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Thesis submitted for the degree of Master of Arts in Education to the University of 

Durham 1993 

This study examines (he role (hat moral education and values issues have played in (he teaching of 

history in this country from the beginning of the nineteenth century to the present day. It takes as its 

main thesis the view that moral aims were explicitly part of the subject's rationale in the nineteenth 

and early twentieth centuries, but in the decades following the Second World War these aims were 

to a large extent disavowed and history teaching underwent a revolution in its content, purpose and 

processes. In recent years the agenda of history has changed yet again and with the introduction of a 

national curriculum in history, once again personal, social and moral aims have been expressed as 

part of that subject's purpose in the curriculum. 

The first part of the thesis offers an overview of the teaching of moral education in.schools and 

examines the issues concerned and looks at definitions of the terms involved. It then looks at 

various theories of moral development and curricular responses to them. 

The second and third chapters examine the moral elements of history curricula throughout the past 

two hundred years and seek to identify main areas where history may with integrity be taught to 

further the aims of moral education. Chapter four examines the issues discussed within the 

framework of the National Curriculum. 

The fifth chapter deals with the views of academic historians on moral concerns within history and 

their responses to this dimension in the National Curriculum. Chapter six takes a broad survey of 

history textbooks and their moral assumptions and use within (he classroom. It also considers some 

of the implications of the National Curriculum on book resources. 

The conclusion draws the strands of the thesis together and tries to take a common-sense stance in 

the 'history debate'. 



The copyright of this thesis rests with the author. 

No quotation from it should be published without 

his prior written consent and information derived 

from it should be acknowledged. 

THE ROLE OF MORAL EDUCATION IN THE TEACHING OF 

HISTORY IN SECONDARY SCHOOLS 

BY 

KATHRYN ELIZABETH MCNEIL 

Thesis submitted to the University of Durham 
Department of Education for the degree of 
Master of Arts in Education. 1993 

-2 JUL 1993 



C O N T E N T S 

PAGE 

B r i e f References and Abb r e v i a t i o n s 1 

Chapter 

1. A Framework of Moral Education 2 

Background and D e f i n i t i o n s 2 
Research i n t o Moral Development 6 
C u r r i c u l a r Responses to Moral Education 9 

2. How the Aims of Moral Education may be served by the 
Teaching of H i s t o r y 16 

The 'Bad King John' Use of H i s t o r y : Moral Exemplars 
and V i s i o n s of Goodness 16 

The Role of Empathy 19 
Cu l t u r e and R e l a t i v i s m 21 
Values i n H i s t o r y 24 
Moral Judgements I n The H i s t o r y Classroom 26 

3. A H i s t o r y of H i s t o r y Teaching - a Moral P e r s p e c t i v e ? 28 

Background 28 
The Nineteenth Century 30 
The F i r s t H a l f of the Twentieth Century \. 32 
From the Second World War to the Education Reform Act 1988 35 

4. H i s t o r y i n the Na t i o n a l Curriculum - a Moral P e r s p e c t i v e ? 38 

The F i n a l Report of the N a t i o n a l Curriculum H i s t o r y 
Working Group 38 

The Debate Over H i s t o r y i n the Na t i o n a l Curriculum 42 
The I n t r o d u c t i o n of H i s t o r y i n the National C u r r i c u l u m ... 45 

5. The Views of Academic H i s t o r i a n s 48 

On Moral Judgements i n H i s t o r y 48 
On the Nat i o n a l Curriculum 51 

6. A C o n s i d e r a t i o n of Moral Judgements i n the H i s t o r y Textbook 55 

7. Conclusion 64 

Bib l i o g r a p h y 68 



BRIEF REFERENCES AND ABBREVIATIONS 

A.T Attainment Target 

C.R.E. Campaign for Real Education 

C. U.P. Cambridge U n i v e r s i t y Press 

D. E.S. Department of Education and Sci e n c e 

G. C.S.E. General C e r t i f i c a t e of Secondary Education 

H. A. H i s t o r i c a l A s s o c i a t i o n 

H.S.U. H i s t o r y Study U n i t 

I.A.A.M. Incorporated A s s o c i a t i o n of A s s i s t a n t 
Masters i n Secondary Schools 

L.C.C. London County C o u n c i l 

L.E.A. L o c a l Education A u t h o r i t y 

P.O.S. Programme of Study 

T.E.S. The Times E d u c a t i o n a l Supplement 

T.L.S. The Times L i t e r a r y Supplement 

1 



CHAPTER 1 

A FRAMEWORK OF MORAL EDUCATION 

Background and D e f i n i t i o n s 

Such a v a s t t o p i c r e q u i r e s a m u l t i - f a c e t e d t r e a t m e n t . The debate about m o r a l 
e d u c a t i o n has e x e r c i s e d the minds o f p h i l o s o p h e r s and educators s i n c e the 
time o f a n c i e n t Greece. 

Throughout h i s t o r y , moral e d u c a t i o n t h e o r i s t s have been e x p l i c i t . For 
S o c r a t e s , v i r t u e was knowledge of the good and, i n Pl a t o ' s development of 
t h i s theme, t h e r o l e of education was t o h e l p people - those a t l e a s t who had 
the i n t e l l e c t u a l c a p a c i t y for i t , t o acquire the kind o f knowledge that 
would, o f i t s e l f , bring v i r t u e and lead to that wisdom that r e s u l t s from 
knowledge o f the good. A l l other forms of i n t e l l e c t u a l a c t i v i t y were seen as 
means t o t h a t end. Morality was not only the cornerstone of education, 
'goodness' was regarded as a f o c a l p o i n t o f a l l human knowledge. The f u s i o n 
o f c l a s s i c a l t h i n k i n g and Judaic t r a d i t i o n r e s u l t e d i n a C h r i s t i a n emphasis 
on m o r a l c h a r a c t e r and a way o f l i v i n g i n the path o f goodness. 

As a r e s u l t , most of the great educational t h e o r i s t s have seen moral 
education as the hub of any a c t i v i t y deemed e d u c a t i o n a l . The term 
'humanities' as used to designate part of the curriculum, i n d i c a t e s t h a t 
r e l a t i o n s between man and man were seen as the c e n t r a l , or even the only, 
concern of education i n the f u l l sense. 

Comenius s a i d t h a t the curriculum should include ' a l l those s u b j e c t s which 
are able to make a man wise, v i r t u o u s and pious'. Locke claimed, ' I t i s a 
v i r t u e , then, d i r e c t v i r t u e , which i s the hard and valuable p a r t to be aimed 
at i n educa t i o n ' . These sentiments are echoed by w r i t e r s from Rousseau, 
where Rousseau a s s e r t e d ' L i f e i s the trade I would teach him', Herbert 'The 
one and the whole work of education may be summed up i n the concept -
m o r a l i t y ' , to Fr o e b e l ' s recommendation that the main purpose of education 
should be to b r i n g out, and develop to the f u l l , the innate goodness of the 
c h i l d . T h i s a r e a can be more f u l l y explored i n the work of Rusk (1957) from 
where these r e f e r e n c e s are taken. 
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However, b e f o r e we can l o o k 
'Moral E d u c a t i o n ' , we need 
d e f i n e as b e i n g ' v i r t u o u s ' , 

m e a n i n g f u l l y a t what contemporary 
t o be c l e a r about what the main 

'good' o r 'moral'. 

t h o u g h t i s on 
p r o t a g o n i s t s 

P e t e r McPhail (1982), makes the p o i n t t h a t the word 'moral' i n E n g l i s h , has 
an unhappy h i s t o r y . I t s c o n n o t a t i o n s are g e n e r a l l y n e g a t i v e and have t o do 
w i t h r e p r e s s i o n . '"Moral" i s used almost e x c l u s i v e l y by the media, t o r e f e r 
t o s e x u a l b e h a v i o u r o r , more a c c u r a t e l y , the condemnation o f c e r t a i n k i n d s o f 
s e x u a l b e h a v i o u r ' (p. 2 9 ) . T h i s n e g a t i v i t y i s not o n l y c o n f i n e d t o s e x u a l i t y , 
the word depresses because i t i s un d e r s t o o d as p r e s c r i p t i v e and r e s t r i c t i v e -
people t e l l i n g us how we 'ought' t o behave, based e i t h e r on an i n t e r p r e t a t i o n 
o f r e l i g i o u s codes o r b e l i e f s , o r on d e t a i l s o f s o c i e t a l customs o r 
e t i q u e t t e . McPhail comments ' T r i v i a cease to be t r i v i a l - c o n s i d e r t h e 

p a s s i o n d e v o t e d t o the i s s u e o f the l e n g t h o f boys' h a i r T h i s 
a l i e n a t e s t h e young and d i s t r a c t s t h e i r a t t e n t i o n from the key i s s u e s , w h i c h 
con c e r n w e l l - b e i n g and happiness' McPhail (1982, pp. 30-31)• 

P h i l i p May (197D speaks o f the d i f f i c u l t i e s o f d e f i n i t i o n . 'Words l i k e 
" m o r a l " , " m o r a l i t y " , " e t h i c s " , " c h a r a c t e r " , are not easy t o d e f i n e and t h e y 
have o v e r t o n e s o f meanings which v a r y , depending upon the c o n t e x t i n w h i c h 
t h e y are b e i n g used.' May (p. 1 6 ) . 

The O x f o r d E n g l i s h D i c t i o n a r y d e f i n e s 'moral' as ' r e l a t i n g t o c h a r a c t e r o r 
d i s p o s i t i o n ' . I n p a r t i c u l a r , i t r e l a t e s t o the d i s t i n c t i o n between r i g h t and 
wrong, as r e g a r d s the n a t u r e o f a person o r something he does. C o n s e q u e n t l y , 
m o r a l sense i s the a b i l i t y t o grasp the d i f f e r e n c e between r i g h t and wrong. 
Most people would agree t h a t a person i s a c t i n g i n a m o r a l way i f h i s 
b e h a v i o u r i s f r e e l y d e t e r m i n e d by h i m s e l f ( a l t h o u g h one must acknowledge t h a t 
f r e e d e t e r m i n a t i o n i s , i t s e l f , c o n d i t i o n e d by c o n t e x t and c i r c u m s t a n c e ) . 
However, t h e element o f c o n s c i o u s c h o i c e must be p r e s e n t . M o r a l v i r t u e 
r e f e r s t o p a r t i c u l a r e x c e l l e n c e o f c h a r a c t e r . 

The term ' m o r a l i t y ' has t h r e e main meanings, a c c o r d i n g to the Oxford E n g l i s h 
D i c t i o n a r y . F i r s t l y i s the meaning knowledge of moral s c i e n c e ; s e c o n d l y i t 
r e f e r s to moral q u a l i t i e s or endowments; t h i r d l y i t means 'moral d i s c o u r s e 
or i n s t r u c t i o n , a moral e x h o r t a t i o n ' . The most common popular meaning of 
' m o r a l i t y ' i s ' a c t i n g i n accordance w i t h t h e accepted s t a n d a r d of s o c i e t y 1 

May (1971 p. 17).' 
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John W i l s o n says t h a t ' m o r a l i t y i s about what we ought t o d e s i r e f o r i t s own 
sake and n o t , e s s e n t i a l l y , about what we ought t o do i n o r d e r t o achie v e what 
we d e s i r e . ' W i l s o n e t a l (1967, p . 6 5 ) . 

For some, mo r a l e d u c a t i o n can be equated w i t h the st u d y o f e t h i c s . E t h i c s i s 
the s c i e n c e o f mo r a l s . I t r e f e r s t o the manner o f l i f e o f people- and t o 
t h e i r c o n d u c t . The O x f o r d E n g l i s h D i c t i o n a r y f u r t h e r says t h a t i t i s 'the 
sc i e n c e o f human d u t y , i n i t s w i d e s t e x t e n t i n c l u d i n g , besides e t h i c s p r o p e r , 
the s c i e n c e o f law, whether c i v i l , p o l i t i c a l o r i n t e r n a t i o n a l 1 . 

The l i t e r a l meaning o f ' c h a r a c t e r ' i s a ' d i s t i n c t i v e mark; a brand; stamp'. 
U s u a l l y , t he word i s used w i t h the i m p l i c a t i o n o f w o r t h or goodness b e h i n d 
i t . A person o f c h a r a c t e r i s c o n s i d e r e d t o have i n t e g r i t y and t o f o l l o w a 
'moral' way o f l i f e . May speaks o f te a c h e r s d e v e l o p i n g c h a r a c t e r i n t h e i r 
p u p i l s . 'They ( p a r e n t s ) want the t e a c h e r s t o b r i n g out the p o s i t i v e 
d i s t i n c t i v e q u a l i t i e s which make each c h i l d an i n d i v i d u a l person and t h e y 
a l s o want t h e i r c h i l d r e n t o become good, honest, r e l i a b l e people' May (1971 

p.19) . 

Other w r i t e r s have spent much time i n t r y i n g t o d e f i n e 'moral' and 
' m o r a l i t y ' . Hare (1952) gave a f o r m a l d e f i n i t i o n - based on o v e r r i d i n g 
p r e s c r i p t i o n and u n i v e r s a l i t y , whereas as Ba i e r i n ' E t h i c a l P l u r a l i s m and 
Moral E d u c a t i o n ' (1971) , gave one based on the range o f i s s u e s i n v o l v e d -
f u n d a m e n t a l l y u t i l i t a r i a n i n c h a r a c t e r . John W i l s o n and h i s c o l l e a g u e s 
( I967) have a t t e m p t e d to analyse the c o n s t i t u e n t elements o f m o r a l i t y , each 
o f w h i c h i s given a t e c h n i c a l l a b e l , derived from c l a s s i c a l Greek, and 
re p r e s e n t s s p e c i f i c moral a t t r i b u t e s , as Wilson sees them. 

T h i s i s a b r i e f d e s c r i p t i v e summary: 

PHIL i s an a t t i t u d e denoting concern f o r o t h e r people, i n c l u d i n g showing 
r e s p e c t f o r o t h e r s , t r e a t i n g them f a i r l y and a c c o r d i n g them equal r i g h t s 
(PHIL 1 ) , as w e l l as showing benevolence towards them and being able to make 
t h e i r i n t e r e s t s p a r t of one's own (PHIL 2 ) . EMP s i g n i f i e s the a b i l i t y to be 
aware of f e e l i n g s and emotions i n others (EMP 1) and i n o n e s e l f (EMP 2 ) . GIG 
r e f e r s to f a c t u a l knowledge about moral i s s u e s (GIG 1 ) . A f u r t h e r aspect to 
t h i s f a c t u a l knowledge i s knowing how to do c e r t a i n t h i n g s , for example, how 
to sympathise w i t h , console or a s s i s t others (GIG 2 ) . 
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I n o r d e r t o b r i n g t o bear one's r e s p e c t f o r o t h e r s ( P H I L ) , one's awareness o f 
t h e i r f e e l i n g s (EMP) and one's knowledge o f the f a c t s r e l e v a n t t o a 
p a r t i c u l a r s i t u a t i o n (GIG), one needs t o develop a f u r t h e r s e t o f s k i l l s -
KRAT. T h i s i m p l i e s f i r s t b e i n g aware o f a s i t u a t i o n , t h i n k i n g about i t and 
d e c i d i n g on a course o f a c t i o n t o be taken (KRAT 1 ) . However, s i n c e i t i s 
p o s s i b l e t o be too scared or embarrassed t o c a r r y t h i s o u t , a f u r t h e r aspect 
i s needed t o t r a n s l a t e one's d e c i s i o n s i n t o courses o f a c t i o n (KRAT 2 ) . The 
l a s t two components needed f o r a m o r a l l y educated person; DIK, the a b i l i t y 
t o f o r m u l a t e p r i n c i p l e s r e l a t i n g t o o t h e r people's i n t e r e s t s and PHRON, 
r e l a t i n g t o p e r s o n a l prudence and i d e a l s ; r e p r e s e n t stages a t which a person 
can make a f i r m moral d e c i s i o n . 

W i l s o n , W i l l i a m s and Sugarman (1967) admit t h a t t h i s scheme i s vague and 
l o g i c a l l y v u l n e r a b l e , but i t forms a h e l p f u l b a s i s f o r d i s c u s s i o n about what 
c o n s t i t u t e s m o r a l i t y . W i l s o n was t r y i n g t o produce a u n i v e r s a l c o n c e p t u a l 
s t r u c t u r e f o r moral t h i n k i n g , i n t o which c o n t e n t c o u l d be f i t t e d . Moral 
c o n t e n t i s n e c e s s a r i l y v a l u e l a d e n and Wil s o n wanted t o enable s c h o o l s t o 
teach p u p i l s t o t h i n k i n moral terms w i t h o u t p r e s c r i b i n g a v a l u e p o s i t i o n . 
The m o r a l elements he and c o l l e a g u e s a r r i v e d a t , by p h i l o s o p h i c a l a n a l y s i s , 
t o some e x t e n t p a r a l l e l the c o n c l u s i o n s about how tee n a g e r s make moral 
d e c i s i o n s t h a t s o c i o l o g i s t s came t o as a r e s u l t o f s o c i o l o g i c a l a n a l y s i s . 

However, on t h e whole, s o c i o l o g i s t s have e i t h e r i g n o r e d o r g i v e n low p r i o r i t y 
t o t h e t a s k o f d e f i n i n g 'moral'. Examining the work o f Ossowska (1971) , 

Durkheim (1961) and Mueller-Deham (19^4) , Musgrave i n 'The Moral C u r r i c u l u m ' 
d e f i n e s ' m o r a l ' i n a way t h a t b u i l d s on Mueller-Deham's emphasis on 
i n t e r a c t i o n , b u t a l s o a l l o w s t h e p o s s i b i l i t y o f examining change i n moral 
codes. ' M o r a l i t y w i l l be seen r e l a t i n g t o the p r i n c i p l e s c o n c e r n i n g how we 
choose t o a c t i n s i t u a t i o n s , where t h e r e are consequences f o r o t h e r s . ' 
Musgrave (1978 p.22) . 

What t h e n , i s moral e d u c a t i o n ? W r i t e r s and t h i n k e r s , i n t h i s f i e l d , address 
themselves t o v a r i o u s aspects o f t h e s u b j e c t b u t , on t h e whole, i t can be 
seen t h a t t h e r e are two main areas o f d i s c u s s i o n . F i r s t l y , how i t i s t h a t 
people become m o r a l , o r grow i n m o r a l i t y o r c o g n i t i v e development; and 
s e c o n d l y , t h e e d u c a t i v e processes whereby t e a c h e r s can a i d t h e p r o g r e s s o f 
moral development. From the 1970's t h e r e has been c o n s i d e r a b l e debate i n 
b o t h a r e a s . 
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Research I n t o Moral Development 

I n the f i e l d of moral development and the gaining of autonomy, there are two 
d i s t i n c t i v e aspects to the process. The f i r s t i s the development i n the 
c h i l d of the c a p a c i t y f o r moral reasoning and judgement, a development which 
culminates i n an understanding of the autonomous nature of the moral domain. 
The second i s the development of moral o b l i g a t i o n as a mo t i v a t i o n , 
d i s p o s i t i o n or behavioural tendency to a c t i n accordance with moral 
p r e s c r i p t i o n . As Derek Wright says 'These can, and should, be regarded as 
two aspects of a s i n g l e developmental process, although the r e l a t i o n s h i p 
between them i s not simple and may involve a degree of d i s s o c i a t i o n ' . (1982, 

p.83). 

I t i s the achievement of Lawrence Kohlberg and h i s co l l e a g u e s that they have 
l a i d an e m p i r i c a l and t h e o r e t i c a l b a s i s for an understanding of the 
development of moral reasoning and judgement. I n turn, Kohlberg owes a debt 
to the work of Kant, Piaget and Durkheim. Durkheim (1961) claimed that we 
are moral beings only i n s o f a r as we are s o c i a l beings and concerned with the 
i n d i v i d u a l ' s eventual autonomy w i t h i n a s o c i a l s t r u c t u r e . Piaget (1932) used 
Kant's d i s t i n c t i o n between 'heteronomy and autonomy' of the w i l l to show a 
p r a c t i c a l a p p l i c a t i o n i n the c o n t r a s t he wished to make between c o n v e n t i o n a l 
m o r a l i t y and a r a t i o n a l moral code. Pi a g e t ' s main aim was to explore the 
nature of c h i l d r e n ' s moral judgements and e s t a b l i s h e d that growth i n moral 
judgement i s a gradual developmental process. To put h i s c o n c l u s i o n s 
b r i e f l y , Piaget d i s t i n g u i s h e d between two kinds of m o r a l i t y . Conventional 
m o r a l i t y i s r e f l e c t e d i n an obedience to adul t command and an u n c r i t i c a l 
adherence to r u l e s . T h i s i s described as a stage of moral r e a l i s m or 
heteronomy, c h a r a c t e r i s e d by res p e c t f o r an dependence upon o t h e r s f o r 
guidance i n moral i s s u e s . R a t i o n a l m o r a l i t y i s reached where c h i l d r e n are 
able to formulate t h e i r own moral r u l e s by mutual agreement and to apply them 
according to circumstance, r a t h e r than r i g i d l y . May (197D sees t h i s k i n d of 
m o r a l i t y as c r e a t i v e , that i s appl i e d f l e x i b l y according to the s e t of 
circumstances i n operation a t the time. 

P i a g e t (1932) argued t h a t c h i l d r e n do not p r a c t i s e e i t h e r c o n v e n t i o n a l or 
r a t i o n a l m o r a l i t y to the e x c l u s i o n of the other, but move from one to another 
by a process of maturation, development and c o g n i t i v e r e s t r u c t u r i n g . He 
concluded that moral development occurs i n f i x e d s t a g e s , although not a l l 
c h i l d r e n pass through them a t the same r a t e , or end up at the same l e v e l . 
P r o g r e s s i o n from one stage or another does not simply involve an a d d i t i o n to 
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what went b e f o r e , but i m p l i e s a r e o r g a n i s a t i o n or r e s t r u c t u r i n g , e n a b l i n g the 
c h i l d t o see problems and thus make moral judgements from a d i f f e r e n t and 
more complex p e r s p e c t i v e . 

K o h l b e r g has taken P i a g e t ' s work f u r t h e r . By p u t t i n g c h i l d r e n , and o t h e r s i n 
v e r y d i f f e r e n t s o c i e t i e s , a number o f moral dilemmas and a n a l y s i n g t h e i r 
r e s p o n s e s , he argues t h a t these r e v e a l t h r e e d i s t i n c t l e v e l s , each sub
d i v i s i b l e , making s i x sta g e s i n a l l , t o which types o f moral judgements 
b e l o n g . These stages c o n s t i t u t e a sequence t h r o u g h which an i n d i v i d u a l ' s 
judgement can p r o g r e s s , which i s i n v a r i a b l e and which i s u n i v e r s a l f o r a l l 
c u l t u r e s . The sequence o f l e v e l s progresses from the e g o c e n t r i c ; good and 
bad, r i g h t and wrong are l a b e l s f i x e d t o a c t i o n s because o f the p l e a s u r e o r 
p a i n , punishment o r reward t h e y b r i n g . Deference t o power i s r i g h t m e r e l y 
because o f i t s consequences t o the i n d i v i d u a l and any element o f j u s t i c e i s 
s i m p l y a q u e s t i o n o f 'you be n i c e t o me and I w i l l be n i c e t o you'. 

The sequence o f l e v e l ends, where r i g h t and wrong are d e f i n e d by s e l f - c h o s e n 
p r i n c i p l e s o f a u n i v e r s a l , comprehensive and c o n s i s t e n t c h a r a c t e r , concerned 
w i t h j u s t i c e , e q u a l i t y and r e s p e c t f o r persons. Not o n l y are mo r a l 
judgements so developed, but a l s o the development o r m o r a l l y s i g n i f i c a n t 
e m o t i o n s . K o h l b e r g a l s o c l a i m s t h a t t h e r e i s a cl o s e r e l a t i o n s h i p between 
more dev e l o p e d m o r a l judgement and the a c t u a l a c t i o n s c a r r i e d o u t . T h i s must 
a l l n e c e s s a r i l y p r o v i d e a framework f o r moral e d u c a t i o n . 

What does K o h l b e r g see as b e i n g the i m p l i c a t i o n s o f h i s t h e o r y o f mo r a l 
development f o r m o r a l e d u a t i o n ? The v a l u e s he sees common t o a l l s o c i e t i e s 
can be t a u g h t w i t h o u t the c h i l d j o i n i n g i n s o c i e t y ' s i n s t i t u t i o n s , b u t t h e y 
a r i s e o u t o f t h e c h i l d ' s e x p e r i e n c e i n d e a l i n g w i t h a d u l t s and p e e r s , and 
o p e r a t e as c o n c e p u t a l modes f o r r e g u l a t i n g s o c i a l i n t e r a c t i o n . A commentator 
says, i n p r o m o t i n g K o h l b e r g ' s v i e w s , 'As l o n g as you t h i n k o f b a s i c m o r a l 
v a l u e s as h a v i n g t o be t a u g h t t o c h i l d r e n , you w i l l end up by f o c u s i n g on the 
p a r t i c u l a r c u l t u r a l l y bound r u l e s o f b e h a v i o u r t h a t c h i l d r e n l e a r n i n each 
s o c i e t y . Once you c o n s i d e r t h a t t he f u n c t i o n o f va l u e concepts i s t o 
r e g u l a t e s o c i a l b e h a v i o u r and t h a t c h i l d r e n develop moral concepts by h a v i n g 
t o g e t a l o n g w i t h o t h e r p e o p l e , you w i l l see t h a t the development o f v a l u e 
c o n c e p t s can be a u n i v e r s a l l y common e x p e r i e n c e ' . Hersh, M i l l e r , F i e l d i n g 
(1980 , p.9 4 ) . 
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Can t h i s code be t r a n s l a t e d i n t o a formal school curriculum? Kohlberg 
i n s i s t s that a concern f o r the d i s c u s s i o n of moral i s s u e s , and the 
s t i m u l a t i o n of moral growth, must be incorporated i n t o the c u r r i c u l u m and 
that the school environment must be r e s t r u c t u r e d to allow f o r g r e a t e r 
democratic p a r t i c i p a t i o n by p u p i l s i n the school's governing p r o c e s s . 
Underlying these two e f f o r t s are two assumptions c e n t r a l t o Kohlberg's 
philosophy o f education: One, that school i n e v i t a b l y i n v o l v e s the 
t r a n s m i s s i o n of values and two, the aim of education should be the 
development of a p u p i l ' s inherent c a p a c i t i e s . On the b a s i s of h i s experience 
with such methods, Kohlberg has concluded that moral change i s most l i k e l y t o 
occur when d i s c u s s i o n s succeed i n arousing 'cognitive c o n f l i c t ' among 
p a r t i c i p a n t s . When exposed t o a higher p o s i t i o n , a p u p i l does not merely 
sw i t c h , he r e s t r u c t u r e s h i s own way o f reasoning about moral i s s u e s . 
However, t h i s i s only apparent when a person i s exposed t o the l e v e l 
immediately above h i s own, not that of s e v e r a l stages higher. 

There are c r i t i c i s m s t o be made o f t h i s theory, and H i r s t (1974) has 
expounded them c l e a r l y . The very form of the s i t u a t i o n s that Kohlberg put to 
h i s s u b j e c t s determines, to some ext e n t , the view o f m o r a l i t y they e x p r e s s . 
There are a l s o d i f f i c u l t i e s i n judging s u b j e c t s ' responses as t o whether they 
hold the b e l i e f s expressed or are merely e x p r e s s i n g what they c o n s i d e r the 
questioner r e q u i r e s . Do the judgements have c o n c l u s i v e reasons behind them 
or merely r e l e v a n t c o n s i d e r a t i o n s ? What e x a c t l y i s going on i n the mind o f 
the s u b j e c t when he responds i s h i g h l y r e l e v a n t to the s i g n i f i c a n c e of 
r e s e a r c h f i n d i n g s and t h i s i s f a r from c l e a r . Another important 
c o n s i d e r a t i o n i s that although Kohlberg regards h i s stages as mapping out a 
l o g i c a l sequence, he has not demonstrated i n any l o g i c a l a n a l y s i s t h a t t h i s 
i s the case. 'His r e s u l t s are based on e m p i r i c a l i n v e s t i g a t i o n , and l o g i c a l 
r e l a t i o n s are not v e r i f i a b l e i n t h i s way, even i f one may be a l e r t e d to them 
by e m p i r i c a l evidence' - H i r s t (1974, p . 9 7 ) . Another powerful point i s that 
Kohlberg does not take up the c o n s i d e r a t i o n t h a t a s i g n i f i c a n t body of 
s u b s t a n t i a l moral p r i n c i p l e s can be r a t i o n a l l y j u s t i f i e d , using the very form 
of autonomous reasoning that he sees at the l a s t s t age. The outcome of forms 
of reasoning i s not h i s concern, yet t h i s outcome i s , i n a very r e a l sense, 
what m o r a l i t y i s a l l about. I t i s true t h a t c o n s c i o u s l y d e l i b e r a t e d r a t i o n a l 
and autonomous judgement w i l l provide the r i g h t c o n c l u s i o n s , but most of our 
judgements cannot be so made. S o c i a l l i f e has, of n e c e s s i t y , to be conducted 
on some s u b s t a n t i v e r u l e s and p r i n c i p l e s . H i r s t comments, 'Many people are 
not capable of autonomous judgements; they are t h e r e f o r e dependent on a body 
of s u b s t a n t i v e c o n c l u s i o n s . I t i s a l s o the case that the very s o c i a l 
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s i t u a t i o n s t h a t Kohlberg sees as c r i t i c a l , i n moral e d u c a t i o n , presuppose 
s u b s t a n t i v e moral r u l e s o f some k i n d , b o t h l o g i c a l l y and as p r o v i d i n g a 
c o n t e x t f o r s u i t a b l e r o l e - t a k i n g to occur. For these reasons, w h i l s t s e e k i n g 
maximum a p p r o p r i a t e autonomy, e d u c a t i o n i s , t o my mind, t h o r o u g h l y j u s t i f i e d 
i n w o r k i n g w i t h i n a framework i n which b e h a v i o u r , h a b i t s and d i s p o s i t i o n s are 
promoted, t h a t conform t o the most d e f e n s i b l e body o f s u b s t a n t i v e c o n c l u s i o n s 
we have g o t . ' (1971, p.98 ) 

R.S. P e t e r s (1981) , has many c r i t i c i s m s t o make o f the t h e o r i e s o f P i a g e t and 
Ko h l b e r g . He accuses them o f n o t a c c o u n t i n g f o r a fundamental p r i n c i p l e as 
he sees i t - c o n s i d e r a t i o n f o r o t h e r s . P i a g e t t e l l s how the development o f 
c o n c r e t e o p e r a t i o n s c o i n c i d e s w i t h the a b i l i t y t o take the p o i n t o f view o f 
a n o t h e r , b u t never shows why the c h i l d s h o u l d care about the o t h e r p e r s o n . 
P e t e r s a l s o b e l i e v e s Kohlberg has made a g l a r i n g o m i s s i o n i n t h a t he does n o t 
i n c l u d e t he c o n t e n t o f m o r a l i t y and t h a t he r e p e a t e d l y says t h a t a 'bag o f 
v i r t u e s ' i s u n i m p o r t a n t i n a person's moral equipment, a l t h o u g h a p p a r e n t l y 
employing them a t l e v e l s f i v e and s i x . His l i s t o f p r i n c i p l e s i s n o t 
t h o r o u g h l y j u s t i f i e d and, a g a i n , appears t o o m i t s e v e r a l i m p o r t a n t ones. 
K o h l b e r g a d m i t s t h a t , a l t h o u g h p r o g r e s s i o n from stage t o stage i n m o r a l 
development cannot be d i r e c t l y t a u g h t , c o n t e n t can be, and so as P e t e r s 
remarks 'We r e t u r n f u l l c i r c l e t o the p i c t u r e p r e s e n t e d by S k i n n e r and h i s 
advocacy o f s y s t e m a t i c t e a c h i n g o f ba s i c s o c i a l v i r t u e s , backed up by 
p o s i t i v e r e i n f o r c e m e n t ' . A l t h o u g h P e t e r s does not p r o f e s s t o b e i n g a 
S k i n n e r i a n , he says, ' I see v i r t u e i n the s y s t e m a t i c h o l d i n g up o f s t a n d a r d s , 
t o young c h i l d r e n , backed up by a p p r o v a l ' P e t e r s (1981, p.179), and he 
ponders on how to encourage the embryonic p r i n c i p l e s , and how to teac h a 
b a s i c content, so that Kohlberg's progression w i l l take p l a c e . 

C u r r i c u l a r Responses to Moral Education 

The t r a n s i t i o n , from the t h e o r i e s of developmental processes i n m o r a l i t y , to 
the a c t u a l t r a n s m i s s i o n of moral goals, i . e . , moral education, was the 
s u b j e c t of a great deal of r e s e a r c h i n the 1970 's. Taking up P e t e r s ' 
c r i t i c i s m of Piaget and Kohlberg, as not examining the p r i n c i p l e of c a r i n g 
fo r o t h e r s , Peter McPhail's L i f e l i n e programme makes c a r i n g f o r o t h e r s the 
p i v o t a l point of h i s m a t e r i a l , but he was concerned with d e v i s i n g s u i t a b l e 
m a t e r i a l s f o r ad o l e s c e n t s , not with developmental p r o g r e s s i o n . His emphasis 
on the rewarding c h a r a c t e r of t h i s type of behaviour, to the i n d i v i d u a l who 
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p r a c t i s e s i t , suggests that he i s c a t e r i n g for those not f a r advanced i n 
Kohlberg's stage s ; but P e t e r s b e l i e v e s he i s r i g h t i n emphasising 
' c o n s i d e r a t i o n for the needs, f e e l i n g s and i n t e r e s t s of o t h e r s ' i n m o r a l i t y , 
even i f he r a t h e r underplays the importance of more r a t i o n a l p r i n c i p l e s such 
as j u s t i c e . 

Here, we are nearing the i s s u e that taxes most t h i n k e r s i n the f i e l d of moral 
education; l e a v i n g aside the question d i s c u s s e d above, of how a c h i l d 
develops 'morality', who should decide what i s 'good' or what 'we ought to 
do'? John Wilson (1972) says of moral educators, that they have committed 
one of two e r r o r s . F i r s t l y , f a i l u r e to r e a l i s e the d i f f i c u l t i e s that a t t a c h 
to the j u s t i f i c a t i o n of any s e t or moral values and to the whole notion of 
imposing one's s p e c i f i c moral and r e l i g i o u s views on other people, which 
co u l d lead to i n d o c t r i n a t i o n , and secondly, to assume that d e f i n i t i o n s can be 
a r b i t r a r y . Wilson s t a t e s that without a c l e a r and adequate i n t e r p r e t a t i o n of 
'moral education' a good deal of r e s e a r c h and p r a c t i c a l work i n t h i s f i e l d i s 
l i k e l y to miss the point. To make a d e f i n i t i o n adequate, as w e l l as c l e a r , 
c a l l s for ' p h i l o s o p h i s i n g ' , f o r he b e l i e v e s there i s no way of g e t t i n g an 
adequate d e f i n i t i o n except by examining the use and meaning of words, and 
ways i n which those uses and meanings are interconnected. A f t e r t h i s , Wilson 
comments th a t i t i s r e l a t i v e l y easy to produce a d e f i n i t i o n , but u n l e s s i t 
r e a l l y t a c k l e s the i s s u e s involved i n m o r a l i t y , then the form of words, as a 
p r a c t i c a l guide and methodology, i s u s e l e s s . 

I n h i s r e s e a r c h , McPhail et a l (1972) o f f e r s a d e t a i l e d d e s c r i p t i o n of the 
q u a l i t i e s a c o n s i d e r a t e a d u l t shows, but g i v e s l i t t l e a n a l y s i s of the moral 
components a p u p i l needs to understand to d i s t i n g u i s h between. For example 
c o n s i d e r a t e behaviour that i s t r u l y moral and that which i s merely expedient. 
I n t e n t i o n a l i t y i s an important f a c e t of moral behaviour. A l s o , as P e t e r s 
(1973) p o i n t s out, c o n s i d e r a t i o n f o r others i s emphasised at the expense o f 

other a s p e c t s of m o r a l i t y , such as courage, determination, j u s t i c e and 
i m p a r t i a l i t y . 

However, McPhail's work cannot be thus di s m i s s e d . His L i f e l i n e p r o j e c t was 
prepared by h i m s e l f , Ungoed-Thomas and Chapman ( 1 9 7 2 ) , as p a r t o f the Schools 
C o u n c i l Moral Education Curriculum P r o j e c t . . I n 'Moral Education i n the 
Secondary School' McPhail argues t h a t an e x c l u s i v e l y p h i l o s o p h i c a l approach 
to moral education, c o n s i s t i n g l a r g e l y of an a n a l y t i c a l approach to moral 
concepts i s too f a r removed from p r a c t i c e and n e g l e c t s the problem o f 

m o t i v a t i o n . I n s t e a d , he c l a i m s that the moral education we need to provide 
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i s t h a t which i s concerned w i t h how people l i v e , how they see themselves and 
how they t r e a t o t h e r s . They need t o un d e r s t a n d t h e i r own b e h a v i o u r , i t s 
consequences and the e f f e c t s i t may have on o t h e r p e o p l e . The e m o t i o n a l 
d i m e n s i o n t o i n t e r p e r s o n a l problems i s h i g h l i g h t e d , 'but b e i n g more 
i n t e l l i g e n t does not n e c e s s a r i l y mean t h a t you are b e t t e r a b l e t o f i n d and 
a p p l y s o l u t i o n s t o i n t e r p e r s o n a l problems, where the key i s so o f t e n 
e m o t i o n a l ' . McPhail e t a l (1972 p. 5) 

McPhail and h i s a s s o c i a t e s researched e x t e n s i v e l y t o anchor moral and s o c i a l 
e d u c a t i o n i n the a c t u a l e x p e r i e n c e o f boys and g i r l s . B r i a n Wakeman (1984) 

i n h i s book 'Personal, S o c i a l and Moral E d u c a t i o n - a Source Book' , says ' I 
t h i n k t h a t among the f a c t s e x p l a i n i n g the p o p u l a r i t y o f L i f e l i n e must be the 
f a v o u r a b l e r e a c t i o n s o f the p u p i l s i t was about them I n 
a d d i t i o n , i t f i t t e d i n w i t h what schools wanted f o r t h e i r p u p i l s , a t h e o r y o f 
morals i n which concern f o r a n o t h e r ' s needs, i n t e r e s t s and f e e l i n g s , as w e l l 
as one's own, i s cheered and l a c k o f c o n s i d e r a t i o n i s booed' (p. 3 6 ) . 

L i f e l i n e a l s o p r o v i d e d a p a t t e r n f o r p r o j e c t s t o f o l l o w , such as ' S t a r t l i n e 8 

- 13 Moral E d u c a t i o n P r o j e c t ' (1978), and the ' H e a l t h E d u c a t i o n C o u n c i l 
P r o j e c t 12 - 18, L i v i n g W e l l ' (1977) . 

I t i s the p h i l o s o p h y u n d e r l y i n g McPhail's work t h a t concerns p r o f e s s i o n a l 
p h i l o s o p h e r s such as R. Straughan (1982) . He echoes P e t e r s ' o b j e c t i o n s , as 
a l r e a d y e x pressed, about s e t t i n g up ' c o n s i d e r a t i o n f o r o t h e r s ' as a s o l e 
m o t i v a t i o n . McPhail appears t o f a l l i n t o the n a t u r a l i s t i c f a l l a c y , d e r i v i n g 
v a l u e s from f a c t s ; the 'ought' from the ' i s ' . T h i s may be p o s s i b l e , b u t i n 
o r d e r t o do so, we must i d e n t i f y o t h e r s ' needs, i n t e r e s t s and f e e l i n g s w i t h 
e m p i r i c a l e n q u i r y . 

The p r a c t i c a l i m p l e m e n t a t i o n o f the L i f e l i n e programme i s d e r i v e d f r o m t h e 
view t h a t m oral e d u c a t i o n cannot be t a u g h t as a s e p a r a t e s u b j e c t , s i n c e t he 
' c o n s i d e r a t e l i f e ' concerns the whole l i f e o f the s c h o o l . The programme i s 
thu s c o n c e i v e d as one which spans a f i v e year course and i s s t r o n g l y backed 
by t h e o r g a n i s a t i o n and s t r u c t u r e o f t h e s c h o o l , making f o r i t s d e m o c r a t i c 
r u n n i n g . The m a t e r i a l s p r o v i d e d a r e graded a c c o r d i n g t o t h e needs o f 
d i f f e r e n t p u p i l s ' ages. A l t h o u g h McPhail does n o t want t e a c h e r s ' views 
f o r c e d o n t o t h e i r p u p i l s , he i s c o n v i n c e d t h a t p u p i l s s h o u l d c l e a r l y i d e n t i f y 
t e a c h e r s ' v a l u e p o s i t i o n s . He t a l k s w i t h g r e a t p e r c e p t i o n s o f t h e r o l e and 
d i f f i c u l t i e s f a c i n g the t e a c h e r , and makes i t q u i t e c l e a r t h a t t h e r o l e i s a 
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v i t a l one. McPhail c l a i m s h i s programme w i l l l e a d t o g r e a t e r m o t i v a t i o n , 
i n t e g r a t i o n and i n t e l l e c t u a l achievement. 

Downey and K e l l y (1978) c r i t i c i s e the p r o j e c t . T h e i r f i n d i n g s showed t h a t 
a d o l e s c e n t s p r e f e r r e d a d u l t s who l e d the c o n s i d e r a t e l i f e , b u t i t i s a l a r g e 
jump f r o m t h i s e m p i r i c a l f i n d i n g . The c r i t i c i s m s a l r e a d y made by P e t e r s , 
(1981) , Straughan (1982), Downey and K e l l y (1978) are echoed by Hersh, M i l l e r 
and F i e l d i n g (1980) . M c P h a i l , however, pre-empts these c r i t i c i s m s and has 
been s u p p o r t e d i n h i s work by Wakeman (1984) and many p r a c t i s i n g t e a c h e r s . 

John W i l s o n f o l l o w s the t h e o r e t i c a l work o f Kohlberg on moral r e a s o n i n g as 
the b a s i s f o r moral e d u c a t i o n . T h i s work i s known as the Farmington T r u s t 
P r o j e c t and i s i n c o n t r a s t t o the work o f McPhail e t a l . T h i s approach has 
grown o u t o f p h i l o s o p h y r a t h e r t h a n p s y c h o l o g y . S k i l l s i n m o r a l t h i n k i n g are 
the p r i o r i t y , r a t h e r than i m p a r t i n g s p e c i f i c v a l u e s . W i l s o n wants t o 
a c q u a i n t c h i l d r e n w i t h m o r a l i t y , as an area o f t h o u g h t , and make them aware 
o f t h e t e c h n i q u e s , s k i l l s and q u a l i t i e s r e q u i r e d t o g e t answers t o mor a l 
q u e s t i o n s . We have a l r e a d y l o o k e d a t Wilson's l i s t o f mor a l components, 
which he argues are r e q u i r e d by l o g i c t o d e s i g n a t e what i t means t o be 
educated i n m o r a l i t y . He c l a i m s t h a t j u s t as p u p i l s are t a u g h t t o t h i n k 
h i s t o r i c a l l y o r s c i e n t i f i c a l l y , t h e y are able t o t h i n k m o r a l l y and s h o u l d be 
abl e t o become s e n s i t i v e t o o t h e r s ; be l o g i c a l l y c o n s i s t e n t ; know th e f a c t s 
r e l e v a n t t o s p e c i f i c moral i s s u e s and be able t o t r a n s l a t e these s k i l l s i n t o 
a p p r o p r i a t e a c t i o n . 

W i l s o n suggests p u p i l s s e a r c h t h r o u g h cases o f 'moral m i s d o i n g ' t o see which 
p a r t i c u l a r components have been o m i t t e d . T h i s produces f a m i l i a r i t y w i t h the 
components and p o i n t s t o the ways p u p i l s s h o u l d behave. The d i s c u s s i o n o f 
the v a l i d i t y o f i n a p p r o p r i a t e ways o f moral t h i n k i n g i s l i k e l y t o show p u p i l s 
the inadequacy o f t h e i r own r e a s o n i n g . T h i s i s c l e a r l y r e m i n i s c e n t o f t h e 
work o f K o h l b e r g . Wilson l a y s g r e a t s t r e s s on the c o r r e c t use o f language so 
t h a t d i s c u s s i o n w i l l be p r o f i t a b l e and t h a t p r a c t i c a l a p p l i c a t i o n s o f 
Wilson's t e a c h i n g w i l l be b e n e f i c i a l t o the s c h o o l community. 

Wilson's concept o f a m o r a l l y educated person encompasses t h r e e broad a r e a s : 
F i r s t l y , i n t e l l e c t u a l f a c t o r s concerned w i t h r a t i o n a l t h i n k i n g , knowledge o f 
f a c t s r e l e v a n t t o a moral s i t u a t i o n and awareness o f a l t e r n a t i v e s and 
consequences o f an a c t ; s e c o n d l y , s o c i a l s k i l l s r e q u i r e d t o p u t such 
knowledge i n t o p r a c t i c e , w i t h due r e g a r d f o r o t h e r s ; and t h i r d l y , t h e 
e m o t i o n a l o r a f f e c t i v e component i n v o l v i n g n o t o n l y a knowledge and 
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u n d e r s t a n d i n g o f o t h e r s ' f e e l i n g s , but a l s o care and concern f o r them, and 
the a b i l i t y t o respond e m o t i o n a l l y o n e s e l f t o moral i s s u e s . 

T h i s work, as can be e x p e c t e d , has a t t r a c t e d a g r e a t d e a l o f c r i t i c i s m . 
A l l e n B r e n t , w r i t i n g i n the J o u r n a l o f Moral E d u c a t i o n (1973), a t t a c k s t h e 
p h i l o s o p h i c a l b a s i s o f Wilson's work. ' I t i s my c o n t e n t i o n t h a t t he method 
by w h i c h W i l s o n seeks t o g i v e p h i l o s o p h i c a l j u s t i f i c a t i o n t o these c r i t e r i a , 
w h i c h i s so c e n t r a l t o t h i s p o s i t i o n , i s b a s i c a l l y unsound, s i n c e i t r e s t s 
upon an i l l e g i t i m a t e c o n f l a t i o n o f two or more c o n f l i c t i n g systems o f e t h i c s 

a s y n t h e s i s o f two o r more e t h i c a l systems i s j u s t i f i e d i n s e e k i n g a 
v i a b l e concept o f Farmin g t o n Man, whereas a patchwork mosaic o f fragments o f 
e t h i c a l systems i s n o t . I t i s my c o n t e n t i o n t h a t W i l s o n has produced the 
l a t t e r ' . B r e n t (1973, p.203) 

T h i s i s a fundamental c r i t i c i s m , b u t most o f the a t t a c k on Wi l s o n c e n t r e s on 
the area t h a t he does n o t t i e up h i s complex moral concepts w i t h t he 
d e v e l o p m e n t a l stages d e s c r i b e d by K o h l b e r g , nor does he o f f e r any methods o f 
assessment. C h i l d r e n c o u l d always respond w i t h t h a t which t h e y b e l i e v e 
t e a c h e r s want t o hear. Mc P h a i l p o i n t s o u t t h a t i t i s p o s s i b l e t o score 
h i g h l y i n f o r m a l t e s t s i n ' m o r a l i t y ' , b u t does i t make a 'moral' person? He 
a l s o argues t h a t the Fa r m i n g t o n T r u s t P r o j e c t i s a 'weak m o t i v a t i o n t h e o r y 
w h i c h l i m i t s i t s e d u c a t i o n a l v a l u e ' , t h a t t he components are n o t n e c e s s a r i l y , 
i n p r a c t i c e , s e p a r a t e s k i l l s t o be c u l t i v a t e d by separate e d u c a t i o n a l t a s k s 
and t h a t t h e m a j o r i t y o f m o r a l causes o f a c t i o n s are n o t the r e s u l t o f 
co n s c i o u s m e n t a l a r i t h m e t i c . Wakeman b e l i e v e s t h a t the c r i t i c i s m of W i l s o n ' s 
work; being l i k e a GCSE examination i n moral education, i s r a t h e r u n f a i r . 
'The methodology does o f f e r a way of t e a c h i n g moral r e a s o n i n g , and studying 
t o p i c s such as " e u t h a n a s i a " and "how do I know what i s r i g h t i n a given 
c i r c u m s t a n c e ? " i s a u s e f u l a c t i v i t y . ' Wakeman (1984, p.35)- However, the 
p o i n t t h a t Wakeman, i n agreement with McPhail makes, i s that emphasis on 
moral r e a s o n i n g does not address the c e n t r a l question of knowing what i s 
r i g h t , but not being able to do i t . As S t . Paul s a i d , 'For what I do i s not 
the good I want to do; no, the e v i l I do not want to do - t h i s I keep on 
doing'. Most of the d i f f i c u l t y i n being moral stems from l a c k of w i l l , not 
knowledge. 

The work of Sugarman (1973) and Musgrave (1978) i s based on the s o c i o l o g i c a l 
a s p e c t s o f school and m o r a l i t y . Sugarman worked with Wilson i n the e a r l y 
s t a g e s of the Farmington T r u s t r e s e a r c h but, unl i k e Wilson, does not support 
d i r e c t teaching of moral i s s u e s . Accepting the broad d e f i n i t i o n s provided by 
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W i l s o n , Sugarman accepts t h a t the s c h o o l ethos has an i m p o r t a n t r o l e t o p l a y 
i n a c h i l d ' s moral development. The s c h o o l o c c u p i e s a b r i d g i n g p o s i t i o n 
between the home - where c h i l d r e n are t r e a t e d i n a p e r s o n a l f a s h i o n - and the 
br o a d e r s o c i a l environment - where are t r e a t e d more i m p e r s o n a l l y . Rather 
than a d v o c a t i n g a p a r t i c u l a r type o f s c h o o l s t r u c t u r e , as W i l s o n and McPhail 
b o t h do, Sugarman (1973), p o i n t s t o p a r t i c u l a r q u a l i t i e s w i t h i n t he s c h o o l 
and p a r t i c u l a r o p p o r t u n i t i e s t h a t can be p r o v i d e d i n t h e i n t e r e s t o f moral 
e d u c a t i o n . Three areas o f concern are d i s c u s s e d - t e a c h e r : p u p i l 
r e l a t i o n s h i p s , the r u l e system, and t h e n a t u r e o f l e a r n i n g s i t u a t i o n s . 
Sugarman f i n d s l i t t l e e m p i r i c a l evidence so f a r , t o i n d i c a t e the s u p e r i o r i t y 
o f any one type o f s c h o o l o r l e a r n i n g s i t u a t i o n , over any o t h e r . The 
problems o f e v a l u a t i n g the e f f e c t s o f a s c h o o l on m o r a l development a r e , o f 
c o u r s e , enormous - n o t l e a s t i n the t a s k o f r e a c h i n g agreement on t h e 
s p e c i f i c a t t r i b u t e s o f a m o r a l l y educated person. 

Amongst s c h o o l s themselves, t h e r e are many d i f f e r e n t d e f i n i t i o n s g i v e n o f 
moral e d u c a t i o n , and whereas some i n s t i t u t i o n s g i v e no f o r m a l p o s i t i o n t o i t 
i n t h e c u r r i c u l u m , o t h e r s have t i m e t a b l e d p e r i o d s f o r P e r s o n a l and S o c i a l 
E d u c a t i o n , L i f e s k i l l s , P o l i t i c a l L i t e r a c y , H e a l t h E d u c a t i o n or t u t o r i a l t i m e . 
U n t i l the p a s s i n g o f the E d u c a t i o n Reform Act 1988 t h e r e was no common 
approach, and the i s s u e s and processes i n v o l v e d i n m o r a l e d u c a t i o n were o f t e n 
c o n f u s e d and sometimes c o n t r a d i c t o r y . Any s u b j e c t i s v a l u e l a d e n and can be 
used as a v e h i c l e f o r p e r s o n a l and s o c i a l development as the N a t i o n a l 
C u r r i c u l u m Cross C u r r i c u l a r themes a t t e m p t t o d e m o n s t r a t e ; b u t u n t i l very 
r e c e n t l y , s u b j e c t s t h a t d e a l e x p l i c i t l y w i t h human a c t i o n s and consequences 
such as H i s t o r y , Geography, E n g l i s h and R e l i g i o u s E d u c a t i o n d i d n o t o f t e n 
appear t o i n p r a c t i c e . ' I n f a c t , i t i s a sad commentary upon the teaching o f 
humanities t h a t , i n so many s c h o o l s , a separate s u b j e c t has been e s t a b l i s h e d 
c a l l e d Personal and S o c i a l E d u c a t i o n , or H e a l t h E d u c a t i o n , as though a 
primary concern o f the humanities d i d not l i e i n the e x p l o r a t i o n o f 
d i s t i n c t i v e l y human areas o f concern.' Pr i n g (1984 p.119). 

Often i n s c h o o l s , much moral education which i s attempted formally r e s u l t s i n 
d i s c u s s i o n of moral and s o c i a l i s s u e s such as c a p i t a l punishment or a b o r t i o n . 
There are many problems inherent i n the conduct of a t o p i c s or i s s u e s based 
l e s s o n , and the te a c h e r ' s r o l e i s a v i t a l one. There are many asp e c t s to 
co n s i d e r such as the ' n e u t r a l i t y ' of the tea c h e r , the reasons behind 
c h i l d r e n ' s s t a t e d o p i n i o n s , the 'chemistry' of the group, and indeed, the 
content m a t e r i a l . I t i s not i n the scope of t h i s t h e s i s to d i s c u s s them 
here, but they w i l l be considered l a t e r when examining the r o l e of c o n f l i c t 
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and the debate o f is s u e s i n v o l v e d i n the t e a c h i n g o f h i s t o r y . However, the 
t o p i c s o r i s s u e s based lessons are a c u r r i c u l a r response t o the demands o f 
moral e d u c a t i o n , however i n c o m p l e t e l y c o n s i d e r e d , and as such, s h o u l d be 
mentioned. 

Wi t h the advent o f the E d u c a t i o n Reform Act 1988 t h e r e i s now a s t a t u t o r y -
r e s p o n s i b i l i t y upon schools t o 'promote the s p i r i t u a l , m o r a l , c u l t u r a l , 
m e n t a l and p h y s i c a l development o f p u p i l s a t the s c h o o l and o f s o c i e t y ' . 
E.R.A. (1988). Under the g u i d e l i n e s f o r the f o u n d a t i o n s u b j e c t s , m o r a l 
v a l u e s are mentioned, but t h e r e i s no e x p l i c i t framework f o r t h e i r 
t r a n s m i s s i o n . Cross c u r r i c u l a r themes are t o be h i g h l i g h t e d such as 
C i t i z e n s h i p , H e a l t h E d u c a t i o n , Economic and I n d u s t r i a l U n d e r s t a n d i n g and 
En v i r o n m e n t a l E d u c a t i o n , which are b e l i e v e d t o make a major c o n t r i b u t i o n t o 
p e r s o n a l and s o c i a l e d u c a t i o n . The N a t i o n a l C u r r i c u l u m C o u n c i l ' s C u r r i c u l u m 
Guidance pamphlet 3 'The Whole C u r r i c u l u m ' (1990), s t a t e s t h a t t he whole 
c u r r i c u l u m c o n t r i b u t e s t o a c h i l d ' s development as a person and c i t i z e n , b u t 
i s v e r y vague about how t h i s s h o u l d be done, and l i s t s f i v e t i m e t a b l i n g 
arrangements 'based on e x i s t i n g p r a c t i c e ' N.C.C. (p.13) t o combine 
f o u n d a t i o n s u b j e c t s and cro s s c u r r i c u l a r themes. O b v i o u s l y , a g r e a t d e a l 
more r e s e a r c h and p l a n n i n g needs t o go i n t o the d e s i g n and t r a n s m i s s i o n o f a 
c u r r i c u l u m w i t h so many demands l a i d upon i t , but we must no t e t h a t much 
mor a l e d u c a t i o n i s now advocated i n t h e form o f the i n c u l c a t i o n o f mores, o r 
moral i s s u e s d i s c u s s i o n , a l t h o u g h some i s i n the s t y l e o f McPha i l ' s 
' c o n s i d e r a t i o n f o r o t h e r s ' . We have y e t t o see how t h i s w i l l d e v e l o p i n the 
c u r r i c u l a o f our s c h o o l s and how the E d u c a t i o n Reform A c t aims and o b j e c t i v e s 
w i l l be f u l f i l l e d i n t h i s sphere. Chapter four w i l l examine b r i e f l y the 
l i n k s i n the National Curriculum between h i s t o r y and c i t i z e n s h i p and v a l u e s 
t e a c hing. 

I n t h i s survey, we have looked a t d e f i n i t i o n s of 'moral' and 'mora l i t y ' , a t 
the developmental t h e o r i e s of m o r a l i t y , various c u r r i c u l u m p r o j e c t s and 
a t t i t u d e s towards moral education i n sc h o o l s , and i s s u e s f o r the f u t u r e . I t 
i s now the i n t e n t i o n of t h i s study to focus upon the teaching of h i s t o r y as a 
d i s c r e t e academic s u b j e c t i n the secondary school, to see i f i t s r a t i o n a l e 
for i n c l u s i o n i n the cu r r i c u l u m i n c l u d e s moral purpose both today ( c h a p t e r 
two) and i n the teaching of the s u b j e c t i n the past ( c h a p t e r 3 ) . 
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CHAPTER 2 

HOW THE AIMS OF MORAL EDUCTION MAY BE SERVED BY THE TEACHING OF HISTORY 

I f the s t u d y and t e a c h i n g o f h i s t o r y c o n t r i b u t e d i n no way a t a l l t o t h e 
m o r a l development o f an i n d i v i d u a l , i t s c r e d e n t i a l s as an area o f s t u d y and 
as a f i e l d o f human endeavour would s t i l l remain i m p r e s s i v e . However, i f an 
e d u c a t o r m a i n t a i n s t h a t i n t e l l e c t u a l and p e r s o n a l q u a l i t i e s or c a p a b i l i t i e s 
are c l o s e l y l i n k e d , then the v a l u e o f h i s t o r y t o the aims o f moral e d u c a t i o n 
must be immense. The r e l a t i o n s h i p s o f s t u d e n t s o f h i s t o r y , b o t h c o l l e c t i v e l y 
and i n d i v i d u a l l y , w i t h a c t o r s i n h i s t o r y , a g a i n both c o l l e c t i v e l y and 
i n d i v i d u a l l y , p r o v i d e f e r t i l e ground i n terms o f c o n t e n t m a t e r i a l and 
d e v e l o p m e n t a l models f o r the f i e l d o f m o r a l e d u c a t i o n . 

I f the poet Paul V a l e r y was c o r r e c t when he s a i d ' L ' h i s t o i r e e s t l e p r o d u i t 
l e p l u s dangereux que l a c h i m i e de 1 ' i n t e l l e c t a i t e l a b o r e ' , then we have a 
d u t y t o a n a l y s e i t s dangers as w e l l as i t s uses f o r the b e n e f i t o f s c h o o l 
p u p i l s . T h i s must s u r e l y be one o f the gr e a t e s t , moral aims t h e r e can be. 
T h i s c h a p t e r w i l l e x p l o r e v a r i o u s ways i n which the aims o f moral e d u c a t i o n 
may be f u r t h e r e d by the s t u d y o f h i s t o r y . 

The 'Bad King John' Use of H i s t o r y : Moral Exemplars and V i s i o n s of Goodness 

'Teach us how we ought t o l i v e by t a k i n g the h e r o i c f i g u r e s o f the p a s t as 
models and p r o f i t i n g t h e r e b y ' . O r d e r i c u s V i t a l i s . 

The s a y i n g t h a t ' h i s t o r y i s a p h i l o s o p h y t h a t teaches by examples' i s so 
a n c i e n t t h a t i t s a u t h o r cannot be i d e n t i f i e d and as we have seen, h i s t o r y 
f rom i t s b e g i n n i n g has been i n some measure a d i v i s i o n o f m o r a l s c i e n c e . 

Trethewey (197*0 has shown how i n t h e c o l o n y o f V i c t o r i a i n the m i d d l e o f t h e 
n i n e t e e n t h c e n t u r y , h i s t o r y t e x t s were merely a n o t h e r k i n d o f r e a d i n g book. 
However, the 'heroes' d e p i c t e d o r t h e s t o r i e s t o l d c o u l d be used t o p o i n t o u t 
t h e m o r a l q u a l i t i e s d e s i r e d i n c h i l d r e n . J u s t as l o v e i s the c e n t r a l q u a l i t y 
a s s o c i a t e d w i t h many New Testament s t o r i e s used today i n p r i m a r y s c h o o l s , so 
such c u l t u r a l l y i m p o r t a n t q u a l i t i e s such as b r a v e r y and p a t r i o t i s m were seen 
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as i m p o r t a n t i n the l a s t c e n t u r y . I n i t s d i s c u s s i o n o f h i s t o r y 'The Handbook 
of S u g g e s t i o n s ' (19^6) c a r r i e d t h i s passage c o n c e r n i n g i t s m o r a l e f f e c t on 
c h i l d r e n : 

. . . . i t i s a r e c o r d w r i t l a r g e o f the i n f l u e n c e ( o f r e a l men and 
women) f o r good o r e v i l .... W i t h o u t any l a b o u r e d e x h o r t a t i o n s 
( p u p i l s ) w i l l f e e l the spendour o f hero i s m , the w o r t h o f 
u n s e l f i s h n e s s and l o y a l t y , and the meanness o f c r u e l t y and 
cow a r d i c e ; and the i n f l u e n c e o f t h e i r lessons i n h i s t o r y w i l l 
be a t work l o n g a f t e r the i n f o r m a t i o n i m p a r t e d t o them has 
been f o r g o t t e n , ( p . 403) 

T h i s 'moral exemplar' use o f h i s t o r y was a t i t s h e i g h t i n the t e x t b o o k s o f 
the l a s t c e n t u r y but i t i s by no means e x t i n c t even today. What we must 
e x p l o r e i s whether the h o l d i n g up t o a d m i r a b l e c h a r a c t e r s o f the p a s t t o 
c h i l d r e n a c t u a l l y a i d s t h e i r m o r a l development. There are s e v e r a l i s s u e s t o 
i d e n t i f y . 

F i r s t l y , i s i t a v a l u a b l e e x e r c i s e merely t o t e l l the s t o r i e s o f good men and 
women from the past and hope t h a t p u p i l s w i l l i d e n t i f y what was 'good' o r 
moral about t h e i r a c t i o n s ? S t o r i e s about A l f r e d the Gr e a t , Lord S h a f t e s b u r y 
and F l o r e n c e N i g h t i n g a l e c o n t a i n moral p o i n t e r s and most c h i l d r e n have 
s t r a i g h t f o r w a r d and r a t h e r s i m p l i s t i c i deas about what s o c i e t y h o l d s t o be 
de c e n t , m o r a l and d e s i r a b l e , t hus are a b l e t o i d e n t i f y what the t e a c h e r may 
d e s i r e t o be i d e n t i f i e d . 

One w r i t e r who would c l a i m t h a t t h i s i s a w o r t h w h i l e e x e r c i s e i s M a r j o r i e 
Reeves i n 'Why H i s t o r y ? ' (1980). 'Great men o f a l l t i m e s and n a t i o n s can be 
a source o f power t o d a y . A small boy, i n t r o d u c e d f o r the f i r s t t i m e to a 
h i s t o r i c a l h e r o , e x c l a i m s w i t h s h i n i n g eyes, " I might be g r e a t one day!"' 
(p.40) However, there i s a more f a m i l i a r r i n g about C a r o l y n Steedman's words 
when w r i t i n g about p r i m a r y c h i l d r e n l e a r n i n g the p a s t , 'what i s c a r r i e d to 
secondary s c h o o l i s a profound sense o f t h e unimportance o f most peoples' 
l i v e s ' . (1984). T h i s i s one danger of the 'great men and women1 t h e o r y of 
h i s t o r y , that i n S h e m i l t ' s phrase encourages ' t h i s sense of personal 
powerlessness' (1980, pp. 2 1 - 2 ) . 

What then of more complex s t o r i e s of the past d i s p l a y i n g a moral message? 
Roy Hallam (1969) looked at the c h i l d ' s understanding of moral questions i n 
r e l a t i o n to h i s t o r y based on P i a g e t ' s work i n moral development. There have 
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been many c r i t i c i s m s o f t h i s r e s e a r c h focused l a r g e l y on h i s methodology, i n 
p a r t i c u l a r h i s e x p l i c i t use o f the n o t i o n o f God. However, h i s f i n d i n g s 
showed t h a t c h i l d r e n a t t h e same age make judgements on more c o m p l i c a t e d 
h i s t o r i c a l s t o r i e s t h a n P i a g e t found when u s i n g s i m p l e and i d e n t i f i a b l e 
f i c t i o n s . 

John Cockburn (1981) when s t u d y i n g Hallam's f i n d i n g s and r e p l i c a t i n g h i s 
e m p i r i c a l r e s e a r c h found t h a t ' c h i l d r e n r e f r a c t complex h i s t o r i e s i n t o 
i d e n t i f i a b l e r e a l i t i e s t o be c o n f i r m e d .... the s t a t i s t i c s show a c l e a r 
e v o l u t i o n o f m a t u r i n g moral t h o u g h t ' (p.16). For the m o r a l e d u c a t o r these 
f i n d i n g s are very e n c o u r a g i n g f o r much o f Hallam's and Cockburn's work 
demonstrate t h a t w h i l e the i n t e l l e c t u a l aspects o f an a b s t r a c t and even t o an 
e x t e n t a c o n c r e t e n a t u r e w i l l be beyond t h e i r g r a s p , the moral i s s u e s i n 
h i s t o r y are t o c h i l d r e n a c o n c r e t e r e a l i t y . 'Thus the h i s t o r y w i l l r e g i s t e r 
w i t h them, i n t e r e s t them, and enhance t h e i r m o t i v e s t o e x p l o r e f u r t h e r ' 
Cockburn (1981, p.17). 

However, how f a r i s t h i s use o f H i s t o r y c o m p a t i b l e w i t h t h e aims o f the 
h i s t o r y t e a c h e r f a i t h f u l t o the s u b j e c t ' s r a t i o n a l e ? 

As p u p i l s proceed t h r o u g h the p r i m a r y and secondary s c h o o l t h e y l e a r n what 
are h i s t o r i c a l q u e s t i o n s and h i s t o r i c a l answers. The s t a t e m e n t 'King John 
was a bad man' i s n o t a h i s t o r i c a l answer o f any k i n d and p u p i l s d i s c o v e r 
t h i s by a s k i n g more q u e s t i o n s . On what evidence was he a bad man? What do 
you c o n s i d e r bad? By what s t a n d a r d s i s t h i s j u d g ed t o be bad? By h i s 
c o n t e m p o r a r i e s ? and so on. 

Ann Low-Beer uses t h i s example and s t a t e s , 'He ( t h e p u p i l ) has c e r t a i n l y had 
a h i s t o r i c a l i n s t a n c e o f where he cannot make mo r a l judgements w i t h o u t 
r e f e r e n c e t o c r i t e r i a , i n t h i s case p a r t l y h i s t o r i c a l c r i t e r i a . And he has 
perhaps had h i s moral awareness i n c r e a s e d by c o n s i d e r i n g t h e m o r a l i t y o f 
k i n d s o f b e h a v i o u r which he might never encounter i n h i s own l i f e ' (I967, 
p. 1 5 7 ) . Low-Beer, however, g i v e s no evidence f o r t h i s h y p o t h e s i s and g i v e n 
t h e d e v e l o p m e n t a l t h e o r y o f m o r a l i t y one wonders how e f f e c t i v e t h i s d i r e c t 
t r a n s f e r and use o f knowledge o r second-hand e x p e r i e n c e i s , e s p e c i a l l y 
when t h e c h i l d ' s d e v e l o p m e n t a l stage i s n o t known. She makes i t q u i t e c l e a r 
however, t h a t the h i s t o r i c a l s k i l l s must be a t the c o r e , o r the i n t e g r i t y o f 
the h i s t o r y s t u d i e d i s a t r i s k . I t i s t o be wondered i f a l l f a c e t s o f t h i s 
i s s u e were e x p l o r e d when th e a u t h o r s o f the Schools C o u n c i l 'An Approach 
Through H i s t o r y ' s t a t e d 'They ( s t r u g g l e s o f g r e a t men) e x e m p l i f y t h e f a c t 
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t h a t the s t u d y o f H i s t o r y has a b e a r i n g on the development o f the m o r a l sense 
i n t h a t i t causes p u p i l s t o examine occa s i o n s when men have f a c e d moral 
problems and made d e c i s i o n s , and t h e r e b y g i v e s them an i n d i r e c t e x p e r i e n c e 
and a p r e p a r a t i o n f o r f a c i n g t h e i r own moral problems' (I969, p.15)- Perhaps 
the case can be s t a t e d no more s t r o n g l y than i n t h e Newsom Report ' I t i s 
i m p o r t a n t t o know bad company and a v o i d i t ' (1963). 

The Role o f Empathy 

Empathy has been v a r i o u s l y d e f i n e d . Freud (1949) l a b e l l e d i t as 'the 
mechanism by means o f which we are enabled t o take up any a t t i t u d e a t a l l 
toward a n o t h e r m e n t a l l i f e ' ; F e n i c h e l (1945) s t a t e d t h a t 'empathy i n v o l v e s 
b o t h an i d e n t i f i c a t i o n w i t h a n o t h e r person and an awareness o f one's f e e l i n g s 
a f t e r the i d e n t i f i c a t i o n ' , and the O x f o r d E n g l i s h D i c t i o n a r y d e f i n e s the word 
as 'the power o f p r o j e c t i n g one's p e r s o n a l i t y i n t o (and so f u l l y 
comprehending) the o b j e c t o f c o n t e m p l a t i o n ' . John Dewey and P i a g e t 
d e m o n s t r a t e d the v a l u e o f empathy as c r u c i a l t o m o r a l development. I t i s 
e s s e n t i a l t o be a b l e t o see someone e l s e ' s v i e w p o i n t b e f o r e a p p r e c i a t i n g 
t h e i r s t a t u s as a human b e i n g and m o d i f y i n g b e h a v i o u r t o encompass t h e i r 
e x i s t e n c e as w e l l as one's own. I t I s t h i s a b i l i t y w hich enables us t o r i s e 
t h r o u g h the l e v e l s o f m o r a l development from a c t i n g t h r o u g h f e a r o f 
r e t r i b u t i o n t o a c t i n g o u t o f a l t r u i s m . 

The N a t i o n a l C r i t e r i a r e q u i r e a l l h i s t o r y t e a c h e r s o f G.C.S.E. e x a m i n a t i o n 
courses t o t e a c h t h e i r c h i l d r e n t o t h i n k e m p a t h e t i c a l l y , thus the a b i l i t y t o 
l o o k a t e v e n t s and i s s u e s from the p e r s p e c t i v e o f people i n the p a s t i s now 
an assessment o b j e c t i v e . I t would appear t h a t t h i s area i s a f r u i t f u l one 
f o r the aims o f b o t h h i s t o r y and moral e d u c a t i o n . The i m p o r t a n c e o f empathy 
i n h i s t o r y i s t w o f o l d . F i r s t l y , i t addresses the problem o f the 
' s t r a n g e n e s s ' o f much o f t h e past and a t t e m p t s t o d e a l w i t h i t ; and 
s e c o n d l y , i t h e l p s t o c r e a t e a h a b i t o f mind i n which s t r a n g e n e s s o r 
d i f f e r e n c e i s n o t i m m e d i a t e l y d i s m i s s e d as s i l l y o r s t u p i d b u t i s approached 
w i t h openness and w i t h a d e s i r e t o c o l l e c t evidence and improve 
u n d e r s t a n d i n g . T h i s s u r e l y l i n k s w i t h the aims o f m o r a l e d u c a t i o n i n w h i c h 
p u p i l s need t o r e a l i s e t h a t d i f f e r e n t s t a n d p o i n t s and p e r s p e c t i v e s are t o be 
t o l e r a t e d and r e s p e c t e d , n o t a t t a c k e d o r j e e r e d a t . 

19 



I t m i ght be argued t h a t we can u n d e r s t a n d the p e r c e p t i o n s o f the p a s t by 
l e a r n i n g about the way people t h o u g h t , r a t h e r than by t r y i n g i m a g i n a t i v e l y t o 
share t h e i r t h o u g h t s . I t may be contended t h a t t h i s s h a r i n g o f t h o u g h t i s 
al m o s t i m p o s s i b l e t o achieve s i n c e we are t w e n t i e t h c e n t u r y people and must, 
as t e a c h e r s and p u p i l s , r e t a i n a f o o t h o l d i n our own age from w h i c h our 
i n t e r e s t i n h i s t o r y d e r i v e s . 

However, l e a r n i n g about o t h e r people's i d e a s i s never enough. For i n s t a n c e , 
we might say t h a t people i n an a n c i e n t c i v i l i s a t i o n w a t c h i n g an e c l i p s e 
a c c e p t e d m a g i c a l and m y s t i c a l i d e a s , b u t i t i s o n l y by t r y i n g o u t such i d e a s 
i n our own minds as e x p l a n a t i o n s o f p a r t i c u l a r a c t i o n s t h a t we can gr a s p them 
p r o p e r l y and see how they r e l a t e t o the o t h e r hopes, f e a r s and assumptions o f 
the h i s t o r i c a l c h a r a c t e r s and t h e i r s o c i e t y . T h i s i m a g i n a t i v e process i s 
c e n t r a l t o our a c t i v i t y as h i s t o r i a n s . I f a p u p i l can be encouraged t o t r y 
ou t these e x p e r i e n c e s f o r h i m s e l f , t h e n the p o s s i b i l i t i e s f o r m o r a l 
development are many and can be encouraged i n the cl a s s r o o m t h r o u g h 
d i s c u s s i o n , r o l e - p l a y and r e s e a r c h e d assignments. 

M a r j o r i e Reeves (1980), F r e d e r i c k Thompson (1986) and V i v i e n n e L i t t l e (1987) 
have res e a r c h e d and developed many h i s t o r i c a l empathy e x e r c i s e s and are 
committed t o modes o f i m a g i n a t i v e r e c r e a t i o n s o f human s i t u a t i o n s t o enhance 
p u p i l s ' u n d e r s t a n d i n g o f the p a s t . Care must be t a k e n , however*, t o m a i n t a i n 
the h i s t o r i c a l i n t e g r i t y o f the i m a g i n a t i v e framework and t o base i t on 
eviden c e and i n f o r m e d i n f e r e n c e . 

The c a p a c i t y t o imagine and empathise i n t h i s way w i l l v a r y from one 
i n d i v i d u a l t o a n o t h e r and a c c o r d i n g t o t h e h i s t o r i c a l s i t u a t i o n t o which one 
i s b e i n g asked t o respond. Thus, most c h i l d r e n w i l l f i n d i t e a s i e r t o 
imagine and empathise w i t h a l o n e l y t r a p p e r i n 19th c e n t u r y c o a l mines t h a n 
w i t h t he t h o u g h t s o f Napoleon on the eve o f b a t t l e because c h i l d r e n have 
e x p e r i e n c e o f b e i n g f r i g h t e n e d i n the dark but n o t o f b e i n g a b a t t l e 
commander. 

The h i s t o r i a n who has s t u d i e d a p a r t i c u l a r p e r i o d f o r ye a r s and i s f u l l y 
a c q u a i n t e d w i t h the p e o p l e , t h o u g h t s and a c t i o n s o f a c e r t a i n s i t u a t i o n w i l l 
make much more sense o f an empathy e x e r c i s e than a t h i r t e e n year o l d p u p i l 
w i t h l i m i t e d language, e x p e r i e n c e and perhaps i n t e l l i g e n c e . However, t h e 
e d u c a t i o n a l and moral e x e r c i s e i s s t i l l e x t r e m e l y v a l i d as l o n g as t h e 
t e a c h e r g i v e s o u t as much i n f o r m a t i o n as p o s s i b l e and curbs t h e c h i l d ' s 
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w i l d e s t excesses w i t h p r a c t i c a l and r e l e v a n t h i s t o r i c a l background m a t e r i a l . 
I t i s n o t d i f f i c u l t t o show p u p i l s the d i f f e r e n c e between knowing what a 
s i t u a t i o n was l i k e ( e . g . , l i f e i n t h e t r e n c h e s ) and t r y i n g t o g e t them t o 
empathise w i t h t h e s o l d i e r s i n how t h e y f e l t about t h e i r e x p e r i e n c e . 

However, the t r u e d i f f i c u l t y a r i s e s i n t r y i n g t o h e l p p u p i l s p e r c e i v e the 
d i f f e r e n c e between what may be c a l l e d everyday empathy and h i s t o r i c a l 
empathy. Many p u p i l s w i l l a p p l y t h e i r own t w e n t i e t h c e n t u r y m o t i v e s , 
a t t i t u d e s , f e e l i n g s and v a l u e s t o the behaviour o f p r e v i o u s s o c i e t i e s . What 
i s termed the " F l i n t s t o n e s " syndrome needs t o be exposed t o c h i l d r e n f o r 
t h e i r own c r i t i c a l s e l f - a s s e s s m e n t . They need t o r e c o g n i s e the l i m i t a t i o n s 
o f a s c r i b i n g t o past peoples t h e i r 1990's n o t i o n s o f r i g h t and wrong, w e a l t h 
and p o v e r t y , p l e a s u r e and p a i n , and so on. Such r e c o g n i t i o n t h e n needs t o be 
compared t o genuine a t t e m p t s t o r e c r e a t e the views o f p r e v i o u s peoples w h i c h 
are q u i t e d i s t i n c t from those o f modern s o c i e t y . I t i s t h i s genuine a t t e m p t 
which w i l l enhance not o n l y c h i l d r e n ' s views o f the p a s t , but o f each o t h e r ; 
s u r e l y an e d u c a t i o n a l o b j e c t i v e o f b o t h the h i s t o r i a n and the m o r a l e d u c a t o r . 

C u l t u r e and R e l a t i v i s m 

The i d e a t h a t past peoples and s o c i e t i e s must be c o n s i d e r e d on c r i t e r i a 
d i f f e r e n t from contemporary v a l u e s , i s a v e r y p e r t i n e n t one f o r t h e s t u d e n t 
o f m o r a l i t y . The q u e s t i o n must be asked whether s i t u a t i o n s a l t e r m o r a l 
judgements and t h a t i n t e n t i o n a l i t y i s the i m p o r t a n t c o n s i d e r a t i o n . 

One exponent o f u n c o n d i t i o n a l c u l t u r a l r e l a t i v i s m i s P e t e r Winch. He c l a i m s 
i n 'The I d e a o f S o c i a l Science' (1958) t h a t a l l s o c i a l e x p l a n a t i o n must be 
p u t i n t h e f o r m o f c u l t u r a l l y i n t e r n a l accounts and cannot be based on 
r e g u l a r , c o e r c i v e and e x t e r n a l g e n e r a l laws or s o c i a l f a c t s o f t h e k i n d Marx 
or Durkheim sought t o e s t a b l i s h . He argues t h a t o n l y those who p a r t i c i p a t e 
i n t h e way o f l i f e are a b l e t o u n d e r s t a n d i t , l e t a lone j u d g e i t . I f 
a s t r o l o g y o r magic i s p r a c t i s e d i n a s o c i e t y i t s v a l i d i t y cannot be p r o p e r l y 
e s t a b l i s h e d by r e f e r e n c e t o concepts o f l o g i c a l coherence o r e m p i r i c a l d a t a 
d e r i v e d f r o m w e s t e r n s c i e n c e , b u t o n l y t h r o u g h the c r i t e r i a a f f o r d e d by t h e 
a s t r o l o g y o r t h e magic. 

T h i s v i e w i s h e l d by h i s t o r i a n s such as C o l l i n g w o o d who m a i n t a i n e d t h a t t h e 
h i s t o r i c a l v i e w p o i n t s o f p a s t h i s t o r i a n s such as S t . A u g u s t i n e and Gibbon may 
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o n l y be c o n s i d e r e d i n the l i g h t o f t h e i r own t i m e . 'There i s no p o i n t i n 
a s k i n g which was t h e r i g h t p o i n t o f view. Each was the o n l y one p o s s i b l e f o r 
the man who adopted i t ' (1916, p.12). 

Ann Low-Beer s u p p o r t s t h i s view, ' i t seems c l e a r t h a t f o r a moral judgement 
t o c ount as f a i r i t has t o be i n r e l a t i o n t o the v a l u e s o f the p e r i o d , as 
w e l l as i n the c o n t e x t o f an a c t u a l s i t u a t i o n and i t s p o s s i b i l i t i e s . J u s t i c e 
t o t h e p a s t i s t h e b a s i s o f the h i s t o r i a n ' s t a s k ' (1967, p.147). 

What a t a s k she has s e t the h i s t o r i a n - i t i s n o t always p o s s i b l e t o know the 
v a l u e s o f the p e r i o d , o r t o know f u l l y the c o n t e x t o f an a c t u a l s i t u a t i o n . 
I s t h e r e f o r e , any form o f judgement i m p o s s i b l e ? P a r t i n g t o n (1980) c l a i m s 
t h a t the c e n t r a l q u e s t i o n i s whether we can make any judgements about 
h i s t o r i a n s ' work as h i s t o r i a n s which are n o t u n c o n d i t i o n a l l y r e l a t i v e t o 
t h e i r own i n d i v i d u a l c i r c u m s t a n c e s o r t o our own. 

E.H. Carr proposed the view t h a t h i s t o r y must be judged by subsequent success 
o r f a i l u r e o f i n d i v i d u a l s o r groups and t h e i r i deas or p o l i c i e s ; 'the 
h i s t o r i a n o f the p a s t can make an approach towards the u n d e r s t a n d i n g o f the 
f u t u r e ' (I965, p.123). To t h i s a s s e r t i o n , P a r t i n g t o n e n j o i n s us t o be 
s u s p i c i o u s about 'the moral p o s i t i v i s m and moral f u t u r i s m which C a r r 
e x e m p l i f i e s ' (1980, p.72). He goes on t o g i v e K a r l Popper's summary o f m o r a l 
p o s i t i v i s m as the t h e o r y t h a t t h e r e i s no m o r a l s t a n d a r d b u t the one w h i c h 
e x i s t s ; t h a t what i s , i s r e a s o n a b l e and good; and t h e r e f o r e t h a t m ight i s 
r i g h t , and m o r a l f u t u r i s m as merely a n o t h e r form o f moral p o s i t i v i s m which 
s u b s t i t u t e s c a r i n g f o r p r e s e n t m i g h t as t h e a r b i t e r o f r i g h t . T h i s i s seen 
i n such phrases as ' h i s t o r y w i l l be our j u d g e ' . How can these i d e a s be 
t r a n s l a t e d i n t o t h e e x p e r i e n c e o f the classroom? A common e x t e n s i o n o f 
u n c o n d i t i o n a l r e l a t i v i s m i s the argument t h a t s i n c e no evidence i s complete 
and a l l people have a p o i n t o f view i t i s i n e v i t a b l e t h a t a l l h i s t o r i c a l 
e x p l a n a t i o n s w i l l be b i a s e d and p r e j u d i c e d . T h i s i s l i n k e d t o the c l a i m t h a t 
no harm r e s u l t s i n g i v i n g c h i l d r e n a s p e c i f i c i n t e r p r e t a t i o n o f H i s t o r y as 
l o n g as t h e t e a c h e r acknowledges h o l d i n g a p a r t i c u l a r s e t o f b e l i e f s . The 
i d e a o f the ' n e u t r a l ' t e a c h e r advocated by Lawrence Stenhouse and h i s 
c o l l e a g u e s i n t h e H u m a n i t i e s C u r r i c u l u m P r o j e c t i s v a r i o u s l y d i s m i s s e d as 
b e i n g i m p o s s i b l e , as 'a h y p o c r i t i c a l d e v i c e f o r sedulous i n s t e a d o f open 
p r o s e l y t i s i n g o r as e v i d e n c e o f i n d i f f e r e n c e o f apathy t o t h e h i s t o r i c a l 
i s s u e s a t s t a k e ' P a r t i n g t o n (1980, p.73). 
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I t i s i m p o r t a n t f o r c h i l d r e n t o see and a p p r e c i a t e s t a n d p o i n t s and 
p e r s p e c t i v e s o f the t e a c h e r and t o u n d e r s t a n d t h a t h i s t o r i a n s do n o t s i m p l y 
i n v e s t i g a t e and leave moral judgements t o o t h e r s , b u t o f t e n make m o r a l 
judgements themselves. P a r t i n g t o n (1980) makes th e p o i n t w e l l t h a t 
unacknowledged judgements are l i k e l y t o be more dangerous and i n s i d i o u s t h a n 
those which are e x p l i c i t and open t o e x a m i n a t i o n . T h i s c h a n n e l between m o r a l 
dogmatism and u n c o n d i t i o n a l moral r e l a t i v i s m i s a narrow one . A l t h o u g h r a r e 
i n f o r m a l e d u c a t i o n i n England, moral a b s o l u t i s m was dominant u n t i l r e c e n t l y 
i n Communist s t a t e s , f o r example, Lenin's d o c t r i n e t h a t ' m o r a l i t y i s w h o l l y 
s u b o r d i n a t e d t o the i n t e r e s t s o f the c l a s s s t r u g g l e and the p r o l e t a r i a t ' . 
Other examples are areas o f I s l a m i c and C h r i s t i a n f u n d a m e n t a l i s m , and r i g h t -
wing t o t a l i t a r i a n i s m . 

I n t h e E n g l i s h - s p e a k i n g w o r l d u n c o n d i t i o n a l r e l a t i v i s m h o l d s sway, and s c h o o l 
t e a c h e r s u s u a l l y assume t h a t moral judgements o n l y r e a l l y depend on y o u r 
p o i n t o f view and t h a t they are u n c e r t a i n and a r b i t r a r y . N e v e r t h e l e s s , a 
g r e a t d e a l o f time i s spent i n the classroom on t h e p a s s i n g o f m o r a l 
judgements on the p a s t , and care i s t a k e n t o bound them i n t i m e , p l a c e and 
c l a s s . T h i s work i s c l e a r l y l i n k e d t o Kohlberg's t h e o r y o f m o r a l development 
as examined i n c h a p t e r 1 o f t h i s t h e s i s . K o hlberg a s s e r t s t h a t the s t a g e s o f 
development a r e s e q u e n t i a l and stages cannot be o m i t t e d . He a l s o c l a i m s t h a t 
h i s t h e o r y h o l d s f o r groups as w e l l as i n d i v i d u a l s . P a r t i n g t o n c o n t e s t s t h i s 
by g i v i n g the example o f the d e t e r i o r a t i o n o f the moral l e v e l o f p u b l i c l i f e 
i n Germany a f t e r the Depression which i s 'one o f many examples o f r e g r e s s i o n 
by c o n s i d e r a b l e p o p u l a t i o n s ' (I98O, p.88). He holds t h i s i s m i r r o r e d i n t h e 
i n d i v i d u a l where many adolescents do not proceed past stage four ('law and 
order' o r i e n t a t i o n ) to stage f i v e ( ' s o c i a l c o n t r a c t / l e g a l i s t i c ' o r i e n t a t i o n ) . 
'Most people i n our s o c i e t y become aware of the conventional and contingent 
dimensions of r u l e s and laws, but f a i l to advance i n moral reasoning as a 
r e s u l t of t h i s awareness. I n s t e a d , there i s f r e q u e n t l y a r e v e r s i o n to 
Kohlberg's stage two ( i n s t r u m e n t a l r e l a t i v i s t o r i e n t a t i o n ) , i n which e a r l i e r 
e x p l i c i t and naive egoism i s veneered by s e m i - s o p h i s t i c a t e d arguments' (I98O, 
p.88). P a r t i n g t o n quotes no r e a l evidence f o r t h i s a s s e r t i o n , but even 
a l l o w i n g h i s hypothesis to be c o r r e c t , the study of h i s t o r y w i l l n e v e r t h e l e s s 
expose c h i l d r e n to d i f f e r e n t ages, c u l t u r e s and dilemmas, and encourage the 
e x t e r n a l i s i n g of moral judgements; even i f as Piaget and Hallam a s s e r t e d , 
t h i s i n v o l v e s p e r s o n a l i s i n g and i n t e r n a l i s i n g judgements before r e a p p l y i n g 
them to h i s t o r i c a l s i t u a t i o n s . 
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Values i n H i s t o r y 

I n t h e area o f p e r s o n a l m o r a l i t y t h e r e are any number o f o p t i o n s open t o 
i n d i v i d u a l s , and many are e q u a l l y v a l i d i n terms o f l i f e , b u t may a t t i m e s 
come i n t o c o n f l i c t . H i s t o r y i s o b v i o u s l y a r i c h f i e l d o f moral and v a l u e s 
c o n f l i c t , and i n terms o f mo r a l e d u c a t i o n one can examine h i e r a r c h i e s o f 
v a l u e and the importance o f a d o p t i n g any g i v e n course o f a c t i o n - a 
t r a n s f e r a b l e s k i l l . 

We have seen t h a t t r a d i t i o n a l l y , i t has been c l a i m e d t h a t t he v a l u e s 
d i m e n s i o n i s c e n t r a l t o s c h o o l h i s t o r y and makes i t d i s t i n c t i v e , b u t t h e r e i s 
a g r e a t d e a l o f c o n f u s i o n o f t h i n k i n g on the m a t t e r . Coltham and Fi n e s 
(1971) admit 'knowledge o f v a l u e s ' i n ' E d u c a t i o n a l Outcomes o f Study' ( p . 2 5 ) . 
The L a n c a s h i r e E d u c a t i o n a l Committee s t a t e d t h a t h i s t o r y 'encourages an 
openness t o the p o s s i b i l i t i e s o f change i n a t t i t u d e s and v a l u e s i n r e l a t i o n 
t o h i s t o r i c a l e v i d e nce' (1980), and the 'Place, Time and S o c i e t y 8-13 
P r o j e c t ' (1976) t a l k e d o f the ' f o s t e r i n g o f a w i l l i n g n e s s t o e x p l o r e 
p e r s o n a l a t t i t u d e s and v a l u e s ' , and 'the encouragement o f an openness t o t h e 
p o s s i b i l i t y o f change i n a t t i t u d e s and v a l u e s ' . The concept o f ' a t t i t u d e s ' 
l e a d s t o problems. Rokeach w r o t e t h a t 'an a t t i t u d e i s a r e l a t i v e l y e n d u r i n g 
o r g a n i s a t i o n o f b e l i e f s around an o b j e c t or s i t u a t i o n p r e d i s p o s i n g one t o 
r e a c t t o i t i n some p r e f e r e n t i a l manner' (1973, p.112). I t f o l l o w s t h a t i t 
i s p o s s i b l e t h e y w i l l i n t e r a c t w i t h one ano t h e r as the work o f Heise (1979) 
on u n d e r g r a d u a t e s ' a t t i t u d e s demonstrated. K n i g h t makes the p o i n t t h a t 
' w h i l e r e f e r e n c e t o a t t i t u d e s i s a p a r t o f the l i t a n y o f H i s t o r y ' s 
c u r r i c u l a r c l a i m , many o f t h e f a i t h f u l may hope t h a t e x e g e s i s i s n o t sought 
o f them' (1987, p.47). 

At l e a s t one d i f f i c u l t y can be r e s o l v e d by u s i n g the concept o f v a l u e s , 
r a t h e r t h a n t h a t o f a t t i t u d e s . Rokeach e x p l a i n e d t h a t 'assuming t h a t v a l u e s 
are l e s s embedded i n p a r t i c u l a r t e m p o r a l o r socioeconomic c o n t e x t s , we use 
the word " v a l u e " t o d e s c r i b e e i t h e r a d e s i r a b l e end s t a t e o f e x i s t e n c e 
o r a d e s i r a b l e mode o f b e h a v i o u r . I n a sense, v a l u e s are t h e source and 
f o u n d a t i o n o f a t t i t u d e s and b e h a v i o u r towards s p e c i f i c e v e n t s , people o r 
s i t u a t i o n s . A person can have thousands o f a t t i t u d e s but o n l y a few v a l u e s 
t h a t t r a n s c e n d and d y n a m i c a l l y d e t e r m i n e these thousands o f a t t i t u d e s ' (1973, 
p.67). 

T h i s d i r e c t i o n p o i n t s t o an e x t e n s i v e l i t e r a t u r e on v a l u e s c l a r i f i c a t i o n l e d 
by Raths, Harmin and Simon (1978). The v a l u e s c l a r i f i c a t i o n e p i t o m i z e s a 

24 



wide range o f contemporary ' s o c i a l e d u c a t i o n ' i n i t s emphasis on the d i r e c t 
p e r s o n a l e x p e r i e n c e o f c h i l d r e n . Acceptance o f e x i s t i n g p e r c e p t i o n s o f 
p u p i l s as the c r i t i c a l d e f i n i t i o n o f r e l e v a n c e i s seen as s i m i l a r t o Hegel's 
i d e n t i f i c a t i o n o f the r a t i o n a l w i t h the r e a l , or A n d r e s k i ' s 'promiscuous 
c r y p t o - c o n s e r v a t i s m ' (1972, ch.5) which v a l u e s what i s a l r e a d y t h e r e . 

Raths, Harmin and Simon (1978) l i s t p o s s i b l e outcomes f o r v a l u e s 
c l a r i f i c a t i o n b u t add t h a t t h e y w i l l n o t a l l h o l d t r u e i n a l l s i t u a t i o n s . 
The procedures d e s c r i b e d are c o n s i s t e n t w i t h h i s t o r i c a l p r o c e d u r e s i n v o l v i n g 
p u p i l s c o n s i d e r i n g what they c h e r i s h and what they might v a l u e ; w e i g h i n g 
consequences and s e e k i n g a l t e r n a t i v e s ; and making f r e e c h o i c e s whenever 
p o s s i b l e . 

Raths, Harmin and Simon (1978) g i v e examples o f t a s k s t h a t t h e y b e l i e v e are 
r e l e v a n t t o v a l u e s c l a r i f i c a t i o n and h i s t o r y t e a c h i n g . One such example i s 
t h e American C i v i l War i n which many mo r a l q u e s t i o n s are asked, such as: 'Do 
you c o n s i d e r the C i v i l War a j u s t war?' 'Under what c i r c u m s t a n c e s would you 
k i l l someone?', and 'How are d i s p u t e s s e t t l e d i n your f a m i l y ? ' These 
q u e s t i o n s , however, have l i t t l e s p e c i f i c a l l y h i s t o r i c a l about them, and even 
l e s s a c c e p t a b l e are Simon and Carnes examples from the case o f s l a v e r y 
(1973). The i n t e n t i o n o f c l a r i f y i n g the p u p i l ' s e x i s t i n g v a l u e s has c r i p p l e d 
t h e chance t h a t the p u p i l m i g h t come t o u n d e r s t a n d v e r y d i f f e r e n t v a l u e s . 
M c L a u g h l i n (1983) w r i t i n g about the p a s t o r a l c u r r i c u l u m , and Egan (1983) 
w r i t i n g about s c h o o l S o c i a l S t u d i e s i n America, have exp r e s s e d a s i m i l a r 
c oncern t h a t d w e l l i n g on the known and p r e s e n t may l i m i t the p u p i l ' s v a l u e s 
and v i s i o n . 

A n o t h e r v a l i d c r i t i c i s m i s t h a t p u p i l s may come t o think t h a t any v a l u e i s as 
good as any o t h e r . Values - c l a r i f i e r s r e j e c t t h a t c h a r g e , and h i s t o r y 
t e a c h e r s may w e l l f e e l t h a t an emphasis on the p r o c e d u r a l v a l u e s o f t h e i r 
s t u d y o f f e r s a strong defence a g a i n s t v a l u e s anarchy. But what are these 
v a l u e s ? 

C r i c k and P o r t e r (1978) i d e n t i f y f i v e i n p o l i t i c a l e d u c a t i o n : freedom, 
t o l e r a n c e , f a i r n e s s , r e s p e c t f o r t r u t h and r e s p e c t f o r r e a s o n i n g . Knight 
(1987) would add f o r h i s t o r y : r e s p e c t f o r the i n d i v i d u a l and the p a r t i c u l a r . 
A l s o , i n h i s t o r y the c h i l d has to work from e v i d e n c e , r a t h e r than deduce from 
a model. H i s t o r y ' s p a r t i c u l a r i s i n g t r a i t i s of s p e c i a l note because ' c o r r e c t 
h i s t o r i c a l t h i n k i n g i s the implacable enemy of unexamined and s t r i d e n t l y 
a s s e r t e d s t e r e o t y p e s ' (D.E.S. 1985a, p.32), not l e a s t because 'the p r o c e d u r e s 
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o f h i s t o r y are o b j e c t i v e , as they cannot be m o d i f i e d e i t h e r by t h e 
id e a s b e i n g examined o r by the c o n c l u s i o n s we may hope t o rea c h ' . I t may 
o f t e n happen t h a t the evidence makes i t i m p o s s i b l e f o r the h i s t o r i a n t o go 
beyond a s t e r e o t y p e , but the i m p o r t a n t p o i n t i s t h a t h i s p r o c e d u r a l v a l u e s 
leave him aware o f i t s f a l l i b i l i t y . H i s t o r y i s a l s o i n i m i c a l t o s t e r e o t y p i n g 
because i t and i t s procedures are based upon the assumption t h a t a c t i o n s , 
however s t r a n g e t h e y may seem, may be e x p l a i n e d i n terms o f the r a t i o n a l i t y 
o f t h e agent i n the p a s t , s e e i n g t he s i t u a t i o n as he d i d . (See s e c t i o n on 
C u l t u r a l R e l a t i v i t y . ) 

The procedures o f h i s t o r y may not d i r e c t l y weaken p r e j u d i c e s b u t ' t h i s 
a b r a d i n g o f g e n e r a l i s e d s t e r e o t y p i n g by d e m o n s t r a t i n g t he c o n t e x t e d 
r a t i o n a l i t y o f even the oddest a c t i o n s c o n s t i t u t e s a necessary p a r t o f any 
d i r e c t a t t a c k upon such p r e j u d i c e ' K n i g h t (1987, p.50). 

I n t h i s p r o c e s s , i n f o r m a t i o n i s o b v i o u s l y a key element i n d e v e l o p i n g v a l u e s , 
and t h e n b e i n g a b l e t o reason about them. T h e r e f o r e , c o n t e n t and i t s volume 
and a v a i l a b i l i t y are c e n t r a l when d i s c u s s i n g h i s t o r y ' s r o l e i n v a l u e s 
c l a r i f i c a t i o n t o a t t a c k b l i n d p r e j u d i c e . ' H i s t o r i c a l s k i l l s may n o t open 
c l o s e d minds; b u t th e y may p l a n t a nagging g r a i n o f doubt i n them' (D.E.S., 
1985b, p.32). A s m a l l r e t u r n , b u t one t o be va l u e d and dev e l o p e d . 

Moral Judgements i n the H i s t o r y Classroom 

Through the study of h i s t o r y the p u p i l w i l l l e a r n that he cannot make moral 
judgements without r e f e r e n c e to h i s t o r i c a l c r i t e r i a . Perhaps he w i l l have 
hi s moral awareness i n c r e a s e d by c o n s i d e r i n g the mo r a l i t y of kinds of 
behaviour which he might never encounter d i r e c t l y i n h i s own l i f e . 'Through 
h i s t o r i c a l i n s t a n c e s he may d i s c o v e r what h u m i l i t y meant to a medieval monk, 
what the h e r o i c i d e a l meant to the Greeks, or what p a t r i o t i s m meant to 
nine t e e n t h century Englishmen. I n t h i s secondary and i n c i d e n t a l f a s h i o n , 
l e a r n i n g h i s t o r y c o n t r i b u t e s to p u p i l s ' moral awareness.' Low-Beer (I967, 
p.157). When handling h i s t o r i c a l m a t e r i a l , p u p i l s w i l l have presented to 
them moral judgements presented as f a c t s . More i n t e l l i g e n t p u p i l s w i l l f i n d 
these d i s t o r t e d and some l e s s mature or l e s s i n t e l l i g e n t p u p i l s w i l l be able 
to r e c o g n i s e t h a t these judgements are f a c i l e and l a c k i n g i n substance. 
'Many middle-school p u p i l s , f o r i n s t a n c e , can f i n d u n s u b s t a n t i a t e d moral 
judgements on how 'good' Shaftesbury was, how 'bad' H i t l e r , or how 'va l u a b l e ' 
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are i n t e r n a t i o n a l r e l a t i o n s , u n i n s p i r i n g and b o r i n g , f o r j u s t t h i s r e a s o n , 
t h a t t h e r e a l c o m p l e x i t i e s o f moral judgements have never been a d e q u a t e l y 
p r e s e n t e d t o them.' Low-Beer ( p . 157). We see, t h e r e f o r e , t h a t moral 
judgements have t o be s i f t e d as c a r e f u l l y as e v i d e n c e . Simon and Ward (197D 
produced a s t u d y t o o b t a i n d a t a on the r e l a t i o n s h i p o f age and sex t o 
c h i l d r e n ' s a b i l i t y t o judge h i s t o r i c a l n a r r a t i v e s w i t h a moral c o n t e n t , and 
t o see whether performance i n H i s t o r y was r e l a t e d t o the l e v e l o f moral 
judgement made by p u p i l s . Three hundred and t h i r t y - f o u r p u p i l s (166 p u p i l s 
i n t h e 13 year o l d range) were s t u d i e d . P u p i l s were g i v e n a h i s t o r i c a l 
m o r a l i t y t e s t and t h e i r h i s t o r y grades were a l s o o b t a i n e d . F i n d i n g s showed 
t h a t o l d e r and more i n t e l l i g e n t p u p i l s p e r f o r m e d b e t t e r t h a n younger and l e s s 
i n t e l l i g e n t p u p i l s , and no s i g n i f i c a n t d i f f e r e n c e s o c c u r r e d between the 
sexes. I t i s easy t o be c r i t i c a l o f t h i s s t u d y , such as we have no means o f 
j u d g i n g the q u a l i t y o f h i s t o r y grades s u p p l i e d t o the r e s e a r c h e r s by the 
s c h o o l ' s head o f the h i s t o r y d e p a r t m e n t , and whether o t h e r s c h o o l s u b j e c t s 
are as e q u a l l y v a l i d as h i s t o r y i n m o r a l e d u c a t i o n ( o n l y E n v i r o n m e n t a l 
S t u d i e s was examined), but a t l e a s t t h e r e i s now a s t a r t t o t h e e m p i r i c a l 
r e s e a r c h o f the c o r r e l a t i o n between h i s t o r y and moral judgements. 

I n t h i s c h a p t e r i t has been d e m o n s t r a t e d , however i m p e r f e c t l y , t h a t h i s t o r y 
t e a c h i n g has a r o l e t o p l a y i n the aims o f m o r a l e d u c a t i o n . The n e x t c h a p t e r 
w i l l examine how h i s t o r y has been t a u g h t and s t u d i e d towards these ends 
p a r t i c u l a r l y over the p a s t two hundred y e a r s i n the g u i s e o f i n d o c t r i n a t i o n , 
e d u c a t i o n o r 'improvement'. 
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CHAPTER 3 

A HISTORY OF HISTORY TEACHING - A MORAL PERSPECTIVE? 

Background 

I n t h i s c h a p t e r the h i s t o r y o f the t e a c h i n g o f h i s t o r y i s b e i n g c o n s i d e r e d 
and, by h i s t o r y , we are concerned o n l y w i t h t he w e s t e r n t r a d i t i o n o f t h a t 
s u b j e c t . 

P r i o r t o the 19th C e n t u r y , much h i s t o r y was s t u d i e d , n o t f o r i t s own sake, 
but f o r e x t r i n s i c purposes, u s u a l l y r e l i g i o u s and m o r a l . 

Bede, W i l l i a m o f Malmesbury and Matthew P a r i s , s t u d i e d ' t o p e r p e t u a t e n o b l e 
events i n w r i t i n g , f o r t h e p r a i s e o f God and i n o r d e r t h a t p o s t e r i t y s h o u l d 
be i n s t r u c t e d , by r e a d i n g how t o a v o i d those t h i n g s w h i c h deserve punishment, 
and t o engage i n the good t h i n g s which are rewarded by God' ( P a r i s ) . I t was 
t h i s s p i r i t o f i n s t r u c t i o n t h a t prompted members o f r e l i g i o u s houses t o 
expound God's w i l l f r o m h i s t o r i c a l s t o r i e s . 

Throughout p a s t ages, p o l i t i c i a n s have had a l i v e l y i n t e r e s t i n t h e 
h i s t o r i c a l c o n t e x t i n which p o s t e r i t y w i l l judge t h e i r own deeds. H i s t o r i c a l 
b i o g r a p h y i s s a i d t o f e a t u r e p r o m i n e n t l y i n the r e a d i n g o f B r i t i s h 
p o l i t i c i a n s and a few have w r i t t e n works o f t h i s k i n d ; f o r example, Winston 
C h u r c h i l l and Roy J e n k i n s . One reason f o r the p o l i t i c i a n ' s s t u d y o f h i s t o r y 
i s t h a t he expects t o f i n d a guide t o h i s own c o n d u c t , b o t h t h r o u g h m o r a l 
example and t h r o u g h p r a c t i c a l l e s s o n s i n p u b l i c a f f a i r s . T h i s was 
p a r t i c u l a r l y so d u r i n g the Renaissance when the r e c o r d o f c l a s s i c a l t i m e s was 
t r e a t e d as a st o r e h o u s e o f mo r a l and p r a c t i c a l examples. M a c h i a v e l l i ' s 
p r e s c r i p t i o n s f o r h i s n a t i v e F l o r e n c e and h i s p o l i t i c a l maxims i n 'The 
P r i n c e ' (1513) were based on Roman p r e c e d e n t . He was rebuked by h i s younger 
contemporary, the h i s t o r i a n G u i c c i a r d i n i : -

How wrong i t i s t o c i t e t he Romans a t e v e r y t u r n . For any 
comparison t o be v a l i d , i t would be necessary t o have a c i t y 
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w i t h c o n d i t i o n s l i k e t h e i r s and then t o govern i t a c c o r d i n g 
t o t h e i r example the comparison i s as much out o f o r d e r 
as i t would be t o expect a j a c k a s s t o race l i k e a h o r s e . 

T h i s i s a common c r i t i c i s m o f the c i t i n g o f p r e c e d e n t , t h a t i t u s u a l l y shows 
l i t t l e r e g a r d f o r h i s t o r i c a l c o n t e x t . T h i s reason was o f t e n g i v e n f o r the 
t e a c h i n g o f h i s t o r y i n past ages: t h a t o f l e a r n i n g l e s s o n s . However, f o r a 
p r e c e d e n t t o be v a l i d , s i m i l a r c o n d i t i o n s would have t o p r e v a i l and from a 
f u t u r e p e r s p e c t i v e , an o l d problem o r a f a m i l i a r o p p o r t u n i t y r e q u i r e s a 
d i f f e r e n t a n a l y s i s because a t t e n d a n t c i r c u m s t a n c e s have changed. 

The 18th C e n t u r y saw the E n l i g h t e n m e n t where h i s t o r i a n s and p h i l o s o p h e r s 
i n t e r p r e t e d the p a s t a c c o r d i n g t o the i d e a o f p r o g r e s s which, f o r them, meant 
t h a t reason c o u l d improve mankind m o r a l l y and m a t e r i a l l y . John Tosh (1984) 
b e l i e v e s t h e r e i s an element o f ' w i s h f u l t h i n k i n g ' about the t h e o r i e s and 
p r e d i c t i o n s o f h i s t o r y i n the 18th and e a r l y 19th C e n t u r i e s and t h a t w r i t e r s , 
p h i l o s o p h e r s and h i s t o r i a n s had o n l y a crude n o t i o n about what wrought change 
i n the p a s t and m i g h t do so i n the f u t u r e . The modern academic d i s c i p l i n e o f 
h i s t o r y o r i g i n a t e d as a sharp r e a c t i o n a g a i n s t t h i s p r a c t i c e i n the e a r l y 
19th C e n t u r y , i n i t i a l l y i n Germany. I t i s known as h i s t o r i c i s m , t h a t i s t h a t 
each age has a unique m a n i f e s t a t i o n o f the human s p i r i t , w i t h i t s own c u l t u r e 
and v a l u e s . H i s t o r i c i s t s b e l i e v e d t h a t t h e i r own i n s t i t u t i o n s and c u l t u r e 
c o u l d o n l y be u n d e r s t o o d h i s t o r i c a l l y and t h a t h i s t o r i c development was v i t a l 
t o a p r e s e n t - d a y a n a l y s i s o f s o c i e t y . H i s t o r y , n o t reason, was the key t o 
comprehension. The g r e a t e s t proponent o f t h i s s c h o o l was L e o p o l d von Ranke. 
' H i s t o r y has had a s s i g n e d t o i t the t a s k o f j u d g i n g t h e p a s t , o f i n s t r u c t i n g 
t h e p r e s e n t f o r the b e n e f i t o f the ages t o come. To such l o f t y f u n c t i o n s my 
work does n o t a s p i r e , i t s aim i s merely t o show how t h i n g s a c t u a l l y were.' 
Ranke (1970 q u o t e d ) . 

The main t a s k o f the h i s t o r i a n was t o f i n d out why people a c t e d as t h e y d i d , 
by s t e p p i n g i n t o t h e i r shoes, and as f a r as p o s s i b l e j u d g i n g events by t h e i r 
s t a n d a r d s . Ranke helped t o found the modern d i s c i p l i n e o f academic h i s t o r y 
because he developed the t e c h n i q u e s o f r e s e a r c h necessary f o r t h e f u l f i l m e n t 
o f t he h i s t o r i c i s t s ' work, e s p e c i a l l y t h e use and i n t e r p r e t a t i o n o f p r i m a r y 
s o u r c e m a t e r i a l . 

The q u e s t i o n o f empathy and judging past events, by whatever c r i t e r i a , i s by 
d e f i n i t i o n , a moral concern and i s a s u b j e c t o f debate by 20th C e n t u r y 
h i s t o r i a n s . The uses (and abuses) o f h i s t o r y as a s c h o o l s u b j e c t are very 
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d i f f e r e n t from those o f academic h i s t o r y i n i l l u m i n a t i n g times p a s t and 
p r e s e n t . I t has been u s e f u l t o l o o k b r i e f l y ( a l b e i t c r u d e l y ) a t the moral 
dimension o f h i s t o r i c a l s c h o l a r s h i p i n past ages because t h a t n e c e s s a r i l y 
r e f l e c t s on why h i s t o r y has been s t u d i e d and t a u g h t a t a l l ; but from now 
onwards our concern w i l l be c o n f i n e d t o the t e a c h i n g and s t u d y i n g o f h i s t o r y 
by c h i l d r e n and young people o f secondary s c h o o l age. T h i s does n o t mean, 
however, t h a t the areas o f academic and s c h o o l h i s t o r y are m u t u a l l y 
e x c l u s i v e , nor does i t mean t h a t one i s a watered-down v e r s i o n o f the o t h e r . 

The Nineteenth Century 

At the b e g i n n i n g o f the 19th C e n t u r y p o l i t i c a l power was l a r g e l y i n the hands 
o f a r i s t o c r a t s and landed g e n t r y ; the i n f l u e n c e o f w e a l t h y i n d u s t r i a l i s t s was 
t o emerge g r a d u a l l y t h r o u g h o u t the c e n t u r y . The t r a d i t i o n a l e d u c a t i o n f o r 
t h e l e a d e r s o f s o c i e t y was by p r i v a t e t u t o r , then on t o a P u b l i c S c h o o l , 
f o l l o w e d by a c o u p l e o f y e a r s a t O x f o r d o r Cambridge U n i v e r s i t y . 

Academies, wh i c h began t o f l o u r i s h , o f f e r e d a f u l l e r e d u c a t i o n b u t were 
p a t r o n i s e d l e s s by the a r i s t o c r a c y and g e n t r y , than by those who wished t h e i r 
c h i l d r e n t o j o i n the h i g h e r reaches o f s o c i e t y . I n these c i r c u m s t a n c e s 
e d u c a t i o n , i n g e n e r a l , and the t e a c h i n g o f h i s t o r y i n p a r t i c u l a r , came t o be 
v a l u e d p a r t l y as a t r a i n i n g f o r statesmen and p a r t l y as c u l t i v a t i o n o f 
'gentlemen' f o r whom l e a r n i n g was a l s o a p l e a s u r e . I n w r i t i n g t o h i s son 
L o r d C h e s t e r f i e l d s a i d , 'An i n t i m a t e knowledge o f H i s t o r y , my dear boy, i s 
a b s o l u t e l y necessary f o r t h e l e g i s l a t o r , the o r a t o r and the s tatesman, who 
t h e n deduce t h e i r morals and examples, sp e a k i n g and j u d g i n g o f the p r e s e n t , 
and by i t the p a s t , p r o g n o s t i c a t i n g t h e f u t u r e ' ( 1 8 1 0 ) . Hannah More, i n her 
a d v i c e t o t h e d a u g h t e r o f George IV d e c l a r e d , ' H i s t o r y , which i s t h e 
amusement o f o t h e r men, i s t h e s c h o o l o f p r i n c e s ' (1805, p. 1 5 ) . 

The i d e a t h a t h i s t o r y was an i n n o c e n t and e l e g a n t amusement and a h i g h - l e v e l 
means o f t r a i n i n g f o r the mind, p e r s i s t e d l a t e i n t o t h e 1 9 t h C e n t u r y , b u t 
g r a d u a l l y a new a t t i t u d e t o t h e s t u d y o f h i s t o r y was t o emerge. One w r i t e r 
i n t h e E d u c a t i o n a l Guardian remarked t h a t h i s t o r y was no l o n g e r 'a mere 
amusement' as i t had been i n 'the days o f our f a t h e r s ' . E d u c a t i o n a l 
G u a r d i a n , V o l . I V , (1861 p . 6 5 ) . Reform i n some P u b l i c and Grammar Schools 
p r o v i d e d a w i d e r and, perhaps, more s u i t a b l e e d u c a t i o n . T h i s movement was 
g i v e n impetus a f t e r the Reform A c t o f 1832 which ' c o n f i r m e d and e n f o r c e d t h e 
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r i s e t o p o l i t i c a l power o f the p r o f e s s i o n a l and commercial m i d d l e c l a s s e s ' . 
As e d u c a t i o n was p e r c e i v e d t o have a more u t i l i t a r i a n r o l e , t he s t u d y o f 
h i s t o r y appeared necessary t o f i t the p u p i l f o r some p a r t i c u l a r c a r e e r o r , as 
H e r b e r t Spencer b e l i e v e d , t o e l u c i d a t e f o r him t h e 'causes o f s o c i a l 
p r o g r e s s ' ( 1 9 1 1 , p . 2 6 ) . 

E d u c a t i o n , however, was seen not o n l y as a t o o l f o r s o c i a l p r o g r e s s b u t as a 
means o f r e p r e s s i o n , or a t l e a s t o f s e t t i n g perameters. The l a t e r 1 9 t h 
Ce n t u r y view was t h a t s i n c e ' t h e i r h a s t e , t h e i r i r r e s p o n s i b i l i t y , t h e i r 
openness t o d e c e p t i o n and t h e i r i n e v i t a b l e i g n o r a n c e ' The Economist (1848) 
made the low e r c l a s s e s dangerous t o the o r d e r and p r o s p e r i t y o f s o c i e t y , t h e y 
must be educated t o d i f f e r e n t ways. The Education Act o f 1870 was p a r t l y a 
r e s u l t o f the r e a l i s a t i o n t h a t the Reform Acts of 1832 and 1867 had made the 
p r o s p e c t o f manhood s u f f r a g e more imminent. The exp a n s i o n o f p o p u l a r 
e d u c a t i o n which f o l l o w e d the Education Act o f 1870 was, i n p a r t , d e s i g n e d t o 
educate a f u t u r e e l e c t o r a t e t o use i t s p o l i t i c a l power more w i s e l y . As 
C h a n c e l l o r says, i n ' H i s t o r y f o r t h e i r Masters', 'Of a l l s c h o o l s u b j e c t s , 
H i s t o r y i s perhaps the most o b v i o u s l y a v e h i c l e f o r the o p i n i o n s o f the 
t e a c h e r and o f the s e c t i o n o f s o c i e t y which he r e p r e s e n t s ' (1970, p . 8 ) . I t 
would perhaps be more u s e f u l t o t a l k o f the c l a s s a s p i r e d t o , r a t h e r t h a n 
a c t u a l c l a s s , when t a l k i n g o f 1 9th Century t e x t book w r i t e r s . 

An a n a l y s i s o f t e x t b o o k s o f the p e r i o d 1800 - 191^, shows t h a t c e r t a i n 
t r a d i t i o n s were c o n s i d e r e d v i t a l t o be upheld. Mrs. Sarah Trimmer i n the 
'Guardian o f E d u c a t i o n ' c r i t i c i s e d the ' C h r o n i c l e o f the Kings o f England' -
' I t was e v i d e n t l y composed w i t h the most p r o f a n e and i n v i d i o u s d e s i g n , t o 
d e p r e c i a t e t h e s a c r e d w r i t i n g s and t o b r i n g contempt and r i d i c u l e upon the 
memory o f the s o v e r e i g n s who have s u c c e s s i v e l y f i l l e d t h e E n g l i s h t h r o n e , and 
t h r o u g h them t o glance d e r i s i o n upon t h e monarchy i t s e l f (1802, p. 6 8 ) . The 
Q u a r t e r l y J o u r n a l o f E d u c a t i o n ( 1 8 3 D , commended ' S t o r i e s From E n g l i s h 
H i s t o r y ' by Mrs. Hack ( 1 8 2 0 ) . I t s achievement was ' t o i m p a r t c o r r e c t 
h i s t o r i c a l knowledge and, a t the same t i m e , t o convey b e a u t i f u l l e s s o n s o f 
m o r a l i t y , t h e h i g h e s t and b e s t use o f H i s t o r y ' ( 1 8 3 1 , p.220). 

Some o f the messages conveyed i n h i s t o r y t e x t s w i l l be examined i n Chapter 
s i x , b u t 'the b e a u t i f u l l e s s o n s o f m o r a l i t y ' were a l l t o o o b v i o u s . Men and 
women o f t h e p a s t were p r a i s e d f o r good, g l o r i o u s and noble deeds, and o t h e r s 
were c a s t down f o r t h e i r l a c k o f f a i t h , t h e i r c o w a r d i c e , t h e i r l a c k o f 
p a t r i o t i c f e r v o u r and p r o m o t i o n o f ' e v i l ' . 
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Such was t h e concern t h a t ' c o r r e c t ' i d e a s and i d e a l s be promoted i n t e x t s , 
t h a t by the 1870 E d u c a t i o n A c t , newly e l e c t e d School Boards were drawn t o 
c o n s i d e r the s e l e c t i o n and c e n s o r s h i p o f h i s t o r y books. John Baker Hopkins 
w r o t e ' I n H i s t o r y o n l y names and dates are t r u s t w o r t h y and t h e f o r m e r are 
f r e q u e n t l y c o r r u p t e d and the l a t t e r are g e n e r a l l y wrong' (1&72). He went on 
t o s t r e s s t h e importance o f t e a c h i n g h i s t o r y i n the shaping o f young minds. 
'Very few men f o r s a k e the r e l i g i o u s creed they are t a u g h t i n c h i l d h o o d ; and 
i t i s n o t l e s s u s u a l f o r men t o c l e a v e t o the p o l i t i c a l creed t h e y l e a r n from 
h i s t o r i e s ' . School Board C h r o n i c l e ( 1 3 t h A p r i l 1872, p.279)-

However, t h e Reverend J.A. P i c t o n i n the School Board C h r o n i c l e ( 3 0 t h March 
1872, p.56) s t r e s s e d p a t r i o t i s m and o p p o s i t i o n t o r e v o l u t i o n , as d e s i r a b l e 
a t t i t u d e s t o be found i n h i s t o r y books, but was e n l i g h t e n e d enough not o n l y 
t o oppose c e n s o r s h i p b u t a l s o e x c e s s i v e m o r a l i s i n g . 

I n g e n e r a l , the t e x t b o o k s o f the 19th Century r e v e a l an a t t a c k on f r i v o l o u s 
e x t r a v a g a n c e , a p r a i s i n g o f commerce and t r a d e and a c o n c e n t r a t i o n o f t h e 
r i s e o f P a r l i a m e n t , the m i d d l e c l a s s and the power o f i n d u s t r y ; t h u s 
r e f l e c t i n g the concerns o f the age. Only few r a d i c a l w r i t e r s , such as 
W i l l i a m C o b b e t t , spoke f o r the w o r k i n g man b u t , i n g e n e r a l , t h e r a d i c a l s ' 
d o c t r i n e s were t u r n e d a g a i n s t them. As C h a n c e l l o r says ' I t i s perhaps r a t h e r 
the n a t u r e o f e d u c a t i o n i n s o c i e t y and the s t u d y o f H i s t o r y as p a r t o f t h i s , 
t h a t we may see how the f o r c e s o f c o n s e r v a t i s m and c o n f o r m i t y were, p e r h a p s , 
n e c e s s a r i l y o v e r - r e p r e s e n t e d ' (1970, p.139)-

As w i l l be d e m o n s t r a t e d l a t e r i n an a n a l y s i s o f h i s t o r y t e x t b o o k s , v a l u e s p u t 
f o r w a r d t h r o u g h o u t the 1 9 t h C e n t u r y concerned s o c i a l c l a s s , m o r a l i t y , 
p o l i t i c s and B r i t a i n ' s p l a c e i n t h e w o r l d . H i s t o r y as an academic s u b j e c t 
w h i c h can d e v e l o p i n t e l l e c t u a l , c o g n i t i v e f a c u l t i e s , was i l l - s e r v e d b u t t h e n 
t h a t was n o t what was r e q u i r e d o f i t . 

The F i r s t H a l f o f the Twentieth Century 

A f t e r 1900, i n c r e a s i n g a t t e n t i o n to h i s t o r y as a channel f o r the aims of 
C i t i z e n s h i p or 'education f o r democracy' was p a r a l l e l e d by a c o n t i n u i n g 
d e c l i n e i n the value placed upon h i s t o r y as an agent of moral e d u c a t i o n . 
Brendan E l l i o t t i n h i s Ph.D t h e s i s submitted to S h e f f i e l d U n i v e r s i t y (1975) 
c l a i m s , 'This d e c l i n e , from the mid-nineteenth century onwards, was most 
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p r o b a b l y a p a r t o f the g e n e r a l movement away from a c l a s s i c a l - t h e o l o g i c a l 
t h e o r y o f e d u c a t i o n towards t h a t based on s c i e n t i f i c e n q u i r y and 
i n d i v i d u a l i s m 1 (1975, P•55) • However, an e x a m i n a t i o n o f handbooks on h i s t o r y 
t e a c h i n g r e v e a l t h a t t h e moral dimension was v e r y much p a r t o f the aims o f 
h i s t o r y i n s c h o o l u n t i l the 1950's. ' I t ( h i s t o r y ) d e a l s w i t h the s u b j e c t 
m a t t e r which i l l u s t r a t e s moral ideas and o b l i g a t i o n s . I t teaches morals 
c o n c r e t e l y b o t h i n i n d i v i d u a l s and i n communities or s t a t e s . But m o r a l i d e a s 
always express the h i g h e r s o c i a l r e l a t i o n s between man and man. H i s t o r y , 
t h e r e f o r e , i s p r e - e m i n e n t l y a s o c i a l and m o r a l s t u d y ' McMurry (1915 p . 1 0 ) . 

'Good H i s t o r y t e a c h i n g s h o u l d undertake t o t e a c h m o r a l i t y , and t h i s s h o u l d 
c o n s t i t u t e one o f i t s p r i n c i p a l aims o f the normal s u b j e c t s o f the 
s c h o o l c u r r i c u l u m , two a l o n e , S c r i p t u r e and H i s t o r y , are i n a p o s i t i o n t o 
f o s t e r the i n c u l c a t i o n o f v i r t u e ' . Walker (1935, p l 5 1 ) . I n 1950 the 
I n c o r p o r a t e d A s s o c i a t i o n o f A s s i s t a n t Masters i n Secondary Schools p u b l i s h e d 
a handbook e n t i t l e d 'The Teaching o f H i s t o r y ' . A l t h o u g h the a u t h o r s warn o f 
the dangers i n u s i n g h i s t o r y t o i n c u l c a t e m o r a l v i r t u e s , t h e y s t a t e , 'This i s 
n o t t o say, however, t h a t moral i s s u e s s h o u l d be e x c l u d e d from the c l a s s r o o m , 
or r e l e g a t e d t o r e l i g i o u s i n s t r u c t i o n ' . I.A.A.M. (1950, p . 5 ) - I t i s 
c e r t a i n l y t r u e t o say t h a t the emphasis g i v e n t o the aim o f m o r a l i n s t r u c t i o n 
s h i f t e d i n the f i r s t h a l f o f t h i s c e n t u r y , b u t i t s t i l l f e a t u r e d p r o m i n e n t l y , 
a l b e i t phrased, i n more guarded language. 'There has c e r t a i n l y been a change 
i n our approach t o the element o f p e r s o n a l g r e a t n e s s i n h i s t o r y , b u t i t would 
be v e r y f a r from t r u e t o say t h a t we have abandoned the view t h a t the example 
o f famous men and our f a t h e r s t h a t begat us i s one o f h i s t o r y t e a c h i n g 
f u n d a m e n t a l v a l u e s ' . M i n i s t r y o f E d u c a t i o n pamphlet Teaching H i s t o r y (1952, 
p.12). 

However, l e t us l o o k a t the more c r i t i c a l t h i n k i n g about the t r a n s m i s s i o n o f 
m o r a l i t y t h r o u g h the t e a c h i n g o f h i s t o r y . H. Ann Drummond, a h i s t o r y t e a c h e r 
and l e c t u r e r i n E d u c a t i o n , w r i t i n g i n 1929 s a i d , 'A s u p e r f i c i a l g l a n c e 
t h r o u g h the pages o f h i s t o r y , however, would soon show t h a t t h i s reason 
( t e a c h i n g m o r a l l e s s o n s ) i s s t r a n g e l y i n a d e q u a t e , f o r s u r e l y i t i s easy t o 
see the wicked f l o u r i s h i n g i n the past as w e l l as i n the p r e s e n t , and i n t h e 
h i s t o r y l e s s o n the w i c k e d have t o be d e a l t w i t h as w e l l as the good 
No-one nowadays, I suppose, would s e r i o u s l y suggest t h a t the t e a c h e r s h o u l d 
draw m o r a l l e s s o n s f r o m the h i s t o r y he t e a c h e s , y e t i t i s i m p o r t a n t t o n o t i c e 
t h a t t h i s i s n o t h i s business even i f he would l i k e t o do so' . Drummond 
(1929, p . 1 6 ) . 
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The London County C o u n c i l Conference o f 1909-11 agreed t h a t h i s t o r y ' c o u l d 
not be made a s a t i s f a c t o r y b a s i s f o r t e a c h i n g m o r a l i t y ' . ( 1 9 1 1 , p . 3 4 . ) 

P r o f e s s o r A r c h e r (1925) p o i n t e d o u t t h a t h i s t o r y was n o t the o n l y s u b j e c t 
which might d e v e l o p moral t h o u g h t f u l n e s s and P r o f e s s o r Cock d i d n o t want t o 
f o r c e H i s t o r y l e s s o n s i n t o 'a sermon, s e c u l a r or r e g u l a r ' . ( 1 9 2 1 , p . 3 1 . ) 

The f o r c e o f the arguments o f c u l t u r a l and moral r e l a t i v i s t s can be seen i n 
the Hadow Report which p o i n t e d o u t the d i f f i c u l t i e s o f t e a c h i n g about 
'standards o f a c t i o n and conduct when what i n one age i s r e g a r d e d as an e v i l 
may, i n a n o t h e r , come t o be l o o k e d on as a b e n e f i t ' . Board o f E d u c a t i o n , 
E d u c a t i o n o f the A d o l e s c e n t . (1926, p.195-) However, the same r e p o r t r e -
emphasised the dominant r o l e o f h i s t o r y i n the development o f c i t i z e n s h i p and 
P r o f e s s o r Fred C l a r k e saw c i t i z e n s h i p as 'the most r e a l and e s s e n t i a l 
b e h a v i o u r a l o b j e c t i v e w i t h which the te a c h e r i s p r o p e r l y concerned' (1929, 
p . 2 0 ) . Moral e d u c a t i o n and c i t i z e n s h i p are not synonymous, but t h e l a t t e r 
may be seen as a f a c e t o f the fo r m e r . I n the f i r s t h a l f o f t h e c e n t u r y , some 
a u t h o r s who d e n i e d moral aims i n the t e a c h i n g o f h i s t o r y would espouse t h e 
' c u l t i v a t i o n o f c i v i c s p i r i t , p a t r i o t i s m , c i t i z e n s h i p and t h e d e v o t i o n t o 
p u b l i c s e r v i c e ' F i n d l a y (1923, p . 3 1 ) . Not a v e r y f a r c r y fr o m the p o s i t i o n 
o f h i s t o r y i n t h e N a t i o n a l C u r r i c u l u m t o d a y . 

Dr. Walker t h o u g h t the aim o f good h i s t o r y t e a c h i n g was ' t o t a k e a major p a r t 
i n the t r a i n i n g o f an i n t e l l i g e n t c i t i z e n , one who by h i s i n t e g r i t y o f 
t h o u g h t and h i g h moral purpose i s f i t t e d t o take an ho n o u r a b l e and u s e f u l 
p l a c e as a t r u e p a t r i o t ' (1935, p.159). E l l i o t t (1975) c l a i m s t h a t t h e 
j u s t i f i c a t i o n f o r t e a c h i n g c i t i z e n s h i p amongst the aims o f h i s t o r y had 
r e c e i v e d an impu l s e i n the e a r l y 1930's, w i t h the w o r l d - w i d e economic 
d e p r e s s i o n and the replacement o f d e m o c r a t i c government i n Germany and 
elsewhere by d i c t a t o r s h i p s . T h i s p e r c e i v e d need was so pronounced t h a t by 
1934 the A s s o c i a t i o n f o r E d u c a t i o n i n C i t i z e n s h i p had been founded. However, 
t h i s i s n o t t o say t h a t a l l e d u c a t i o n a l i s t s saw c i t i z e n s h i p as a s c h o o l aim. 
An anonymous w r i t e r i n 'The Times E d u c a t i o n a l Supplement' o f 4 t h August 1937, 
p o i n t e d o u t t h a t t he o u t s i d e w o r l d and 'the e f f e c t s o f d i r e c t i n s t r u c t i o n ( i n 
c i t i z e n s h i p ) may be s m a l l ' . 

The i s s u e s i n v o l v e d i n c i t i z e n s h i p expressed i n handbooks on t e a c h i n g such as 
Helen Madeley's ' H i s t o r y as a School o f C i t i z e n s h i p ' ( 1 9 2 4 ) , and Hubback and 
Simon's 'E d u c a t i o n For C i t i z e n s h i p ' (1932) may be d i f f e r e n t from t h o s e 
o u t l i n e d by t h e N a t i o n a l C u r r i c u l u m C o u n c i l , b u t b o t h s e t s o f c r i t e r i a o r 
concerns meet p e r c e i v e d s o c i e t a l needs. As Europe faced war t h i s c e n t u r y , 
'the n a t i o n l o o k e d t o i t s moral and p a t r i o t i c defences' A l d r i c h and Dean 
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(1991 p.104). The emphasis on h i s t o r i c a l process was c h a l l e n g e d , and h i s t o r y 
t e a c h e r s were prompted ' t o g i v e precedence t o e t h i c a l over i n t e l l e c t u a l 
v a l u e s ' Worts (1935, P-3)- U n t i l t he r e c e n t ' r e v o l u t i o n ' i n e d u c a t i o n , t h i s 
v a l u e s concern w i t h i n h i s t o r y t e a c h i n g has been disavowed over the pa s t h a l f 
c e n t u r y o r so. 'Such uses o f h i s t o r y have come t o be r e g a r d e d as an 
u n j u s t i f i a b l e mode o f i n d o c t r i n a t i o n ' P a r t i n g t o n (1980, p . 6 8 ) . 

F i n a l l y , t h e r e f o r e , l e t us examine how a t t i t u d e s towards h i s t o r y t e a c h i n g and 
moral purpose changed i n the decades a f t e r t h e Second World War. 

From the Second World War to the Education Reform Act 1988 

I n t h i s p e r i o d the pace and e x t e n t o f changes i n B r i t a i n i n c r e a s e d , b o t h i n 
e d u c a t i o n and s o c i e t y i n g e n e r a l . B r o a d l y s p e a k i n g , these were the 
q u i c k e n i n g d e c l i n e o f B r i t a i n as a w o r l d power i n b o t h p o l i t i c a l and economic 
t e r m s , the b i r t h o f t h e f e m i n i s t movement, t h e development o f p o p u l a r teenage 
c u l t u r e , e n t r y i n t o t h e European Community and the advent o f i n c r e a s i n g 
numbers o f peoples o f o t h e r races and f a i t h s . 'A new awareness o f t h e 
p r e s e n t and o f the f u t u r e n e c e s s i t a t e d a new awareness o f the p a s t . Three 
i s s u e s which a c h i e v e d p a r t i c u l a r prominence were those o f r a c e , gender and 
c l a s s ' A l d r i c h and Dean ( 1 9 9 1 , p . i 0 5 ) . 

As h i s t o r y by d e f i n i t i o n d e a l s w i t h groups o f people and t h e i r r e l a t i o n s h i p s 
w i t h each o t h e r t h r o u g h past t i m e s , whole new q u e s t i o n s and problems were 
thrown up i n h i s t o r y l e s s o n s i n B r i t a i n which l a r g e l y had c o n c e n t r a t e d upon 
B r i t a i n ' s p l a c e i n t h e w o r l d . Awkward passages i n i m p e r i a l h i s t o r y needed 
a n o t h e r p e r s p e c t i v e , as d i d t o p i c s d e a l i n g w i t h t r a d i t i o n a l h i s t o r i c a l 
t r e a t m e n t o f gender and s o c i a l c l a s s . The 1960's ushered i n a p e r i o d o f 
p r o f o u n d s o c i a l and e d u c a t i o n a l change and t h i s i s r e f l e c t e d i n s y l l a b i where 
emerged 'a s e r i e s o f new, and p o t e n t i a l l y c o n f l i c t i n g and competing 
h i s t o r i e s ' A l d r i c h and Dean ( 1 9 9 1 , p.105). F e m i n i s t h i s t o r i a n s w r o t e about 
women i n the p a s t , M a r x i s t s and n e o - m a r x i s t s w r o t e about the w o r k i n g c l a s s e s 
and were shored up by John Kenyon's 'The H i s t o r y Men' ( I 9 8 3 ) whose t e n e t was 
t h a t l a r g e l y t h e s t o r y o f the past i s by men and about a male-dominated 
s o c i e t y i n which a l l women and w o r k i n g - c l a s s men are e x c l u d e d . A l d r i c h and 
Dean remind us t h a t 'the new emphases were n e i t h e r e s s e n t i a l l y 
c o n s p i r a t o r i a l , nor r e v o l u t i o n a r y . R a t h e r , t h e y r e p r e s e n t e d p a r t i c i p a t i o n 
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and the broadening o f democracy, the u r g e n t f i l l i n g o f gaps i n what would 
o t h e r w i s e remain a p a r t i a l and one-sided h i s t o r y ' ( 1 9 9 1 , p.106). 

New U n i v e r s i t i e s and P o l y t e c h n i c s added immensely t o the t e a c h i n g and 
r e s e a r c h o f academic h i s t o r y , and l o c a l h i s t o r y s o c i e t i e s peopled by 
e n t h u s i a s t s o f a l l backgrounds sought t o r e c o n s t r u c t ' h i s t o r y f r o m below'. 

I n s c h o o l s , a r e v o l u t i o n i n methods o f h i s t o r y t e a c h i n g was under way. I n 
1971 the H i s t o r i c a l A s s o c i a t i o n p u b l i s h e d two pamphlets e n t i t l e d 'The 
Development o f T h i n k i n g and t h e L e a r n i n g o f H i s t o r y ' ( 1 9 7 1 ) , and ' E d u c a t i o n a l 
O b j e c t i v e s f o r the Study o f H i s t o r y ' (1971)- I n the f i r s t , J e a n e t t e Coltham 
argued t h a t the s e l e c t i o n o f t o p i c s f o r s t u d y s h o u l d be based upon the 
developmental processes i n c h i l d r e n ' s t h i n k i n g o u t l i n e d by P i a g e t . I n t h e 
second, Coltham and John F i n e s ( 1 9 7 1 ) , i n f l u e n c e d by Bloom ( 1 9 5 6 ) , p r o v i d e d a 
new emphasis on the purpose o f t e a c h i n g h i s t o r y . The area o f t h i s work w h i c h 
concerns us here i s the ' E d u c a t i o n a l Outcomes o f Study' i n whic h i s i n c l u d e d 
'Knowledge o f Values' ( p . 2 5 ) - Coltham and Fines s t a t e t h a t a p u p i l s h o u l d 
r e a l i s e t h a t ' f i r s t l y , v a l u e acceptance e n t e r s i n t o human a c t i o n s and 
d e c i s i o n s ; and s e c o n d l y , t h a t an i n d i v i d u a l has o p p o r t u n i t y f o r c h o i c e and 
t h a t such o p p o r t u n i t y can be l i m i t e d i n a v a r i e t y o f ways; and t h i r d l y , t h a t 
a c c e p t i n g and a c t i n g on c e r t a i n v a l u e s i s l i k e l y t o have c e r t a i n 
consequences. The outcome i n t e n d e d i s an u n d e r s t a n d i n g o f the .part p l a y e d by 
v a l u e s and va l u e judgements i n human a f f a i r s ' ( 1 9 7 1 , p.26). However, t h e y 
say t h a t s p e c i f i c v a l u e s s h o u l d n o t be i n d i c a t e d , and they do n o t address 
themselves t o the methods by which t h e y would s e t o u t t o achieve the above. 

The Schools C o u n c i l H i s t o r y P r o j e c t (1972) embodied t h e s k i l l s based approach 
t o h i s t o r y t e a c h i n g and gained wide acceptance t h r o u g h o u t s c h o o l s i n B r i t a i n . 
David S y l v e s t e r , t h e P r o j e c t ' s f i r s t d i r e c t o r , 1972-75, was a p p o i n t e d to the 
i n s p e c t o r a t e , and K e i t h Joseph was counted a s u p p o r t e r o f the P r o j e c t ' s aims. 
I n 1985 t h e stamp of approval was p r o v i d e d by the opening paragraph o f 
' H i s t o r y i n the Primary and Secondary Years: An H.M.I. View' w h i c h s t a t e d 
t h a t ' H i s t o r y i s concerned n o t w i t h the c o n v e y i n g o f accepted f a c t s but w i t h 
the making of i n f o r m e d judgements, and to t h e d i s p l a y i n g of t h e e v i d e n c e on 
w h i c h those judgements are made' D.E.S. (1985b, p . l ) . 

Since the E d u c a t i o n Reform A c t ( 1 9 8 8 ) , t h e ground has again s h i f t e d on t h e 
p o s i t i o n of H i s t o r y i n t h e c u r r i c u l u m . The i m p l i c a t i o n s of N a t i o n a l 
Curriculum H i s t o r y r e g a r d i n g a moral purpose w i l l be examined i n the f i n a l 
chapter of t h i s t h e s i s . 

36 



The movement s i n c e t h e 1960's towards a s k i l l s / p r o c e s s o r i e n t a t e d approach t o 
s c h o o l h i s t o r y has tended t o eschew a view o f i t as a medium t h r o u g h w h i c h t o 
convey moral l e a r n i n g . T h i s d i m e n s i o n o f h i s t o r y t e a c h i n g has been w r o n g l y 
b e l i e v e d t o be a f a c e t o f i n d o c t r i n a t i o n o r a way o f p u r v e y i n g mores o r a 
c u l t u r a l view upon p u p i l s . T h i s i s c o m p l e t e l y the wrong way t o approach the 
a d m i t t e d l y d i f f i c u l t s u b j e c t o f h i s t o r y and moral e d u c a t i o n . E d u c a t i o n i n 
t h i s sphere i n v o l v e s the b r i n g i n g - o u t o r development o f i n n a t e a b i l i t i e s i n 
the c h i l d , n o t an a r t i f i c i a l i m p o s i t i o n o f v a l u e s . T h i s i s c l e a r l y n o t 
i n c o m p a t i b l e w i t h the aims o f most h i s t o r y t e a c h i n g which seeks t o d e v e l o p 
c h i l d r e n ' s i n t e l l e c t u a l a b i l i t i e s t h r o u g h the use o f e v i d e n c e . The f o l l o w i n g 
c h a p t e r o f the t h e s i s examines developments i n t h i s area from the E d u c a t i o n 
Reform Act (1988) and o f f e r s an e x a m i n a t i o n o f a s o c i a l , p e r s o n a l and m o r a l 
d i m e n s i o n o f h i s t o r y i n the N a t i o n a l C u r r i c u l u m . 
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CHAPTER 4 

HISTORY IM THE NATIONAL CURRICULUM - A MORAL PERSPECTIVE? 

T h i s c h a p t e r w i l l l o o k a t the c r e a t i o n and i m p l e m e n t a t i o n o f a n a t i o n a l 
c u r r i c u l u m i n h i s t o r y from the p e r s p e c t i v e of i s s u e s o f value s t e a c h i n g and 
mo r a l judgements. T h i s e x a m i n a t i o n w i l l f a l l l o o s e l y i n t o t he areas o f the 
r a t i o n a l e g i v e n t o t h e st u d y o f the s u b j e c t ; the c o n t e n t i t s e l f and the 
s k i l l s b e i n g assessed t h r o u g h o u t the H i s t o r y Study U n i t s . I n the f o l l o w i n g 
c h a p t e r i s i n c l u d e d a s e c t i o n on the views o f academic h i s t o r i a n s on the 
N a t i o n a l C u r r i c u l u m i n h i s t o r y . 

The F i n a l Report o f the National Curriculum H i s t o r y Working Group 

The above Report was p u b l i s h e d i n A p r i l 1990 and emphasised the t e a c h i n g o f 
B r i t i s h h i s t o r y w i t h o u t s e r i o u s l y compromising a European and w o r l d c o n t e x t , 
and o f f e r e d a c l e a r w a r n i n g o f ' o f f i c i a l ' h i s t o r y i f s p e c i f i e d h i s t o r i c a l 
i n f o r m a t i o n i s p l a c e d w i t h i n a s e p a r a t e a t t a i n m e n t t a r g e t . The Group w r o t e : -

'Many people have expressed deep concern t h a t s c h o o l h i s t o r y w i l l 
be used as propaganda; t h a t governments o f one p o l i t i c a l hue o r 
a n o t h e r w i l l t r y t o s u b v e r t i t f o r the purpose o f i n d o c t r i n a t i o n 
or s o c i a l engineering. I n some other s o c i e t i e s the i n t e g r i t y of 
the teaching of h i s t o r y has been d i s t o r t e d by such o b j e c t i v e s and 
there w i l l always be those who seek to impose a p a r t i c u l a r view of 
s o c i e t y through an i n t e r p r e t a t i o n of h i s t o r y . We hope our 
recommended attainment t a r g e t s may a l l a y such f e a r s ' . 
( F i n a l Report of H i s t o r y Working Group, A p r i l 1990. Para. 3-29,p.ID 

Although t h i s was the c l e a r l y s t a t e d b e l i e f of the Group, the Report ushered 
i n a long and on-going debate on " s k i l l s versus knowledge" between academics, 
p o l i t i c i a n s and other i n t e r e s t e d p a r t i e s such as the Campaign f o r Real 
Education. T h i s w i l l be examined i n the s e c t i o n on 'The Debate Over H i s t o r y 
i n the N a t i o n a l Curriculum'. 

I n a s h o r t s e c t i o n on 'History and Values' i n the F i n a l Report i t s a i d that 
'Teachers should not hold back from d e a l i n g with c o n t r o v e r s i a l q u e s t i o n s of 
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m o r a l i t y , or o f v a l u e s which u n i t e or d i v i d e people M a t e r i a l s h o u l d be 
i n t r o d u c e d a t a time when p u p i l s have s u f f i c i e n t m a t u r i t y t o possess the 
c r i t i c a l f a c u l t i e s t o handle i t a p p r o p r i a t e l y ' . ( F i n a l R e p o r t , 1990 p.183) 
There were many concea l e d assumptions here. I t was assumed t h a t t h e r e i s a 
g e n e r a l l y r e c o g n i s e d l e v e l o f m a t u r i t y c h a r a c t e r i z e d by an u n d e r s t o o d 
a p p r o p r i a t e n e s s , a l t h o u g h f o r whom and f o r what was not s t a t e d . I t a l s o 
assumed t h a t young peo p l e , whatever t h e i r e x p e r i e n c e o f l i f e may have been, 
have i n s u f f i c i e n t m a t u r i t y t o cope w i t h r e l a t e d moral i s s u e s and v a l u e 
judgements and t h a t , presumably, the a d u l t w o r l d i n g e n e r a l , and t e a c h e r s and 
e d u c a t o r s i n p a r t i c u l a r , c o n s t a n t l y demonstrate t h e i r a b i l i t y t o do so. T h i s 
s e c t i o n showed a confused grasp o f the i s s u e s o f moral e d u c a t i o n w i t h a nod 
towards Kohlberg and h i s l e v e l s o f moral judgements. To make sense o f the 
' H i s t o r y and Values' s e c t i o n depends on the s u p p o s i t i o n t h a t t h e r e are 
i d e n t i f i a b l e and g e n e r a l l y u nderstood t e r m i n a l p o i n t s i n the development o f 
p u p i l s ' u n d e r s t a n d i n g and t h a t t e a c h e r s can r e c o g n i s e and d i f f e r e n t i a t e 
between them. More than t h a t , t h a t t h e y have a v a i l a b l e a p p r o p r i a t e t e a c h i n g 
m a t e r i a l . H i s t o r y , u n l i k e much of Mathematics or Music, does not c o n s i s t o f 
a h i e r a r c h y o f t a r g e t s which must be met b e f o r e f u r t h e r p r o g r e s s can take 
p l a c e . Any t e a c h e r who has used the N a t i o n a l C u r r i c u l u m A t t a i n m e n t T a r g e t s 
when a s s e s s i n g p u p i l s ' work w i l l a t t e s t t o t h a t . There were a l s o some 
dubious s t a t e m e n t s on values i n the s e c t i o n on 'The Purposes o f School 
H i s t o r y ' ( F i n a l R e p o r t , 1990 p . l ) which needed e x p l a n a t i o n , c l a r i f i c a t i o n o r 
o m i s s i o n . References to ' u n d e r s t a n d i n g shared v a l u e s ' and l a t e r t o ' b r o a d l y 
s h a r e d v a l u e s ' needed t o be developed and n o t l e f t as g l i b c a t c h - a l l p h r a s e s . 

T h i s was much o f t h e weakness o f t h e Report; i t s l a c k o f d e f i n i t i o n and 
development o f i d e a s . Words such as 'balance', ' b r e a d t h ' ' o b j e c t i v i t y ' , 
' r e l e v a n t ' , ' a p p r o p r i a t e ' and ' s u f f i c i e n t ' are weasel words and demand 
acceptance. Who can gainsay them? 'Balance' suggests two c o n t r a s t i n g views 
e q u a l l y v a l i d , and j u s t i f i e s a s i m p l i s t i c s t u d y o f complex i s s u e s . These 
words demand a k i n d o f c o m p a t i b i l i t y o f w o r t h and t h e y can i n h i b i t commitment 
and t h r e a t e n m o r a l o u t r a g e . S u r e l y some h i s t o r i c a l phenomena cannot be 
viewed ' o b j e c t i v e l y ' and seen i n p e r s p e c t i v e ; f o r example, the H o l o c a u s t o r 
c h e m i c a l w a r f a r e . The Report a l s o saw 'balance' i n terms o f c o n t e n t - t h e 
modern balanced by the a n c i e n t , the r i c h by the poor, men by women. A 
b a l a n c e o f dimensions was a l s o j u s t i f i e d by the H i s t o r y Study U n i t s ' P.E.S.C. 
f o r m u l a ( p o l i t i c a l ; economic, t e c h n o l o g i c a l , s c i e n t i f i c ; s o c i a l and 
r e l i g i o u s ; c u l t u r a l and a e s t h e t i c ) . Did these c a t e g o r i e s c r e a t e 

d i s t i n c t i o n s , s e p a r a t e n e s s and c o m p a r a b i l i t y o f t e n where t h e y d i d n o t e x i s t ? 
A 'balance' o f p o i n t s o f view was how the word was used i n the E d u c a t i o n A c t 
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No. 2 I986 and t o which the Report r e f e r r e d . However, i t was a l s o e x p l i c i t 
i n the 'General R a t i o n a l e f o r School H i s t o r y ' s e c t i o n i n the Report when, 
under the heading o f 'balance' ( F i n a l Report, p . 1 5 ) , r e f e r e n c e was made o f 
the p r e p a r a t i o n o f young people t o be c i t i z e n s and t h e i r need ' t o make up 
t h e i r own minds w i t h the knowledge and s k i l l s t o do so' (Op. c i t . , 
para.4.10, p . 1 6 ) . To make up t h e i r minds about what? Between what? The 
assumption i s made o f a 'balance' o f opposing views. A g a i n , a metaphor w h i c h 
c o u l d have been used t o c l a r i f y c o n c r e t e examples was used p r o s p e c t i v e l y as a 
r a t h e r suspect c r i t e r i o n f o r s e l e c t i o n and p l a n n i n g . 

I t was c l e a r from the F i n a l Report t h a t members r e c o g n i z e d the i n c o m p l e t e n e s s 
o f h i s t o r i c a l e v i d e n c e , the v a r i e t y o f i n t e r p r e t a t i o n s o f the p a s t , the 
valu e - j u d g e m e n t s made i n s e l e c t i n g , o r o m i t t i n g , c o n t e n t , the c h a n g i n g 
p e r s p e c t i v e s o f the past r e s u l t i n g from the changing c i r c u m s t a n c e s o f the 
p r e s e n t , and the a b s o l u t e need t o base h i s t o r i c a l s t a t e m e n t s on a v a i l a b l e 
e v i d e n c e . However, on i s s u e s such as h i s t o r i c a l t r u t h and o b j e c t i v i t y t he 
views o f the Working Group were n o t s p e l t o u t c l e a r l y . I n t h e Report i t 
s t a t e d t h a t ' h i s t o r i a n s cannot d e s c r i b e the past w i t h the o b j e c t i v i t y o f 
n a t u r a l s c i e n t i s t s ' ( p a r a . 3-6, p.7) b u t e a r l i e r we were t o l d o f 'the s e a r c h 
f o r t r u t h ' ( p a r a . 1.7, p . l ) and t h a t ' p u p i l s s h o u l d come t o u n d e r s t a n d t h a t 
h i s t o r i c a l o b j e c t i v i t y i s an i d e a l always t o be pursued, a l t h o u g h i t may 
never be c o m p l e t e l y r e a l i s e d ' ( p a r a . 3-29, p.11). The 'may never' suggests 
' j u s t m i g h t ' - was i t d o i n g more harm than good t o persuade p u p i l s t o pursue 
u n a c h i e v a b l e i d e a l s ? U n l i k e much o f the i n t e r n a l c o n s i s t e n c y o f t h e R e p o r t , 
these comments r e f l e c t e d c o n t r a s t i n g p o i n t s o f view a l l o w e d t o re m a i n i n 
c o n f l i c t on t h e page, n e i t h e r c l a r i f i e d nor o m i t t e d . 

When i t came t o the c o n t e n t o f t h e H i s t o r y Study U n i t s , t h e Working Group 
f i l l e d o u t the framework w i t h l i s t s o f c o n c e p t s , necessary knowledge and 
themes, a l l o f which had t o be t a u g h t . Many were n o t concepts a t a l l , b u t 
h i s t o r i c a l i d e a s o r terms. One g r e a t concern was the r e l a t i o n o f co n c e p t s t o 
p a r t i c u l a r Key Stages. Why s h o u l d some concepts not be c o n s i d e r e d by p u p i l s 
under f o u r t e e n y ears o l d , such as 'propaganda' or ' p a t r i o t i s m ' ? There were 
a l s o some c u r i o u s o m i s s i o n s such as ' e m i g r a t i o n ' , ' c e n s o r s h i p ' o r 'heresy' i n 
a p p a r e n t l y r e l e v a n t H i s t o r y Study U n i t s . I t was assumed t h a t a l l l i s t e d 
c o n c e pts had t o be s t u d i e d , b u t n o t h i n g t o suggest t h e y c o u l d be added t o o r 
c o n s i d e r e d a t o t h e r Key Stages. 

However, t h e Report was much more s e n s i b l e i n i t s approach t o a p r o v i s i o n o f 
a s o l i d framework o f the p a s t t o be s t u d i e d , and r e s i s t e d a t t e m p t s by some 
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h i s t o r i a n s and i n t e r e s t e d p a r t i e s t o p r o v i d e a s e r i e s o f 'maps o f the p a s t ' 
and l i s t s o f o f f i c i a l i n f o r m a t i o n . The members r e a l i s e d t h a t i t i s much more 
i m p o r t a n t t h a t p u p i l s u n d e r s t a n d what they are d o i n g when they are c o m p i l i n g 
t h e i r own framework o f the p a s t , the v a r i e t i e s o f i t and uses t o which t h e y 
may be p u t . 

On the vexed s u b j e c t o f empathy, the Report made no r e f e r e n c e or c o n s i d e r e d 
e x a m i n a t i o n o f i t . T h i s had been a f r e q u e n t s u b j e c t o f debate as d i s c u s s e d 
e a r l i e r i n the t h e s i s , and o f t e n a cause o f m i s u n d e r s t a n d i n g . Empathy and 
h i s t o r i c a l i m a g i n a t i o n depend on evidence and d i s c i p l i n e d h i s t o r i c a l s k i l l s . 
M e r e l y t o comment on the need t o s t u d y peoples and c u l t u r e s o f the past 
t h r o u g h t h e i r own eyes i s t o o vague as are r e f e r e n c e s i n the Report t o a 
d i s c i p l i n e d i m a g i n a t i o n . The members o f the Working Group needed t o g i v e 
t h i s a much more s e r i o u s c o n s i d e r a t i o n . 

I n J u l y 1990, the S e c r e t a r y o f S t a t e , John MacGregor, p u b l i s h e d h i s responses 
t o the F i n a l Report. I n g e n e r a l , he acc e p t e d the recommendations o f the 
R e p o r t , b u t asked f o r s i g n i f i c a n t a l t e r a t i o n s . These were concerned 
p r i n c i p a l l y w i t h the s t r a t e g i e s f o r s e l e c t i n g and d e l i v e r i n g H i s t o r y Study 
U n i t s and w i t h the r e v i s i o n o f the f o u r proposed a t t a i n m e n t t a r g e t s . 

The P.E.S.C. f o r m u l a was no l o n g e r t o a p p l y t o o p t i o n a l u n i t s i n Key Stage 
Two and Mr. MacGregor's p r o p o s a l s f o r Key Stage Four would g i v e t h e N a t i o n a l 
C u r r i c u l u m C o u n c i l c o n s i d e r a b l e problems i n the d e s i g n o f a t e a c h a b l e 
e x a m i n a t i o n s y l l a b u s from the morass o f c o n t e n t o f ' T w e n t i e t h C e n t u r y World 
H i s t o r y ' . The f o u r a t t a i n m e n t t a r g e t s were t o be reduced from f o u r t o t h r e e . 
A t t a i n m e n t T a r g e t Four ' O r g a n i s i n g and Communicating t h e R e s u l t s o f 
H i s t o r i c a l Study' was abandoned as t h e s k i l l s were seen as p e r m e a t i n g the 
o t h e r a t t a i n m e n t t a r g e t s . The new A t t a i n m e n t T a r g e t One was proposed as 
'Knowledge and U n d e r s t a n d i n g ' . 

The immediate press r e a c t i o n t o t h i s w i l l be d i s c u s s e d i n the n e x t s e c t i o n . 
I t was t h i s p r o p o s a l c o n c e r n i n g A t t a i n m e n t T a r g e t One which a f f e c t e d the 
c o n t e n t s t u d y o f the H i s t o r y Study U n i t s . The S e c r e t a r y o f S t a t e recommended 
h i g h e r w e i g h t i n g f o r A . T . I , a g a i n s t t h e a d v i c e o f t h e F i n a l R eport which 
s t a t e d : 'There was no c o m p e l l i n g t h e o r e t i c a l o r p r a c t i c a l b a s i s f o r a p p l y i n g 
d i f f e r e n t w e i g h t i n g s ( t o a t t a i n m e n t t a r g e t s ) . I f p u p i l s responded t o a 
q u e s t i o n i n terms o f a l o w e r - w e i g h t e d a t t a i n m e n t t a r g e t t h e n t h e y c o u l d be 
d i s a d v a n t a g e d i f they had u n w i t t i n g l y emphasized t h i s a t t a i n m e n t t a r g e t . We 
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t h e r e f o r e recommend t h a t the a t t a i n m e n t t a r g e t s and the s t r a n d s w i t h i n them 
be g i v e n e q u a l w e i g h t ' ( F i n a l Report, 1990 : para. 8.15, p.168). 

I t was t h e r e j e c t i o n o f t h i s a d v i c e t h a t l e d Mr. MacGregor, t h e Working Group 
and o t h e r p a r t i e s more de e p l y i n t o the 'knowledge versus s k i l l s ' debate w h i c h 
c o n t i n u e s t o t h i s day. 

The Debate Over H i s t o r y i n the National Curriculum 

When the F i n a l Report was p u b l i s h e d , the debate over what h i s t o r y s h o u l d be 
t a u g h t i n s c h o o l s was g i v e n f r e s h i m p e t u s . P o l i t i c i a n s , h i s t o r i a n s and 
t e a c h e r s agreed t h a t h i s t o r y s h o u l d be t a u g h t , but on the q u e s t i o n s o f what 
and how, the u n a n i m i t y c o l l a p s e d . 

P e t e r Lee i n h i s c h a p t e r on ' H i s t o r i c a l Knowledge and the N a t i o n a l 
C u r r i c u l u m ' ( e d . A l d r i c h , 1991) g i v e s an e x c e l l e n t a n a l y s i s o f how h i s t o r i c a l 
knowledge may be d e f i n e d and t o what ends i t may be used. Much o f t h i s o f 
course has a moral p e r s p e c t i v e and n o t j u s t i n terms o f s e l e c t i o n . What 
happened i n the past and l e a r n i n g about i t i s d i f f i c u l t on two c o u n t s ; n o t 
e v e r y t h i n g t h a t happened can be l e a r n e d and agreement on what happened 
( i n t e r p r e t a t i o n ) i s n o t guaranteed. As Lee says, 'The consequences o f these 
problems are most s e r i o u s f o r those v e r s i o n s o f the 'knowledge o f the p a s t ' 
approach w h i c h most e x p l i c i t l y go beyond h i s t o r y i n search o f s o c i a l and 
p o l i t i c a l g o a l s ' ( 1 9 9 1 , p . 4 0 ) . I t i s c e r t a i n l y n a i v e t o say as t h e e d i t o r o f 
the Times d i d on October 3 r d , 1992 that 'Mr. Major's ambitions should be more 
modest and more focused : a h i s t o r y s y l l a b u s which prepares the young c i t i z e n 
f o r l i f e i n a r i c h and complex c u l t u r e . T h i s does not mean moral 
i n s t r u c t i o n . I t does mean f a c t s , dates, major p e r s o n a l i t i e s and the study o f 
n a t i o n a l i d e n t i t y , the t o o l s without which any h i s t o r i c a l a n a l y s i s i s a waste 
of time'. Handing on a common herit a g e i s not l e a r n i n g h i s t o r y : i t i s u s i n g 
the past f o r p r a c t i c a l , s o c i a l and p o l i t i c a l ends. As Lee s a y s , 'This kind 
of h i s t o r i c a l past i s not n e c e s s a r i l y i l l e g i t i m a t e , but i t i s not to be 
confused with h i s t o r y ' ( 1 9 9 1 , p . 4 l ) . On the aspect of l e a r n i n g h i s t o r y to 
c r e a t e or r e i n f o r c e p a t r i o t i s m , Lee p o i n t s out t h a t t h i s i s i n i m i c a b l e to 
genuine h i s t o r i c a l study, but not that i t i s i l l e g i t i m a t e to c r e a t e , were i t 
p o s s i b l e , p a t r i o t i c c h i l d r e n . Once again the c u r r e n t debate on h i s t o r y has 
p o l a r i s e d between those who want h i s t o r y to be s t u d i e d f o r i t s own sake, and 
those who see i t as a means to f u r t h e r ends. The l a b e l s hung around the 
necks of each extreme of the debate have been ' t r a d i t i o n a l i s t ' and 'new 
h i s t o r y ' . The d i f f i c u l t y again i s i n i n t e r p r e t a t i o n because both terms can 
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be used n e g a t i v e l y and p o s i t i v e l y by t h e i r r e s p e c t i v e s u p p o r t e r s and 
opponents. Lee p u t s the p o i n t s u c c i n c t l y , 

Those who wish t o change s o c i e t y t h r o u g h h i s t o r y t e a c h i n g i n one 
d i r e c t i o n are sometimes accused o f s o c i a l e n g i n e e r i n g . Those who 
wi s h t o change i t i n a n o t h e r , or who s t r i v e t o p r e v e n t change, are 
c l e a r l y no mean e n g i n e e r s i n t h e i r own r i g h t . N e i t h e r group 
deserves any credence i n s e r i o u s d i s c u s s i o n o f s c h o o l h i s t o r y , 
because the b a s i s o f t h e i r p r o p o s a l s l i e s i n p o l i t i c a l 
concerns e x t r i n s i c t o t e a c h i n g h i s t o r y . S o c i a l i s a t i o n , the 
c r e a t i o n o f c o n f i d e n t p a t r i o t s or even o f 'good c i t i z e n s ' (a 
s p u r i o u s l y n e u t r a l phrase u s u a l l y d e v o i d o f e x p l i c i t 
s u b s t a n t i v e c o n t e n t ) cannot j u s t i f y handing on knowledge o f the 
past or det e r m i n e how i t i s done, because these g o a l s are 
c o n t e s t e d s l o g a n s , n o t appeals t o h i s t o r i c a l c r i t e r i a Lee ( 1 9 9 1 i 

p p . 4 1 - 4 2 ) . 

T h i s p u t s the 'debate' f i r m l y i n i t s p l a c e . The h i s t o r y t h a t i s t a u g h t must 
not be p e r v e r t e d t o p r o v i d e a range o f p o s s i b l e s o c i a l , c u l t u r a l , p o l i t i c a l 
o r economic ends, b u t t o p r o v i d e p e r s p e c t i v e s on t h a t h i s t o r y i t s e l f and 
t a u g h t t o develop p u p i l s i n a v a r i e t y o f e d u c a t i o n a l and h i s t o r i c a l l y v a l i d 
ways. What these may be i s a g a i n open t o d e f i n i t i o n and argument but i t must 
remain the c h i l d t h a t i s the focus o f the f r u i t s o f a st u d y o f h i s t o r y n o t a 
vague and w o o l l y n o t i o n o f what s o c i e t y ought t o be as a r e s u l t o f t h i s 
s t u d y . I n an a t t e m p t t o be l e s s c o n t r o v e r s i a l the P.E.S.C. f o r m u l a remains 
i n t h e h i s t o r y document b u t i n a a f a r l e s s pr o m i n e n t form o f g u i d e l i n e . 

Whatever the stance o f a p a r t i c i p a n t i n the h i s t o r y debate may be, one t h i n g 
i s common t o a l l p r o t a g o n i s t s : the f a c t t h a t knowledge must be t a u g h t . Many 
people make s t r o n g s t a t e m e n t s about t h e n e c e s s i t y f o r p u p i l s t o know the 
f a c t s , and about the f u t i l i t y o f a t t e m p t i n g much e l s e i n s c h o o l h i s t o r y . 
However, o c c a s i o n a l l y such a p o i n t w i l l be s u p p o r t e d by the a s s e r t i o n t h a t 
p u p i l s can o n l y e x p l a i n , a n a l y s e o r e v a l u a t e a n y t h i n g i n h i s t o r y a f t e r they 
have a c q u i r e d t h e f a c t s . The d i f f i c u l t y w i t h t h i s i s t h a t f a c t s cannot s t a n d 
a l o n e . They are used t o s u p p o r t n a r r a t i v e s , judgements, a c c o u n t s , e t c . They 
do n o t per s e , say a n y t h i n g about the past o r i m p a r t knowledge and 
u n d e r s t a n d i n g . T h i s i s why t h e l i s t s o f names and concepts i n the F i n a l 
R e port do not a c t u a l l y amount t o a s p e c i f i c a t i o n o f f a c t s t o be l e a r n t . Once 
a g a i n , Lee p u t s t h e case w e l l by d e m o n s t r a t i n g t h a t s p e c i f i e d f a c t s become 
e i t h e r s i m p l y a n n a l s and s u b j e c t t o r i d i c u l e , o r become an account o f some 
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k i n d . He then asks the q u e s t i o n 'what d e m o c r a t i c government i n i t s r i g h t 
mind i s g o i n g t o l a y down the account o f the past which c h i l d r e n must l e a r n ? 
The e x p e r i e n c e o f a u t h o r i t a r i a n d i c t a t o r s h i p s of e v e r y c o l o u r makes such a 
s t e p t o P a r t y h i s t o r y i n c o n c e i v a b l e , q u i t e a p a r t from the f a c t t h a t i t would 
be i n d i r e c t c o n f l i c t w i t h the n a t u r e o f the d i s c i p l i n e ' . Lee ( 1 9 9 1 , 
Such a reasoned and reasonable argument s h o u l d s u r e l y l a y t o r e s t the f e a r s 
o f the Campaign For Real E d u c a t i o n and S t e w a r t Deuchar [ t h e a u t h o r o f 'The 
New H i s t o r y : a C r i t i q u e ' (C.R.E., I 9 8 9 ) and ' H i s t o r y on the B r i n k ' (C.R.E., 
1 9 9 2 ) ] . On the s u b j e c t o f knowledge i n the N a t i o n a l C u r r i c u l u m , S t e w a r t 
Deuchar has t h i s t o say, 

'We s h o u l d have no t r u c k w i t h " c r i t e r i a f o r the s e l e c t i o n o f 
c o n t e n t " ! A l l h i s t o r y s h o u l d be a v a i l a b l e s i m p l y on the grounds 
t h a t i t a c t u a l l y happened Nor s h o u l d we have any t r u c k w i t h 
" h i s t o r y from below" o r any o f the o t h e r f a s h i o n a b l e n o t i o n s 
A l l the sound and f u r y g e n e r a t e d by s c h o o l h i s t o r y i n the r e c e n t 
past appear t o o r i g i n a t e i n f e e l i n g s o f c l a s s g u i l t , p o s t 
i m p e r i a l a n g s t , and o t h e r ephemeral moods. We have t o g e t back 
t o a s i t u a t i o n where we can l o o k a t the past c o o l l y and r e a l i s t i c a l l y ' . 
' H i s t o r y on the B r i n k ' (C.R.E., 1992 p.13) 

I s Mr. Deuchar r e a l l y t h e man who c o u l d p o i n t o u t the way i n t h i s d i r e c t i o n ? 
As he h i m s e l f says, 'To f o i s t these "new h i s t o r y " s k i l l s on t o our c h i l d r e n 
under the g u i s e o f " h i s t o r y " i s l i k e g i v i n g a stone t o those a s k i n g f o r 
b r e a d . I t i s a l t o g e t h e r something o f a d i f f e r e n t o r d e r o f magnitude. I have 
seen i t ' . Teaching H i s t o r y (January 1988, p . 3 6 ) . 

The debate on h i s t o r y i n the National Curriculum continues. Martin Roberts, 
Chairman of the H i s t o r i c a l A s s o c i a t i o n ' s Education Committee wrote i n 'The 
H i s t o r i a n ' , ' c r i t i c s of National Curriculum H i s t o r y from the Right are 
convinced that i t has been h i j a c k e d by a "malevolent e d u c a t i o n a l 
e s t a b l i s h m e n t " The problem i s t h a t there i s no such t h i n g as t h i s 
" e d u c a t i o n a l establishment", l e a s t of a l l where h i s t o r y i s concerned. But i f 
you point t h i s out to the c o n s p i r a c y t h e o r i s t s of the Right you are seen as 
p a r t of the conspiracy - which does not a i d r a t i o n a l d i s c o u r s e ' . (The 
H i s t o r i a n , no. 36 Winter 1992 p.22) I t does, however, give f u e l to c e r t a i n 
j o u r n a l i s t s , p o l i t i c i a n s and a l l who would l i k e to use h i s t o r y i n the 
N a t i o n a l Curriculum as a p o l i t i c a l and s o c i a l v e h i c l e to purvey t h e i r own 
i d i o s y n c r a t i c and p e j o r a t i v e views of the past to f a s h i o n the f u t u r e . These 
i s s u e s are t r u l y p e r t i n e n t t o a study of a moral and values dimension i n the 
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c r e a t i o n o f a N a t i o n a l C u r r i c u l u m i n h i s t o r y , but what o f the s u b j e c t as i t 
now appears i n i t s key st a g e s one t o t h r e e b e i n g c u r r e n t l y implemented i n our 
sch o o l s ? The next s e c t i o n w i l l be a b r i e f l o o k a t the themes d i s c u s s e d i n 
t h i s t h e s i s as they r e l a t e t o h i s t o r y i n the N a t i o n a l C u r r i c u l u m l a i d o u t i n 
the s t a t u t o r y o r d e r s . 

The I n t r o d u c t i o n of H i s t o r y i n t h e N a t i o n a l C u r r i c u l u m 

On 1 s t August 1991 h i s t o r y i n the N a t i o n a l C u r r i c u l u m a t Key Stages One, Two 
and Three came i n t o f o r c e i n schools w i t h the weight o f s t a t u t e law be h i n d 
i t . N o n - s t a t u t o r y guidance was p r o v i d e d , i n the words o f Duncan Graham, the 
Chairman and C h i e f E x e c u t i v e o f the N a t i o n a l C u r r i c u l u m C o u n c i l , t o 'help 
t e a c h e r s t h r o u g h t he process p r o v i d e c h a l l e n g i n g and c o n s t r u c t i v e i d e a s and 
h e l p t o l i g h t e n the l o a d ' . (From a l e t t e r t o c o l l e a g u e s p r e f i x e d t o the Non-
S t a t u t o r y Guidance, 1991- ) 

T h i s t h e s i s has examined the moral d i m e n s i o n o f the t e a c h i n g o f h i s t o r y i n 
s c h o o l s and o t h e r e d u c a t i o n a l e s t a b l i s h m e n t s t h r o u g h o u t times p a s t . Never 
b e f o r e has the we i g h t o f s t a t u t e law been p l a c e d behind t he t e a c h i n g o f 
h i s t o r y w i t h a l l t h a t means f o r the t r a n s m i s s i o n o f p o t e n t i a l l y e x p l o s i v e 
i d e a s . I n the 'General Requirements f o r Programmes o f Study' i t i s s t a t e d 
t h a t ' p u p i l s s h o u l d have o p p o r t u n i t i e s t h r o u g h the programme o f s t u d y t o 

dev e l o p knowledge, u n d e r s t a n d i n g and s k i l l s r e l a t e d t o c r o s s - c u r r i c u l a r 
themes, i n p a r t i c u l a r c i t i z e n s h i p ' (The H i s t o r y Document 1991 1 p . 1 1 ) . 
A t the b e g i n n i n g o f each key stage we are reminded t h a t every H.S.U. s h o u l d 
' i n v o l v e s t u d y from a v a r i e t y o f p e r s p e c t i v e s : s o c i a l ; r e l i g i o u s ; c u l t u r a l 
and a e s t h e t i c ' ( 1 9 9 1 , p p . 1 5 , 33 and 4 9 ) . I n t h e i n t r o d u c t i o n t o t h e 
programme o f s t u d y f o r Key Stage Four i t i s w r i t t e n t h a t , 'Through t h e i r 
h i s t o r i c a l s t u d i e s t h e y ( t h e p u p i l s ) s h o u l d have o p p o r t u n i t i e s t o p r e p a r e 
t hemselves f o r c i t i z e n s h i p , work and l e i s u r e ' ( p . 4 9 ) . A l t h o u g h c o n t e n t i s 
n o t s p e c i f i c a l l y d i r e c t e d towards these r e q u i r e m e n t s i t i s ob v i o u s t h a t t h e 
P.O.S.s have t o p r o v i d e f o r them. T h i s has been o f g r e a t c o n c e r n t o those 
i n v o l v e d i n t h e ' h i s t o r y d e b a t e 1 . How i s t h i s d i r e c t i o n o f p u p i l s towards 
t h e s e s p e c i f i e d g o a l s t o be achieved? The s t a t u t o r y o r d e r s f o r h i s t o r y are 
mute on t h i s p o i n t , b u t do s e t o u t c e r t a i n c o n t e n t areas where m o r a l 
e d u c a t i o n and v a l u e s t e a c h i n g i s p o s s i b l e . For example, the u n i t on ' B r i t a i n 
s i n c e 1 9 3 0 ' i n Key Stage Two s t a t e s t h a t ' p u p i l s s h o u l d be t a u g h t about 
r e l i g i o u s changes and t h e i r e f f e c t on everyday l i f e ' ( p . 2 5 ) ; t h e u n i t on 
'Expansion, Trade and I n d u s t r y : B r i t a i n 1 7 5 0 - 1 9 0 0 ' i n Key Stage Three s t a t e s 
t h a t ' p u p i l s s h o u l d be t a u g h t about P a r l i a m e n t , p o l i t i c a l p a r t i e s and key 

45 



p o l i t i c a l i s s u e s ' (p.43) a l s o i n Key Stage Three, 'The Era o f the Second 
World War' s t a t e s t h a t ' p u p i l s s h o u l d be t a u g h t about the H o l o c a u s t ' (p.'45). 
I n t h e n o t y e t implemented Key Stage Four, the c o r e s t u d y u n i t o f 'The 
Development o f B r i t i s h Democracy 1900 t o c i r c a t w e n t y years ago' s t a t e s t h a t 
' p u p i l s s h o u l d be t a u g h t about the changing r o l e o f the s t a t e i n B r i t i s h 
s o c i e t y , i n c l u d i n g d i f f e r i n g i deas about the s t a t e ' s r e s p o n s i b i l i t y f o r 
i n d i v i d u a l s ' (p.51). J u s t from these few examples quoted i t becomes 
i m m e d i a t e l y o b v i o u s t h a t a t e a c h e r may t a k e a v a r i e t y o f p e r s p e c t i v e s on 
these i s s u e s and s l a n t them towards a range o f p a r t i c u l a r i s t v i e w p o i n t s . Of 
course t h i s has always been p o s s i b l e w i t h h i s t o r y c u r r i c u l a , b u t the N a t i o n a l 
C u r r i c u l u m i s backed by the law and w i l l be s c r u t i n i s e d by the government, 
p r o f e s s i o n a l b o d i e s and i n t e r e s t e d p a r t i e s f a r more r i g o r o u s l y t h a n ever 
b e f o r e . To a g r e a t e x t e n t t h i s i s d i c t a t e d by the assessment p r o c e d u r e s w i t h 
S t a n d a r d Assessment T e s t s a t the ages o f seven, e l e v e n , f o u r t e e n and s i x t e e n 
and on-going t e a c h e r assessment. 

I n terms o f the c o n t e n t o f a n a t i o n a l c u r r i c u l u m i n h i s t o r y , c r e a t o r s o f the 
Document have d e s c r i b e d and s e l e c t e d areas which on the whole a l l o w s scope 
f o r the t a l e n t s o f t e a c h e r s , i s r e l e v a n t t o p u p i l s ' e x p e r i e n c e and background 
and m i r r o r s any p o s s i b l e e t h n i c d i v e r s i t y o f t h e s c h o o l p o p u l a t i o n and 
s o c i e t y a t l a r g e . 

The programmes o f s t u d y p r o v i d e a balance o f h i s t o r i c a l c o n t e n t . 
Each o f Key Stages Two, Three and Four i n v o l v e s the s t u d y o f 
B r i t i s h , European and non-European h i s t o r y The h i s t o r y o f 
the B r i t i s h I s l e s a c t s as the s p i n e o f each programme o f s t u d y . 
P u p i l s s h o u l d u n d e r s t a n d how e v e n t s i n B r i t i s h H i s t o r y can 
be seen f r o m d i f f e r e n t p e r s p e c t i v e s . N o n - S t a t u t o r y Guidance (1991, 
p.BIO, p a r a s . 5-12 and 5-13) 

These g e n e r a l b u t c l e a r s t a t e m e n t s about a core o f B r i t i s h , i n c l u d i n g l o c a l 
h i s t o r y i n a European and w o r l d c o n t e x t t o g e t h e r w i t h a mix o f p e r i o d s and 
p e r s p e c t i v e s and i n c l u d i n g s t u d i e s o f o t h e r c u l t u r e s t h r o u g h t h e i r 
e x p e r i e n c e s o f f e r a s i m p l e and, on t h e whole, a c c e p t a b l e framework. The 
framework f o r assessment remains c o n t e n t i o u s b u t i s not t r u l y w i t h i n t h e 
scope o f t h i s s t u d y a l t h o u g h A t t a i n m e n t T a r g e t Two ( I n t e r p r e t a t i o n s o f 
H i s t o r y ) poses p a r t i c u l a r i n t e r e s t i n g concepts f o r those i n t e r e s t e d i n m o r a l 
e d u c a t i o n and v a l u e s t e a c h i n g . For example, l e v e l nine, ' e x p l a i n why 
d i f f e r e n t groups o r s o c i e t i e s i n t e r p r e t and use h i s t o r y i n d i f f e r e n t ways' 
and l e v e l t e n 'show an u n d e r s t a n d i n g o f t h e i s s u e s i n v o l v e d i n t r y i n g t o make 
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h i s t o r y as o b j e c t i v e as p o s s i b l e ' are prompts f o r a g r e a t d e a l o f classroom 
d i s c u s s i o n on the uses o f h i s t o r y i n b o t h times past and the p r e s e n t day. I t 
i s t o be r e g r e t t e d t h a t these important concepts are l o c k e d i n t o an 
assessment pr o c e d u r e aimed at o n l y the b r i g h t e s t c h i l d r e n i n t h e o l d e r age 
ranges. N e v e r t h e l e s s , these i s s u e s w i l l need t o be t a c k l e d as w i l l problems 
o f c a u s a t i o n ( t h e second s t r a n d o f A t t a i n m e n t T a r g e t One - 'Knowledge and 
U n d e r s t a n d i n g ' ) wh i c h a r e , as d i s c u s s e d p r e v i o u s l y i n t h i s t h e s i s , always o f 
i n t e r e s t t o a m o r a l e d u c a t o r . 

A l t h o u g h t h e r e i s much t h a t i s r e l e v a n t t o issues o f moral e d u c a t i o n i n the 
N a t i o n a l C u r r i c u l u m f o r h i s t o r y , nowhere are these i s s u e s s t a t e d more 
e x p l i c i t l y t h an i n the N o n - S t a t u t o r y Guidance (1991)- However, b e f o r e 
c o n s i d e r i n g t h i s , we must remind o u r s e l v e s t h a t i n S e c t i o n One o f t h e 
E d u c a t i o n Reform A c t 1988 (ERA) a s t a t u t o r y r e s p o n s i b i l i t y was p l a c e d upon 
s c h o o l s t o p r o v i d e a broad and b a l a n c e d c u r r i c u l u m which 'promotes t h e 
s p i r i t u a l , m o r a l , c u l t u r a l , mental and p h y s i c a l development o f p u p i l s a t the 
s c h o o l and o f s o c i e t y ' . H i s t o r y i s v e r y much p a r t o f t h a t c u r r i c u l u m . The 
N a t i o n a l C u r r i c u l u m C o u n c i l suggested t h a t these dimensions o f a c u r r i c u l u m 
s h o u l d be covered i n f i v e c r o s s - c u r r i c u l a r themes and o f a l l the f o u n d a t i o n 
s u b j e c t s o n l y h i s t o r y has as p a r t o f i t s g e n e r a l r e q u i r e m e n t s f o r programmes 
o f s t u d y t h a t ' p u p i l s s h o u l d d e v e l o p knowledge, u n d e r s t a n d i n g and 
s k i l l s r e l a t e d t o c r o s s - c u r r i c u l a r themes, i n p a r t i c u l a r c i t i z e n s h i p , 
e n v i r o n m e n t a l , h e a l t h and c a r e e r s e d u c a t i o n , and e d u c a t i o n f o r economic and 
i n d u s t r i a l u n d e r s t a n d i n g ' (The H i s t o r y Document, 1991, p.11). The Non-
S t a t u t o r y Guidance (1991) goes on t o d e v e l o p t h i s more f u l l y i n s e c t i o n C12, 
paras. 6.0 to 6.10 where the P.O.S.s are d i s s e c t e d to show how v a r i o u s 
content areas are r e l a t e d to the d i f f e r e n t themes. Thus the t e a c h i n g of 
h i s t o r y has been given a r a t i o n a l e which most c l e a r l y embraces p e r s o n a l , 
s o c i a l and m o r a l aims, and although t h i s r a t i o n a l e can be c r i t i c i s e d f o r 
being broad, ge n e r a l and open to wide and v a r i o u s i n t e r p r e t a t i o n , a t l e a s t i t 
i s t h e re. 

Were these p e r s o n a l , s o c i a l and moral p e r s p e c t i v e s more r i g i d l y d e f i n e d i n 
National C u rriculum h i s t o r y there would r i s e a howl of p r o t e s t from both the 
L e f t and from the Right of the p o l i t i c a l spectrum. As i t i s , a dimension has 
been added to the teaching of h i s t o r y i n t h i s country which must s u r e l y be 
welcomed by the t e a c h e r s who have to teach the s u b j e c t and who c a r e , both i n 
academic and p a s t o r a l terms, f o r the p u p i l s i n t h e i r charge. 
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CHAPTER 5 

THE VIEWS OF ACADEMIC HISTORIANS 

On Moral Judgements i n H i s t o r y 

'To the l i v i n g t o do j u s t i c e , however b e l a t e d l y , s h o u l d m a t t e r ' M a t t i n g l e y 

(1959, p.375). 

Having l o o k e d a t ways t h r o u g h which the aims o f moral e d u c a t i o n may be s e r v e d 
t h r o u g h the t e a c h i n g o f H i s t o r y , i t would repay our purpose t o examine 
b r i e f l y what some h i s t o r i a n s themselves t h i n k about t h e making o f m o r a l 
judgements on the p a s t , p a r t i c u l a r l y i n the l i g h t o f the N a t i o n a l C u r r i c u l u m . 

H e r b e r t B u t t e r f i e l d (1951) i s one o f the s t r o n g e s t u p h o l d e r s o f the view t h a t 
t h e h i s t o r i a n s h o u l d d e f i n i t e l y n o t judge the p a s t , and t h a t i t i s n o t h i s 
business t o a s c r i b e good, bad, v i r t u e or v i c e i n h i s t o r y . B u t t e r f i e l d 
suggests t h a t the h i s t o r i a n o n l y has the p r o f e s s i o n a l j o b s o f b u i l d i n g up a 
n a r r a t i v e and e x p l a n a t i o n o f past e v e n t s , and t h a t t h i s does not i n v o l v e the 
making o f moral judgements, but o n l y d e s c r i p t i o n s and a n a l y s e s i n terms o f 
what the evidence may l e a d him t o b e l i e v e . Thus, 'the " t e c h n i c a l " h i s t o r i a n 

p e r f o r m s an a c t o f s e l f - e m p t y i n g i n o r d e r t o see the k i n d o f t r u t h s 
w hich the evidence f o r c e s us t o b e l i e v e whether we l i k e them or n o t ' (1951, 
p. 101). The h i s t o r i a n i s committed t o 'an a t t e m p t t o l e a r n a l l t h a t can be 
l e a r n e d by the s c i e n t i f i c s t u d y o f j u s t the o b s e r v a b l e i n t e r c o n n e c t i o n s o f 
e v e n t s and n o t h i n g more' (1951, p.103). 

Secondly, B u t t e r f i e l d b e l i e v e s t h a t a moral v i e w p o i n t i s i n i m i c a l t o 
h i s t o r i c a l w r i t i n g , f o r example, r e l i g i o u s b e l i e f when w r i t i n g a s t u d y o f the 
R e f o r m a t i o n . 'A g r e a t danger r i s e s i f moral judgements are i n c o r p o r a t e d i n 
the s t r u c t u r e o f the n a r r a t i v e , i f t h e y c o n t r o l the mounting o f the s t o r y , 
and i f t h e y become embedded i n the v e r y f a b r i c o f h i s t o r i c a l t h i n k i n g ' 
(1951, p.105). 

T h i r d l y , B u t t e r f i e l d suggests t h a t man i s not capable o f f i n a l l y v a l i d m o r a l 
judgements and f e e l s t h a t many 'moral' judgements i n h i s t o r y are r e a l l y 
p o l i t i c a l judgements. 
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'Moral judgements are a p t t o be p o l i t i c a l ones i n d i s g u i s e and some Whig 
h i s t o r i a n s would seem t o have r e s e r v e d the s e v e r e s t judgement f o r the men who 
s u p p o r t what they d e s c r i b e as ' a b s o l u t i s m ' . ' Or e l s e such judgements are 
t r i v i a l and o n l y pseudo-moral judgements and ' i n the w o r l d o f pseudo-moral 
judgements t h e r e i s a g e n e r a l tendency on the one hand t o a v o i d the h i g h e r 
r e g i o n s o f moral r e f l e c t i o n , and on the o t h e r hand t o make moral i s s u e s o u t 
o f what are not r e a l l y m o r a l i s s u e s a t a l l ' (p.115). 

As a C h r i s t i a n , B u t t e r f i e l d c l a i m s o n l y God can judge on moral i s s u e s ; s i n c e 
man's knowledge i s l i m i t e d , h i s judgements are o f t e n i n c o r r e c t and always 
i n c o m p l e t e . Despite t h i s s t e r n a t t i t u d e , B u t t e r f i e l d h i n t s a t broad m o r a l 
t o l e r a n c e a c q u i r e d i n the e f f o r t t o remove moral p r e - c o n c e p t i o n s ; he 
acknowledges t h a t the s t r u g g l e t o o b j e c t i v i t y i s hard and one needs h u m i l i t y . 
Ann Low-Beer makes the p o i n t t h a t these s e n t i m e n t s mean t h a t t h e s p e c i a l 
e f f o r t r e q u i r e d i s i n i t s e l f a moral e f f o r t r e s u l t i n g i n a c e r t a i n k i n d o f 
m o r a l o u t l o o k - a g r e a t e r b r e a d t h and f a i r n e s s . 'The p o i n t i s t h a t moral 
a t t i t u d e s i n h i s t o r y do not seem t o be as i r r e l e v a n t as, i t i s u r g e d , t h e y 
ought t o be' (1967, p.139). Other h i s t o r i a n s , such as Cobban (1961), 
advance t h e t h e o r y t h a t m o r a l judgements s h o u l d not e n t e r h i s t o r y . A common 
a t t a c k i s t h a t i t i s i m p o s s i b l e t o reach agreement on any s t a n d a r d t o a p p l y . 
The c r i t e r i a f o r moral judgements must be e i t h e r a b s o l u t e and i m p o s s i b l e , o r 
t h e y are l i k e l y t o be t h o r o u g h l y r e l a t i v i s t - r e l a t i v e t o the s t a n d a r d s o f 
the h i s t o r i a n , o r t o a p a r t i c u l a r t i m e , or t o o v e r a l l i n t e r p r e t a t i o n s o f 
h i s t o r y as i n a M a r x i s t o r a Whig view. 

However, when one l e a v e s t h e o r y b e h i n d and comes t o the p r a c t i c a l i t i e s o f 
w r i t i n g h i s t o r y , the problem i s n o t so e a s i l y d i s m i s s e d . Judgements o f a 
m o r a l k i n d , s u g g e s t i n g a t t i t u d e s o f a p p r o v a l and d i s a p p r o v a l , are e a s i l y 
found i n ' r e p u t a b l e ' h i s t o r y . B u t t e r f i e l d may be r i g h t i n f e e l i n g t h e 
i n t r u s i o n o f moral a t t i t u d e s h i n d e r s o b j e c t i v e c o n t e m p l a t i o n o f past e v e n t s , 
b u t i t i s e v i d e n t t h a t i t i s d i f f i c u l t t o remove them c o m p l e t e l y . Many 
' t e c h n i c a l ' h i s t o r i a n s do n o t succeed. T h i s i s an i m p o r t a n t p o i n t f o r the 
t e a c h e r , who n e c e s s a r i l y draws upon what h i s t o r i a n s at p r e s e n t do, even i f 
the t h e o r e t i c a l p o s i t i o n o f moral judgements i n h i s t o r y remains a r g u a b l e . 

S i r I s a i a h B e r l i n (195^) makes c l e a r t h i s d i f f i c u l t y i n o p p o s i n g 
B u t t e r f i e l d ' s and s i m i l a r v i e w s . H i s t o r y i s w r i t t e n i n everyday language 
which i s s h o t t h r o u g h w i t h e v a l u a t i v e n o t i o n s . Only a s e v e r e l y t e c h n i c a l 
language can escape these g e n e r a l and o f t e n loose moral c o n n o t a t i o n s implied 
i n our everyday speech. And, as B e r l i n p o i n t s o u t , i t i s i m p o s s i b l e t o 
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c o n c e i v e o f d e s c r i p t i o n s o f men and t h e i r a c t s , o f n a r r a t i v e or s t o r y , i n 
some e n t i r e l y n e u t r a l t e c h n i c a l language. 

R.M. Hare (1951) i n 'The Language o f Mo r a l s ' s u b s t a n t i a t e s the view t h a t many 
o r d i n a r y words which we use d e s c r i p t i v e l y a l s o c a r r y an e v a l u a t i v e and a 
mo r a l meaning. The moral meaning may be secondary but i t i s seldom e n t i r e l y 
removed. B u t t e r f i e l d would m a i n t a i n t h a t the h i s t o r i a n s h o u l d o n l y d e s c r i b e 
and e x p l a i n phenomena such as ' r e l i g i o u s p e r s e c u t i o n ' o r ' m i l i t a r y 
a t r o c i t i e s ' , but s h o u l d n o t judge them. B e r l i n (195*0 and Dray (1964) p o i n t 
o u t , however, t h a t a m o r a l judgement i s i m p l i e d i n t h e language used. 

Low-Beer s t a t e s t h a t a f a l l a c y i n p a r t o f B u t t e r f i e l d ' s argument i s the view 
t h a t the t e c h n i c a l h i s t o r i a n can g i v e a p r e c i s e o r t e c h n i c a l meaning t o 
o r d i n a r y language. Even terms used e n t i r e l y i n c o n t e x t and c o r r e c t l y such as 
' F a s c i s t ' ' S o c i a l i s t ' ' R a d i c a l ' ' D i c t a t o r ' and 'Communist' have m o r a l 
c o n n o t a t i o n s . The p r e c i s e s t a r t o f the mo r a l o v e r t o n e depends upon the 
h i s t o r i a n , the h i s t o r i c a l c o n t e x t and the r e a d e r . I t i s t h u s , i n one sense, 
i m p o s s i b l e t o be f r e e o f moral judgement. 

What about the c l a i m t h a t h i s t o r i a n s s h o u l d n o t i n d u l g e i n moral judgements 
because they are l i a b l e t o be i n c o m p l e t e o r i n c o r r e c t ? H i s t o r i a n s n o t o n l y 
d e s c r i b e past e v e n t s b u t a t t e m p t t o g i v e a s i g n i f i c a n t and m e a n i n g f u l 
n a r r a t i v e , t h a t i s t o i n t e r p r e t and e x p l a i n . I n d o i n g t h i s t h e y r e f e r t o 
t h e i r own judgements, v a l u e s and p o i n t s o f view. Low-Beer p o i n t s o u t t h a t 
p o s i t i v i s t s and some advocates o f t h e ' c o v e r i n g law' t h e o r y o f e x p l a n a t i o n 
i n s i s t t h a t d i f f e r e n t e x p l a n a t i o n s i n h i s t o r y do n o t n e c e s s a r i l y mean t h a t 
each h i s t o r i a n has h i s s u b j e c t i v e s e t o f v a l u e s . D i f f e r i n g a c c o u n t s o f a 
s i t u a t i o n do n o t mean ' p a r t i s a n n a r r a t i v e s ' but may r e p r e s e n t d i f f e r e n t and 
complementary p o i n t s o f s e l e c t i o n . However, judgements o f what a re i m p o r t a n t 
o r v i t a l e x p l a n a t o r y components o f t e n appear t o r e s t on the h i s t o r i a n ' s s e t 
o f v a l u e s , i n c l u d i n g m o r a l v a l u e s . T h i s does n o t n e c e s s a r i l y mean t h a t these 
are p e r s o n a l v a l u e s , b u t a l l h i s t o r i c a l e x p l a n a t i o n s r e s t i n an 
i n t e r p r e t a t i v e framework, which i s v a l u e - s t r u c t u r e d and may i n c l u d e m o r a l 
p r i n c i p l e s . F i x e d and p o s s i b l e causes o f h i s t o r i c a l e vents are n a t u r a l l y 
v a l u e - l a d e n when s e l e c t i o n i s t a k i n g p l a c e i n an e x p l a n a t i o n . 

The f a c t t h a t a d i s t i n c t i o n can be made between propaganda and r e a s o n a b l e 
assessment i s an i m p o r t a n t one i n h i s t o r y . H i s t o r i a n s do d i s p u t e a bout such 
judgements and t h e r e a r e g e n e r a l c r i t e r i a f o r a p p e a r i n g t o s e t t l e t he 
d i s c u s s i o n s . 
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F i r s t l y , d i s t o r t i o n o f the f a c t s i s i n a d m i s s i b l e . Secondly, s i m p l e p e r s o n a l 
b i a s i n m o r a l judgements s h o u l d n o t occur ( a l t h o u g h t h i s i s d i f f i c u l t to 
a t t a i n ) . T h i r d l y , i n d i v i d u a l a c t i o n s s h o u l d be weighed i n t e l l i g e n t l y a g a i n s t 
d e t e r m i n i s t i c f a c t o r s o f environment and s i t u a t i o n . We must not p r a i s e o r 
condemn i n a b s t r a c t , but i n r e l a t i o n t o a g i v e n s i t u a t i o n . F o u r t h l y , t h e 
d e t e c t i o n o f a p o i n t o f view from which h i s t o r y i s w r i t t e n . Here m o r a l 
judgements are o n l y i n t e l l i g i b l e w i t h i n the l i m i t s o f a c l e a r l y a r t i c u l a t e d 
and r a t i o n a l l y f o r m u l a t e d p o i n t o f view - an i n t e r p r e t a t i o n . We may r e j e c t a 
judgement because we do not accept the b a s i c g e n e r a l p r i n c i p l e s , a l t h o u g h we 
m i g h t agree t h a t g i v e n those p r i n c i p l e s , such a judgement i s r a t i o n a l . 

F i n a l l y , and t h i s l a s t c r i t e r i o n i s most o f t e n d i s p u t e d , do h i s t o r i a n s j u d ge 
p a s t a c t i o n s i n r e l a t i o n t o the moral s t a n d a r d s o f the past or the p r e s e n t ? 
The i s s u e has been d i s c u s s e d i n c h a p t e r two and i s one o f g r e a t r e l e v a n c e t o 
the t e a c h e r and p u p i l i n s c h o o l h i s t o r y . Low-Beer p o i n t s o u t t h a t t h e 
' g r e a t ' h i s t o r i a n i s d i s t i n g u i s h e d by t h e way he t r a n s l a t e s t he meaning o f 
the p a s t i n r e l a t i o n t o the p r e s e n t . T h i s r e l a t i o n t o the p r e s e n t i s 
complex, and i s not a sim p l e u t i l i t a r i a n c o n n e c t i o n . As Low-Beer says ' t h i s 
w e i g h i n g o f a moral judgement i n r e l a t i o n t o b o t h past and p r e s e n t v a l u e s 
w i l l i n c l u d e , o f c o u r s e , the b a s i c p r i n c i p l e s and o u t l o o k o f the h i s t o r i a n , 
b u t t r a n s c e n d s the merely p e r s o n a l ' (1967, p. 1^7). Renier (1950) would agree 
w i t h t h i s t o a degree, but g i v e s f a r more f l o r i d e x p r e s s i o n t o 'the o u t l o o k 
o f the h i s t o r i a n ' . ' I f e t h i c a l c o n s i d e r a t i o n s loom l a r g e i n h i s ( t h e 
h i s t o r i a n ' s ) s p i r i t u a l equipment, t h e r e i s no reason f o r h i s k e e p i n g s i l e n c e 
on t h e s u b j e c t . H is r i g h t t o pronounce judgement i s as c l e a r as h i s r i g h t 
not to do so. I n d i g n a t i o n may compel him to speak, or moral d i s g u s t , or mere 
amazement'. Renier (1950, p.25*0. However, Renier admits t h e h i s t o r i a n 
'must bow b e f o r e a u n i v e r s a l imperative which leaves no room f o r e x c e p t i o n s ' 
(p.255). How p o s s i b l e t h i s i s i n p r a c t i c e , of c o u r s e , i s i m p o s s i b l e t o say. 

On the N a t i o n a l Curriculum 

The c a l l f o r a n a t i o n a l h i s t o r y c u r r i c u l u m prompts the f e a r i n 
some h i s t o r i a n s of a r e t u r n to a c e l e b r a t o r y 'drum and trumpet 
h i s t o r y 1 , an emphasis on great men and great events with no 
space f o r the a l t e r n a t i v e n a r r a t i v e s of women, the poor, b l a c k s , 
i n our country's h i s t o r y The H i s t o r y Debate c o n t i n u e s . 
J u l i e t Gardiner (1990, ppl-2). 
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When the F i n a l Report o f the H i s t o r y Working Group came out i n A p r i l 1990 i t 
was w i d e l y welcomed by academics i n the d i s c i p l i n e f o r b e i n g a f a i r and c l e a r 
b a s i s f o r h i s t o r y t e a c h i n g i n s c h o o l s , b u t i t had i t s c r i t i c s . Robert 
S k i d e l s k y complained about the l a c k o f p r e s c r i b e d f a c t s t o be t a u g h t and 
proposed an a l t e r n a t i v e , more ' f a c t u a l ' s y l l a b u s ( R o b e r t S k i d e l s k y and 
O t h e r s , 'The N a t i o n a l C u r r i c u l u m . G.C.S.E. H i s t o r y - an a l t e r n a t i v e 
approach', May 2 4 t h , 1989). However, K e i t h Thomas v o i c e d concern w i t h t h e 
e x c e s s i v e f a c t u a l i n f o r m a t i o n ('The F u t u r e o f the Pa s t ' , T.L.S., June 8-14 
1990). The Report was a l s o c r i t i c i s e d f o r an i d i o s y n c r a t i c unevenness i n 
coverage i n v a r i o u s aspects by, amongst o t h e r s , Janet Nelson (1990) and P.J. 
M a r s h a l l (1990). N a t u r a l l y a g r e a t d e a l has been w r i t t e n about h i s t o r y i n 
the N a t i o n a l C u r i c u l u m by academic h i s t o r i a n s , b u t what concerns t h i s s t u d y 
i s what they have w r i t t e n about the moral and v a l u e s dimension o f t h a t 
c u r r i c u l u m . Roy P o r t e r (1990) b e l i e v e s t h a t h i s t o r y has a u t i l i t a r i a n 
f u n c t i o n and t h a t a n a t i o n a l c u r r i c u l u m i n h i s t o r y must p e r f o r m a s e r v i c e -
t o e n l i g h t e n a d i s o r i e n t a t e d g e n e r a t i o n about i t s own i d e n t i t y . He sees t h i s 
happening t h r o u g h a s t u d y o f p e r s p e c t i v e s on the pa s t e n c o u r a g i n g i n f o r m e d 
d i s c u s s i o n and d e c i s i o n - m a k i n g on many p u b l i c i s s u e s . Hence h i s s t a t e m e n t , 
' i t i s do u b l y i m p o r t a n t t h a t h i s t o r i a n s don't pen themselves up i n i v o r y 
t o w e r s , s p i n n i n g s o p h i s t i c a t e d p h i l o s o p h i c a l d e n i a l s o f t h e c o n t i n u i t i e s 
between p a s t and p r e s e n t , and i n s i s t i n g t h a t h i s t o r y teaches n o t h i n g ( e x c e p t 
t h a t i t teaches n o t h i n g ) . Renaissance s c h o l a r s b e l i e v e d the h i s t o r i a n must 
n e c e s s a r i l y be a good c i t i z e n . We might do w e l l t o l e a r n t h a t l e s s o n ' (1990, 
p. 19). T h i s r e v e a l s a stance a l o n g way from the ' t e c h n o - h i s t o r i a n ' 
d e s c r i b e d i n the p r e v i o u s s e c t i o n . 

J.CD. C l a r k (1990) d i s c u s s e s t h e h i s t o r y debate on the s u b j e c t o f n a t i o n a l 
h i s t o r y . He b e l i e v e s the debate n o t t o be about t h e h i s t o r y o f r i g o r o u s 
academic s t u d y , b u t about p o p u l a r h i s t o r y and i t s i n t e r p r e t a t i o n by b o t h t h e 
L e f t and the R i g h t . 'The argument t u r n s not on whether h i s t o r y s h o u l d be 
p a t r i o t i c ... b u t on what f o r m the p a t r i o t i s m s h o u l d t a k e : s h o u l d i t be a 
s t o r y o f achievement, advance, e n l i g h t e n m e n t ? Or s h o u l d i t emphasise a d a r k 
s i d e - e x p l o i t a t i o n , s u f f e r i n g , p o v e r t y ? N o t h i n g i n the methods o f 
s c h o l a r s h i p can answer t h i s q u e s t i o n : i t i s e s s e n t i a l l y p o l i t i c a l ' ( p . 3 8 ) . 
However, C l a r k b e l i e v e s t h a t t he a c t u a l p r o t a g o n i s t s i n the debate a re 
a r g u i n g over a s e t o f f a l s e i s s u e s : 'the ma l a i s e addressed by the i d e a o f a 
s t a n d a r d i s e d n a t i o n a l s y l l a b u s i s a p l u r a l s o c i e t y , n o t a s o c i a l i s t s o c i e t y ' 
( p . 39). He t h i n k s the L e f t and t h e R i g h t are a r g u i n g over a s e t o f 
assumptions w r o n g l y t a k e n up by b o t h s i d e s . ' P a t r i o t i s m i s a l i v e and w e l l as 
l o n g as such arguments go on. I f so, i t i s u n p e r c e p t i v e t o d i s m i s s t h e L e f t 
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as u n p a t r i o t i c o r the R i g h t as j i n g o i s t i c . They b o t h c a r e . The problem 
r e a l l y comes when the f o r m u l a has t o be amended t o i n c l u d e those who are n o t 
B r i t i s h by l i n e a g e , i n h e r i t a n c e or bequest' (pp.41-42). However, from t h i s 
we must acknowledge t h a t C l a r k has a s h o r t p e r s p e c t i v e from which t o d e f i n e 
b e i n g ' B r i t i s h ' . N e v e r t h e l e s s , i t i s a p o i n t w e l l made. When l o o k i n g f o r a 
n a t i o n a l i d e n t i t y i t can no l o n g e r be i n terms o f r a c e , r e l i g i o n or r e g i o n a l 
i d e n t i t y , b u t a ' v a r i e t y o f r e g i o n a l and e t h n i c c u l t u r a l i d e a l s s e e k i n g 
hegemony' (p.43). 

T h i s aspect o f the N a t i o n a l C u r r i c u l u m i s a o b v i o us f o c a l p o i n t f o r c r i t i c a l 
comment. The H i s t o r y Working Group was w o r k i n g t o a b r i e f t h a t p u p i l s s h o u l d 
be educated t o combat r a c i a l and o t h e r forms o f p r e j u d i c e . I t was f e l t t h a t 
t h e r e remained r e l i c s o f an ' i m p e r i a l c u r r i c u l u m ' i n h i s t o r y . 'The e s s e n t i a l 
r a c i s m o f t h e o f f i c i a l v e r s i o n o f our h i s t o r y i s seen above a l l i n i t s 
g l o r i f i c a t i o n o f the B r i t i s h empire and i t s a r r o g a n t a t t i t u d e t o t h o se who 
were th e empire's s u b j e c t ' P e t e r F r y e r (1988). T h i s may seem e x a g g e r a t e d , 
but i n 1985 the Swann Report 'Education For A l l ' c r i t i c i s e d the s u r v i v a l o f 
what i t termed a n a c h r o n i s t i c views o f the w o r l d and recommended t h a t r a c i s m 
i n s c h o o l s or elsewhere be i d e n t i f i e d and c o u n t e r e d . The H i s t o r y Working 
Group s t r o n g l y endorsed the c o n t r i b u t i o n t h a t h i s t o r y can make t o the 
o b j e c t i v e s o f m u l t i - c u l t u r a l e d u c a t i o n . While P.J. M a r s h a l l (1990) f e e l s 
t h a t a l t h o u g h the Group c o u l d be accused o f n o t g i v i n g a p o s i t i v e c o u n t e r -
programme t o t h e o l d i m p e r i a l h i s t o r y , t e a c h e r s are f r e e t o do so i n 
accordance w i t h the a t t a i n m e n t t a r g e t s . I n the F i n a l Report (1990) a Key 
Stage Three o p t i o n a l H.S.U. on 'The B r i t i s h Empire a t i t s Z e n i t h : 1877-1905' 
(pp. 72-73) was s e t o u t . P a r t o f i t i n c l u d e d the South A f r i c a n War o f 1899-
1902 and the i n v o l v e m e n t o f t h r e e c o n t r o v e r s i a l men: Rhodes, Kruger and 
M i l n e r . As M a r s h a l l p o i n t s o u t : 

I n t r y i n g t o make up t h e i r minds about t h i s episode and the 
r o l e s o f these p e o p l e , p u p i l s would be engaged w i t h i s s u e s t h a t 
d e e p l y d i v i d e d c o n t e m p o r a r i e s and t h a t r a i s e fundamental 
q u e s t i o n s about t h e use and abuse o f power. Yet i n some 
pre s s d i s c u s s i o n o f the c u r r i c u l u m these c h o i c e s appear t o have 
been i n t e r p r e t e d as an a t t e m p t t o a f f i r m some k i n d o f ' i m p e r i a l ' 
v a l u e s . 
M a r s h a l l (1990, p.88). 

T h i s m erely c o n f i r m s the n o t i o n t h a t i t i s n o t o n l y the i s s u e under 
c o n s i d e r a t i o n which i s s e n s i t i v e , b u t the way i n w h i c h i t i s h a n d l e d . The 
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government took note o f t h i s when exemplary i n f o r m a t i o n and i s s u e s were t a k e n 
o u t o f the F i n a l Orders i n h i s t o r y . However, a s t u d y o f the r e w r i t t e n 
supplementary H.S.U. on 'The B r i t i s h Empire and i t s impact i n the l a s t 
q u a r t e r o f the n i n e t e e n t h c e n t u r y ' N o n - S t a t u t o r y Guidance (1991, F21) shows 
t h a t the i s s u e s remain a l b e i t i n broader and b l a n d e r terms. As we have seen, 
the m oral i s s u e s concerned w i t h views o f ' B r i t i s h h i s t o r y ' are those most 
f u l l y e x p l o r e d by academic h i s t o r i a n s . Some o f the b e s t founded c r i t i c i s m s 
o f the F i n a l Report were d i r e c t e d a t i t s r e l a t i v e n e g l e c t o f European 
h i s t o r y ; a d i r e c t consequence o f the i n s t r u c t i o n s g i v e n t o t h e Group t o g i v e 
a t l e a s t f i f t y per cent o f the c u r r i c u l u m t o B r i t i s h h i s t o r y . K e i t h Robbins 
(1990) does not b e l i e v e t h a t t h i s i s bad o f i t s e l f , o n l y i f ' B r i t i s h n e s s ' i s 
t h o u g h t t o be embodied most p u r e l y i n a p a r t i c u l a r t r a d i t i o n . Hence the 
c o n c e r n , as seen, o f P.J. M a r s h a l l (1990) about ' i m p e r i a l h i s t o r y ' . As 
Robbins p o i n t s o u t , 'Rootedness must be matched by an awareness o f e x t e r n a l 
d i v e r s i t y . The problem i s t o f i n d the r i g h t balance and c o n t e x t as " B r i t i s h 
h i s t o r y " moves from b e i n g a s e l f - c o n t a i n e d u n i v e r s e i n i t s e l f t o a d i f f e r e n t 
o r d e r o f e x i s t e n c e i n the l a t e t w e n t i e t h c e n t u r y ' (1990, p . 2 4 ) . He goes on 
t o argue t h a t i t i s r a t h e r meaningless t o t a l k o f B r i t a i n and Europe i n 
s e p a r a t e compartments and t h a t c h i l d r e n s h o u l d somehow b r i d g e t h e gap and 
l e a r n o f the 'European p a s t ' . Robbins would r a t h e r have 'a " B r i t a i n - i n -
Europe" h i s t o r i o g r a p h y which appears t o meet the needs o f t h e hour' ( p . 2 6 ) . 
I t i s h a r d t o d i s a g r e e w i t h t h i s v i e w , b u t the i m p l e m e n t a t i o n o f i t i n a 
n a t i o n a l c u r r i c u l u m i s a n o t h e r s t o r y as t e a c h e r s are c u r r e n t l y d i s c o v e r i n g . 

The debate c o n t i n u e s and has r e s u r f a c e d i n v i g o r a t e d i n t h e pages o f the 
n a t i o n a l p r e s s (see the second s e c t i o n o f c h a p t e r f o u r o f t h i s s t u d y ) . I t 
engages n o t o n l y academics but p o l i t i c i a n s , j o u r n a l i s t s and those concerned 
w i t h i s s u e s o f h e r i t a g e , c u l t u r e and ' n a t i o n a l c h a r a c t e r ' . As J u l i e t 
G a r d i n e r says, 'No wonder s e t t i n g the agenda f o r h i s t o r y i s a p o l i t i c a l p r i z e 
t o be f o u g h t f o r . H i s t o r y i s f o r l i f e b u f f s and i t ' s h a r d l y s u r p r i s i n g t h a t 
t h i s i s a debate t h a t w i l l r u n and r u n ' (1990, p.5). 
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CHAPTER 6 

A CONSIDERATION OF MORAL JUDGEMENTS IN THE 
HISTORY TEXTBOOK 1800-1993 

'There i s no reason why t o p i c books should not take a stand now and then, 
although n o t without regard t o h i s t o r i c a l evidence or the mendacities o f 
language'. J. Wilkes w r i t i n g i n 'Teaching History' (number eighte e n , June 
1977 P-19). 

There can only be l i m i t e d value i n concerning ourselves with value judgements 
i n the teaching o f h i s t o r y i f the textbooks used i n l e s s o n s are n o t examined 
to tease out t h e i r moral judgements and recommendations, both e x p l i c i t and 
i m p l i c i t . 

Over the period 1800 u n t i l today very d i f f e r e n t c r i t e r i a have been v a r i o u s l y 
employed by textbook w r i t e r s and t h e i r reviewers and i t i s the purpose o f 
t h i s chapter t o scan very broadly the way i n which school book w r i t e r s have 
t a c k l e d the task of d e l i v e r i n g the raw m a t e r i a l o f many l e s s o n s . However, i t 
must be borne i n mind that the m a t e r i a l i n books i s only a t o o l i n the hands 
of the teacher. C o n t r o v e r s i a l and judgemental m a t e r i a l may be a s t i m u l a t i n g 
focus to the l e s s o n of a balanced and s k i l f u l h i s t o r y teacher, but i t w i l l 
cause problems when simply given to p u p i l s to d i g e s t and use u n c r i t i c a l l y . 
Over the period considered, t h i s problem has c e r t a i n l y been addressed, but 
one might contend that even today i t i s unresolved. 

I n the nineteenth century h i s t o r y was often considered to be the n u r s e r y of 
p a t r i o t i s m and p u b l i c v i r t u e and i t i s very n o t i c e a b l e t h a t d i s p l a y e d i n 
h i s t o r y textbooks of the period 1800 - 1911* i s a r i g i d and a p p a r e n t l y 
unvarying s e t of e t h i c a l standards. C h a n c e l l o r (1970) suggests t h a t these 
standards were those of the c l a s s to which the w r i t e r s belonged, but we 
cannot know whether those v a l u e s were espoused or merely acknowledged. 

The e x p l i c i t moral messages contained i n textbooks d i d not, however, meet 
with u n i v e r s a l approval. T h i s r e t i c e n c e i s best observed amongst the 
r e v i e w e r s who were c a l l e d upon to read and comment upon h i s t o r y textbooks f o r 
e d u c a t i o n a l j o u r n a l s . A reviewer i n 'Transactions of the Education S o c i e t y ' 
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(1854) was vehement a g a i n s t the m o r a l i s i n g o f Dr. I n c e whom he accused o f 
f o i s t i n g h i s i d e a s o f m o r a l i t y o n t o h i s young r e a d e r s . A r e v i e w e r i n the 
' E d u c a t i o n a l Times' advocated a ' p l a i n u n v a r n i s h e d n a r r a t i v e ' as p r e f e r a b l e 
t o t h e m o r a l l e s s o n s c o n t a i n e d i n 'Henry's F i r s t H i s t o r y o f England' (1st 
October 1868, p . l 6 l ) . 

I n t e x t b o o k s the v a l u e s promoted were those such as t h r i f t and i n d u s t r y , b u t 
on t h e whole w r i t e r s o f the l a s t c e n t u r y c o n c e n t r a t e d more upon a l i s t o f 
v i c e s t h a n v i r t u e s . Barrow (1802) devoted t w e n t y - t h r e e pages t o a 
d e s c r i p t i o n o f the v i c e s t o be expected i n h i s p u p i l s . C r u e l t y i n a l l i t s 
forms was d e p l o r e d and so was the s o r t o f a m b i t i o n which showed i t s e l f i n 
r u l e r s i n t h e i r l o v e o f f l a t t e r y and d e s i r e f o r conquest. Many w r i t e r s 
d e p l o r e d war and those who took p a r t i n i t . James Simpson (1836) r e g r e t t e d 
the f a c t t h a t h i s t o r y had, as t a u g h t t o him, r e s u l t e d i n an a d m i r a t i o n o f war 
and p l u n d e r . A l t h o u g h d i s l i k e o f war was expressed t h r o u g h o u t the n i n e t e e n t h 
c e n t u r y and up u n t i l t h e o u t b r e a k o f the F i r s t World War, i t does appear t h a t 
t h e r e was l e s s i n s i s t e n c e on the moral e v i l s a t t e n d a n t on f i g h t i n g by t h e end 
o f the p e r i o d . By t h e t u r n o f the c e n t u r y the w a r r i o r appeared the hero 
r a t h e r than the v i l l a i n o f s o c i e t y . C h a n c e l l o r (1970) t a l k s o f t h e many 
i n s t a n c e s where King A l f r e d ' s c h a r a c t e r and achievements are p r a i s e d where 
'he was w o r k i n g f o r h i s people's w e l f a r e ' C a s s e l l s (1833, P-5D and ' h i s wars 
were conducted i n s e l f - d e f e n c e and h i s v i c t o r i e s were never s t a i n e d by 
c r u e l t y ' M o r r i s (1883 p.18). Mrs. Markham (1874) s t r e s s e d the m o r a l 
r e s p o n s i b i l i t i e s o f the commander and n e a r l y everywhere m i l i t a r y l e a d e r s 
were condemned i f t h e y e x h i b i t e d c r u e l t y , f o r example W i l l i a m the Conqueror 
and R i c h a r d I . Legge (1864) d e s c r i b e d R i c h a r d 'as d e s t i t u t e o f e v e r y m o r a l 
q u a l i t y ' (p.74) and Edward I when he advanced on S c o t l a n d was j u d g e d t o have 
' l e f t h i s b e t t e r s e l f b e h i n d him' Yonge (1890, Book 3, p.124). 

A t t h e end o f the c e n t u r y , a l e s s guarded a d m i r a t i o n f o r the s o l d i e r comes 
t h r o u g h . T h i s i s e s p e c i a l l y t r u e o f the r e a d e r s i n t e n d e d f o r use i n 
e l e m e n t a r y s c h o o l s , based as t h e y were upon t h e r e q u i r e m e n t s o f t h e s c h o o l 
code. C h a n c e l l o r (1970) quotes the 'C.U.P. Reader' (1911) where t w e n t y - f o u r 
o u t o f t h e f o r t y h i s t o r i c a l f i g u r e s s e l e c t e d f o r s t u d y are m a i n l y n o t a b l e f o r 
t h e i r m i l i t a r y prowess. However, i f o p i n i o n s about k i l l i n g i n war changed, 
t h e f e e l i n g t h a t k i l l i n g and c r u e l t y on any o t h e r grounds were wrong 
p e r s i s t e d i n g e n e r a l t h r o u g h o u t t h e p e r i o d , as m i g h t be e x p e c t e d . A 
p a r t i c u l a r example o f t h i s i s d i s a p p r o v a l o f t h e r a c i a l and r e l i g i o u s 
p e r s e c u t i o n o f t h e Jews d u r i n g the M i d d l e Ages [see C u r t i s (1875) and 
C o l l i e r ( 1 8 7 5 ) ] . 
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P e r s e c u t i o n on r e l i g i o u s grounds was a l s o condemned, p a r t i c u l a r l y i n passages 
d e a l i n g w i t h Mary I . I t i s t r u e t h a t o p i n i o n s about Mary were l a r g e l y 
governed by p r o t e s t a n t r e l i g i o u s b i a s , n e v e r t h e l e s s , t h e y do r e v e a l a moral 
r e v u l s i o n a g a i n s t c r u e l t y i n g e n e r a l and b i g o t t e d c r u e l t y i n p a r t i c u l a r . 
O ther areas which r e v e a l censure from t e x t b o o k w r i t e r s o f t h i s p e r i o d are 
s e x u a l m i s c o n d u c t , but r e f e r e n c e s t o i t were o f t e n guarded, e s p e c i a l l y i n 
V i c t o r i a ' s r e i g n . The i d e n t i f i c a t i o n o f c h a s t i t y w i t h a happy and secure 
background f o r c h i l d r e n was most c l e a r l y s t a t e d i n Mrs. Markham's h i s t o r y 
where Henry I I ' s i n f i d e l i t i e s are blamed f o r the d e l i q u e n c y o f h i s sons: 'My 
own o p i n i o n i s t h a t t h e y a c q u i r e d h a b i t s o f d i s o b e d i e n c e t o t h e i r f a t h e r by 
s e e i n g how l i t t l e harmony s u b s i s t e d between him and t h e i r mother'. Markham 
(1874, p.87). C h a r l e s I I was p a r t i c u l a r l y s i n g l e d o u t f o r c r i t i c i s m because 
o f h i s p e r c e i v e d l a c k o f l o v e f o r r e l i g i o n and because o f h i s m i s t r e s s e s . I n 
Brewer's ' A l l i s o n ' s Guide' (c.l880) the q u e s t i o n was p u t , 'What was the 
c h a r a c t e r o f h i s r e i g n ? ' f o l l o w e d by, ' I t was the most immoral and 
d i s g r a c e f u l i n E n g l i s h h i s t o r y ' . However, some w r i t e r s had good t h i n g s t o 
say about him and w r i t e r s such as Mrs. Trimmer (1849) and Miss Yonge (1890) 
a d m i t t e d t h a t he may have been e a s i l y l e d and was c l e v e r and w i t t y , d e s p i t e 
b e i n g u n p r i n c i p l e d . 

The s t r e s s on e x t r a v a g a n c e which we f i n d i n the d e s c r i p t i o n s o f E l i z a b e t h , 
C h a r l e s I I and o t h e r s was p a r t o f what m i g h t be termed 'the m i d d l e - c l a s s 
m o r a l i t y ' o f the t e x t book w r i t e r s . A p a r t from s e x u a l l i c e n c e and waste were 
d e p l o r e d a whole range o f v i c e s which i n c l u d e d i d l e n e s s , l y i n g , o v e r 
i n d u l g e n c e i n f o o d and d r i n k , smoking, s w e a r i n g and g a m b l i n g . Other 
i n s t a n c e s of dishonesty and i t s e v i l consequences were d e s c r i b e d , f o r example 
f o r the l i f e o f Henry 11. Miss Yonge d e s c r i b e d how 'the king d i d n o t keep 
h i s word, so t h a t at l a s t no one had any t r u s t i n what he s a i d and he d i d 
almost as much harm as i f he had been a bad, c r u e l man, l i k e h i s f a t h e r K i n g 
John'. Yonge (1890, v o l . 3 PP 35-6). 

C h a n c e l l o r , however, reminds us that we cannot assume that these g e n e r a l l y 
expressed views on m o r a l i t y were those adopted by s o c i e t y as a whole. The 
number of text book readers as a percentage of s o c i e t y was s m a l l and as we 
have s a i d , there i s no way to c a l c u l a t e the e f f e c t of the textbooks on t h e i r 
r e a d e r s . One t h i n g i s worth n o t i c i n g , however: 'The moral tone of s o c i e t y i s 
f i r m l y i d e n t i f i e d i n most t e x t books with v i r t u e s such as s o b r i e t y , i n d u s t r y 
and t h r i f t , r a t h e r than with care of the weak and u n d e r - p r i v i l e g e d ' . 
C h a n c e l l o r (1970, p.88). Opinions about the poor tended to be unsympathetic 
and although concern was expressed f o r A f r i c a n s l a v e s , there was f a r l e s s 
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comment on the p l i g h t o f f a c t o r y c h i l d r e n i n England. Of c o u r s e , we must 
make th e p o i n t t h a t we cannot know e x a c t l y what contemporary knowledge t h e r e 
was by t h e m i d d l e - c l a s s e s o f the w o r k i n g - c l a s s e s . However, even i f t h i s was 
l i t t l e , t h a t f a c t alone i s condemnatory. 

One a s p e c t o f t e x t books o f the p e r i o d 1800-1914 t h a t must be mentioned i s 
the e x p l i c i t use o f a s i t u a t i o n i n the past t o condemn a c u r r e n t p r a c t i c e . 
One example i s from Percy Dearmer's 'Everyman's H i s t o r y o f t h e E n g l i s h 
Church' p u b l i s h e d i n 1909- Here he i s t a l k i n g o f the f i f t e e n t h c e n t u r y 
c h u r c h : 

These s e r v i c e s were f o r the most p a r t i n L a t i n . But even here 
f a i r n e s s o b l i g e s us t o admit t h a t the common people l o v e d and 
u n d e r s t o o d the s e r v i c e s when they were i n L a t i n b e t t e r t h a n t h e y 
do now t h a t they are i n E n g l i s h . I t i s a sad c o n f e s s i o n , f o r our 
n o b l e E n g l i s h s e r v i c e s ought t o be f a r more i n t e l l i g i b l e ; b u t t h e 
r eason i s t h a t the parsons o f those days were e x c e e d i n g l y 
d i l i g e n t t e a c h e r s , whereas our parsons are now o n l y r e v i v i n g t h e 
work o f c a t e c h i z i n g ; and a l s o t h e y had a w i l l i n g and l o v i n g people 
t o t e a c h (1909, PP 91-2). 

T h i s passage i s h i s t o r i c a l l y s u s p e c t , b u t t h i s does not appear t o be the 
p e r s p e c t i v e from which i t was w r i t t e n . A f u r t h e r example from the same book 
i s as f o l l o w s : 'There i s not an i n t e l l i g e n t N o n c o n f o r m i s t a t the p r e s e n t day 
who does not r e p u d i a t e C a l v i n i s m as h e a r t i l y as we churchmen' Dearmer (1909, 
p l 2 1 ) . 

A f t e r t h e F i r s t World War i t was i n c r e a s i n g l y u n l i k e l y f o r a p u p i l t o meet 
w i t h such b l a t a n t m o r a l i s i n g . V a l e r i e C h a n c e l l o r ' s a n a l y s i s o f h i s t o r y 
t e x t b o o k s i n the n i n e t e e n t h c e n t u r y makes the p o i n t t h a t t h e y r e f l e c t a w o r l d 
o f c h a n g i n g r a t h e r t h a n dogmatic m o r a l judgements. ' W h i l e i t i s t r u e t h a t 
many o f these ( m o r a l judgements) such as the s t r i c t u r e s a g a i n s t l a z i n e s s , 
d i s h o n e s t y , g l u t t o n y , drunkenness and u n c h a s t i t y accorded w e l l w i t h the 
V i c t o r i a n concern t o " c i v i l i s e " the w o r k i n g - c l a s s e s i n t o l a w - a b i d i n g workers 
and c i t i z e n s , t h e r e i s v e r y l i t t l e d i f f e r e n c e i n t h e c h a r a c t e r o r i n t h e 
f o r c e o f m o r a l o p i n i o n s expressed i n books f o r m i d d l e and w o r k i n g - c l a s s 
c h i l d r e n , as one m i g h t p o s s i b l y e x p e c t i f w r i t e r s had had a p r o p a g a n d i s t aim' 
(1970, p.89). We must not be t o o q u i c k t o condemn however, f o r we must n o t 
t r a n s p o s e the r e q u i r e m e n t s o f a l a t e t w e n t i e t h c e n t u r y t e x t b o o k on t o t h a t o f 
an e a r l i e r t i m e ; one w i t h a d i f f e r e n t r a t i o n a l e . 
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The p e r i o d f o l l o w i n g the F i r s t World War saw an emphasis i n h i s t o r y t e a c h i n g 
upon the processes of peace and a c a l l f o r p a t r i o t i s m . The f o l l o w i n g i s a 
t y p i c a l e x t r a c t from a hand book on h i s t o r y teaching: 'The t e a c h i n g o f 
H i s t o r y i s a preparation f o r human f e l l o w h i p . The s e l f - r e g a r d i n g i n d i v i d u a l 
must become a person. He must l e a r n t o l o v e h i s neigh b o u r as h i m s e l f . He 
must f i n d out that other people do t h i n g s i n ways d i f f f e r e n t from h i s , and 
have a d i f f e r e n t point of view'. F i r t h (1932, p.170). T h i s passage was f r o m 
a c h a p t e r on the League o f N a t i o n s Union. 

There can be no doubt t h a t f o r most o f the f i r s t h a l f o f the t w e n t i e t h 
c e n t u r y much B r i t i s h s c h o o l e d u c a t i o n on the s u b j e c t o f the empire was 
i n t e n d e d t o be i n d o c t r i n a t i o n and s o c i a l e n g i n e e r i n g . Much o f the r h e t o r i c 
o f p u b l i c s c h o o l s was s t r i d e n t l y i m p e r i a l i s t i c . Awareness o f empire and 
p r i d e i n i t was c o n s c i o u s l y i n c o r p o r a t e d i n t o s y l l a b i f o r e l e m e n t a r y s c h o o l s 
as Pamela Horn (1988) has shown. O v e r t l y pro-empire t e x t books remained i n 
common use i n B r i t i s h s c h o o l s u n t i l w e l l a f t e r the Second World War. By t h e 
end o f t h e i r l i f e these books no doubt looked dated and were n o t n e c e s s a r i l y 
t a k e n s e r i o u s l y by teachers or p u p i l s , but the p o i n t can be made t h a t i t was 
not s p e c i f i c statements i n p a r t i c u l a r books t h a t were s i g n i f i c a n t so much as 
i m p l i e d assumptions. 

As the c e n t u r y has p r o g r e s s e d , the developments i n h i s t o r y t e a c h i n g d i s c u s s e d 
p r e v i o u s l y have been m i r r o r e d i n the c o n t e n t s o f h i s t o r y t e x t b o o k s . They 
have become more ' t e c h n i c a l ' i n language and. c o n t e n t a l t h o u g h t h e r e are 
e x c e p t i o n s t o be noted. Wilkes has commented: 'One o f t h e reasons why 
textbooks are so grey i s t h a t , with o c c a s i o n a l e x c e p t i o n s , they are n o t 
encouraged to make value judgements. Th i s convention r e f l e c t s a d i s t o r t e d 
view of " h i s t o r y as o b j e c t i v e s c i e n c e " j u s t as the supposed need f o r coverage 
stems from obsolete t h e o r i e s of pedagogy' Wilkes (1977, p.19)- Over the 
l a s t twenty years or so there has been much more i n t e r e s t i n value judgements 
i n school t e x t s i n America and Europe, than i n B r i t a i n . I n the United S t a t e s 
there have been s e v e r a l campaigns a g a i n s t racism and v a r i o u s forms of 
ethnocentrism, p a r t i c u l a r l y i n accounts of domestic American h i s t o r y and 
s o c i e t y , and a g a i n s t sexism. One example of t h i s work i s the work of the 
C o u n c i l on I n t e r - r a c i a l Books f o r C h i l d r e n i n New York. Robin Richardson 
(1983) contends that i n Europe there have been thorough attempts to remove 
n a t i o n a l i s t b i a s from h i s t o r y books ' p a r t i c u l a r l y , of course, books about 
intra-European r e l a t i o n s h i p s ' (1983, p.33), but he maintains t h a t i n B r i t a i n , 
although a n a l y s e s of textbooks have come out there has been ' l i t t l e or no 
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s i g n i f i c a n t change so f a r i n the q u a l i t y o f books b e i n g produced by 
commercial p u b l i s h e r s ' (p.33)-

One h i s t o r y t e x t book i n common use i n s c h o o l s i s 'A Course Book i n Modern 
World H i s t o r y ' by P.F. Speed (1982) which i s f u l l o f i m p l i c i t v a l u e 
judgements. Here f o l l o w s s e v e r a l examples randomly taken from t h i s book: 

The Hindu r e l i g i o n a f f e c t e d I n d i a n s o c i e t y i n a number o f 
unp l e a s a n t ways. Here we w i l l t o u c h on j u s t t h r e e - the c a s t e 
system, marriage customs and sacred cows (p.377). 

U n f o r t u n a t e l y , g i v i n g up c o l o n i e s , o r d e c o l o n i z a t i o n as i t i s 
sometimes c a l l e d , can cause problems. I t i s r a t h e r l i k e p a r e n t s 
l e a v i n g home f o r good. E v e r y t h i n g depends on the c h i l d r e n . I f 
th e y are grown up and f r i e n d l y w i t h each o t h e r , a l l w i l l be w e l l . 
I f t h e y are immature and hate each o t h e r , t h e y w i l l f i g h t and t h e 
home may be r u i n e d (p.376). 

'The European Economic Community has been a success'. (p.318). Reasons are 
g i v e n t o back up t h i s view, but no evidence i s o f f e r e d f o r a l e g i t i m a t e 
o p p o s i t e o p i n i o n . 

On budget c o n t r i b u t i o n s t o t h e E.E.C.: 

. . . B r i t a i n has t o pay the l a r g e s t sum, and a p a r t from E i r e and 
I t a l y , she i s t h e p o o r e s t c o u n t r y i n the community. E v e n t u a l l y , 
and a f t e r a l o t o f argument, Mrs. T h a t c h e r had B r i t a i n ' s 
c o n t r i b u t i o n r e duced, though even t h e n , she and West Germany 
remained the o n l y s t a t e s t o pay more i n t o t h e E.E.C.'s funds t h a n 
t h e y r e c e i v e d from them. However, had B r i t a i n j o i n e d a t the 
b e g i n n i n g when she had t h e chance, she c o u l d have made sur e t h e 
r u l e s were more i n her f a v o u r (p.319)-

Of c o u r s e , one may be c r i t i c i s e d f o r t a k i n g e x t r a c t s o u t o f c o n t e x t and f o r 
f o c u s i n g on t h i s one book, b u t judgements such as t h e s e , o f t e n used 
u n c r i t i c a l l y by s c h o o l p u p i l s , are n o t uncommon. Here i s a n o t h e r example, 

Do r o t h y Samuels l i v e s i n Cascade .... on t h e n o r t h c o a s t o f 
Jamaica The i s l a n d s were d i s c o v e r e d by C h r i s t o p h e r 

Columbus-Hubley (1982, p.3) 
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The judgements demonstrated i n Speed are easy t o s p o t , but the Hubley's book 
p o i n t s t o a more s u b t l e and ' h i d d e n 1 c u r r i c u l u m , i m p l y i n g a E u r o c e n t r i c view. 
W r i t e r s on sexism i n h i s t o r y f i n d many examples i n t e x t s i m p l y i n g women's 
r e l a t i v e unimportance b o t h by v a l u e l a d e n s t a t e m e n t s , o r by t h e s i m p l e f a c t 
o f o m i s s i o n . 

Thus f a r i n a c o n s i d e r a t i o n o f h i s t o r y t e x t s i n r e c e n t y e a r s , we have assumed 
t h a t v a l u e judgements when they appear, are r e l a t i v e l y s o p h i s t i c a t e d i n t h a t 
t h e y are o f t e n hidden o r i m p l i e d . T h i s i s not t o suggest t h a t they are any 
l e s s i n f l u e n t i a l . I n d e e d , i t may be argued t h a t t h e r e s u l t on c h i l d r e n i s 
a l l the more i n s i d i o u s because o f the assumptions made. Not o n l y must t h e 
e f f e c t on p u p i l s be c o n s i d e r e d . Richardson (1983) reminds us t h a t t e x t books 
are purchased by, and t h e r e f o r e marketed t o , t e a c h e r s , and t h a t the messages 
wh i c h t e a c h e r s r e c e i v e from them are perhaps even more s i g n i f i c a n t and 
f o r m a t i v e than those w h i c h are r e c e i v e d by c h i l d r e n . 

As we have s a i d , the e f f e c t o f t e x t b o o k s i s hard t o gauge but we are a 
p r o d u c t o f the sum o f a l l i n f l u e n c e s r e c e i v e d and as t e x t b o o k s are i m p l i c i t l y 
s a n c t i o n e d by the t e a c h e r , t h e n t h e i r p a r t i c u l a r i n f l u e n c e must n o t be 
d i s c o u n t e d . W r i t i n g t o t h e press i n 1914, B e r t r a n d R u s s e l l enumerated w i t h 
c h a r a c t e r i s t i c eloquence, some o f the causes o f the war which had j u s t 
s t a r t e d . The l i t a n y ended w i t h the war h a v i n g been 'encouraged by a wfhole 
f o u l l i t e r a t u r e o f g l o r y and by every t e x t book o f h i s t o r y w i t h w h i c h t h e 
minds o f c h i l d r e n are p o l l u t e d ' . A d m i t t e d l y t h i s was w r i t t e n a t the end o f a 
p e r i o d i n which moral judgements were a t l e a s t p a r t l y acknowledged t o be p a r t 
o f t h e r a t i o n a l e o f a t e x t book. T h i s i s no l o n g e r accepted as b e i n g a 
d e s i r a b l e aim o f h i s t o r y t e a c h i n g i n t h e l a t t e r p a r t o f t h e t w e n t i e t h 
c e n t u r y . However, t h e d i v i s i o n between t h e o r y and p r a c t i c e i s n o t t o be 
d i s m i s s e d . Examine the f o l l o w i n g passage from a h i s t o r y t e x t book p u b l i s h e d 
i n 1991 f o r the purpose o f d e l i v e r i n g Key Stage Two f o r h i s t o r y i n t h e 
N a t i o n a l C u r r i c u l u m . T h i s i s from the i n t r o d u c t i o n : 

The Tudor and S t u a r t monarchs themselves match t h e i r age, 
p r o v i d i n g enough e c c e n t r i c i t y , malevolence and c u r i o u s t w i s t s 
o f p e r s o n a l i t y t o keep b i o g r a p h e r s busy f o r the f o r s e e a b l e 
f u t u r e . Henry V l l was a c o n n i v i n g m i s e r , Henry V l l l a 
v i n d i c t i v e , s e l f i s h egomaniac, Mary 1 a r e l i g i o u s f a n a t i c , and 
C h a r l e s 11 a s p e c t a c u l a r p r o f l i g a t e . Only the l a s t two S t u a r t s , 
Mary and Anne were d u l l . Goodman and Kent (1991 • p6). 
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I f t h e l a s t were p r e s e n t e d merely 
one were i n v i t e d t o p r o v i d e a 
n i n e t e e n t h c e n t u r y would not be so 

as an e x t r a c t o f a h i s t o r y t e x t b o o k , and 
d a t e , t h e n s u g g e s t i o n s from t he e a r l y 
l u d i c r o u s . 

As more and more t e x t b o o k s are rushed o u t t o meet the demands o f the N a t i o n a l 
C u r r i c u l u m and as t h e y cover c o n t e n t areas h i t h e r t o r e l a t i v e l y unacknowledged 
by t e x t b o o k w r i t e r s , then w i d e r becomes the scope f o r i m p l i c i t m o r a l and 
va l u e judgements t o be found i n t h e i r pages. H i s t o r y campaigner C h r i s 
McGovern has made t h i s area o f i n v e s t i g a t i o n one o f h i s main p r i o r i t i e s . One 
o f the f i r s t books t o concern him was John A y l e t t ' s ' H i s t o r y F a st Track' 
(1992) i n which an e x e r c i s e c o n t r a s t i n g two d i f f e r e n t t e a c h e r s i s used t o 
demonstrate concepts o f change. The n a t i o n a l press commented on t h i s and 
used i t as y e t an o t h e r o p p o r t u n i t y t o reopen the r a t h e r b a r r e n 'knowledge 
ver s u s s k i l l s ' debate. McGovern commented, 'There i s not a sc r a p o f 
h i s t o r i c a l f a c t i n the whole p i e c e . I t i s pure f i c t i o n ' . D a i l y M a i l , 15th 
October 1992. T h i s i s i l l u s t r a t i v e o f an o t h e r p o i n t , t h a t n o t o n l y may 
t e x t b o o k s c a r r y h i d d e n and i m p l i c i t m o r a l messages, b u t i f t h e y are 
i n t e n t i o n a l l y i n n o c e n t but are p e r c e i v e d t o take up a p a r t i c u l a r s l a n t by 
c e r t a i n groups p r e d i s p o s e d t o i n f e r messages, then they become a n o t h e r weapon 
i n t he hands o f p r o t a g o n i s t s i n the ' h i s t o r y debate'. 

Yet a n o t h e r p o t e n t i a l cause f o r concern from t e x t b o o k s i s the f a c t t h a t now 
the F i n a l H i s t o r y Orders (1991) r e q u i r e p u p i l s t o stu d y h i s t o r y from a wide 
v a r i e t y o f p e r s p e c t i v e s the v e r y i n c l u s i o n o f Welsh, S c o t t i s h , I r i s h , 
European and w o r l d dimensions can c r e a t e an a i r o f ' m a r g i n a l i s a t i o n ' t h a t 
h i t h e r t o may n o t have e x i s t e d . The a b r u p t i n t r o d u c t i o n o f a H.S.U. on 
Me d i e v a l I s l a m may indeed c o u n t e r a c t t h e v e r y noble ends f o r w h i c h i t was 
i n t e n d e d . Other H.S.Us which w i l l c r e a t e a demand f o r h u r r i e d l y w r i t t e n 
t e x t b o o k s are 'Black Peoples o f th e Americas' and 'Indigenous People o f N o r t h 
America' t o name b u t two more. However, a l t h o u g h t h e need and demand f o r 
N a t i o n a l C u r r i c u l u m h i s t o r y t e x t b o o k s i s un d o u b t e d l y h e r e , what o f t h e 
q u e s t i o n o f whether s c h o o l budgets a r e a b l e t o meet the c h a l l e n g e ? The 
E d u c a t i o n a l P u b l i s h e r s ' C o u n c i l have e s t i m a t e d the c o s t o f books f o r t h e 
N a t i o n a l C u r r i c u l u m i n h i s t o r y a t £58 m i l l i o n and t h i s may w e l l be an 
u n d e r e s t i m a t e as t h e y may have assumed t o o h i g h l e v e l s o f usa b l e books i n 
s t o c k a t p r e s e n t i n s c h o o l s . Conrad R u s s e l l (1990) makes the p o i n t , ' I f the 
r e q u i r e m e n t i s i n t r o d u c e d w i t h o u t t h e means t o make i t a c h i e v a b l e , 
d e m o r a l i s a t i o n w i l l be the o n l y r e s u l t . The e f f e c t o f t e a c h i n g c h i l d r e n t h a t 
r e q u i r e m e n t s need n o t be met i s u n e d i f y i n g , and n o t conducive t o good 
c i t i z e n s h i p ' . (p.5D 
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A l t h o u g h these p o i n t s are t a n g e n t i a l t o the q u e s t i o n o f moral judgements 
c o n t a i n e d w i t h i n t e x t b o o k s , t h e y are w o r t h making. F i n a l l y , i t i s i m p o r t a n t 
t o n o t e t h a t i n the r u s h f o r t e x t b o o k s t o appear, care must be t a k e n t o 
ensure t h a t c o n t e n t i s s c r u t i n i s e d as c a r e f u l l y f o r value judgements as f o r 
the o t h e r c r i t e r i a w hich w i l l be r e q u i r e d by t e a c h e r s and p u p i l s t o meet the 
assessment o b j e c t i v e s and programmes o f s t u d y d i c t a t e d by t h e N a t i o n a l 
C u r r i c u l u m . A l t h o u g h h i s t o r y i n the N a t i o n a l C u r r i c u l u m now o p e n l y espouses 
p e r s o n a l , s o c i a l and m o r a l aims and t h i s i s t o be applauded, i t i s now even 
more incumbent upon academics, t e a c h e r s and p r o f e s s i o n a l bodies t o ensure 
t h a t the t r a n s m i s s i o n o f t h a t h i s t o r y i n t e x t b o o k s i s s c r u p u l o u s l y r i g o r o u s 
and t r u e t o the i n t e g r i t y o f the d i s c i p l i n e . 
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CHAPTER 7 

CONCLUSION - HISTORY AND THE MORAL DIMENSION 

H i s t o r y i s t h e s t o r y o f peoples t h r o u g h o u t the p a s t . I t i s the s t u d y o f 
b e h a v i o u r , m o t i v a t i o n , i d e a s , c o n f l i c t , b e l i e f s and c u l t u r e . I t i s 
concerned w i t h the need t o un d e r s t a n d and e x p l a i n . I t can be s t u d i e d a t 
many l e v e l s and by many d i f f e r e n t t y p e s o f e n t h u s i a s t . I t can remain a t the 
l e v e l o f an enjoyment o f c o u n t r y houses or be the r u l i n g p a s s i o n o f a l i f e 
d e voted t o h i s t o r i c a l s c h o l a r s h i p a t the h i g h e s t academic l e v e l . However, 
i n whatever f a s h i o n h i s t o r y may be d e f i n e d , one concept permeates the whole 
pr o c e s s : t h a t o f t h e e x a m i n a t i o n o f v a l u e s and t h e i r t r a n s m i s s i o n . 

T h i s t h e s i s has been an a t t e m p t t o s t u d y the dimension o f v a l u e s w i t h i n the 
h i s t o r y s t u d i e d i n s c h o o l , p a r t i c u l a r l y by p u p i l s i n the secondary s c h o o l 
age range, and o f t h e impact o f t h a t d imension upon c h i l d r e n ' s own v a l u e s 
system and mo r a l e d u c a t i o n . Debate has ranged l o n g and hard over what 
h i s t o r y can te a c h c h i l d r e n i n t h i s a r e a and the importance o f t h a t debate 
can be e f f e c t i v e l y measured by the f e r o c i t y and p r o t r a c t e d n a t u r e o f the 
d i s c u s s i o n s i n v o l v i n g academics, t e a c h e r s , p o l i t i c i a n s and o t h e r i n t e r e s t e d 
p a r t i e s . T h i s debate has been g i v e n a y e t more prominent p l a t f o r m i n r e c e n t 
y e a r s due t o the i n t r o d u c t i o n o f a N a t i o n a l C u r r i c u l u m i n h i s t o r y and has 
l e f t t h e w e l l - s t r u c t u r e d b a t t l e l i n e s o f d i s p u t e i n academic j o u r n a l s f o r the 
rough-and-tumble o f the t a b l o i d p r e s s . As the debate has widened, so the 
arguments c o n t a i n e d t h e r e i n have been p o l a r i s e d , s i m p l i f i e d and, i n some 
cases, been reduced al m o s t t o u n i n t e l l i g i b i l i t y . 

T h i s t h e s i s has been, i n some measure, an a t t e m p t t o l o o k a t the debate i n 
i t s much w i d e r c o n t e x t and t o t r a c e the h i s t o r i c a l p e r s p e c t i v e o f the i s s u e s 
concerned as f a r as the scope o f t h i s s t u d y a l l o w s . 

I t was u s e f u l t o d e f i n e the ideas and concepts i n v o l v e d i n the t e a c h i n g o f 
m o r a l e d u c a t i o n and t o see how c o n n o t a t i o n s o f the word 'moral' have been 
used p a r t i c u l a r l y i n t h e l a t t e r p a r t o f t h i s c e n t u r y . I t was i n t h e p u t t i n g 
t o g e t h e r o f t h a t o v e r v i e w t h a t i t became apparent t h a t the r o l e o f s p e c i f i c 
s u b j e c t a r e a s , and o f h i s t o r y i n p a r t i c u l a r , have c o n t r i b u t e d l i t t l e i n t h e 
f o r m a l sense t o 'Moral E d u c a t i o n 1 i n s c h o o l s . I n f o r m a l l y t h i s has been f a r 
fr o m the case and as has been seen i n c h a p t e r t h r e e , m o r a l purpose was g i v e n 
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as an e x p l i c i t and f r e q u e n t l y expressed r a t i o n a l e o f the s u b j e c t ' s s t u d y i n 
the e i g h t e e n t h and n i n e t e e n t h c e n t u r i e s . How t h i s purpose was e x p r e s s e d and 
how t h i s e x p r e s s i o n d e c l i n e d over the p e r i o d a f t e r the Second World War has 
been most e n l i g h t e n i n g of the whole e d u c a t i o n a l p r o c e s s . The c h a r a c t e r o f 
h i s t o r y t e a c h i n g went t h r o u g h something o f a r e v o l u t i o n i n t h e 1960's and 
1970's and as i t d i d so the whole v a l u e s and moral d i m e n s i o n o f t h e 
s u b j e c t ' s e d u c a t i o n a l r o l e was down p l a y e d i f not e x p l i c i t l y d e n i e d . I t has 
been o f t h e g r e a t e s t i n t e r e s t to see i n the N a t i o n a l C u r r i c u l u m H i s t o r y 
Working Group's F i n a l Report (1990) and i n the Non S t a t u t o r y Guidance f o r 
the F i n a l Orders i n H i s t o r y (199D an e x p l i c i t s t a t e m e n t o f t h e aims of the 
t e a c h i n g o f h i s t o r y i n p e r s o n a l , s o c i a l and moral terms. T h i s was c o n s i d e r e d 
i n t h i s s t u d y t o g e t h e r w i t h the responses o f academics, p o l i t i c i a n s and 
j o u r n a l i s t s . I t seems as i f the wheel has t u r n e d f u l l c i r c l e ; b u t has i t ? 

A l t h o u g h h i s t o r y cannot f a i l t o d e a l w i t h v a l u e s , i t i s n o t a v a l u e s - s y s t e m . 
I t s h o u l d n o t seek t o s u s t a i n o r devalue t r a d i t i o n , h e r i t a g e o r c u l t u r e . I t 
s h o u l d n o t assume t h a t t h e r e are shared v a l u e s w a i t i n g t o be d e f i n e d and 
demanding t o be s u p p o r t e d . I t s h o u l d not r e q u i r e us t o b e l i e v e t h a t a 
s o c i e t y ' s v a l u e s are always v a l u a b l e and t h a t they s h o u l d be t r a n s m i t t e d i n 
the h i s t o r y c l a s s r o o m . I f h i s t o r y does a t t e m p t any o f these t h i n g s then i t 
ceases t o be h i s t o r y and becomes i n d o c t r i n a t i o n . T h i s i s what c r i t i c s o f 
the R i g h t have b e l i e v e d t h a t t h e 'new h i s t o r y ' has i n t r o d u c e d , and what b o t h 
c r i t i c s o f the L e f t and the R i g h t have sometimes accused the a r c h i t e c t s o f 
the N a t i o n a l C u r r i c u l u m o f d o i n g . I n t h i s s t u d y i t i s t o be hoped t h a t 
these concerns have been examined and t o some e x t e n t p u t i n t o c o n t e x t . 
However, the vagueness of some of the c a l l s for h i s t o r y to develop values 
and to prepare p u p i l s for c i t i z e n s h i p w i t h i n the N a t i o n a l Curriculum 
documentation i t s e l f , has l e a d John S l a t e r (199D amongst o t h e r s to ask f o r 
r i g o r o u s d e f i n i t i o n s and f o r suggestions of good p r a c t i c e w i t h i n the content 
and assessment frameworks to be d e s c r i b e d . 'Does the v i r t u a l s i l e n c e of the 
Group on these i s s u e s c o n t a i n some hidden messages and l u r k i n g assumptions?' 

I n chapter two t h i s study has looked at some ways i n which the aims of moral 
education, and not i n d o c t r i n a t i o n , may be l e g i t i m a t e l y s e r v e d by the 
teaching and l e a r n i n g of h i s t o r y . I t has been unfortunate t h a t t e a c h i n g 
methods i n v o l v i n g values and empathy have been t r e a t e d as p o l i t i c a l and 
e d u c a t i o n a l f o o t b a l l s . H.M.I, d e s c r i b e d empathy as 'the a b i l i t y to e n t e r 
i n t o some informed a p p r e c i a t i o n of the predicaments of people i n the p a s t : 
i t depends on the a b i l i t y to i n t e r p r e t evidence, be aware of anachronism, 
and to forget what we know about the outcome of past events' (1985b, p.3). 
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I t i s not the same as w h o l l y i d e n t i f y i n g w i t h people i n the p a s t , which i s 
i m p o s s i b l e o r w i t h s y m p a t h i s i n g which as S l a t e r p o i n t s out ' c o u l d be m o r a l l y 
as w e l l as h i s t o r i c a l l y d u b i o u s ' (1988, p.7)- Empathy sh o u l d l a y down the 
i n t e l l e c t u a l p rocedures and l i m i t s t o enable p u p i l s t o ask q u e s t i o n s o f 
c u l t u r a l , s o c i a l and moral importance and thus r e d e f i n e t h e i r own p o s i t i o n 
i n t h e w o r l d and r e f l e c t on m a t t e r s o f p r e j u d i c e , mockery and v i o l e n c e . 
T h i s i s one o f the h i g h e s t aims t o which a h i s t o r y t e a c h e r can a s p i r e ; b u t , 
i t must be r e i t e r a t e d t h a t i t i s o n l y one o f the aims and n o t a f u l l 
r a t i o n a l e o f i t s e l f . When c o n s i d e r i n g h i s t o r y as p a r t o f a c u r r i c u l u m 
however, t h i s element has been l a t c h e d onto most f r e q u e n t l y by c r i t i c s as 
e x p l o r e d i n t h i s s t u d y . As S l a t e r says: 

Some o f the c r i t i c s q u e s t i o n the motives and p r o f e s s i o n a l i s m o f 
some t e a c h e r s , examiners and c u r r i c u l a developers and accuse them 
o f p u t t i n g p o l i t i c a l aims above p r o f e s s i o n a l o b l i g a t i o n s . These 
g e n e r a l i s e d a c c u s a t i o n s are n o t s u p p o r t e d , f o r example, by the 
evidence o f H.M.I. For h i s t o r i a n s , o f a l l people, t o make 
u n s u b s t a n t i a t e d charges about the a b i l i t i e s o f p u p i l s and the 
p r o f e s s i o n a l i s m o f t e a c h e r s i s not o n l y i m p e r t i n e n t but 
i r r e s p o n s i b l e . ( S l a t e r 1988, p.9) 

As d i s c u s s e d , the s e l e c t i o n o f c o n t e n t i n a h i s t o r y course i s as v a l u e - l a d e n 
as the s k i l l s employed t o s t u d y i t . As B u t t e r f i e l d (1951) s u g g e s t e d , 
c o n t e n t cannot be v a l u e f r e e as the s e l e c t i o n procedure i t s e l f c o n f e r s 
s t a t u s on what i s s t u d i e d and d i m i n i s h e s what i s no t s t u d i e d . A l s o when 
t h a t c o n t e n t i s e x p l o r e d and framed w i t h i n t e x t b o o k s the messages and 
language c o n t a i n e d i n those books need t o be examined j u s t as c a r e f u l l y as 
t h e c o n t e n t o f t h a t c u r r i c u l u m s e l e c t i o n f o r i m p l i c a t i o n s and s l a n t s n e i t h e r 
p e r c e i v e d nor i n t e n d e d by the t e a c h e r . T h i s issue was e x p l o r e d i n the l a s t 
c h a p t e r o f t h i s s t u d y . 

However, i t i s n o t p a r t i c u l a r l y h e l p f u l t o t a l k o f c o n t e n t o f i t s e l f , b u t o f 
i t a l l i e d t o p r o c e d u r e s . The same evidence can produce any amount o f 
i n t e r p r e t a t i o n s ; i t does not j u s t i f y any one i n t e r p r e t a t i o n . I t i s a l s o 
u s e f u l t o comment t h a t these i n t e r p r e t a t i o n s and even the c o n t e n t i t s e l f 
c annot be purged o f m o r a l dimensions as h i s t o r i a n s and t e a c h e r s are n o t 
exempt f r o m those s o c i a l and m o r a l p r e s s u r e s w i t h which they seek t o e x p l a i n 
the b e h a v i o u r o f o t h e r s . Every person's view o f the past i s p r o f o u n d l y , i f 
n o t w h o l l y , a f f e c t e d by h i s c i r c u m s t a n c e s and cannot be c l e a n s e d o f 
s u b j e c t i v e v i e w p o i n t s . There i s l e s s danger from these h i s t o r i a n s and 
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t e a c h e r s who r e c o g n i s e t h i s t han those who deny they possess them a t a l l . 

The a r c h i t e c t s o f the N a t i o n a l C u r r i c u l u m i n h i s t o r y are t o be applauded f o r 
c o n s i d e r a t i o n o f many o f these concerns. They encourage a s t u d y o f h i s t o r y 
f rom many p e r s p e c t i v e s ; n a t i o n a l , i n t e r n a t i o n a l , women's, m u l t i - c u l t u r a l , 
economic, e t c . There i s much t o be c r i t i c i s e d or commented upon, b u t t h a t 
would have been the case o f whatever c u r r i c u l u m was produced. Some demands 
i n t h e F i n a l Orders are vague and u n s u b s t a n t i a t e d , but a t l e a s t t h e y a re 
t h e r e t o be i n t e r p r e t e d and implemented by the t e a c h e r s themselves w i t h 
t h e i r p r o f e s s i o n a l judgement and knowledge o f the p u p i l s i n t h e i r c h a r g e . 
Changes o f i n d o c t r i n a t i o n , b i a s , and s o c i a l e n g i n e e r i n g l e v i e d a g a i n s t the 
t e a c h i n g o f h i s t o r y i n s c h o o l s can never be a v o i d e d , but t h e i s s u e s have 
been p u t i n t o a f r e s h c o n t e x t by the N a t i o n a l C u r r i c u l u m which has ensured 
the p l a c e o f h i s t o r y i n the l i f e o f s c h o o l s and e d u c a t i o n i n g e n e r a l . I t i s 
t o be hoped t h a t the moral dimension o f the s u b j e c t w i l l now be g i v e n t h e 
r i g o r o u s t r e a t m e n t and s t a t u s i t deserves. 
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