrasah 

2 Quari Muhammad 
UbaiduUah 

Imam 

3 Muhammad Unus Ali 
Shikhder 

Principa, Madrasah-i-AHa, Dhaka 

4 Hafiz Habibur Rahman Principal, Tibbia Habibia College, Dhaka 

5 Dr. Md Serajul Huq Professor emeritus. Department of Islamic Studies, University 
of Dhaka 

6 A.R.M. Ali Haider Assistant Professor, Department of Islamic Studies, University 
of Dhaka 

7 Dr. Md. Raisuddin Professor, Department of Islamic Studies, University of Dhaka 

8 Dr. Md Mustafizur 
Rahman 

Professor, Department of Arabic, University of Dhaka 

9 Anwarul Huq Khan Majlish Director, BANBEIS 

10 Professor MA Mannan Chairman, Madrasah education Board 

11 Dr. Serajul Islam 
Chawdhury 

Professor, Department of English, University of Dhaka 

12 Dr. Shamsher Ali Vice Chancellor, Open University, Dhaka 

13 Dewan Muhammad Azraf Professor of Philosophy 

14 Sanaullah Nuri Editor, Daily Janata 

15 Lutfar Rahman Director, Planning Scheme 4 Water Development Board, 
Dhaka 

16 Dr. Habibur Rahman General Manager, Sonali Bank, Head Office, Dhaka 

17 Bashir Al Helal Deputy Director, Bangla Academy, Dhaka 

18 Dr. Iftekharuz Zaman Director, BUSS 

19 Brigadier M. Abdul Hafiz Director General, BUSS 

20 Dr. Ahmed Sharif Professor, Department of Bangla, University of Dhaka 
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