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Appendix 1
European Cultural Awareness Learning Journal
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Appendix 2
Letter accompanying the Learning Journal

1 February 1997

Dear
Research exercise: European Awareness Culture Learning Journal
Thank you for agreeing to participate in this exercise. As we discussed, your responses will be entirely
confidential. A first draft of the analysis will be given to you for comment, so that you may make any
amendments you consider necessary for your views to be accurately represented. TTie analysis of responses
from all participants will form part of my doctoral thesis for the University of Durham. A summary of the
findings may be made available in Wakefield College, but no individuals or projects will be named.
You will find here a 'joumal' sheet for each weekfi-om3 February to 23 June 1997, 21 sheets in all. Please
endeavour to make an entry in the 'journal' each week. The spontaneity of your initial thoughts is important.
You are invited to reflect on your initial thoughts some weeks later, to get into the habit of doing this, you may
find it helpful to look back each week at the notes you made one month earlier. Your second reflections may
however be made at any time after the initial notes. If you wish to record your thoughts about events prior to
the beginning of this exercise, please use the back of tiie 'joumal' sheets to do so, and date your entry as you
make it.
I shall contact you at the mid-point of the exercise, just after Easter, to ask you how the exercise is
progressing, and to arrange to interview you for the same research purpose, at a time and in a place most
convenient to you. I will contact you again at the end of June to ask you to return your journal' sheets to me.
Please be sure to keep them in a safe place in the meantime!
If you have any questions about what you are being asked to do, please contact me.
Yours sincerely

Anne Davidson Lund
Encs.

Appendix 3
Repertory Grid instructions

Repertory grid instructions
During this academic year and your involvement in transnational project work you w i l l have learned a lot about other
cultures and ways o f working. Y o u w i l l have acquired knowledge, understanding, perhaps changed some o f your
attitudes, come across things you like or dislike. Y o u may also feel that you have changed yourself in some way. Some
of the learning w i l l have been conscious and deliberate, some w i l l just have occurred incidentally in the course of
events, or as the result o f something unplanned or unexpected happening.
During the interviews in the summer term, I shall be asking you mainly about W H A T you have learned. However, I am
also interested in H O W you have learned. A lot o f different things - people, places, events, situations, methods of
working, communications - w i l l have contributed to the experiences you have had in working on your project. For
example, y o u are now familiar with working regularly with colleagues from at least one other country. Certain people
may have played a significant role in helping you in the early stages o f the project work, or a particular incident (such as
your first transnational meeting) may have coloured you attitude to transnational project work, or the demands of
practical arrangements, such as tfavel, may have detracted f r o m your enjoyment o f meetings abroad. Similarly,
difficulties with communications may have left a lasting impression. Having contact with colleagues f r o m other
projects, or not, may have been important to you. A n d so on - your experience is unique to you, and only you can say
what has been significant.
Here you w i l l find a series o f instructions for recording your views.

Introduction
To complement our discussion in the main interview, I should be most grateful i f you would spend a little o f your time
carrying out the f o l l o w i n g exercises. They are designed to help you think about the learning experiences that have
influenced whatever lasting impressions you w i l l take forward, be they attitudes, feelings, skills, knowledge, insights or
whatever. Y o u w i l l find it helpful to readjhrough these notes a couple of times before starting the first exercise.

1
Think back over your period o f involvement in your current transnational project and make some entirely private notes
about anything f r o m which you feel you learned something really significant. As indicated above, include whatever you
feel is appropriate - it might be a person, an event, something you did often, your dealings with an institution, or
whatever. Write down as many things as you can, without evaluation or comment, until you feel that you have adequate
notes to begin a sketch o f your 'learning during involvement in a transnational project'.

2
Now look over the items you have noted and pick out what seem the most significant. Select the 9 most significant
items and write each on a separate Card, using the cards provided, marked A l to A 9 . The cards are numbered to help
you w i t h the next stage.

3
Next, I would like y o u to think about the differences and similarities between these items, as learning experiences, using
the f o l l o w i n g procedure:

Procedure
Take 3 cards and think o f a way in which 2 of the items are similar, yet different from a 3rd. There is no right or wrong
way to group the items, but try to compare them as learning experiences. Take 3 possible items, for example.
M o n i t o r i n g a budget
Using email
Social event with European partners
You might decide to group them as 'Monitoring a budget and Using email' (associated with formal learning) versus
'Social event with European partners' (informal learning). Or you might group them as 'Using email and Social event
with European partners" (communication with colleagues from other cultures) versus 'Monitoring a budget'
(communication w i t h colleagues f r o m the same culture and the same organisation). I f you think about the items deeply
the comparisons you make w i l l say something about what sort of learning has been important to you during your project.

Y o u now have up to 9 items numbered A l to A 9 . I would now like you to compare sets o f 3 items in the order specified
down the left-hand side o f the enclosed sheet entitled SET A : L E A R N I N G E X P E R f f i N C E S . On each line against the
appropriate set o f 3 numbers, write in
the
the
the
the

2 similar items
way in which they are similar
contrast with the 3rd item
3rd item

in
in
in
in

Columns 1 and 2
Column 3
Column 4
Column 5

Here is an example;
Items

Column 1

Column 2

Column 3

Column 4

Column 5

1,2,3

Monitoring a
budget

Using email

Formal learning

Informal learning

Social event with
European partners

2,5, 8

Using email

Organising travel
arrangements for
the team

Made me feel
frustrated

Made me feel
competent

Giving a
presentation on
the English
vocational
training system

For each set o f 3 items, think o f a similarity, and difference, which you haven't used before. In other words, do not
repeat any o f the words or phrases you enter in Columns 3 and 4 as you work down the list.
Steps 1 - 5 should take y o u about 40 - 45 minutes. I f you cannot think o f 9 items or nine comparisons, don't worry, just
do. as. mush as you can. . I f you want to include more items o r comparisons, or both, then please do so, making sure you
provide a clear.record.
N o w I would like you to repeat the exercise (steps 1 - 5), but this time, think o f W H A T you have learned rather than
H O W . As before, start by making a list. I t is likely to be quite varied - it might include things about society in other
countries, working practices in other countries, people and their way o f life, from day-to-day things like office routine to
more general matters such as political and economic affairs - things you have learned throughout your involvement in
your current transnational project. Y o u might feel that you have learned things about yourself, having taken on a
different role and responsibilities f o r a sustained period. Y o u might have learned something about England and the
English way o f life.
Y o u may find a degree o f overlap between this and the first exercise. Again, don't worry, just think carefully at each
step and note what seems to reflect your experience during your project.
Record the results on the second enclosed sheet entitled SET B : W H A T I H A V E L E A R N E D , and use the cards marked
B l to B9 f o r the set o f 9 most significant things you have learned. As before, remember that there is nothing special
about the number 9. Y o u may decide to work with a smaller or a larger number.

Thank you for your help. I hope you have found the exercise worthwhile and enjoyable. Please keep all your notes and
cards in a safe place and bring them with you (even i f they are not complete) when we meet for both your preliminary
and your main interview for this research study.

S E T A: L E A R N I N G E X P E R I E N C E S
Items
A l , A2, A3

Column 1

Column 2

Column 3

Column 4

Column 5

A2, A5, A8

A3, A4, A8

A4, A5, A6

A3, A6, A9

A3, A5, A7
"

...

.

. . .

- -

-

-•

A7, A8, A9

A l , A5, A9

A2, A4, A9

A l , A4, A7

A2, A6, A7

A l , A6, AS

NOTE
)
I f you use fewer than 9 items, you w i l l not be able to f o l l o w all the groupings shown down the left-had side. I f your list
contains more than 9 items, make sure that all o f them are used. In either case, add you own groupings so thai you get a
good mixture o f comparisons, and continue until you can't thin of any more similarities and differences. It will be clear
f r o m Columns 1, 2 and 5 o f your record what combinations you have used. Use the extra sheet i f necessary.

S E T A: L E A R N I N G E X P E R I E N C E S

CONTINUATION S H E E T
Items

Column 1

'

..

_

. . . .

Column 2

.

.

.

Column 3

_ .

..V

Column 4

....

S E T B: WHAT I HAVE L E A R N E D

•-

Column 5

.

. . .

Items
B1,B2, B3

Column 1

Column 2

Column 3

Column 4

Column 5

B2, B5, B8

B3, B4, B8

B4, B5, B6

B3, B6, B9

B3, B5, B7
-

-

- B7,B8, B9
. . . .

B l , B5, B9

B2, B4, B9

B l , B4, B7

B2, B6, B7

B l , B6, B8

NOTE
I f you use fewer than 9 items, you w i l l not be able to f o l l o w all the groupings shown down the left-had side. I f your list
contains more than 9 items, make sure that all o f them are used. In either case, add you own groupings so that you get a
good mixture o f comparisons, and continue until you can't thin of any more similarities and differences. It w i l l be clear
f r o m Columns 1, 2 and 5 o f your record what combinations you have used. Use the extra sheet i f necessary.

S E T B: W H A T I H A V E L E A R N E D
CONTINUATION S H E E T

Items

Column 1

Column 2

Column 3

Column 4

Column 5

-

-

Appendix 4
Letter accompanying the Repertory G r i d instructions

1 April 1997
Dear
Research exercise: Cultural learning interviews
Thank you for agreeing to participate in this pilot exercise. During this summer term I wish to interview
you, as we discussed, to give you the opportunity to talk to me about the learning you feel you have
experienced during your involvement in your current European transnational project.
I shall contact you shortly to arrange a mutually convenient date, time and place for a brief (max. 20
minutes) preliminary interview to explain the methodology and instruments I wish to use, and to answer any
questions you may have. We will then agree the date, time and place for the main interview, which may last
up to 3 hours. I shall also seek your permission to record the main interview, to assist me in making an
accurate transcription of your views. A first draft of my representation of your views will be made available
to you for cofnfnent, so that you may make any amendments you consider necessary. As we discussed, your
responses will be entirely confidential.
You will find here instructions for a Repertory Grid exercise. Repertory Grid technique is a common tool
used to assist research respondents in preparing for a semi-structured interview on a particular theme. The
theme here is, of course,7our learning during your involvement in your Cuffent Eiiropeafi transnational
project. Please read the instructions carefully. You will have the opportunity during the preliminary
interview to ask me about anything you find puzzling or confusing about the exercise. You may like to try
to draw up a first draft of your list of items, similarities and differences for brief discussion at the
preliminary interview. And remember, the Repertory Grid you draw up is only a means to an end, a starting
point for wider discussion.
Please keep in a safe place these sheets and any notes you make. I shall be in touch with you shortly, but if
you have any questions in the meantime about what I am asking you to do, please contact me.
Yours sincerely

Anne Davidson Lund
Encs.

Appendix 5
Timetable of data collection
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Appendix 6
Completed Learning Journals - sample

European cultural awareness learning journal

Week of 3 Febniary 1997

Name
To be used in respect of your experiences in connection with your current transnational project!
Tliis research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.
(2) Try to interpret or explain the experience.
Date

S'-a^^-^

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

Date

(Continue on the back of this sheet if you need more spncc to record your
experiences and interpretations.)
r»..

European cultural awareness learning journal

Name

Week of 10 February 1997

i l l

To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in tlie project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

VX-

1 .

'\'^

Date

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

vl (. r-.

. I > ^

0.\

I \

V I .

.'I. \

<^.,.;..r

(Continue on the back of tliis sheet if you need more space to record your
experiences and interpretations.)

0

o

•

European cultural awareness learning journal

Week of 17 February 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

^

Date

^

^

^

^

)Z>U VA/v.U^N_<j

(Continue onine back of this sheet if you need more space to record y o ^
experiences and interpretations.)

(Continue on the back of Inis sheet if you need more space to record your
experiences and interpretations.)
(^Lai^Uu^

UacO

p-^t^

jza^i/i.

AJOOA^,

/

European cultural awareness learning journal

Week of 24 February 1997

Name
To be used in respect of your experiences in connection with your currfint transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything vvhich has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record tlie change.

(2) Try to interpret or explain the experience.
Date
^ \ w l

Date
uj<wJfcU\

JdUf

crvvy

Jclv

siL^;^

AhJi^

}.^xej2k-

Lu^J

(Continue on the back of this sheet if you need more spac<rto record Y«ir
experiences and interpretations.)

.

.

Q-

jL^ci^^

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)
r.

On

Week of 3 March 1997

European cultural awareness learning journal

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

^ ' "N"!

0

NTOJ^^I^

<K^J^

VN^^t~

Date

(iJo^

-'•r-j-oJ^

^xTvU,

Q\-><M. /JUX^

4

-«^-OQlAU^V^(

CJUy^

(Continue on the back of this sheet if you need moit space to record your
experiences and interpretations.)
,

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 10 March 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in tlie project, in particular, learning
because of its transnational nature. When recording your experiences, feelfi-eeto note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

Date

r

9^

(Continuc on the back of this sheet if you need more space to record your
experiences and interpretations.)

sj^ko^

-A^yo

c^a.^^yvj'^

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 17 March 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feelft-eeto note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change

(2) Try to interpret or explain the experience.
Date

Date

^

A M ^

io'-^

\jJ>ik

£

rOL^JU^JW

c^aip

CA^ASUSA. k K i u i X c j

c ^ < ^

ico|V

^^jJUjoui^

(Continue on the back ofihis sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 24 March 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

Date

le on the back of this sheet if you need niore space to record youf^
(Continue
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 31 March 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in tJie project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express cleariy for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

Date

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)
'

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 7 Apnl 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

Date

(AAX^

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 14 April 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in tlie project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express cleariy for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

Date

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

9-r\

European cultural awareness learning journal

Week of 21 April 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you warit to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.
(2) Try to interpret or explain the experience.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

Date

Date

.'onli
(Coiitinue
on the back of this sheet if you need more space to record your
experiences and interpretations.)
/,
.

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

Week of 28 April 1997

European cultural awareness learning journal

Name

h i

To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in tlie project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

Date

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)
;
^

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 5 May 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in tlie project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
D

a

t

e

Date

^
^

10-f^n

QAjJlKA-fe

Gvc^Jlwiix'i),^
. ii

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 12 May 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

•1

Date

"

^ •

u

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Name

Week of 19 May 1997

ill

To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in Hie project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

Date

o

.4)

(Continue on the back of this sheet if you need more space to record your
e.vperiences and interpretations.)
^^^^

(j\l>JuJG

^

9wWd!^

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 26 May 1997

Name
To be used in respect of your experiences ui connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

Date

—^

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

Week of 2 June 1997

European cultural awareness learning journal

Name
To be used in respect of your experiences in connection with your ciirrent transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, teaming
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

Date

(Continue on^ he back of this sheet if you need more space to recof^your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

Week of 9 June 1997

European cultural awareness learning journal

ill

Name

To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

Date

4^

So

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 16 June 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in tlie project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

Date

0

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)
0/7

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 23 June 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

Date

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 3 February 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, m particular learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be m fornial
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Has your opinion changed? Record the change

(2) Try to interpret or explain the experience.
Date

\1 • J . ^ 1

Date
\)

'^LppJ-.c^

(-<J C v o c x ^

Re-examine the experience weeks later.

f X ^ ,

—^

K ^ - o t ^

"J
CJJ^

^-^T^

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 10 February 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opiriion changed? Record the change.

(2) Try to interpret or explain the experience.
Date S^L Jl "^!

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

Date

Lted'jWflJT, L^ow-^ o-v-e^ ^--^^ ^-"^
(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 17 Febniary 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in tlie project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you waiit to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

^

5,

Date

0

w^teH-^

tUjuT

t^JLt

-D

< ^

lyViib^N cw^

<^"-^-- '^-'^^

ca<w i ^ - ^ ^ ^ ^

(Continue on the backer this sheet if you need more space to record your
experiences and interpretations.)

^

(Continue on the back of this s Jet if you'need more space to record your
experiences and interpretations.)

Week of 24 February 1997

European cultural awareness learning journal

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in tlie project, in particular, learning
because of its transnational nature. When recording yoxii experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine tlie experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

Date

]

o

5,

(Continue on the back of this sheet if you need1 more space to record
-• -your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

Week of 3 March 1997

European cultural awareness learning journal

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in tlie project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change

(2) Try to interpret or explain the experience.
Date

Date

t^~-^

cJ^-ltLQ

(^^-xL^t

.

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 10 March 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.
(2) Try to interpret or explain the experience.

Date_2.

• 9")

Re-examine the experience weeks later
Has your opinion changed? Record tlie change.

Date

(Continue on the back of this sheet if you need more space to record yoij
experiences and interpretations.)

r

(Continue on the back of this sheet if you need more space lo record your
experiences and interpretations.)

European cultural awareness learning journal

Name

Week of 17 March 1997

(3)

To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

Date

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 24 March 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express cleariy for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

- 2 { .

Date

^ C ^ ^

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

^^^-w.^C.

ou^^-a

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 31 March 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in tlie project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

/

•

• •• I,'

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Weekof 7 Apnl 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change

(2) Try to interpret or explain the experience.
Date

Date

!^

'.

If^^

(:<3wCaJ>-Q-^'^ tt<x\L>

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

^

European cultural awareness learning journal

Week of 14 Apnl 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.
(2) Try to interpret or explain the experience.
Date

/a

Re-examine the experience weeks later.
Has your opinion changed? Record tlie change.

Date

uyrw) lo^eXk/ r t ^ . - . kj^t^^

(Continue on the back of this sheet iiilyou need more space to record your
experiences and interpretations.)

S^^kj^--

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Name

Weekof 21 April 1997

(j±)

To be used in respect of your experiences in connectioij with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

I

Date

21

•hi

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need nVorbip^cc to record your .
r
experiences and interpretations.)
6^'^-4^wiJ^2»_i_£i-

European cultural awareness learning journal

Week of 28 April 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.
(2) Try to interpret or explain the experience.
Date -^CJ

5

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)
^^^^

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

Date

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 5 May 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in die project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change

(2) Try to interpret o r ^ p l a i n the experience.
Date

3~l (o • i^IL.rij?^J)rrg< I

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

Date

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations )

European cultural awareness learning journal

Week of 12 May 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
TTiis research is focused on idenrifying your personal learning which has come about directly as a result of involvement in tlie project m particular leammg
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues Your notes need not be m formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.
(2) Try to interpret or explain the experience.
Date

CeL^

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

Date

cc:^vJr,

(Continue on the back of this sheet if you nee^-more'^ceio rec^d your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space lo record your
experiences and interpretations.)

European cultural awareness learning journal

Name

Week of 19 May 1997

hi

To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in tlie project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in fonnal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week:

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

Date

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)
'

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 26 May 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in tlie project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be ui formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Recxsrd an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

Date

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 2 June 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in tlie project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record tlie change.

(2) Try to interpret or explain the experience.
Date

Date

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space lo record your
experiences and interpretations.)

Week of 9 June 1997

European cultural awareness learning journal

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

Date

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)
^
:

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 16 June 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your persona! learning which has come about directly as a result of involvement in Uie project, in particular learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.
(2) Try to interpret or explain the experience.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

Date

Date

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)
.

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Name

Week of 23 June 1997

C3

To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feelfireeto note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.
(2) Try to interpret or explain the experience.

Re-examine the experience weeks later.
Has your opinion changed? Record the change

Date

Date

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journiil

Week of 3 Febriinrv 1997

Name
To bo. used in respect of your experiences m connection with your current transn;itioiini proiect.
Tin. research ,s focused on identifying your personal learning which has come about dncctly as a result of involvement ,n the pro,cct, n, paniculnr leannno
ecnnse of ,ts transnational nature. W en recording your experiences, feel free to note even seemingly msignificant issues Your notes need no, be ,„ formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irntatmg event, or anytliing which lias
caused you to pause and reflect during tiie week.

Has your opinion changed? Record the change.

(2) Ti V to interpret or explain the experience
Date . . . y ^ / ? ? - -

.

(yiO ho ;(-eM k^c^ t•^rrZ-^^f'

( t oiiiiiiiic

Date

£<1^ .

' ~

on ihc back of ihis sheet if yoii nccd'morc spaVe to fecbrfl^ovir
and inlcrprclalions.)

[ cxpcrRiiccs

Re-examme the experience weeks later.

'

(Coiuimic on (he back of Ihis shccl if >ou need more sp.'icc
c.v)x:ricnccs and intcrprclalions.)

10 record \ o i i r

European cultural awareness learning journal

Week of 10 Fcbniarv 1907

Name
To be used in respect of your experiences in connection with your current transnational project .
Tins research is focused on identifying your personal learning which has come about directly as n result of involvement in the project, in pcii ticiiiai, learning
because of its transnational nature. Wlien recording your experiences, feel free to note even seemuigly insignificant issues. Your notes need not be m formnl
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during tlie week.
(2) Trv to interpret or explain the experience
Dnte

Re-exnmine the experience weeks later.
Has your opinion changed':* Record the change.

J_5jAj31:l

c/)x_e C^-^v^

^^TCOI^ / ^ T M

(Coniiiuic on the bacfc-4j<Kliis slicel if yon need more space to record vour
c.vpcncuccs and inlcrprctalions.)

(Continue on the back of this sheet if you need more .sp;icc to record your
c.N|xriciiccs ;iiid interprclalions.)

Eiii ofiean cultural awareness learning journal

Week of 17 FebnicTiy 1997

£ 9

Name

To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal ieammg which has come about directly as a result of involvement in the project, in pnrtinilar leai iuno
because of its transnational nature. Wlien recordmg your experiences, feel free to note even seemingly msignificant issues ^ our notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anytiiing which has
caused you to pause and reflect during tlie week
(2) Try to inteiptet or explain tlie experience.
Date

Re-examine the experience weeks later.
Has your opinion changed'' Record the change

Date

A/6 incJdjtt^^

^

Kjovr^'

(Coiuiinic on ihc back of this sheet if you need more space to record your
and interpretations.)

CNixricnccs

(Com iniic on tiie back of tliis sheet if you need more sp;icc lo record \ oiir
c.\|x:ricnccs and inlerpreiations.)

European cultural awareness learning journal

Week of 24 February 1997

Name
To be used in respect of your experiences m comiection with your current transnational project
This research ,s focused on identifying your personal leam.ng which has come about directly as a result of uivolvement in the proiect in pirt.cnhr leninino

(1) Record an interestuig, puzzling or irritating event, or anytiiing which has
caused you to pause and reflect during the week
(2) Try to interpret or explaui the experience.
Date

(Coniiiuic on ihe back of (his sheet if you need more space lo record your
c\ixricMces and interprelaiions.)

Re-examine the experience weeks later.
Has your opinion changed"' Record the change.

Date

(Coniinuc on the back of this sheet ifyou need more space to record \ou
eN|x:riciiccs and interpretations.)

European cultural awareness learning journal

Week of 3 March IPO7

Name
To be used in respect o f your experiences in connection with your current transnationnl project.
This research is focused on identifymg your personal learning which hag cbine about directly as a result o f involvement in the project, in particular, learning
because o f its transnational nature. Wlien recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in foi nial
sentences, as long as you express clearly for tlie reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed''

Record the change

(2) Trv to inteipret or explain the experience.
Date

Date
f

'

.Ms}- -A

yyWUfk

cXjf^Ci^

(JiiA^dCf^

i/\l/yL

X / e / ^ poiihve

/

(CoMiiiuic on the back of this sheet ifyou need more space to record your
c.Npcncnccs and interpretations.)

a/f.'h-^J-e .

(Conliniic on the back of this sheet if you need more space to rct:ord \ our
c.spcricnccs and interpretations.)

European cultural awareness learning journal

Week of 10 March 1997

Nil I tie
To be used in respect o f your experiences in connection with your current transnationni proiect.
This research is focused on identifying your personal learning which has come about directly as a result o f involvement in the project in pniticular learnnu.
because of its transnational nature. Wlien recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interestuig, puzzling or irritating event, or anything which has
caused you to pause and reflect during tlie week.
(2) Try to interpret or explain tlie experience.
Date

a / ? , h i

•

(CoMiimic on the back of this sheet if you need more space to record your
c.v[X'ricnccs and interpretations.)

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

Date

_//y^?f:

(Continue on the back ofthis sheet i f y o u need more sp:icc lo record \our
c.\|x:rieiiccs and interpretations )

European cultural awareness learning journal

Week of 17 March 1997

Name
To be used in respect o f your experiences ui connection with your current.transnational project.
This research is focused on identifying your personal learning which has come about directly as a result o f involvement u, the project m pait.cular leariung
because of its transnational nature. Wlien recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in fomial
sentences, as long as you express clearly for tlie reader what you want to record.
(1) Record an interestmg, puzzling or irritatuig event, or anything which has
caused you to pause and reflect during tlie week.
(2) T r y to interpret or explain tlie experience.
Date

(Continue on tlic back of this sheet i f y o i i need more space to record your
experiences and interpretations.)

Re-examine the experience weeks later
Has your opinion changed? Record the change

Date

(Continue on the back of this sheet if you need more space to l ecoi d \ our
experiences and interpretations.)

European cultural awareness learning journal

Week of 24 March 1907

Name
To be used in respect o f your experiences in connection with your current transnational project.
T]m research is focused on identifying your personal learning which has come about directly as a result o f involvement in the project m pailicular learning
becnu;e of its transnational nature W i e n recording your experiences, feel free to note even seenungly insignificant issues. Your notes need not be in forma!
seiiiences, as long as you express clearly for the reader what you want to record.
1(1) Record an interesting, puzzling or irritating event, or anytliing which has
caused you to pause and reflect during the week.

Has your opinion changed'' Record the change

(2) T i v to mteipret or explain the experience.
Date

^ 4 / ^

q u a

Q<)^

Re-examine the experience weeks later

.

(Coitiinuc on the back of this sheet if you need more space to record your
CN|xricnccs and interpretations.)

Date

(Continue on the back of this sheet i f you need more space to record \ oii
c.\|.Kriciicc.s and interpretations.)

/• lu opean cultural awareness learning journal
Week of 3 1 March 190?
Name
To be used in respect o f your experiences in connection with your ciirrent transnational project.
This research is focused on identifying your personal learning which has come about directly as a result o f involvement m the project, in paiUcular, teaming
because o f its transnational nature. Wlien recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in fornunl
sentences, as long as you express clearly for the reader what you want to record
( i ) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.
f2) Try to inteipret or explain the experience.
Date

(Coniinuc on the back of this sheet if yon need more space to record
vour
_c>^xri. iiccs and interpretations.)

Re-examine the experience weeks later
Has your opinion changed'' Record the ciiange

Date

(Continue on the back of this sheet ifyou need more .space lo record voii.
Hg'L'.^.!"-''^s and interpretations.)

European cultural awareness learning journal

Week of 7 April 1907

Name
To be used in respect o f your experiences m connection with your current transnational pio|ect.
Tins research ,s focused on identifying your personal learning which has come about directly as a result o f involvement m tlie oroject in pai ticMlar leorniim
because o f its transnational nature. Wl.en recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be i, fo, ™ !
sentences, as long as you express clearly for tlie reader what you want to record.
(1) Record an interestmg, puzzling or irritating event, or anytliing which has
caused you to pause and reflect during the week.

Has your opinion changed'' Record the change

(2) T i y to inteipret or explain tlie experience.
Date

u4Ui3JA±ll_

Re-examme the experience weeks later.

.

(Conliiiuc on llie bfack of thi<j|shcct if you need more space to recor^^?our
experiences and interpretations.)

Date

(Continue on the back ofthis sheet ifyou need more space lo record \ our
experiences and interpretations.)

European cultural awareness learning journal
Week of 14 April 1097
Name

( l i )

To be used in respect o f your experiences in connection with your current transnational protect
This research is focused on identifying your personal learning which has come about directly as a result o f involvement 111 the project, in parti
because o f its transnational nature Wlien recorduig your experiences.'fee) free to note even seemingly insignificant issues. Your notes need 1cular. learning
lot be in formal
sentences, as long as you express clearly for the reader what you want to record
(1) Record an interesting, puzzluig or irritating event, or anytJiing which has
caused you to pause and reflect during tlie week.

Re-examine the experience weeks later.

(2) T r y to interpret or explain the experience.

Has your opinion changed^ Record the change

Date i L f / L f j ^ l -

(Conuinic on llic back of lliis sliccl if you need more spKC to record youl~-^
experiences and interpretations.)

Date

'

(Continue on the back of this sheet if you need more ..pace to record x oiir
e.\|x;ricMccs and interpretations.)

European

cultural awareness learning journal

Week o f 21 April 1907

Name
To be used in respect o f your experiences in connection with your current transnational project.
Tins research is focused on identifying your personal leammg which has come about directly as a result o f mvolvement m the project in particular l e a m i n ,
enrces a i H " "
"
,^ - ^ - - ^ - ^ 7 ° f-'
to note even seemingly ms.gmficant issues. Your'notes ne d ^ be
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anytliing which has
caused you to pause and reflect during the week.
(2) Try to inteipret or explain the experience
Date

.

22lf-/rl- .

Z.al

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

Date

Qok/11
•0

fS u p ho SjXtcci

yoCx.ayf rs

jd^SU(^

(Comnuic on the back ofthis sheet ifyou need more space to record your
cx(xricMccs and interpretations.)

aC'oo

(Coitiiiuic^i the back of thisshdei ifyou need more space to iccoid \ oiir
CN|x-.ricWcs and interpretations.)

-fx^/-

European cultural awareness learning journal

Week o f 28 April 1997

Name
To be used m respect o f your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result o f involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be m formal
sentences, as long as you express clearly for the reader what you want to record
(1) Record an interestmg, puzzlijig or irritating event, or anytliing which has
caused you to pause and reflect during tJie week.

Re-examine tlie experience weeks later.
Has your opinion changed? Record the change.

(2) Try to inteipret or explain the experience.
Date

Date

(CoMiiiuie on the bacl< of this sheet ifyou need more space to record your
e.vpcricnces and interpretations.)

(Continue on the back of this sheet if you need more space to reeorcl \ our
c.Nperienccs and inlcrprelalions.)

European cultural awareness learning journal

Week o f .5 Mav 19^7

Name
To be used in respect o f your experiences in connection with your current transnational pi o)ect:
This research is focused on identifying your personal learning which has come about directly as a result o f involvement in the project, in particular learmii"
because o f its transnational nature. Wlien recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzluig or irritating event, or anytliing which has
caused you to pause and reflect during tlie week.
(2) T I V to intetpret or explain the experience

Re-examine the experience weeks later.
Has your opinion changed? Record tlie change

Date

Date

(Continue on the back of this sheet if you need more space to record your
e.\|y:ricnces and interpretations.)

(Continue on the back of this sheet ifyou need more space to record your
c.\ix:ricnces and interpretations.)

European cultural awareness learning journal

Week o f 12 May 1997

Name
To be used in respect o f your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result o f involvement in tl.e protect, in paiticuiar. learning
because of its transnational nature. Wlien recording your experiences, feel free to note even seemmgly msignificant issues. You motes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anythuig which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later
Has your opinion changed? Record the change.

(2) Try to inteipret or explain tlie experience.
Date

lJ<,hl

(Continue on tiie back of this sheet ifyou need more space to record your
c.vperiences and interpretations.)
^ ^ ^ ^

»

Date

2 o

k

(Continue on the back of this sheet ifyou need more
c\(x:rieiice$ and inlcrpretalions.)

S|Xiee

to record \oiir

European cultural awareness learning journal

Week o f 19 May 1997

Name
To be used m respect o f your experiences ui connection with your current transnational project
Tins research is focused on identifying your personal learning which has come about directly as a result o f involvement in the project, m particular lepining
because o f its transnational nature. Wlien recorduig your experiences, feel free to note even seemmgly insigmficant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interestmg, puzzling or irritating event, or anytliing which has
caused you to pause and reflect during the week.

Re-exainme the experience weeks later.
Has your opinion changed'' Record the change.

(2) Try to iiiteipret or explain the experience.

Da.e ^..ioA/lt:

Date

> A / T 7

A/67'
I M\

/^.-^'-^•
yJ^^^

A^^^ Q\y^ a^6i^Tc>^

/
a.-

/
(Continue on the back ofthis sheet ifyou need more space to recoixlyour
experiences and interpretations.)

(Contiiuie on the back ofthis sheet ifyou need more space lo record \our
experiences and interpretations.)

European cultural awareness learning journal

Week o f 26 May 1997

Name
To be used in respect o f your experiences in connection with your current transnational project.
Tins research is focused on identifying your personal learning which has come about directly as a result o f involvement in tlie project, in pailicular learning
because of its transnational nature. Wlien recorduig your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anytliing which has
caused you to pause and reflect during the week.
(2) Try to mteipiet or explain the experience.

Re-examine the experience weeks later
Has your opinion changed'' Record the change

Date

Date

(Continue on the back of this sheet ifyou need more space to record your
c.vpcrienccs and interpretations.)

(Continue on the back of this sheet if you need more space to record vour
e.Nperiences and inlerpretalions.)

European cultural awareness learning journal

Week o f 2 June 1997

Name
To be used iii respect o f your experiences in connection with your current transnational project
This research is focused on identifying your personal learning which has come about directly as a result o f involvement in the project, in particular, learning
because o f its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anytliing which has
caused you to pause and reflect during tlie week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change

(2) T r y to interpret or explain tlie experience.
Date

_Sj^tJSl-

Date

I

A4M T^yL ^

tr^^

(Comnnic on the back of this sheet ifyou need more space to record your
experiences and interpretalions.)

(Continue on the back of this sheet if you need more space to record \()ur
c.\[x:rifcnces and interpretations.)

European cultural awareness learning journal

Week o f 9 June 1997

12I

Name

To be used ui respect o f your experiences in connection with your current transnational project .
This research is focused on identifying your personal leammg which has come about directly as a result o f involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly msignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
( I ) Record an interesting, puzzling or irritatmg event, or anytliing which has
caused you to pause and reflect during tlie week.

Re-examine the experience weeks later.
Has your opinion changed'' Record the change.

(2) T i V to inteipret or explain the experience
Date

7/^/^^//

0

A I l ^ . .

(Conuinic on the back of this sheet iT voii need more space to record your
cx|>:riciiccs and interpretations.)

Date

_^c)/_C_

(Continue on the back of this sheet if you need mor e space 10 r ecor d \ otrr
experiences and interpretations.)

European cultural awareness learning journal

Week o f 23 June 1097

Name
To be used in respect o f your experiences in connection with your current transnational project.
This research is focused on identifymg your personal learning which has come about directly as a result o f involvement m the project in paHicular learninu
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritatmg event, or anytliingwhich has
caused you to pause and reflect during tlie week.
(2) Try to inteipiet or explain the experience.

Re-examine the experience weeks later
Has your opinion changed'' Record the change

Date

Date

(Contiiuie on the back of this sheet if you need more space to record your

(Continue on the back of this sheet if you need more space to record vour
c.vpcricnces and interpretations.)

e.Nperienecs and interpretations.)

European cultural awareness learning journal

Name

Week of 3 February 1997

. . .
'• r r.

Cl^

To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of invnlvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues?" Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

y'

. -^ -^
W

.A

Re-examine the experience weeks later.

Date
f..-V_-«

•

*--<^i:P

J3

•-.IV...

V•

-C2.

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Name

Week of 10 February 1997

(2)

To be used in respect of your experiences in connection with your current transnational project.
Tliis research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

Re-examine the experience weeks later.

•' ' i ^

Date

"J

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Name

Week of 17 February 1997

(3^

To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

^ '^-v -

-X-.

"-x

•

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

Date

(Continue on the back of tliis sheet if you need more space to record your
experiences and interpretations.)

Week of 24 February 1997

European cultural awareness learning journal

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in tlie project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an mteresting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine tlie experience weeks later.
Has your opinion changed? Record the chajige.

(2) Try to interpret or explain the experience.
Date

2-S

"3-

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

Date

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

Week of 3 March 1997

European cultural awareness learning journal

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change

(2) Try to interpret or explain the experience.
Date

vjc-

'^^^

Date

^

-

•

<^Vc--

c3-

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 10 March 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in tlie project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

V2

•

"^v"^

C Lv..

^

Date

<C'>^

•7

-\..

(Continue on the back of this sheet if you need more space to recora y o u r \ \ ^ ^ ^ ...^
experiences and interpretations.)
- - s ^ 'c '."

(Continue on the back of tliis sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Name

Week of 17 March 1997

02

To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record tlie change.

(2) Try to uiterpret or explain the experience.
Date

^2- V •

~^ -

Date

x^Vc--^-, ^

" \ ""^

\

v...::3v-

K.A

c • <•

\

c

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

c.

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 24 March 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has. come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record tlie change.

(2) Try to interpret or explain the experience.
Date

.

.

^

^

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 31 March 1997

(5)

Name

To be used in respect of your experiences in connection with your ciirrent transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in tJie project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be m formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

"Sy

- ^

. ^ - = \

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

Date

f V \

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Weekof 7 April 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on idenrifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, of anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

•

V'...\:ri...S--0....._...-

Date

'--^

•V

>

c

(1

\ - \

V

y--. CT"" —~

3.^

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 14 April 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during tlie week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

Date

^

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

v^ O ^ ^ X _ V _ ^ C

c^

c:^.

^

.

(Continue on the back of this sheet if ydii need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 21 April 1997

&

Name

To be used in respect of your experiences m connection with your current transnational project.
This research is focused on identifymg your personal learning which has come about directly as a result of involvement in the project, in particular leammg
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be n formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.
(2) Try to interpret or explain the experience.
Date

M^-

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

Date

• I.

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 28 April 1997

(5)

Name

To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in tlie project, m particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

2^ ^ •

^

•

'"V

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

Date

__\

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 5 May 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in tlie project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change

(2) Try to interpret or explain the experience.
Date

- ^

^^^j-,""

C2_j^ <E-

Date

•

\

(—Sl-

.a

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

-<3(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 12 May 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in tlie project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

' Mr

< ^

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

Date

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 19 May 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, m particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be ir forma!
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.
(2) Try to interpret or explain the experience.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

Date

(Continue on the back of this sheet if you need more space to record your
exTxriences and interpretations.)

•

•

n

(Continue on. the back of this sheet if you need more space to record your
experiences and interpretations.)
^

European cultural awareness learning journal

Week of 26 May 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in die project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

Date

v....--«-

<-> —--_<:r>-S

^\~^\S>—

" '\ ^ " •

A

V

V
V

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 2 June 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be m formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything whjch has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

'2^

Date

^

•

' n . ^

•

- o c::;

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)
•

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)
.

European cultural awareness learning journal

Week of 9 June 1997

Name
To be used in respect of your experiences in connection with your current transnational project.
Tliis research is focused on identifying your personal learning which has come about directly as a result of involvement in the project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for the reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

(2) Try to interpret or explain the experience.
Date

v^-

. ...

^

""t

v ^ ^ . - . : . - ^ " > "

'.J
V

^

Date

err::.

^-V- ^"A

.......

c : . .

1^^^.

•)

-^^—

C
-5 C---(Continue on the back of this sheet if you need more space to record your
e\pcriences and interpretations.)

3 :

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Name

Week of 16 June 1997

(3)

To be used in respect of your experiences in connection with your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in die project, in particular, learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in forma!
sentences, as long as you express clearly for die reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anytiiing which has
caused you to pause and reflect during the week.
(2) Try to interpret or explain the experience.

Re-examine the experience weeks later.
Has your opinion changed? Record die change.

Date

Date

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

European cultural awareness learning journal

Week of 23 June 1997

C5)

Name

To be used in respect of your experiences in connection widi your current transnational project.
This research is focused on identifying your personal learning which has come about directly as a result of involvement in die project, in particular learning
because of its transnational nature. When recording your experiences, feel free to note even seemingly insignificant issues. Your notes need not be in formal
sentences, as long as you express clearly for die reader what you want to record.
(1) Record an interesting, puzzling or irritating event, or anything which has
caused you to pause and reflect during the week.
(2) Try to interpret or explain the experience.
Date

^

^

U

•

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

Re-examine the experience weeks later.
Has your opinion changed? Record the change.

Date

(Continue on the back of this sheet if you need more space to record your
experiences and interpretations.)

Appendix 7
Completed Repertory Grids - sample

S E T A: L E A R N I N G E X P E R I E N C E S
Items

Column 2

Column 1

Column 3

Column 4

Column 5

A l , A2, A3

A2, A5, A8

A3, A4, A8

A4, A 5 , A 6

(2^
A3, A6, A9
0)5

A3, A5, A7
lacciJtJUx*

A7, A8, A9
i.T/xJro\jL^

A l , A5, A9

A2, A4, A9

1 Wf<^
U2<»^ TOO'

A l , A4, A7

A2, A6, A7

A l , A6, AS

NOTE
I f you use fewer than 9 items, you w i l l not be able to f o l l o w all the groupings shown down the left-hand side. I f your list
contains more than 9 items, make sure that all o f them are used. In either case, add you own groupings on the
continuation sheet so that you get a good mixture of comparisons, and continue until you can't think of any more
similarities and differences. It w i l l be clear f r o m Columns 1, 2 and 5 of your record what combinations you have used.

S E T A: L E A R N I N G E X P E R I E N C E S

Items
B 1 , B 2 , B3

Column 1
To

Column 2
1

Column 3

Column 4

I , , (1.'

B2, B 5 , B 8

Column 5

To

< /. 1! 1 iLn 1

"To

B3, B 4 , B 8

b'>sW^

iSc)

B4, B 5 , B 6

B3, B 6 , B 9

B3, B 5 , B 7

B7, B 8 , B 9

1

B 1 , B 5 , B9

OO^

Uv/

B2, B 4 , B 9
U 1 c\y--^

B l , B4, B7

'To

r

r

^^£>jS'

.

-

I

,

B2, B 6 , B 7
-fo

B 1 , B 6 , B8

^.'T.

i

NOTE
I f you use fewer than 9 items, you w i l l not be able to f o l l o w all the groupings shown down the left-hand side. I f your list
contains more than 9 items, make sure that all o f them are used. In either case, add you own groupings on the
continuation sheet so that you get a good mixture o f comparisons, and continue until you can't think of any more
similarities and differences. I t w i l l be clear f r o m Columns 1, 2 and 5 o f your record what combinations you have used.

SET B: W H A T I H A V E LEARNED
CONTINUATION SHEET

uoJ^

oJc(Z,ca^^x(b>

c^V^i®^

ooc^

"J

KSLM/

f

jicM^

Co
SET A : LEARNING EXPERIENCES
Items
A l , A2, A3

Column 1

Column 3

Column 2

Column 4

OUJJCUJ-CLLI

60ork.iAQ U3i t k

Column 5
Uie

^

tdh
B^'O^

Ucxx>

S o P L .
r o J r \ " o A ^ . jf^^T^
A2, A5, A8
to

LgC

(X.

K

AsA3, A4, A8

D i ^ ^ C A C A O LA

A4, A5, A6

6uJJt

LXTXLA

Ov^<xbUj,
Co *\.^je/-€.(\ t A o

5ouicxi

.

A3, A6, A9
C O O V ^ ^ ^ ^ ,.'/vA
A3, AS, A7

Pr>rrA.OjLitij

^^-^W^AT
A7, A8, A9

WtCL/TVlAQ ^ ^ J J O

N/tacl

L-o

U

A l , A5, A9

^oSf

L

Ar

A2, A4, A9
1,—
Ar::
A l , A4, A7

A2, A6, A7

T h I A A o rva/-.

I T

1'

—
^7

A l , A6, A8

A<-0-t.6ij.7-af-.flr\

Sc4^

U

Ai

Mo

NOTE
I f you use fewer than 9 items, you w i l l not be able to f o l l o w all the groupings shown down the left-hand side. I f your list
contains more than 9 items, make sure that all o f them are used. In either case, add you own groupings on the
continuation sheet so that you get a good mixture o f comparisons, and continue until you can't think of any more
similarities and differences. It w i l l be clear from Columns 1, 2 and 5 o f your record what combinations you have used.

Repertory grid instructions
During this academic year and your involvement in transnational project work you will have learned a lot
about other cultures and ways of working. You will have acquired knowledge, understanding, perhaps
changed some of your attitudes, come across things you like or dislike. You may also feel that you yourself
have changed in some way. Some of the learning will have been conscious and deliberate, some will just
have occurred incidentally in the course of events, or as the result of something unplanned or unexpected
happening.
During the interviews in the summer term, I shall be asking you mainly about WHAT you have learned.
However, I am also interested in HOW you have learned. A lot of different things - people, places, events,
situations, methods of working, communications - will have contributed to the experiences you have had in
working on your project. For example, you are now familiar with working regularly with colleagues from at
least one other country. Certain people may have played a significant role in helping you in the eariy stages
-^..^
of the project work, or a particular incident (such as your first transnational meeting) may have coloured you y^^^,
attitude to transnational project work, or the demands of practical arrangements, such as travel, may have
detracted from your enjoyment of meetings abroad. Similariy, difficulties with communications may have- no
.
left a lasting impression. Having contact with colleagues from other projects, or not, may have been
lo<.coui*c,
important to you. And so on - your experience is unique to you, and only you can say what has been
' '"^ ^
significant.
Lo/Kr^c
Here you will find a series of instructions for recording your experiences.
Introduction
To complement our discussion in the main interview, I should be most grateful i f you would spend a little of
your time carrying out the following exercises. They are designed to help you think about the learning
experiences that have influenced whatever lasting impressions you will take forward, be they attitudes,
feelings, skills, knowledge, insights or whatever. You will find it helpful to read through these notes a
couple of times before starting the first exercise.
1
Think back over your period of involvement in your current transnational project and make some entirely
private notes about anything from which you feel you learned something really significant; As indicated
above, include whatever you feel is appropriate - it might be a person, an event, something you did often,
your dealings with an institution, or whatever. Write down as many things as you can, without evaluation or
comment, until you feel that you have adequate notes to begin a sketch of your 'learning during involvement / \
in a transnational project'/^ \:^^^^\^9A: 'lj^.^^^^
"^"^V^.
_U
J
Y
!
^

Now look over the items you have noted and pick out what seem the most significant. Select the 9 most
significant items and write each on a separate card, using the cards provided, marked A l to A9. The cards
are numbered to help you with the next stage. \
,
.
^
_
^ .
.,

'

^

^cr-JUjj >

Next, I would like you to think about the differences and similarities between these items, as learning
experiences, using the following procedure:

KAJr^Ot^

Procedure
X ' Tvv
Take 3 cards and think of a way in which 2 of the items are similar, yet different from a 3rd. There is no
'
right or wrong way to group the items, but try to compare them as learning experiences. Take 3 possible CUb CL^-t
items, for example.
I'tfL^
Momtonng a budget
Using email
Social event with European partners

X . ^ ' ^ l
/ ;
.
^ o ^ / UXiAA'uvcj

" ^ ^ f i ^ ^
^-(-i'^c/<olo(jukD

/
[

You might decide to group them as 'Monitoring a budget and Using email' (associated with formal learning)
versus 'Social event with European partners' (informal learning). Or you might group them as 'Using email
and Social event with European partners' (communication with colleagues from other cultures) versus
'Monitoring a budget' (communication with colleagues from the same culture and the same organisation). If
you think about the items deeply the comparisons you make will say something about what sort of learning
has been important to you during your project.

You now have up to 9 items numbered A l to A9. I would now like you to compare sets of 3 items in the
order specified down the left-hand side of the enclosed sheet entitled SET A: LEARNING EXPERIENCES.
On each line against the appropriate set of 3 numbers, write in
the
the
the
the

2 similar items
way in which they are similar
contrast with the 3rd item
3rd item

in Columns 1 and 2
in Column 3
in Column 4
in Column 5

Here is an example:
Column 4

Column 5

A l , A2, A3

Monitoring a
budget

Using email

Formal learning

Informal learning

Social event with
European partners

A2, A5, A8

Using email

Organising travel
arrangements f o r
the team

Made me feel
frustrated

Made me feel
competent

Giving a
presentation on
the English
vocational
training system

Column 2

Column 1

Items

Column 3

For each set of 3 items, think of a similarity, and difference, which you haven't used before. In other words,
do not repeat any of the words or phrases you enter in Columns 3 and 4 as you work down the list.
Steps 1 - 5 should take you about 40 - 45 minutes. If you cannot think of 9 items or nine comparisons, don't
worry, just do as many as you can (using the continuation sheet). If you want to include more items or
comparisons, or both, then please do so, making sure you provide a clear record.
Now I would like you to repeat the exercise (steps 1 - 5), but this time, think of WHAT you have learned
rather than HOW. As before, start by making a list. It is likely to be quite varied - it might include things
about society in other countries, working practices in other countries, people and their way of life, from dayto-day things like office routine to more general matters such as political and economic affairs - things you
have learned throughout your involvement in your current transnational project. You might feel that you
have learned things about yourself, having taken on a different role and responsibilities for a sustained
period. You might have learned something about England and the English way of life.
You may find a degree of overlap between this and the first exercise. Again, don't worry, just think
carefully at each step and note what seems to reflect your experience during your project.
Record the results on the second enclosed sheet entitled SET B: WHAT I HAVE LEARNED, and use the
cards marked B l to B9 for the set of 9 most significant things you have learned. As before, remember that
there is nothing special about the number 9. You may decide to work with a smaller or a larger number.

•

p
I
-1

A'i

^

'.

J

,1- . l / ; ^ ' ^ § K.

Thank you for your help. I hope you have found the exercise worthwhile and enjoyable. Please keep all
your notes and cards in a safe place and bring them with you (even if they are not complete) when we meet
for both your preliminary and your main interview for this research study.

S E T B: W H A T I H A V E
Column 2

Column 1

Items

LEARNED

Column 3

Column 4

Column 5

B l , B2, B3
t^v—o—e.

oJcDri

B 2 , B 5 , B8

B3, B4, B8

/ u

r^tnroi^

•••

^-Vi-d-evM,
B4, B 5 , B 6

B3, B6, B9

^

f.u^n

•

B3, B5, B7

B7, B8, B9

B l , B5, B9

r

fie ok^^',

.

Pa^'yh^ '•
y

i"?

> L1

^ J

J

B2, B4, B9

B 1 , B 4 , B7

B2, B6, B7

B l , B6, B8

or
NOTE
I f y o u use fewer than 9 items, you w i l l not be able to f o l l o w all the groupings shown down the left-hand side. I f your list
contains more than 9 items, make sure that all o f them are used. In either case, add you o w n groupings on the
continuation sheet so that you get a good mixture o f comparisons, and continue until you can't think of any more
similarities and differences. It w i l l be clear f r o m Columns 1, 2 and 5 o f your record what combinations you have used.

S E T A : LEARNING EXPERIENCES
Items

Column 1

Column 4

Column 3

Column 2

Column 5

A l , A2, A3
^

,

.

A2, A5, A8

A 3 , A-), AS

A4, A5. A6

A 3 , A 6 , A9

-^-^\
A3, A5, A7

J

A 7 , A 8 , A9

A l , A S , A9

^'^L^^ ^

^

—'

f - . r-,r?'j-—

C

A 2 , A 4 , A9
• V

S.

•

;
W%

A l , A4, A7

\>--^^

^
v-e>

> o..-.w>

^^-^

A 2 , A 6 , A7

A l , A6, A8

O ^\<=> i>S>

\

NOTE
I f you u.se fewer than 9 items, you w i l l nol be able to follow all the groupings shown down the left-hand side. If your list
contains more than 9 items, make sure that all of them are used. In either case, add you own groupings on the
continuation sheet so that you get a good iuixturc of comparisons, and continue until you can't think of any more
similarities and differences. It w i l l be clear from Coluiuns 1, 2 and 5 of your record what combinations you have used.

SET B: W H A T I HAVE LEARNED
Items

Column 1

Column 2

Column 3

Column 4

Column 5

B1,B2,B3

B2, US, B8

B3, B4, B8
^

<S

^^^^^

B4, H5, B 6

B3, B6, H9

crr>—-

^<=>

B3, BS, B7

^£2_s-0<C5. — ^ . ^ \

^

B7, B8, B9

e- c-

^

t,<^o°

B l , B S , B9
(T: e=>

v o V VSC-

B2, B4, B9

B1,B4,B7

B2, B6, B7

cr^
<Zc^

V

c» -

—

B l , B6, B8
s

— c ^ . --C-

NOTE
If you use fewer than 9 items, you w i l l not be able to follow all the groupings shown down the left-hand side. I f your list
contains more than 9 items, make sure that all o f them arc used. In either case, add you own groupings on the
continuation sheet so that you gel a good mixture of comparisons, and continue until you can't think of any more
similarities and differences. It w i l l be clear from Columns I , 2 and 5 of your record what combinations you have used.

•CM

^

lO

?

SET A: LEARNING EXPERIENCES
Column 1

Items
A l , A2, A3

Column 2

Column 3

Column 4

Column 5
Ai

A2, A5, A8

A3, A4, A8

ASA4, A5, A6

\.\£lS^tfUi:.

A3, A6, A9

A3, AS, A7

A7, A8, A9

A l , AS, A9

A2, A4, A9

A l , A4, A7

A)
A2, A6, A7

air-H/v/^^_5^

AT] unrvu^.

A1,A6, A8

NOTE
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Appendix 8
Interview transcripts - sample

11 August - Interview with Candidate No. 1
Betty
A

Thank you very much for participating in the project and participating in the
research, I know how busy we all are. Have you done the repertory grid exercise?

B

Yes.

A

How did you find it?

B

Quite testing. Yes, I could see where it was leading to and I think fi-om those other
things that I have put down and the grid I have completed there will perhaps be a
lot of things you can pull out of it.

A

That would be very helpful.

B

Quite difficult at times trying to differentiate between the two things and not
repeating myself on the basis of the differentiation. Yes, I think I also learned
something from it, you know, by having to ask myself questions which I haven't
perhaps asked in that way before.

A

Is there anything in particular that you think stood out when you completed that
and you thought "Ooh! I wouldn't have thought of that"?

B

Yes, there was, but I can't think where it is at the moment. So much depended on
what you actually chose for your numbers and how they fed against each other.

A

That's an interesting comment.

B

Mmm,
There were other things but I would have to really study it and it would
take a bit of time.

A

We will probably be talking about......

B

Yes. Perhaps one was here, in set A, 'learning experiences'. I ' d got "negotiating
with a busy Nusquam colleague" "learning about modem means of
commimication" , I had to pull out what was common to those. And I came up
withfi-ustration,because I can't do either properly .... OK .... and that was set
against 'learning about the versatiUty of the computer'. And I ' d sort of identified
that as part of a start of a continuous learning process .... which is fairly obvious
but when you actually have to write it down, it does make it stand out a little bit.

A

It does, doesn't it. You've filled in your cards, would you like to pick out a couple
of cards which are particularly significant for you, and tell me a bit more about
them.

B

OK. A l . "One of the things I find about" ... this is 'how I learned', isn't it?

A

Mmm.

B

from
negotiating with colleagues from abroad who come from a different
base". I found that sort of challenging all the way along and still do find it
challenging because you can make comments, you can make statements, you can
appear as i f you all have an agreement, but then i f you don't have a full
imderstanding of the base and the backgroimd of where the other people have
come from, which in many ways is quite different, you can end up with different
outcomes.

A

Yes, I would agree with that entirely.

B

And that's an on-going continuous process. It's not just the language either, it's
.... the sort of different enviromnent in which
in all its connotations, in which
we operate and it takes quite a lot of working at to make sure you're all talking the
same .... with the same understanding.

A

Yes. Go on, is there another one

B

I mean, for me, the other big thing is that I have really had to get to grips .... well I
still haven't, but I've had to start to get to grips with technology.

A

Right, go on.

B

It's something I haven't had to do before, it's something which you're aware you
need to do to keep abreast of current sources of information.

A

What kind of things are you talking about specifically here, having to do?

B

Perhaps things in general, being just generally more confident in trying things,
remembering things, and being aware of what a computer can do, and how to
access different packages, programmes .... of the computer. So it's all been mixed
in
not only with the means of commimication that we've used, where you've
had to be very conversant with the computer, but also supporting the students in
using the computer within a learning resource centre to get work ... to get
information .... from whatever packages we've got available. And then a spin-off
from that would be my being more confident at doing that so perhaps I could
handle our MIS [Management Information System] system with more confidence,
you know. Because i f you don't use the computer very frequently you forget and
it just becomes a hassle every time you want to use it. We don't have access to our
own personal computer in college. Next year we've got a new staffroom,.... two
new staffrooms, and each of those will have a computer where I can have my own
personal account or whatever. So hopefiilly [sic] I will use it more and perhaps

?

actually can link in some of the emailing and some of the other facilities from the
project into the .... into my own staffroom. Because that's been another ....
A

That should be possible.

B

Because that's another thing which has been very fitistrating about the project, the
fact that it's been very difficult to get hands-on machines that we and the students
can use.

A

Yes, those of the sort of things when you are vmting a project application soimd
fme, and you know there are masses of machines, computers in the college, and
you think well it must be easy to gain access to them, but of course it's not.

B

No. And i f you don't do it regularly it doesn't become part of your regular life and
then it becomes a bigger issue and a hassle.

A

It's hke any skill, like driving or reading or speaking a language or whatever, i f
you don't do it often enough it goes rusty.

B

Yes. So I have had to do that and I certainly learned a lot from that. Oh, and the
other thing as well, actually integrating that knowledge of what you can use the
computer for, actually into the everyday curriculum, we really have done that a lot
and that I think it has been very successfiil. As A9,1 put "be more confident and
assertive in my work dealings" and I suppose that's because of the confidence
gained with sort of dealing transnationally and doing things I've not done much
before. Yes, I've run team meetings for the teams on my own course, but to
actually handle that with three nationalities in a foreign environment, I foimd
challenging but I think I've dealt with it OK. And certainly, Sonia, my AD
[assistant director - line manager], said to me quite out of the blue a month or two
ago, "haven't you come a long way, Betty, in the past two or three years?!". So
you know I think that fits it, ties in with that.

A

I ' m sure it does. Why have you picked these experiences in particular to talk
about, do you think? What is particularly significant about these for you?

B

Perhaps because of the impact I feel they've had on my work and work practice
over and above anything else.

A

Can you describe the impact... in terms of what the project forced you to do,
enabled you to do?

B

I think it's given me a buzz at a time when things have been difficult career-wise,
work-wise within FE [further education]. I haven't wanted to apply for promotion,
because I didn't feel that was what I wanted, but this has given me the extension
and the buzz to maintain an interest across the whole of my professional practice
which I might not have got i f it wasn't there.

A

That's exactly what I see as one of the implicit aims of these projects. I do now. It
would never have occurred to me six years ago, but now, having seen what
happens to people, how people react in these projects, not only in this country but
in other coimtries too, it's one of the things that you can ahnost say will happen.

B

Yes, I ' m sure. I mean it may to some extent have happened with the fact that I
took on board setting up new courses, but I think the two acmally, in terms of
time, have come hand-in-hand and perhaps the one has enhanced the other as well.

A

That's interesting. Can I have a little look through your Rep. Grid sheets, not so
much your cards, the sheets

B

Can you read my writing
are a bit more

A

It seems to me, just from what you have been saying already, that there's a
paradox there in the way that you're describing your learning experiences in the
project. That on the one hand it's been a very finstrating experience to date, but
on the other hand, it's also been a very worthwhile and rewarding experience.

B

Yes.

A

Is that a fair description?

B

Yes. And some of the finisfrations, they have been there but they've not
overshadowed the... the buzz and the sense of achievement, not only for myself
but the other staff and definitelv the_students, and perhaps in some ways we've
had these problems and there have been challenges to overcome, and by having to
overcome them it's acmally taken me into contact with more and different people.
To have come into contact and worked more closely with people like Andrew
Jackson in the Library, Emma Hodge in the Library at Allsworth, Eric Stevens.
I've had to discuss things more closely with yourself, with Marina Waters and
what's the name of the
(don't repeat this!) the name of the Assistant Principal
in charge of IT .... John Purdue. Yes, you know? So it's actually made me have to
go out and about in college and across the airways to Sweden and Belgitom to see
how we could resolve the problems.

A

It's interesting just looking again at these Rep. Grid sheets, there are a lot of
things in here that seem to me to be to do with building confidence ....

B

Yes.

A

... in areas that you might not have otherwise tackled.

B

Yes.

I did sort of 'concertina' what I'd put. The cards

A

I f we'd been talking about a national project, would there have been differences
do you think, i f your partners had been say in Milton Keynes and Bradford?

B

Having not having done a project like that that's difficult to comment. I can only
speak on the basis of the kinds of links, the informal links I have with other
people in other college. For example, like the consortium of staff dehvering the
pre-vocation foundation course for Open College is one scenario. And the other
potential scenario is buddying up with Blandbury College to support each other in
delivering Skillpower. You would have been addressing different issues. I would
have thought perhaps
this is difficult
more practical day-to-day delivery
issues. You wouldn't have had the in-depth discussion of
to try to imderstand
where those people were at, and why they were doing what they were doing and
how it fitted into their system, because .... I know each college is different, but
there is an overall national approach and national approach to systems, and I think
they would have been there. Whereas we have spent a lot of time trying to
imderstand each other's position and where we're coming from and why were
thinking and working as we do.

A

In the different coimtries?

B

In the different coimtries.

A

It just crossed my mind then, do you think, i f you are working with say people
from Blandbury, that there might be some merit in having that kind of in-depth
discussion? Do you think you are missing out on something by not doing that?

B

We could well do, yes.

A

I don't know, it was just as you were talking that I was thinking, i f you don't have
those sorts of in-depth discussions with colleagues who may just be working
down the road, there are then imphcit assumptions that you're working within the
same framework

B

I think .... no, I ' m not sure that that is a real
no. I think that's not necessarily
the relevant issue. I think because we come together for different reasons. We
come together to support each other, whereas
and to perhaps sound ideas off
each other and perhaps Blandbury might describe how they're doing something
and I might say "oh, that's a good idea to incorporate into my practice". I think
across
transnationally we are trying to set something up together, so I think
the reasons for coming together are slightly different.

A

I ' m interested in that as well, because a couple of other colleagues who have made
a rough comparison between a transnational project and a UK project... in
particular the type of projects promoted by the FED A network, and they brought
out the element of competition between UK colleges

B

Well, yes
I mean certainly that could possibly be between us and Blandbury,
highlighted by the fact that this last week a student applied for Skillpower here,
they'd put down to have an interview with me but it had been arranged while I
was on holiday, and they are actually a Blandbury College student who don't
want to do a Skillpower at Blandbury even though they have been offered it.

A

Goodness.

B

For various reasons. So, yes, that can be a problem. I f it was Milton Keynes, it
would be different.

A

Yes, because there is the element of distance.

B

Yes.

A

Do you think there is,

do you think distance is a significant factor in your

project? Does it make a difference?
B

You mean as opposed to doing a project with somebody else elsewhere

A

Yes, like Blandbury

B

I don't know whether you can make a comparison there because the point of the
distance with us is the transnational bit, isn't it? And we are an island, so
inevitably to get the transnational bit we are going to have distance involved. That
might be an interesting question to ask somebody who lives in Germany and is on
the borders of France and Luxembourg or somewhere else.

A

Yes, indeed. I hadn't thought of that. Because a transnational project could
actually be taking place in a very small triangle somewhere on the European
continent, couldn't it?

B

Yes.

A

Mmm. I think I ' l l have to leave that for somebody else.

B

That's the Geographer coming out in me!

A

I shall have to leave that as somebody else's question! I ' l l leave that as one of the
questions at the end of the thesis, you know, 'ftirther research is required on the
point of
!' Meetings with just your UK colleagues, and meetings that you've
had with the transnational partners, have there been differences there, that you can
think of, say an example of a meeting with the team in the UK and an example
with everybody together, are there any differences?

B

Inevitably the meetings
with my own colleagues are more relaxed, because we
know each other
better. Possibly you could say that there might be
more
challenges within that, in terms of professional rivalry, perhaps a bit of scoring,
coming up with ideas, doing things, presenting things which might be seen to be
better than say
da-da-da-da-da. I haven't had that feeling with them in the
meetings with the Belgians and the Swedish people altogether. I have acmally
said somewhere, either in here [log] or the cards, that I have felt
no, it was
where I changed the report, I think [external project report to sponsors]
I have
felt that everybody played to their strengths, and that

A

In the transnational group?

B

In the transnational.... and that we actually played to our strengths and what's
come out has been an agreed project, which has been inputted by everybody but
not in equal parts all the way through. I think I and Nusquam College
have
kept the whole thing going, have kept the momentum, have maintained the
pressure to keep the timetable going. I think the Belgians have been far more
instrumental in working at getting the IT systems going, they may not have
actually resolved the problems for themselves, but they've kept the ball rolling
and kept at it. And I think the Swedish people
have maintained
difficult to
say this without sounding patronising
a 'giving' on a very very nice personal
level. They've sussed out the interests and habits and things
of the people,
perhaps in the exchange of presents
have been very perceptive as to other
people's interests, have shown a great deal of enthusiasm - not that the others
haven't, but they have really sort of shown it. And have often said, "Oh, that's
interesting, I must do that" and they have listened and taken on board and have
produced
I mean the booklet they produced as to what happened on their
European Day was much lucer than anybody else's because

A

It was very creative, wasn't it?

B

Yes, it was, because they sort of listened and taken on board what it was possible
to do and then put it into
And it was just the sheer sort of pleasure and joy of
doing it, I felt, with them, whereas I sometimes felt with some of my colleagues,
that it was scoring points, "and at this point Betty just licked her finger and did a
"one" in the air"!

A

Yes, yes I mean that's a very interesting point. Do you think that's got something
to do with the working enviroimient in which we operate and the one that they're
operating in in Sweden?

B

Could be. It is more competitive, yes. We are more compet
I think also it has
come at a time when people are aware that their jobs are not as secure as they used
to be
and that other staff have been scored and rated by their ADs according to
how competent they are, so we must try to maintain the highest levels of
competence at all times and show and prove that this is happening.

A

Well that must have an impact in all kinds of ways that people may not even be
conscious of at times.

B

Oh,

A

Whereas in Sweden that process hasn't quite got there yet.

B

No. And in Belgium I think there is such a lot of job security there that that isn't
an issue either, there isn't the competitiveness to be
they've sort of got their
job for Hfe.

A

There's always the issue of the moment in time, isn't there? The sort of snapshot,
and I often think what would this have been like i f we'd had this conversation five
years ago, or three years from now .... it would undoubtedly be different, but at
the moment

B

And always sort of not a total sharing of ideas at this end

A

The U K end?

B

Yes. Perhaps it's because people couldn't commit themselves to actually giving
time to meetings and were only giving half-hearted thought processes in the
meetings. So even though I did want, and asked for, a common approach, it
wasn't taken on board and it wasn't what was wanted.

A

Do you feel that's part of tJie finsfration, your fiiistration within the project?

B

A little bit, yes. Because it would have been nice
I mean, Ida came up with
some lovely resources and it would have been nice i f she could have said where
she'd got them from and shared them. And then the resources that we came up
with which equally were good and were the ones that the [FEFC] inspectors
commented on, she wasn't interested in using at all, or even trying to adapt her
circumstances.

A

Mmm. That's a shame, although I've come across that before with colleagues here
in the UK, it seems to be a
'wanting to safeguard' things that you've created
yourself, a 'that's mine'.

B

That's right, yes.

A

A n automatic disparagement of something that somebody else has created, as
being "well, I didn't do it so it can't possibly be as good".

B

Yes. "So I won't use it". It doesn't have to be anything ... like "I'm not bothered".

yes.

A

Yes, which is .... well, very difficult to imderstand in these days when time is so
short and we're all pressed for ideas.

B

Absolutely. I mean i f she had wanted to take that on board there were four or five
or six plus lesson plans there.

A

Well, never mind, you can only make the offer can't you?

B

You can.

A

Forget the project work itself for the moment and think instead about the
important aspect of the project, the socialising when you've been to Sweden and
to Belgium or indeed when the Swedish or Belgian staff have come here. What do
you feel are the significant factors about a European project, the things that have
happened through this project that would never have happened i f you'd just been
working with folks in Blandbury or whatever.

B

Significant European things

A

Mmm.. I know I ' m talking to a Geographer here

B

Yes, I know! Inevitably, just the sheer fact of travelling to another country, but
not just of visiting and looking at the country, feeling as i f you are part of a small
bit in that country.

A

What does it take to reach that level? Because you've never been there for very
long have you?

B

No, but I suppose constant and regular contact makes you all much more relaxed
with each other, so that you're confident in what you're doing, you understand
what the other person's doing, what their strengths and what their weaknesses and
what their difficulties at work are. I mean the last time we went to Sweden
they allowed me just to wander round the school and knock on..... and go in any
classroom, because I think also they were confident in me, that I was there to be
interested, to look and see what Lcould learn, realising that it was different from
England, not better not worse, but just different and there was value in finding
that out for the difference's sake.

A

That's a point that I haven't heard anybody else make yet, the fact that you can be
almost a non-critical observer of what's going on. You're not there as an
inspector or a monitor or an evaluator or a senior member of staff or whatever,
you're just

B

No, And you're constantly being able to say "oh, we don't do it like that - we're
different". Whereas i f perhaps .... i f that was somewhere in England, there would
be an instant thing to think "well, is it better or is it worse?" and by just saying

"it's different", people could feel challenged by that. But transnationally
I
don't think the other people feel challenged by that. I have, I must admit, feh
more comfortable with the Swedish people, they are more relaxed. Both in
Belgium and Sweden they have made me feel very very welcome but perhaps
partly with the time I've had with the Swedish people, I have got to know them a
little bit better. We also have spent some leisure time together, I have
been
walking with Bjom and Martina, you know, when they've had a free day here I
have said to them what would they like to do, they've said they'd like to walk,
and that happens to be my hobby and so we've enjoyed really good experiences
together and I have actually been invited to go and stay .... to have a holiday in
Sweden. I'm just wondering when we go at February half-term, whether I could
extend it to a week
A

Why not? It would be wonderful, Sweden in February.

B

Well, yes, I wonder i f I could do that. The Belgian people have made us extremely
welcome, in fact perhaps in many ways at the moment it's going a bit overboard!
Because to start wdth they made us very very welcome but the day finished at five
o'clock but because the Swedish people don't and we sometimes haven't, now
they feel they have to entertain us until nine or ten o'clock at night, and it
suddenly has become
very tiring. But they have thought about things we'd be
interested in. Peeter, the Head, is a little bit more 'correct'. The whole system in
Belgium is a bit more correct. The staff even haven't even got the amount of
freedom to walk round their own school as we have. There are times when Lieven
and Jos say "you can't email us then or have a chat-line then because I don't have
the key and I can't get into the computer room". So their whole school system is
not as free and easy.

A

No, sounds quite rigid.

B

Yes. Peeter has relaxed
a tiny bit. Lieven
the school administrator, we see
more of him, and he has become more relaxed.

A

Do you think it's a case of getting to know you more, or to trust you more, or is it
that Peeter feels he has got to keep a distance because he is the Head?

B

I don't know. I think it's just the different way they are, because there's a lot of
trust. There's tremendous enthusiasm. I know a lot of the
I'm sure the
enthusiasm from Peeter is genuine, in terms of the benefits of the students, but it
comes also an awful lot more from him as to how it's for the benefit of the school
and the publicity it can get for the school and he really goes hammer and tongs at
things to make sure that it gets on the television, it gets in the newspapers, it gets
on the governors, it gets to all the other schools in Belgium. And that is
more
obviously paramount with him than it is with the other staff I think another thing
which has perhaps been a little bit of a barrier has been that the Belgians have
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taken their wives with them more, that does make it a httle bit of a difficulty in
getting to them.
A

Tell me a bit more about that.

B

Because

there is yet another agenda there. There are people there who are not

involved with the project.
A

Right, so you can't talk about

project things to them?

B

Perhaps you feel a bit uncertain about doing that. And also that
Lieven and
Jos are then sort of
shghtly with divided loyalties when their wives are there

End of Tape 1
Tape 2
A

it's difficult to know whether it's the person or the circumstances.

B

It may just be a combination of both, the fact that those people are happy to work
in those circumstances, but they suit their circumstances, they're happy there, it
might drive them .... having got used to the way we can work in Nusquam College
it would probably drive us mad to work in that kind of constrained environment.

A

And it never occurs to me for example, just going back to the point you raised
about the Belgians taking their wives along, it never occurs to me to involve Mike
[interviewer's husband] in any of the project activities I am involved in, very very
rarely do I invite him along. Precisely for the reason you said, because of the issue
of divided loyalties, I feel I can't give him my attention and on the other hand the
project people are only there for a short space of time, so I really do want to spend
time with them.

B

Yes. And even with the leisure time, I mean they've never ever come into
meetings [the Belgian wives], they've never intruded there, but it can affect the
leisure time.

A

Why do you think the leisure time is important?

B

Because people are more relaxed and because
through the general
conversation about how people's lives are run, their leisure interests, the way they
run their homes and their famihes is an insight into how they think as people
and it's very interesting.

A

You've ahnost answered a question I've got written down here which was to say,
what do you talk about when you're not talking about project issues, what kind of
topics of conversation are there.
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B

Everything and anything! We discuss opiiuons, we have differences of opinion.
To some extent
it's within the constraints of the fact that they're speaking a
different language to their native language. It's asking questions about different
customs and .... ways o f the country. But yes,
and then you suddenly find you
have common interests, like
Martina is very very interested in nature. She
goes out into the woods collecting food for free. That's something I'm interested
in. She goes out mushrooming and any other berry foods, and I find that very very
interesting and so we've instantly got a common point there.

A

Does that make it easier for you to work together?

B

Yes. Yes.

A

And particularly on a project like this where most of the time you're at a distance
and you don't have very many meetings.

B

No, but because we've had quite a lot of meetings now, it must be coming up to
ten or twelve
times we've actually met together.

A

Mmm I suppose you will have done, won't you?

B

Well no, perhaps not that many, certainly nine or ten, because I've been to
Sweden now five times.

A

Right, in the space of

B

Three times to the school.

A

About eighteen months isn't it?

B

Perhaps a bit longer i f you think of the first time we went with Ruth Ardron. And
then the times we've met here and in Belgium.

A

It does build up quite

B

Yes. Now I haven't found the same topics of interest quite with the Belgium
people
and perhaps that is like a tittle stumbling block.

A

Again, as you say, that's down to the individuals isn't it.

B

Yes, and the way they smoke, I ' m not sure they'd have the puff to do some of the
titings we do!

A

That's an interesting one. When you are talking to them, do you compare things?
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B

When I ' m talking to ....?

A

When you are talking to your project colleagues, Jos and Martina and so on, do
you compare things in the different countries or the different cultures?

B

To what aim? To compare

A

Just as part of your general conversation, do you compare house prices or

B

Oh yes, salaries, income tax, cost of living, cost of housing. Yes. We also
discuss the law, rules, regulations, driving,
employment law, equal
opportimities - oh, yes, they would come out in general conversation, yes.

A

Is there anything that's come out in those conversations that's made you think in a
different way about any aspect of your everyday life?

B

That's a big question, isn't it?

A

It is a big question.

B

I ' l l have to come back to that one, I think. In fact, I've almost forgotten what the
question was, go on, ask it me again.

A

When you have been talking to them and you've discussed and you've compared
things in different coimtries and you've had the opportunity to go to Sweden and
to go to Belgium perhaps and observe things for yourself Is there anything there
that has made you
think in a different way about something that you do, or
something that you like to do? I ' l l give you an example, somebody else that I've
interviewed for the research project said that when she came back from Sweden
she started sorting her glass and paper out and taking it down to the bottle bank
and paper bank and she'd never done that before. And it was talking to one of the
Swedish colleagues and
actually going with them in fact to the bottle bank in
Sweden that made her think, "gosh, I really ought to do that" and they had quite a
profoimd discussion about the environment.

B

No, I already do that.

A

I ' m sure you do. Is there anything else where it just brought you up short and you
thought "Ooh!"

B

One thing
not quite like that, no. I don't think
not that I can think of at
this point in time. I very much
sort of respect
the Swedish people's
response to the weather and how they cope with whatever the weather throws at
them. And
the way they just like going out into the countryside and just being
in the countryside, how relaxing that must be. And I
it's not quite answering
your question, is it?

?
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A

It's an interesting point in itself. Do you think that's because the countryside is a
bit more accessible where they are?

B

Yes. And even though it must cost them quite a bit, relatively. I mean they all .
have summer houses
and I just think sort of a httle bit more awareness of
nature, I mean, yes, the covmtryside is more accessible, it isn't as heavily
populated a country .... it's much more on their doorstep. But perhaps it's just the
people I've talked to, I just feel there's .... a
much more affinity with the
weather and the changing seasons. Let's face it, there have much more
there
are far more extreme differences than ours but somehow they have sort of
they feel relaxed and I think that would be good for a lot of people in England to
take on board.

A

That sounds like a sort of cry from the heart. You spend a lot of time in the
countryside, don't you?

B

Yes, and I set aside time for that because that is my relaxation and that is the time
when I switch off, and then I can start up again and cope. And I've just been
thinking
I mean, this weekend, I just did that.... also in the garden, because
Lieven [son] and I went walking yesterday. But I've actually had a very
interesting hohday, I've had three weeks in America, and it was a fly/drive v^ath a
friend and we did 2,500 miles in three weeks, which is not a lot for America, it's
not a lot for that kind of hoUday, but it didn't give me time to sit and get to one
with the coxmtryside. I also went vdth somebody, I mean I hauled her back from
what she wanted to do, I don't know i f she realises this because she ended up tired
as well but I insisted on having four days, four nights in Yosemite, and she said
"why can't we just have two nights there and then go on to Lake Tahoe" and I .
was saying, "no, we need time just to
sort of settle". And I suppose I haven't
had the time this simimer when I've just 'settled', because even when I've done
the walking holidays in the past I've gone somewhere for a week, or I've gone
somewhere for a fortnight and I like that.

A

And really got to know the surroundings.

B

The little ins and outs, the little nooks and crannies, yes. And I think that is one of
the ways they [the Swedes] switch o f f I ' m not sure about the Belgians, they're
just not in school! I can't get hold of them! There's more happening around them,
they tend to drive a bit more, they go off to London or Paris, you know, and I'm
not sure exactly how they
spend their holidays. I think they go to the coast a
bit. But it's not a part of their way of hfe that has come out so far, as it is with the
Swedish people.

A

It is a fairly different thing with the Swedish, that affinity with nature.
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B

Yes. Sorr>', I can't think of anything else
that I've come back and really sort
of changed my ways, no. I don't go a bundle on Belgian chocolates, I think
they're a bit of a disappointment!

A

Do you know, I ' m inclined to agree with you, I think Marks and Spencers do a
pretty good chocolate, the ones over there are no great shakes.

B

And i f you want a Belgian chocolate - Aldi is 99p for quite a big box!

A

Oh, well, there we are then.

B

Absolutely.

A

You learn these things too, don't you?!

B

Yes

A

You mentioned that one of the things you thought might hold them back in
discussion was the fact that they were operating in a language which isn't their
own language. How do you feel about the fact that the project is run in Enghsh?

B

Hmnihated, humbled
not perhaps humihated, that's a big strong. Humbled,
that they can operate very effectively in another language and that they can jump
from their native language to EngUsh in the middle of a conversation.

A

Because these are not linguists that we are talking about, in the sense that they are
speciahsts in their ovm field

B

They're not, no. I feel, yes, and also they are among the few in the their school
who wanted to be involved in the project. When we decide to open up the project
a little bit more and look at involving more vocationally-orientated staff it may be
that that might not come about
as much, because the people in the vocational
areas which we've identified haven't got the confidence in using EngUsh. They
may not have the confidence to come.

A

That would be a pity, wouldn't it?

B

Yes.

A

Well, we'll have to try and think of a way

B

And every time I've come away I've sort of thought " I must learn a bit more of
the language" and it's the time
and i f you don't use it you forget things so
quickly.

yes.
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A

And to reach a level where you can actually operate in a language takes more than
just taking a few tapes home.

B

Yes, it does. But having said that, it would be good to do a bit more. But
perhaps i f I do this language and culture option I might say, well, I've got to do a
bit more there to help my students, so i f they could use the chat-line with the other
students they can at least say a few words in their language.

A

It would certainly be a way i f finding more time to do it, wouldn't it?

B

Yes, and it's the incentive you need, to have to do it.

A

It certainly is

B•

Because there have been so many other things to do that it's just got put on the
back burner all the time.

A

Do you find when you are talking Enghsh, in the meetings with the transnational
partners, that you modify your language?

B

Yes, and in some ways that is as tiring for us
to be constantly thinking of
"how can I best put this?" in words that they are really happy with using and don't
have to think too hard about, and to explain things in a way that they will
understand, given the language difficulties and the differences in their working
envirormient, and that is quite tiring.

A

Yes, so it's quite an actual achievement to do that, to be able to put across what
you want to say.

B

Yes.

A

What about outside the meeting group, how does it work then? When the whole
groups together with the three nationalities. Do you find that they all intermingle,
or are there separate groups?

B

No, there's much more intermingling now.

A

Right, now?

B

Yes. Perhaps

A

Yes.

B

Yes, it's much easier, much freer, people are more confident to go and talk to
somebody from the another country, whereas perhaps they might have held back a
little bit before.

you have to work towards that, don't you?
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A

Right. And it helps that you know one another better now.

B

Well, yes
and I was probably part of that process and hadn't really realised
how much I've changed as well.

A

Well I mean you're the co-ordinator of the project quite a lot rests on your
shoulders, doesn't it?

B

Yes. I feel much more relaxed about that now. I mean the first time I went
to
each of the countries as project co-ordinator, I soon realisedJ[ needed to have an
agenda, J needed to have something to put on the table, because nobody else
would have. I foimd that quite daunting to start with
but now I just do it as a
matter of course.

A

It gains its own momentum

B

It does, yes, it picks up its own momentum, yes, and one meeting follows on from
another.

A

And you found
well I don't know with your project, but I've found with mine
.... a very similar sort of position, that as time goes on the other parties begin to
think "Ooh, I really wanted to say..." and it begins to be a more even process.

B

Yes. But so long as that doesn't happen when they are wanting to ask for twelve
students to come to visit from Sweden, and from Belgium! So long as that's
brought out earlier than it was last time! So we'll handle it better this time!

A

I suppose in a sense it was tribute to their enthusiasm and commitment to the
project?

B

Oh, absolutely, that they actually got it through.

A

But it was also an organisational nightmare at this end.

B

Yes, it was. But we've planned the programme differently this time, we've
concentrated on different things so there is some flexibihty in that third term.

A

I think that's the thing to remember, isn't it? I mean, this project is only just a year
old.

B

One year old, yes.

A

There's been an enormous amoimt of achievement in that time and an awfiil lot of
lessons learned.
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B

Yes, although
there is still going to be quite a lot of work because we're
involving different students, a new group of students, we're still making
technological waves, breakthroughs.

A

How do you feel about that? I mean, you said at the beginning of the project..

B

Excited. Oh, yes, excited, really keen, very much wanting to get going
but
knowing that I must have deadlines. I must have a deadline when I know that i f I
haven't got something done, Jos will be.... and Lieven, Lieven Broeders will be on
the other end of the email saying "why haven't you done this and why haven't
you done that?".

A

How would you feel i f it was one of your colleagues here that was doing that to
you?

B

I f I'd agreed to do it, no problem. Because i f I've agreed to do something.... I've
made
a promise, a commitment, and yes. It would depend on what it was. I f it
was totally out of the blue and was unreasonable

A

But the transnational partners, I mean they did that, didn't they?

B

Oh, yes, but that was reasonable
because I knew
oh no, I'm taking your
question in a different way. I thought you were still talking about 'why isn't the
deadline being met?'. Because I knew how important it was to Peeter's school
to have these things happening [the student group visits to the UK] and as they'd
put a lot of work and effort into things it was not fair to hold back.

A

That's interesting. So you feel a loyalty, to those people?

B

Yes. Yes. So that I mean i f he
he obviously has a different agenda from me,
because he's a manager and I did not think anything that he requested was
unreasonable and he was so thrilled with what was happening and what his school
was doing that he wanted to publicise it. And as it would have been sad for him to
have this refused there and for things not to happen.

A

Interesting.

B

Haven't other people expressed that?

A

Not in such an exphcit way, I don't think. I feel that in rr^ project, although I'm
not sure I would have said it i f somebody had asked me, I'm not sure it would
have sprung to mind, maybe it's something that I take for granted, but there are
times when I think I feel a much greater loyalty to people out there in the other
coimtries than I do to the whole organisation here. I don't know why. Maybe it's
to do with levels of commitment, the sort of relationships that you build up with
those people
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B

Yes and perhaps also there's a
a feeling of.... over the past two or three years
of having been let down by college, and the systems in college, you know and

A

.... whereas your colleagues on the continent by and large

B

I know we're a different kind of relationship
and they've .not always come up
trumps with what they've said they would do
but you can appreciate that they
are equally having difficulties with their systems or timescales or whatever.

A

That's an interesting one. I ' d be intrigued to pick that one out a bit more. What
were your expectations about working on a transnational project when we first
started discussing this and it became clear that it would be your project?

B

"Oh, heck, what have I let myself in for?"!

A

What about the partners abroad, the Swedes and the Belgians? I thmk to a greater
extent in your project than in some of the others we were able to control who ttie
partners were, as much as is possible in projects that effectively amve out of the
blue.

B

And we set them up, didn't we? I mean we instigated it very much. They perhaps
wouldn't have had a transnational project i f we hadn't have really gone for it.

A

No. Certainly in Belgium, I don't think they would. What did you think, what
were your expectations of working with the Swedes and the Belgians?

B

I definitely wanted to continue promoting the preliminary visits and preliminary
links we'd made, because I ' d foimd what I ' d learned interesting and stimulating
and I knew there was a lot more to learn.

A

What kind of things?

B

About their systems, about their practices. And we were aware that certainly in
the vocational training they were doing things very different from us and there
was certainly a lot of mileage to be made from discussing and looking at
at
our system and their system and that there had to be a system in between which
could be good and workable
I suppose I had thought about what
somehow, when you initially said "you've got the money, go ahead, it's yours",
my initial feeling was "oh, heck, how am I going to fit it all in and what
responsibilities and decisions am I going to have to make" and I must say to start
with, that was overpowering. Then when I started
moving on it and I started
sitting down with colleagues and we started looking at schemes of work, what we
could do, how we could integrate it into the curriculum, it became very exciting.
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A

Right.

B

Yes, I was a bit afraid of the technology because of my
of the lack of time and
my lack of.... and the lack of availability regularly on computers and systems.
Not working closely with anybody who I could say "hey, Bert I don't know how
this works, what happens here, what have I done wrong?". The thought of having
to spend hours getting stuck. The excitement and challenge and thought of
travelling. Some anxiety about my colleagues
thinking I was being selfish
by sort of hogging it in a sense
or appearing or feeling that I was hogging it,
because some of them have never been abroad at all, except for that one trip that
Sonia took.

A

But she's been abroad in connection with other projects.

B

No, I ' m talking about Lesley Gordon, Neil Jeffreys a bit, Alison McKegan a bit

But they've had opportunities
Well, they have, I know they have, Brian Evans particularly
I know Brian
was desperate to get abroad
does anybody know anything about it, did he?

B
A

Well, no, I was going to say he came to me with at least three different ideas for
projects which dutifully researched and discussed with him, and said "this is how
we could apply for fimding, now have a look at it and see how you could meet
that critenon" and so on. And he never came back to me.

B

But I've always sort of felt a bit guilty about
even though I knew he
you
know
I do play that down, I do keep fairly quiet about that. I mean it's a bit
better now that Ida and Elsie are sharing it. I ' m not sure
it will be better for me
with that, having nr^ group of students involved, because you see the two groups
of students have been their groups of students, although they have left me with the
bulk of the managing

A

Indeed.

B

So I suppose fair do's, but still.

A

Well yes.

B

It's so difficult, isn't it?

A

Tricky.

B

Yes, it is. So yes, a mixture, just "oh, heck".
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A

What about working with those two nationalities, in particular. At first we hoped
that there'd be a Portuguese partner too.

B

Yes, I ' m glad there wasn't. I think that would have created a lot of exfra work
because they obviously didn't have any comparable systems.

A

I think you are right.

B

And I think their language would have been a big barrier.

A

So it certainly would have added yet another layer to those kinds of issues.

B

Yes. I think three has been enough.

A

What about the countries themselves, Sweden and Belgium? Are they cotmtries
that you would have chosen to work with, do you think?

B

A Scandinavian coimtry, yes, because in terms of special needs in the past 15 or
20 years they have certainly had interesting reputations, as having done things
and from what I have now learned, initially ahead of us, but then they seem to
have 'stuck on that laurel' and they haven't
having had an initial burst of
progress, they haven't made a lot of progress in the last few years and I think
they're now ready for the next 'heave'. In terms of Belgium, I didn't know
anything about Belgiimi and the Belgian special needs system
so that has
been a constant learning process. And you learn in a positive way, and whatever
you learn you can sort of
compare and contrast with your own practices. I
suppose i f we'd been absolutely and utterly honest
perhaps a link with
Denmark might have been a top priority, on the basis that, from what little I
imderstand Denmark has a very good special needs attitude and good special
needs education.

A

Right. I don't know anything about it other than theory.

B

Yes, I don't know enough about it either.

A

And I wonder to what extent, in Scandinavia, there's a lot of talk about the theory,
but that what you find in practice

B

Yes, is years out of date.

A

That's one for the fiiture.

B

Well, that was where I started. It was me applying to do an exchange in Denmark
that got my name in front of your nose. Don't you remember, years and years ago
about four or five years ago, Cenfral Bureau sent
well memos went all
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round the staffrooms inviting people to apply for a two-week exchange in special
needs.
A

Oh, that's right, UK/Danish teacher exchanges.

B

Yes, because I applied and I didn't get anywhere. In the meantime I went to
Ireland and France, and then you had some spare cash at the end of a financial
year and you and Maureen Ebnshurst were going to Borlange and you asked i f I
wanted to go.

A

Was that how it started?

B

That's right. And that was where it all started.

A

These things that you do, without knowing what it's going to lead to!

B

And you see
the whole scenario of where I am now, professionally, is because
when I was at home having the children, I listened to a Woman's Hoxir play or an
afternoon play on Radio 4, about a girl teaching her motor-biking boyfriend to
read and then, about four months later, the adult literacy scheme started.

A

Oh, gosh, and you got involved in that?

B

Yes and sort of moved up through basic English and literacy, basic Maths and
moved into special needs.

A

I always wondered how you had gone from Geography to Special Needs. And of
course, you've had an interest in working abroad, or at least, with people from
other coimtries?

B

Yes.

A

One or two people have said when they've been working on projects of this kind,
particularly, I have to say, people who aren't linguists, and haven't really had any
contact with the continent except for family holidays, have said that they feel
more 'European' when they've been involved in a project like this. Does that
make any sense to you?

B

I ' m not sure I would have used that sort of phraseology. I feel more ....
'cosmopolitan'.

A

That's interesting, go on explain.

B

Because I've sort of picked up experiences and understandings from quite a
lot of countries now, I mean .... freland, France, Germany, Belgium, Sweden.
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A

A l l European countries.
Yes. I had my holiday in America, but I've worked there, I've worked in those
countries. And yes, I know this is perhaps going against the whole aim of your
thesis, but
I ' m not sure i f I feel more 'European'. I feel a sort of (this is a bit
trite!) a sort of
buzz, of being a woman of the .... of European countries, a bit
cosmopolitan, with a bit her and a bit there, and a bit of culture here, a bit of
understanding there, a bit of food from here, a bit of language, from there, a bit of
fashion, a bit of
you know, how the education works,.... how the employment
market works
Yes, I wouldn't say I feel more 'European', but 'cosmopolitan'

B

- •
•••
might
be
the
word5

End of Tape 2
Tapes
Yes, it's an intriguing one, one of the things that's always there, a one of the
underlying aims in European-funded projects is almost a requirement that people
working together like this should acquire a veneer of 'European identity', as it
were, and in my experience, that is not always the case. And the people that I ' m
interviewing,
, well, I think you're comments come closer to the mark.

A

Yes, I mean the way I feel is
I feel quite British. I feel quite protective
for the sort of
British identity
but I don't feel as frightened, as a lot of
other people feel, by
amalgamating more .... some of the things with

B

Europeans
Europeans.
Right. What do you feel is your British identity?

A

I think perhaps a way of thought, the way of living. To an extent it wouldn't
worry me losing the pounds, shillings and pence, because I can see an advantage
in that.... I think also you meet
and I think, a certain sort of cultural identity,
you know, to do with food and music and
leisure activities, things like that.
But I think in terms of business and commerce and
things like educational
systems, it doesn't worry me about sharing more and becoming more
identifiably European, because I think that would, because I think we've got
barriers still and I think they're counterproductive in a lot of things. I mean
just as an example, was that the
one of the Sunday newspapers, a few months
ago, said "Right, you've got £100 pounds here in British money, let's go and visit

B

several other countries, we won't spend anything, how much have you got left?". I
mean, it's crazy, isn't it?
A

It is crazy.

B

That's right.
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A

I think there are some things that, commercially, probably need ironing out and
that's what the Common Market was originally set up to sort out.

B

That's right, yes, and that doesn't worry me.

A

No, that doesn't worry me either. Backfrack a bit though, for a minute, because
you mentioned food and leisure activities, specifically, cultural things in the
different countries becoming more intermingled. Does that worry you?

B

Yes, I wouldn't want to lose that, because I think that is part of the richness of
people and I wouldn't want it to be subsumed by
like we have sort of
now I've gone off now and I ' m talking off the top of my head - now we've gone
o f f and in a lot of places
like Afiica and Austraha, and we've totally sort of
ridden
roughtrod [sic], ridden roughfrod over local people and their customs
and things and imposed something else. And I wouldn't want that.

A

Imposed?
y . s . And I tok i . would be good to

B

o . sort of cutea.

speciaUsms,

but not to get rid of them.

A

What about language?

B

Mmm. Yes. It's easy to answer i f you're English, isn't U?!
and has only really

that we're running at the moment
B

.... are conducted in Enghsh.
In English. Because when you have got people there, say from Greece, from the
Netherlands, the UK, whatever, there is no other common second language. But it
seems to me that that's going right against what the European Union foimders
were actually thinking about when

B

but I don't know.

It's expecting an awful lot, though, isn't it, of people whose specialism is in
another vocational area, or an educational area to [sic] also be totally conversant
in another language.
In this country, but they seem to be able to do that abroad.

B

No, but you see
I mean even, I mean
.just supposing you chose
another
language
to expect the Greeks to sort of leam
Dutch in order to become
part of a European project, that's unreahstic.
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^

It's not very sensible, is it.

i

No. Whereas I mean

at the end of the day, EngUsh is sort of seen as one of the

main international languages, I mean,

isn't it?

\

Yes. There are people who might who might have poor English who have
probably got a vested interest in improving it, just as you have had an interest in
improving your IT skills, because it's going to have a wider application.

B

Yes,.... having said that, I mean, for the Belgians, that's not obvious, because for
them
for a lot of them their second language is either French or German....
and English isn't so important.

A

For the team members?

B

Oh, no, I ' m not talking about those people, I ' m talking about in the education
generally. (Oh, it's warm in here, isn't it?) So in the schools, the secondary
schools, there's still a choice between English or French or German, it's not fairly
obvious that i f someone's going to do another language
that it would be
English.

A

I wonder i f that is the case in countiies like Germany, for example, I just happen
to know .... my best friend's German, and her daughter has just reached the age
where she has to choose which language to learn and she was offered EngUsh or
French or Spanish. She's chosen to do French, reasoning that she can always leam
EngUsh by coming to stay witii us!

B

Yes. But then on the other hand i f she's good at languages she could enhance it by
coming to stay with you and become absolutely super-duper!

A

I suppose so!

B

Whereas you see, in Sweden, the second language obviously is English
much more obviously

A

It's all to do with geographical factors, historical loyalties and goodness knows
what. In what way, would you say, you've changed since taking part in the
project?

B

I have
become more confident and slightiy more assertive because of that
confidence. So I
I think, partly because of this
and I think there are other
things as well which have all been contributory factors, I am much more prepared
to stand my ground and to say what I think, even though I may be in a hostile
environment. I think it's been partly this, and partly hand-in-hand with setting up
a new course and becoming part of the consortium and generally meeting people
outside college, which has given me the confidence to reaUse that
I am as up-
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to-date as anybody, have got as good ideas as anybody and
deserve to be
heard as much as anybody. Whereas I perhaps
I mean that's one of the
reasons why I would never apply to be a manager of a special needs department in
a college because
and I probably still wouldn't.... because I'd feel I wouldn't
have the confidence to be able to hold my own sufficiently in
curriculum
development, other discussions, and be able to go home and think I
I held
myself well and could sleep happily.
A

And that's very important.

B

Yes.

A

Have the partners commented in any way on you or the college in a way that's
made you stop and think?

B

We've had a lot of compliments because we have
thought about the agenda
before we've got there and we've put
a lot of things on the table for
discussion, things like monitoring and assessment procedures, staff work targets
and things like that. And on the whole they've been only marginally adapted. I
hope I've made it obvious that they were for discussion purposes, and they
weren't faits accomplis, and I think that's been the case, because they have been
added to and people have felt free to say "we can't do that" or " I don't like that"
or "that doesn't fit in with what we're doing". But
I don't think they [the
overseas partners] would have even known where to start. I ' m not sure whether
that isn't
kind of.... I don't know how to put this without it sounding really
pompous .... I think
I think because we succeed in at least keeping our heads
above water, can cope with the sfress, cope with one year after another, doing
everything, getting it all done, putting it all in, coping v/ith the discipline and
everything else, because we've been able to do this in a wider, bigger
envirormient, Nusquam College, I think it gives us a greater confidence when we
come to deal with small schools, where it's much more infroverted.

A

That's interesting.

B

I feel I ' m challenged more by the variety of colleagues I come into contact with
and they can't [be] because of the insular nature of their school.

A

Yes, small communities, really.

B

That's not to say that we haven't got
things we can leam from them, because
we have, and from their opinions and from the systems they've put into practice.
But I think coming from a wider environment we have been challenged before we
get to them
more.

A

I think that's also an interesting comment.
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B

Yes. And I think also they have looked to us for our expertise because of the
mean people like Karen who's been doing all the Finance and so on, and other
people like that. Have we got a replacement for Karen, who's doing her work?

I

A

At the moment I think we're advertising again, because the fiirst advert

B

Did anybody apply or was

A

Nobody applied internally, then they advertised extemally and they didn't get a
very good field of applicants and the short list is not wonderful and I think they're
going to have to advertise again.

B

Why is this?

A

I think it's a mix of salary levels and the level of responsibility

B

Have they lowered it from when Karen was here?

A

No. Karen was just not very well paid at all for what she was required to do. One
last question. I f you were advising someone, someone who'd never been involved
in a project of this king before, particularly thinking of the issue of working with
foreign countries, what would you say to them? What would your advice be to
tiiem?

B

To
assess their own work commitments first, to have their feet on the ground
first
and to realise that it would be quite a lot of exfra work
and to make
sure that they did have the energy and the space to do it and then just go for it!

A

And why go for it. What makes it

B

Because of everything we've said before. Because it gives you a buzz, it benefits
the students, you benefit from it, it adds an exfra dimension
to you and your
work, which you do incorporate into your work. It's exciting, it's interesting, you
feel as i f you're making innovation, because you're bringing a team together the
likes of which hasn't happened before. But you've got to see it as something that
you
really want to do for doing it's sake, and for vour sake. It might not
necessarily be a good career move, it might not be some
yes, I mean it would
look good on a CV, and there's a lot of spin-off to your personal development
but i f you were thinking of a career move and wanted to go up, up, up
it
might take up more time than you might want to give. You might.... i f you were
very ambitious you might want to give your time to something .... I don't know,
do you agree with that or not?

A

I think that's very probably the case.
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B

You know i f you were very careery-conscious, it might not be something that you
would see would be a worthwhile use of your time, when there could be a lot of
other things that you could do, you know, like being GNVQ co-ordinator o r
do you know what I mean?

A

Yes, I do know what you mean. And it is, it's a very time-consuming thing, and
having got into it, it's very hard to get out of it.

B

Yes.

A

Once you've made a commitment to it and got other people involved.

B

But you gain an awful lot from it, yes. And for me, what I've got from it far
outweighs
the work that I've had to put into it.

A

That tends to be the case. I haven't heard anybody that I've interviewed actually
say that
they wish they hadn't done it.

B

No.

A

Erm, I mean, yes, of course, we're working very hard, and having to add on top of
the amoimt of time that these things take .... but I think, even so, it's worth it.

B

Yes, absolutely.

A

Is there anything else that you would like to say, to add? Anything I haven't
asked you, or
?

B

I don't think so. Because are you taking

A

Yes, I ' l l take the booklet [log].

B

Do you want the

A

Yes, I ' l l take your Rep. Grid and the cards and so on

the booklet?

END OF INTERVIEW
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Gin a
Right, so the Rep Grid, that's what we're actually going through?
G

Yes, I completed the first grid, sorry about my scribble everywhere but I thought
that might be... i f I wrote it on here and then you don't have separate pieces of
paper. And then when I came to actually looking at what I'd learned I was
concerned that there was such a very [sic] similarity with my learning experiences
from the A Grid.

A

Right, from the sort of experiences that you'd had.

G

Yes and I ' d found it very difficult to actually differentiate between the two grids
and what was on the two grids. Because I thought then 'oh, I seem to have mixed
it all up', I think I probably wanted you to look at what I ' d done on the A grid
before I did the B grid to see i f I'd done it wrong.

A

OK. In some respects there isn't a right and wrong. It is difficult to separate the
'what you leamed' from the 'how you learned it'. It's a complex process and we
need to keep this in perspective as well. The repertory grid is a way for you to
explain what you've leamed and how you've leamed but it's only a means to an
end as a means to our discussion today to discuss. So whether or not you've
completed the B grid is irrelevant in some respects now, you've done what you've
done and through that you will have clarified some of your thoughts about some
of the issues and thought through some of the experiences that you've had in
recent times with the project. And that in itself is a valuable exercise without
necessarily going on now to complete a B grid - it need not

G

Right. I have certainly put down quite a few things that I thought were actual....
what I ' d leamed perhaps in more simplistic terms than I had done on the A grid,
so there are slightly different ideas.

A

What sort of things do you feel you have leamed from the project?

G

Well the things I have got down here. One of the things I've leamed about.... on
my A grid I ' d said there were things like accreditation which obviously coming
from a non-academic backgroimd I ' d not even.... you know I had no concept of
how accreditation would work. So when I'd come along to say what I ' d leamed
I've said things like 'accreditation is a complex issue'!

A

Which is fair comment.

G

Well i f I'd have thought the difference between how and what before I might have
said that how was through going through the process of trying to accredit the
module. I leamed that accreditation of the complex issue work. I kind of...
perhaps I should have done the whole thing in trial and then gone back and done

it, which I didn't do. I thought, 'right, this is the first step, I ' l l do the first step first
and then I ' l l do the second step', which might not have been the best way of doing
it.
A

Well I don't know, there isn't a best way necessarily. It's different for different
people and as long as you've thought about it that's all that really matters.

G

Well I've certainly got a long list of things that I've leamed and ways and what
I've leamed so

A

Go on, what other things have you leamed? I ' m intrigued.

G

Starting fi-om.... these are in no particular order. I think that the.... I mean some of
them were amusing as well as finstrating. I think the one thing on the language
side was the day that Rob mentioned about the tariff points when we were really
talking about CATs points and we were all stunned by the fact that Ian had told
him about CATs points and nobody could understand why, and they were tariff
points. And at that point I thought "Oh no, it's such a fundamental
misimderstanding, Oh God, I don't know where we go fi-om here!"
So I
think that was
whether that's a how, a what or a why or a when but

A

It's qviite a significant one, isn't it?

G

Oh yes. Just that so stmck me as being.... he'd [Rob] either not understood about
accreditation which I can... you know not being an accountant too I can relate to
that, when the whole accreditation issue started coming up and they were talking
about CATs points, I mean you could have been talking Mandarin or Chinese for
me, it was just completely incomprehensible.

A

And that's just among a British team.

G

That's right, yes, given my understanding of most of the words that were spoken
and I could imderstand Rob not vmderstanding that. But the fundamental
difference was so unbehevable that it really, really hit home how somebody can
just completely misunderstand, and somebody who we thought had a very, very
good grasp of EngUsh could be so misled or misI don't know but it was just
unbelievable. So I think that was a salutary lesson almost, although it was
amusing at the time.

A

Salutary lesson, what

G

Because we're sat there firing all these words at these Dutch people and these
Swedish people assuming, perhaps a little arrogantly that they understand
everything and i f they don't they damn well should be, but yet we'd let Rob get so
misled into what his understanding was that I thought that is really arrogant or
rather presumptuous of us that he'll always understand these things. And it's very

?

difficult to strike a balance without being patronising and keep saying things over
and again slowly in words of one syllable but I don't think we ought to always
take for granted that these people should and have understood us. So....
A

What do you feel about the whole issue of the project being conducted in EngUsh?

G

It's very difficult with something like that. I mean i f it had been conducted in
French or Dutch or Swedish or anything it would have been impossible obviously
because we... well I certainly couldn't have taken part, I would have struggled
with French or German and I'm supposed to have a working knowledge of those
two. But I think it just underlines the whole issue about how we as British just
always expect these things to happen in our language and that seems to have
happened. I know it's a historic thing and it's not something we have in our
control and the world commerce language is English, but it makes me feel.... it
makes me cringe, it makes me a little ashamed that there's no way I could have
done anything like Rob has done and like everybody else has done in a foreign
language.

A

It's very humbling, isn't it?

G

Himibling. That's a very good word, yes.

A

And do you find when you're talking to people like this that you modify your own
language?

G

Possibly slightly. I do try not to. That's sounds strange but I try not to classic
Enghsh people, 'he's foreign not deaf, you know', but I try not to do that and I
think it's quite good for people to hear the words that we use and not the words
that are in textbooks and things. And it was funny, Rob was in here one day when
we .... I can't remember who came in and I said to whoever it was (it was a
member of Finance staff) and I said "somebody's taking the Mickey" and Rob
was highly amused by this and since then I've had umpteen e:mails on First Class,
what does he say? "you are having the mad Mickey" or something, I don't know,
he just gets it slightly wrong. But I think it's really nice for them to hear how we
use language so that colloquialisms and the words that we use are there to build
up their vocabulary, otherwise i f we always spoke in the Queen's Enghsh and .... I
don't know, it wouldn't be English as spoken, it would be English as taught.

A

There is a colleague in Denmark at the moment whose research is focusing on
what she called "inter-language" and the fact that in these projects where, for
practical reasons, a language is chosen as the language for communication and so
on for everything in connection with the project, people end up speaking a very
quaint form of that language, 'inter-language', which isn't real Enghsh at all, but
is something that everybody assumes everybody else will understand.

G

Oh that's really interesting. It's fimny because I think it's really nice i f you're
listening to people on the TV or on the radio or whatever and you get.... I mean I
like English accents and I like American accents and Australian accents and I
think it's really nice to hear somebody fi-om another coimtry speak with an
Austrahan accent or an American accent. I think that's really
'amusing's not
the right word but I think it's really nice to hear how naturalised they feel with
that language. And I know
we had a German assistant at school that came and
we all ended up speaking with Bavarian accents, the German teacher was horrified
at all these 'isch's and so on. But I think it's really nice for them to hear the
language as spoken.

A

What else have you got down here.

G

Oh yes. We digress. Video-conferencing, which was a big landmark experience
for me and also.... I hope this doesn't distort your fmdings, this business about,
because I ' m not an academic, learning about things like research. One of the
things I said in.... I thiiik it was in here
was something about, you know I don't
have a university degree, I did Accotmting Technician before I did my
accovmtancy exams so I've never actually come across a person called a research
assistant before, which was really odd, and sort of thinking "how do they fit into
it?" and "what would this person do?". So I've got that down. I've also got the
thing about the.... it fits about the accreditation things, things like learning about
learning and learning about teaching, because obviously I've not got an academic
background or that teaching backgrotmd, so things like why you would want to sit
dovm and come up with a learning outcome and how you go about that process
and the thing about accreditation as well. I mean I know I've examined for the
Institute, the accoxmtancy institute that I belong to, but that's always kind of been
the end of the process whereby we've set questions and things and we've sort of
said "that's what we're aiming
we're testing this element of the syllabus" or
we are doing that". But we have never kind of gone a stage before that where you
are actually almost setting the
setting the syllabus or whatever. And so seeing
that process was very interesting, and seeing it in different countries. One of the
things that struck me about.... that I can't quite sort out in my mind on that
particular issue is, we talk a lot in the team meetings here about the Dutch and the
Swedish not vmderstanding the idea about portfolios and accreditation and flexible
learning and blah, blah, all these different things that are obviously second nature
aknost to the likes of Jude and Bert and the other Jude. But what I can't quite ....
and it's obviously in depth, in millions of theses about teaching, is that when we
went to Holland we, nonetheless, even though they don't imderstand about
accreditation, prior learning and blah, blah, blah, all these things that we talk
about over here and we tend to think of them as a bit behind, but you know who's
National Advisory Group are absolute wizards? - theirs. So, the fact that they're
all 'behind in all these things, well, it hasn't done them any harm! So I can't quite
sort that 'out in my mind.

A

It is interesting because there's a view in the group that the, that's to say, it's not
particularly my own view but there is a view that's been expressed a couple of
times, that the Dutch team themselves are 'behind'. But I ' d be interested to know
what you mean by that.

G

Well yes.

A

But that the Advisory Group is quite the opposite.

G

That's right. And it just seems so incredible that the two different sort of... I mean
I think we are at the forefiront in this country with a lot of things, with
management, practice and theory, with .... you know they've been very painful but
the changes that have gone on in, not only in FE but in the NHS and in local
govemment, a lot of it's been reformed and maybe the Americans are a bit in fi-ont
of us but I tend to think that we are addressing the issues that we have to address
and looking at.... you know we have a very good business sector, but I can't help
thinking that, you know, the Dutch economy is probably as good as i f not shghtly
better than ours and they have business leaders who can easily rank with our
business leaders. So even though the colleges are perhaps where we were five or
six years ago, and certainly like in Sweden a lot of local authorities seem to be,
then I don't know
there just seems to be .... you know, why is there this
perception that they are behind? It's really odd. I cannot.... this is the sort of thing
I got myself into a knot with when I was trying to do this, but why do we think
they are behind and who necessarily says that the way we are doing it is at the
forefi-ont, but yet we think it is, don't we? I don't know, perhaps I've started
thinking about it too deeply.

A

I think one of things that became clear, I mean, why we chose,... why I chose the
coimtries, it was my decision to choose The Netherlands and Sweden to work
with, was precisely because we were following the American model in vocational
education, introducing market forces and we're that quite a way down the road
with that. The Netherlands I knew was looking to the UK very much to follow in
the UK's footsteps and consequently also adopting the American's market forces
model and in Sweden, although they haven't pushed it out as far as the schools
yet, they are certainly moving power and decentralising to local authorities, was
adopting something of that model and all of this was driven by policy changes at
govemment level, as a reaction to a tightening of the economic belt. That's what
drove the beginning of it. And I suppose i f you think of it in those terms then
logically the U K is 'ahead' (for the want of a better word), The Netherlands is
slightly behind and Sweden is a little bit flirther behind still, but only in terms of
one model.

G

Yes.

A

That's it. And I think because of the way this project is focused it makes it very
easy for us to lose sight of the fact that there are things within the Dutch system

and the Dutch way of working in the broadly equivalent sector, and in the
Swedish system in the sector which are probably streets ahead of what we are
doing, certainly very different, and fi-om which we could learn as well.
G

And I mean i f you were just to draw one element of that out, the idea of the
connections with business and just to see that National Advisory Group and
their
dedication's the wrong word, but their willingness to turn up every time
and to do the business and to put some real input in there. Then they've obviously
got it a hell of a lot more sussed than we have. You know we ought to be able to
do that, not just for this but for lots of other things. And I don't think we're there.

A

No, when we set this project off it was at the back of my mind that I would also
have liked our Board of Governors, governing body, or some part of it to have
been involved in it and I was just told outright that there was no way that they
would give their time to something so relatively insignificant.

G

I think that's a great shame. Because I ' m sure that the benefit that the college
could derive fi-om I mean I know we think of Bart, but his input into a whole
raft of things, well, not just him personally but his organisation and organisations
like his, into training students and giving them an opportunity. In fact things like
work experience which has been .... it's endless and I think i f you're looking at it
in terms of just that element, well we're miles behind them and I don't think we
are ever likely to catch up with them.

A

No, whatever it is, whether it's the ethos or whatever, dealing with a governing
body certainly here in Nusquam - and I don't think it's just Nusquam fi-om what
I've seen in other colleges as well - it's very much to protect them fi-om the
college at large and not to involve them in anything other than their formal
meetings

G

Yes, or they come in and cut a ribbon or something and then go away. Yes. No, I
think it is very sad. Whether their legal status is sUghtly different to ours I don't
know.

A

Yes, well this is what I wonder as well but having looked at the Instraments and
Articles, for the governing body here, again it's a very different beast fi-om the
governing body pre-Incorporation, and there are good reasons for that. But.... I
think a lot more of it rests on the actual individuals themselves.

G

Oh yes, I think that's bound to be tme. But I think it's very sad but
what else
have I got? Oh yes, I put down as well learning about working with my own
colleagues. Things like... people like Mandy and Bert who, I mean I do work with
them but not... how can I put this .... not in their own spheres, so I meet Mandy
because she's on the QuaHty Team and so am I , and I meet Bert, because he's on
the Quality Team and so am I , and because he's a budget holder and I ' m the

Financial Analyst. But I never actually see them operating in their own subject. I
think that's not quite the right word but you know what I mean.
Yes.
So this was quite an amazing thing to see. And like Jude, I work with Jude
because she's the Clerk of the Corporation and previously Staff Development
Officer, but I've never seen her do things with accreditation and do things
and
it was just really.... I don't know .... I didn't know that they did those sort of
things i f you know what I mean and so that was really interesting.
What did it do for you in terms of them, when you saw
G

Well there were two sort of aspects really, the first one was that it was really
enjoyable to get into those discussions with them and I know we've had .... well,
we keep having the on-going rows about various things but it was nice to be able
to feel that I could input something and have that input listened to, even though
they might go away and do something totally different anyway. But there was the
other thing about just knowing what sort of things they did and, you know, I don't
have an academic background so it was very .... I don't know, it's nice to know
what other people do for their jobs, other than the bits that you see them do. I do
work a lot with Mandy but I only see her in the context of "right, we are vmting
this Quality Manual', or 'right, we're on this Quality Audit Team and we're doing
this particular exercise". I don't get to see her going away and doing her own
thing other than that and I certainly don't get to see Bert
you know I've never
seen Bert teach at any staff development sessions, I've never seen him
I'm
singling out Bert but obviously you can apply it across the board, I have never
seen anybody work on a module before or
And it was really nice to kind of
get an appreciation of what work they might do other than the work that I see
them do.

A

Right. And you say that you keep having on-going rows and so on, what do you
think is at the bottom of the rows?

G

I think it's this business about 'academic and non-academic'!

A

Really?

G

I do, yes. Yes. I know I am a very non-academic person and I find that theory gets
in my way but I don't know
the thought sometimes crosses my mind that, I
keep mentioning Bert but I don't mean to particularly single him out, I'm sure it
wouldn't be only him i f it wasn't only him involved, but I think he sort of thinks
"oh, what does she know, she's an accoimtant" sometimes. Sometimes. But I
can't blame him, probably when he's doing his budget I think, "well, he's a
bloody academic"! And I do, honestly! But yes, I think some of it is certainly to
do with this sort of.... "you are treading on my patch" almost and maybe that's

not
I mean we've worked aroimd a lot of that and I've been really pleased with
what we've done, you know, but I think there is that kind of
you know I'm
sure it has been waltzed into this office and started telling me how to do a budget,
I wouldn't be too chuffed, you know.
A

There's a sort of a 'cross-cultural wariness', isn't there?

G

There is. That's a very good way of expressing it Anne.

A

Oh, I don't know about that. I've felt that too because working with the team of
people I ' m working with I ' m conscious that everybody, including you, has more
experience of management than I have, management fi-om different points of
view. And certainly a number of the team has far more experience of management
development, management training and so on which I know relatively httle about,
other than as a recipient periodically, and at times I have felt that I was treading
very much on thin ice saying "well, this is h o w j think it should go" and I've just
sat back and waited for them all to explode at my feet. But sometimes I've foimd
I've got to be the devils advocate or whatever because otherwise things won't
move on.

G

I mean I know it's a problem and I do .... I think .... I can't remember what it was
the other day that I thought about, I shut up really because I don't know anything
about accrediting MBAs so I
other than the small part that I've learned, but I
really am a strong advocate for the fact that.... I don't know, I think it stems
partly fi-om the management paper I used to mark when I used to mark ,exam
papers for CIPFA and it's this idea (and I know I sound very boring!) but it's this
idea of
the paper that we did was called 'Management in Practice' and what
you had to do, the questions were all scenarios where you were writing reports,
briefing notes, analyses, it wasn't theory it was very, very much "in practice, this
is what happens in practice". And anybody whose essay started with "this
management theory said that
" when they were supposed to be writing a
briefing note to their superior just got no marks - well, we weren't allowed to do
that, but no marks in my book because I thought that was just so ridiculous, you
wouldn't sit down and do that, you wouldn't even think it because at the point
where theory becomes practice you are applying it
it's that business about
imconscious competence again which I won't repeat. But it's that idea that you
don't sit dovm and think "oh right, how do I tackle this problem - such and such a
theory probably says this and such and such a theory probably says that" you
know it is, it's second nature to you, you sit down and think it out in that [sic]
terms. And I find it very.... probably irritating beyond anything reasonable in a
person but this idea that nobody's in need for underpinning knowledge and you
need to smdy the theories, etc. but for it to come out so strongly when people are
actually applying it I tiiink is wrong.

A

Mmm. It's a bit imbalanced?

G

Well I think so, yes.

A

I shall have to show you my Chapter 3!

G

But then yes, that's the difference between writing a thesis for an academic
outcome and actually implying the thing. I mean it is different, I mean I wouldn't
expect you to sit down and say "when I was doing
" you know i f I said to you
"when I was doing my thesis..." I ' d think "God, get on the real planet woman"
you know, come back fi-om Mars!

A

[LAUGHTER]

G

On the sort of more positive side there was the idea that.... how wonderful the
transnational
I've put "enjoyableness of transnational working" and perhaps I
don't mean that, perhaps I mean enjoyableness of the social side of it more really,
although as you know I spent some time as a college student in Germany I think
the idea of forming professional contacts with international colleagues
when
you're 16 and you go abroad and it's a real happening and you've got other things
on your mind ... I ' m not saying you can't form relationships but I think it seems
more valuable this time aroimd because you realise the valuableness of it, perhaps
it's more to do with age.

A

It might well be to do with age. Other research done by other people working on
cultural issues have foimd that older participants in exchange programmes and
things of that kind tend to get more out of it on balance than younger participants
- not always, there are always individuals for whom it is an absolutely marvellous
experience and changes their hves and so on, but generally speaking when you're
more mature, you're more able to leam quite quickly what you can get out of it
and what potential there is for the future.

G

We were talking about coming to the Languages Day and I think that was.... "you
might not appreciate it now but, believe me, in ten years time
"

A

What does that say, the informal aspect of the project, the socialising, the
travelling, the contacts that feature other cultures and other countries. What do
you think are the differences in terms of contacts between working with
colleagues from other countries and cultures, and working with the UK team on
this project or a U K

End of Tape 1
G

I ' m not sure I know what sort of angle

A

Let's just think
let me see
thinking about spending social time with people
from other cultures and countries as part of this project as opposed to spending
that kind of time with people from the UK. Are there differences?

G

I think it's difficult to say really because we did spend, especially with the workshadowing exercise and I think.... I was looking back at this last night and at one
point
and we seemed to go out to tea with somebody every week and it was
driving me nutty and I think, I thought
how Anne ever copes with this, it just
drives me nuts, always having something to, not 'organise' but always having to
... I think I put "on parade" or something. You feel like there's always that....
you've always got to be formal. But I ' m not sure that's something to do with the
fact that they're from another culture, another coimtry, it's to do with the fact that
they're over here and they've got to stay there and they don't have anywhere else
to go, in the same way as somebody visiting from London would and you'd feel
obliged to entertain them and there's like this obligation. So there was that aspect
of it but I ' m not.... like I say I don't think that was anything to do with them being
Dutch or anything or Swedish or whatever I think it was just that you kind of, you
know, enjoyable as it was and I've really really liked talking to them and it was
really interesting but this idea that you've always got to keep turning up and being
on parade and the fomial idea of it

A

What do you mean by being 'on parade'?

G

Well I suppose it's difficult
I think it's to do with the fact that like i f I went out
for a drink with Julie and Co. downstairs you would switch off that.... because you
know something about their personal life, you know them a hell of a lot better,
you know you'd get talking about their sisters and what did you do at the weekend
and you'd have 'in' jokes with each other and it would all be a lot less formal.
Whereas with
and as I say I don't think it's to do with the fact that they're from
another country because I know like when I've been on courses, I used to spend
an awful lot of time away from home when I worked for the accountancy firms
because you got sent on two or three-day courses and you've always got to sort of
sit there with people that you .... OK, you know a bit, but you don't know very
well and you feel like you've got to be .... sometimes you're stmggling for things
to say because once you've talked about the project and you've wom that one out
and you don't know their famihes and ....

A

Mmm, you end up talking about the weather and ....

G

Yes, and the weather
oh God, talk about it being cold again I ' m going to
freeze. And it's that kind of idea that there's a formality that's always there with
them and you don't have 'in' jokes - well you do a bit, there were 'in' jokes to
some extent but we laughed about when we were in Holland, laughed about Jaap's
driving. But I suppose it's because you don't know them as well as you do your
fiiends that you feel like you're "on parade".

A

I was making sure that I imderstand the same thing as you understand by that
before I go writing it up somewhere and completely misinterpreting what you
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were trying to say. When you're together with other people fi-om the other
coxmtries what are the topics of conversation?
G

Oh, blimey. I think that really to some extent was defined by their ability to speak
English. For example, Elli, we talked about everything fi-om the leaky roof and
her landlord, which might be the sort of things.... well it wouldn't be the sort of
things that.... but it might have been the level of conversation that I have with
colleagues out there [wave of hand to indicate Finance team beyond the door].
And oh God what we didn't talk about, this dog, and there was no limit to this
conversation. Whereas I don't think I really passed more than about two words
with Goran because his English was.... maybe he was a shy person as well but his
Enghsh was not as good as other people's. And it was fiinny because Rob said to
me when he was over here that he was a bit annoyed because whenever he got in a
car with some of the Swedish they would talk Swedish in the back of the car,
which irritated him and I don't blame him. So the topics of conversation really did
vary. I mean with Rob we'd talk about motor cycling, holidays in Scotland and
we talked about the Dutch [project] team, bitched about them a bit, you know
which seemed to reflect Rob's personahty as well as his ability to speak English.
But it really did vary, you know, like I say I don't think I really spoke to Frank
very much and I didn't speak to Sepp very much either. But like Jaap, you could
have talked to Ron about literally anything because you knew he'd imderstand it
because his personality is very ...

A

Outgoing?

G

Outgoing, gregarious.

A

Do you find yourself of discussing or comparing things in different countries and
different cultures?

G

Well as I say in here [rep grid/learner diary], and as I've mentioned a few times
before, with the Dutch, to a bloody degree that would drive me nutty! I mean
again it's difficult isn't it that perhaps that.... that all these sentences started in
Holland were because maybe we couldn't think of anything else to discuss. Don't
get me wrong it wasn't all the time and I wasn't irritated all the time, 99% of the
time I was really interested. I think perhaps it was to do with the fact that really I
would have liked to have sat down and done a budget or done something, I don't
know, whatever it was that I was happened to be involved in at the time and I
really wanted to do that instead of listening to how very interesting though it
was but I really didn't want to listen to what the Dutch did about this, that and the
other. But that possibly could also have been a factor,... that so much was
squashed into such a short space of time and you've got somebody there all the
time, whereas perhaps over the space of a few weeks that would have been very
interesting how things worked here, there and everywhere.

A

Yes, with a bit of a breather in between.
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G

That's right, yes.

A

I don't think the bureaucrats in Bmssels have any notion of what they are
sentencing people to do when they talk about two week work placements for
professionals.

G

No. On both sides.

A

On both sides, yes. I don't think they have the foggiest idea.

G

But I mean looking even further back when we've had
came over all of them and we had a meal down at...?

A

Oh, gosh, that would have been in June [ 1996].

G

When Ole was ill and the guy that came over who was the Chief Executive of the
local authority

A

Axel Sandqvist?

G

Axel. I mean hstening to the things he was telling me about, the way local
govemment worked in Sweden was absolutely fascinating, you know it was really
thrilling and interesting how their systems worked , how the fransport system
worked. It was really briUiant doing that.

A

Was there anything that he said or that Rob said or any of the others said that
encoxxraged you to think differently about aspects of your everyday life?

G

Oh, blimey. I don't know about differentiy but things that they said made you
reflect on it. I mean certainly things like the way the two systems are in Holland
and Sweden and the difference between our system made you certainly think
about "that's not the way it works here" or "we wouldn't have done it that way".
So maybe I didn't think differently about it but I certainly reflected on it. And I
can't honestly say that anything caused me to think about something differently.
That's a profoimd question to ask somebody to answer straight away on!

A

Keep thinking about it. What were your expectations about working on a
fransnational project?

G

Well my original expectations were to do with preparing budgets and monitoring
budgets and when I became more involved a bit more deeply I don't think
yes,
I kind of didn't have expectations really I kind of lived through it and it kind of
built up and built up and developed as it went along. So I wouldn't like to say that
I had any expectations from the project side or the research side of it, I wouldn't
like to say I had any expectations on that side; It appears to have been a kind of

when was it that they
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door opening exercise "oh look at that" "look at that" and I didn't have any kind
of pre-conceived expectations on that side at all. I didn't really know what it
would involve so it's been very much like... "opening lots of doors" has been
quite a good description of it.
How do you feel about that, a 'door-opener'?
Oh it's been marvellous, absolutely marvellous. Not just learning about
'accreditation' and 'learning outcomes' and what research assistants do and how
you build up a module and all that sort of thing and learning about what my
colleagues do, but the aspects of video conferencing and all these things that I've
hsted down here [in the learner journal]. I can't remember .... Why have I written
that? 'The importance of clear and comprehensive instructions ...', I don't know
there's just so much of it that I've learned that it's been really good, and in such
diverse fields, there's no kind of one theme to it, it's just very very
I think
I've somewhere put "I've learned how fiiendly and hospitable the Dutch are".
You know there's just so many dimensions to it that it's fascinating to sum up
really.
I f at the beginning I had come to you, just speculation, saying " I want you to
come and join the project and you're going to be working with Woolwich College
and Halton College" or something, would you have had a different feeling about
the project? Was the fact that there were Dutch and Swedish people more
significant at all?
Long pause What a terrible question. Long pause. Yes, in the fact that I think it
would have been more interesting because you're learning more things because
you know we meet a lot of Finance people fi-om all sorts of colleges around the
country and it's really nice to meet tiiem and I get on with them and we network
and blah, blah, blah and that's always good. So I wouldn't have been bothered i f it
had been anything, just i f it had Halton or somewhere else or whatever. But I
think the international dimension involves more interesting aspects, i f you know
what I mean. I wouldn't have had the chance to go abroad, I wouldn't have had
the chance to learn about the Dutch and Swedish systems. So I would have found
it a valuable experience and I wouldn't like to say it's got less value even though I
learned more things with it being international. You know I wouldn't like to say
"oh no it's not as valuable", it would have been, it's just differently valuable.
Yes. Some people have said after these sorts of projects that they feel somehow
European. Somebody came back fi-om Italy fi-om a project meeting and said (it's a
wonderfiil quotation) "whenever something comes up now on television about
Italy or in the newspaper about Italy I read it and I ' m interested in it even though
it's a part of Italy I've never been to" but it still makes some sense to them. Does
that apply to you?
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G

I ' m not sure whether it applies more. I mean I like to think that I'm fairly
European anyway, I mean it irritates the hell out of me that there is such an insular
view in this region [West Yorkshire], in this coimtry, that the idea about
Europeans and "what do they know", "we're not doing that because they're
French" and the whole xenophobic attitude of the English annoys me intensely.
So I don't know whether I ' m more European as a
well it's not just with
Europe are you, you can have Americans, Ausfralians, I think that's pathetic
[xenophobia]. But I think it can't fail to give you a deeper understanding of the
countries that you work with so you kind of do take a more
you know i f there
was an article on the news now about the Swedish or Dutch local authority system
or education system you're bound to pick your ears up a bit more and think "oh
yes, I know something about that" and relate to it and think
you know i f you
were talking about a college in Holland, how that relates to the people at Frans
Hals or.... "yes I know that because I know " I f they were talking about the
Swedish pohtical system Eva's bound to pop into your mind, isn't she? But I
don't thiiik it's made me more European or more international in any way.

A

What about communicating with people on the continent? How do you feel about
that. You're one of the people within college I would say at the moment who is
having most success, in purely technical terms, of being able to communicate
reasonably regularly and frequently with people in other countries. How do you
feel about that?

G

How do I feel about it generally? Well there's another aspect to that as well in
that.... this is really awfiil
you get people like Bill [Finance Director] who
speak marvellous French - he's not likely to agree with that but he does speak
French ... and maybe have 'European leanings' but as far as technology is
concemed doesn't know where the plug is! So you know I Uke to think of myself
that i f there's something there that we can leam about from the Intemet then and
there then I want to leam it, I want to know how it works, even though ninetynine times I never leam the whole story and I have to teach myself to some extent.
But I feel like I would have done it anyway, I would have had a go at the Intemet
anyway and I might have had a bash on John's machine going even i f I didn't
know anybody, I ' d have had a go at First Class at some point where I'd have
wanted to know it existed. But I mean I think this really has opened my eyes in
some ways as to how it can work with work, you know it's all very well going on
and 'surfing the net' and looking at the Mars landing website and doing it for
pleasure and for actually applying it in a work situation. I think this has given me
the opportunity to do that, that I might not have otherwise have had. You know I
could always email people in, you know people that I know and fiiends and
things and I know people in Scotland and in Weatherfield that I send e:mails to,
ha ha ha, but to actually apply that in a working environment and send people
spreadsheets. One of the things, I don't know where I wrote it [learner joumal] but
it was really funny to see Excel spreadsheets in Swedish, you know, Blad 1 and
Blad 2 and.... golly, this is Swedish is! You know to actually apply that. And how
intemational a language I.T. is was quite amusing.
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A

Yes, it's fascinating to think, isn't it, that it's the same package, software package,
is doing the rounds all over and with the odd few words' difference we can all use
it.

G

Yes, yes, it's quite amazing really. It did strike me how fimny it was that you
know, there were these people, OK their menus say different things, although I
think the Dutch ones say the same as ours us but.... but there it was, there's Excel,
'and they've done it over there and we've got it here' and it's just come down a
wire and, blimey, it works! I mean obviously there've beenfi-ustrationswith the
business about "had we downloaded this file" and I'd asked him to check back, all
thosefinistrationsbut the actual
this business about the translation of theory,
' i n theory you can go on here and some people will work with the same
spreadsheet' and blimey, then it works. And ' I ' m working on Rob's spreadsheet
that he was working on only seconds ago over in Vrierlem'.

A

Amazing, isn't it?

G

Oh, it's fantastic, really. So that's been really good.

A

It seems, I haven't looked at the categories on your Rep. grid, but it seems to me
that there are a couple of things coming out of this, even as we talk, you are
mentioningfi-ustrationa bit and you mentioned that when you were talking about
computers and learning things but you also mentioned a lot of opportunities and
enjoyment that have come out of the project. Are those the right sort of words to
be using to describe your experience of the project?

G

Yes. I mean when I was reading through the examples, just going back to the
finstrating thing it said
'you mentioned some difficulties with communications
may have left a lasting impression' and I have put "no, but possibly because it's a
common occurrence". I mean I think it would be wrong in some ways to play up
thefi-ustrationstoo much and that's why I said i f you read this it just looks like
I ' m a grumpy box and I ' m only writing down something that got on my nerves.
But taking the sum total I think they are much less important than the sort of
things I've learned about, how it all fits together and working with people abroad.
I don't know, when you think "bloody hell, I'm sick of this, that and the other not
working" then writing it down. That is a big pity that that overshadows the other
things that you've learned since. And when I read back over this [learning journal]
I thought I just seemed like a completely grumpy person who, you know, who
only writes negative things down but that's not the way I want it to come across.

A

I ' d be interested to see when I've looked through more of the learning journals, to
see whether,... like I said before, they do seem to lend themselves to that kind of
expression from people, and people are asked to go back over them, so that on
reviewing them it does give you an opportunity, either to balance that up or to
reinforce it or change it, or ....
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G

I think that with lots of erm

sort of

' I didn't really mean that' [entries].

A

I ' d be really interested. I will go away and talk to some more people who have
used this as a research tool and see i f more of them have found this kind of
phenomenon, I suppose, in the way that people fill these in.

G

Whether it's a way of venting your spleen?

A

Yes.

G

Yes. I mean there were obviously some guilty pangs in here as well - ' I didn't
really mean that, honest!'.

A

Don't worry about it. Pause. I f you were advising somebody and they were taking
on a project of this kind, for example i f one of my project managers wanted one of
your staff to get involved, what would you say to them?

G

I think it depends, because of this kind of dual aspect of the role, it depends which
bit you mean. I mean i f you're asking me
it sounds really awfiil, it sounds as i f
I didn't want to do some of it. I think it depends on the role that they're going to
take on. I would certainly, i f it was something similar to what I have done my
advice would be "get on and do it". I ' m always trying to encourage people
downstairs [Finance staff] to get more actively involved in European projects and,
you know, tiiey'U come back and they'll.... like only Juhe, the other day, came
back from the National Advisory Group when Karen and I were out somewhere, I
can't remember where we were, and Julie went to the National Advisory Group ...

A

Oh yes, she came to our COMPASS project meeting.

G

And she came back and she said, "I've never been to one of them before, it was
really interesting!".

A

Did she?!

G

Yes. Yes. And I think, "oh God" you know. Normally I have to force her out of
the door. So that I would never discourage anybody from getting involved in
anything like this - ever.

A

Why? Why do you think they should get involved in that sort of thing.

G

Because you leam about people and so on and so on, and what Jude does and
what the other Jude does and.... you know, you can never
you know 'Ufetime
learning', 'Ufelong learning', you should never let an opportimity go by. I f I was
talking to somebody who might get involved in the financial working of it then
I'd say "right, you need to do this, this and this first and you need to get this

16

clarified first" and I think that the other side of it is a whole lot more.... I don't
know....what's the way of expressing it - it's finstrating because of the
bureaucracy . I f I were advising somebody to get entangled in the bureaucratic
side of it then I think I would.... I wouldn't advise anybody not to because
obviously that's otir role in college, you know we're here to provide financial
advice and help, but I think you and I have learned a lot of lessons about the way
that these things should be done and, you know, things about invoicing and
payments and making sure people know what's in the budget and all that business
we had with Sweden when Bengt went off ill, you know. Oh that side of it was
and as I say, it's not that I would say to somebody don't do it because of this but I
think we would approach it a whole lot differently now i f we were to do it.
What do you think of the additional problems that have been thrown up by the
project? I mean, it has been a huge headache that Ole went away ill and I feel to a
large extent he wasn't taking much notice of the financial side of the project even
before he was ill. To what extent is that a fimction of the transnational project or
could that happen in a national project?
I think that could happen in a national project. I don't think that's necessarily
the fi^isfrations, one of the things that I did put down [in the learning journal] was
this business about distance and the fact that you're so far away and even though
we've got faxes and even though we can use the Internet, telephone, fax, First
Class any.... you know there's lots of different ways you can communicate wdth
each other, the fact that you're not actually sat next to somebody and are talking
to them and you can't sit with them and go through things and have that common
understanding that's aided by 'nearnesses', what a silly word, but the fact that
you're not next to somebody, can't help you go through with them, does create
additional problems. But i f I were doing it with somebody in London the same
thing would apply, you know, we'd still have problems with the Internet, we'd
still have problems with First Class probably, you'd still have trouble getting on
the fax machine, I can't make international phone calls from my machine
[telephone], so I've got to go dovra to Julie's. And it's that kind of thing that
happens I suppose with any kind of distance project and not just transnational.
That is interesting.
I mean I think the same thing happens you know i f you want to ring FEFC for a
query and in fact that's why I ' m going to see them this afternoon because you end
up with a list of things that you need to discuss vdth somebody and the only way
to do it, to actually resolve it, is to go to see them. You can't keep picking up the
phone. You want to put things in front of them to show them and go through them
with them and say "well, where does it say that?" and then they show you because
they've got the documents there. You can't
there's always fiiistrations when
you're doing things at a distance. One of the things, I don't know whether I wrote
it down in there [learning journal], was to do with " I wish to God I could have
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been in Sweden". And even being among the famous film stars [on videoconferencefromthe UK] it wasn't the same as being there.
A

That's really interesting. I'm intrigued. I mean, I've found the project managers'
meetings in between the transnational absolutely crucial. And there's been my
little file that's gone with me each time, it's had different things in it and we have
literally done as you said, we've sat there and gonefrompoint 1 to point 2 and
point 3, and it's all been done in two or three hours. Whereas trying to do it at a
distance

G

Oh yes, the sort of speed of progress when you're kind of coming along on a very
slow line and doing little bursts now and again and it goes off here and it goes off
there and then you have to chase people to get things back. And then when you all
get together the sort of progress that's made is off the scale in comparison.

A

I'm intrigued to see when we get to the video conferencing next year when we can
get documents on screen and we can actually sit at opposite ends of the machine
and say "look, here's the spreadsheet, I'm pointing to " and you can actually'
see on the screen the pencil pointing to

G
A

Yes, things that you want.
say, 'this is thefigurethat was causing me concern, this is the abbreviation I
don't imderstand

'

G

And we're not quite there yet, are we?

A

We're not quite at that point yet, no.

G

No, I think we're still at some kind of in-between stage where you write it down
on a separate piece of paper or on a separate note and that goes off and then
they've got to pick that note up and compare it to the original document. It was a
point
a case in point, I know I was jet-lagged, but when we were doing the
video conferencing and Rob was reading to me the changes to the Aims.
That's right.

A
G

And I thought
"yes, so what's different?" and I couldn't for the hfe of me....
unless you've actually got it infrontof you and you're comparing it. And really,
unless you've been involved in the discussions beforehand it's very difficult to
see what the difference is. I couldn't sit there, hand on heart and say "oh yes I
know where you're comingfrom".So I ended up saying to him "now look
here
"

End of Tape 2
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A

Is there anything else that you would like to say?

G

No, other than just to emphasise the point that I think that the learning curve by
miles outweighs thefrustrationsbut I don't think that's what comes through from
this, from the journal. And saying that, I did read it, I read it back through last
night.

A

How did you find the Rep Grid?

G

That Grid? It drove me barmy.

A

That's interesting. I'll have to study it more in due course.

G

That was the business about thinking about how our colleagues worked. Because I
think one of the things we haven't discussed was about.... we touched on it to
some extent, the sort of management styles and the way people work in different
countries and I think that was something that really came through. And also, the
way different people work in the UK. I think it was.... maybe some of the projects,
I don't know to how as to how much of interest this is to you in your research, the
fact that we had the work experience exchange, how that used to impinge on the
project, because that did made quite a difference really. And I think again, if that
hadn't have occurred maybe some of thesefrustrationsand crossnesses wouldn't
have happened. But then maybe I wouldn't have learned so much, you know, like
Rob and I one afternoon where we just talked about mainly people and the Dutch
[project] team. And probably, I can't remember, but probably said something
about the U K team as well!, but yes, it's a sort of.... I got very annoyed for Rob,
because
well, things happened that I promised that I wouldn't repeat.... but
"well, that's disgraceftil" and "that wouldn't happen here" and you do tend to kind
of think about experiences and learn about the way people work and the way
people are managed and manage their people, which really was a study of Ufe.

A

One of these bits that you've put here [in the learning journal], cultural issues,
'reflection of cultures being used', 'foreign issues and the international
dimension'. What do you mean by things like that?

G

This was where I was saying how they were similar. For things like working wiih
speakers of a foreign language.... I can't remember now. 'Differences in working
and learning'? .... Yes, it was the idea that these are the things that occurred
because we were dealing with peoplefromabroad.

A

Right.

G

Obviously the foreign languages was. And this idea that we were working with
people who
you know we talked about this idea that they didn't do their
accreditation like this and they didn't know what accreditation or prior learning
was, and that's to do with the fact that they weren't in our systems in the same
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way that we were. And then like the things about
I don't know why, whether it
was supposed to do but the top bit seemed to be easier to do [Rep Grid] and when
I got back the last few I was having a nightmare because these things didn't seem
to have any similarities. The two that were supposed to be similar weren't similar
and so I was really struggling to try and think about the words, the way they were
similar. Things like using I T . and going to transnational conferences was sort of
'experiences of a sort that were not within my normal working way', if you see
what I mean. I wouldn't have otherwise had the opportunity to do that. And then,
yes, the idea about 'working with colleagues in their own spheres' was learning
about the way we work in the UK that I wouldn't have otherwise come across.
But I still feel as though I've got my 'similarities' wrong and I don't know
A

Oh I don't know. I mean that's something I'll look at.

G

It was pretty difficult, Anne, apartfromthe fact that I kept putting things in the
wrong boxes and the boxes weren't big enough!

A

What do your abbreviations mean because I shall come a cropper if I don't have at
least an idea of what you meant.

G

Right. SOFL was "speaker of a foreign language".

A

Right. [I'll just take this httle lot away - marginal scribbling.]

G

LO was "learning outcomes" and I put that the AA .... I think that I probably
ought to explain it to you, I can't remember, no, it says 'accreditation' on that bit,
oh, that should have been A5

A

Oh that's A5?

G

That came together, yes. But I mean I think those were quite similar sorts of
things where like learning outcomes and accreditation were the sort of academicy
bits that
that accoimtants don't get involved with

A

No, well you wouldn't normally expect to know about that sort of thing, given
your professional role - you're an accountant, and this is very specialist stuff in
education.

G

Well no, quite.

A

I must just say, I find it strange that you keep saying that you're not academic and
I think you are very academic, that's just an exfremely personal opinion. I don't
know whether the academic divide isfiiisfratingin Education but I think you have
come up through a very different route, not the teaching route....
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G

That'sright,yes and I don't have a university degree, I don't have whatever kind
of academic qualifications
I know I've got my accountancy quahfications but
they're my sort of 'tools of the trade' if you like, rather than

A

Mind you a university degree is only a tool of the frade.

G

Well maybe it is, yes. But there's also, with a degree if you've gone through that,
you've also gone through something to do with learning about learning and.... I
don't know.

A

Don't you beheve it!

G

Don't you think so? What do I know, I'm an accountant.

A

Any question of a teaching certificate, yes, I won't argue that kind of education at
all, I am just speaking ptirelyfrommy own experience. I know nothing about
learning to learn through my miiversity degree.

G

Really?

A

Not at all. I learned an awfiil lot about languages and literature, and history of
language and medieval literature and whatever, but I only started learning about
different learning styles, a little bit during my teaching certificate year, and then, I
suppose, only really when I started exainirung, for examining boards and doing
the process that you were saying about, going back a stage and not just looking at
marking exams, but setting the questions and looking very closely at the
syllabus

G

At the aims and objectives of the subject

A

And other than that it's only really been since I started work here.

G

Oh right.

A

.... on a sort of mini research and development project which at the time were
really before I did my Masters degree so I had no experience of research prior to
that.

G

But I mean that whole thing
the whole thing about learning outcomes and
accreditation was.... well it was just completely aUen

A

.... because I've worked for examining boards I've worked on very different
examples, different formatsfromthe ones that most of the UK [project] team have
been talking about so ...

G

So I hope you can make sense of all this.
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A

I will do my very best.

G

Obviously, if it doesn't make sense. I can't guarantee I can remember why I've
put what I've put, but you're very welcome to come and ask!

END OF INTERVIEW

22

Transcript of pilot Rep Grid interview 1
29 A p r i l 1997
Nomian and I sat side-by-side at his desk (tel. diverted, interview sign on door). Process took 1 hour 30 minutes.
Note: (Cards and the Rep Grid I filled in by hand as we spoke are in the envelope marked NORMAN.)
1 Norman increasingly defensive as the questioning required more personal answers (body language, arms folded, no
eye-contact, flippant comments).
2 M y questioning a bit haphazard at first, got better at probing as we went on. Was thrown initially by Norman's not
having completed the Rep Grid, and only one set of cards, and some of those 'incorrectly' labelled as A when they
were B experiences.
3 Questions seemed to go in circles at times, not at all sure 1 pulled out the comments I wanted re: awareness, attitude
and identity. Is that because of my questions? The Rep Grid itself? My questioning technique? Must look at
questions again after 2nd pilot interview.
4 As time went on I become more anxious, not Norman, and I started to words into his mouth. I was also increasingly
anxious about the amount of transcription to be done, and for both Norman's sake and mine, to bring the interview to a
close reasonably speedily.
Interview (Italics = me)
Thank you first of all for doing the Rep Grid exercise.
But I haven't done it!
Well, you've don it in part. So, can you explain for me, as in , well, you've filled the cards in, the difference between
Learning Experiences [Set A] and What I have learned [Set B]? In your own words?
Well, I think, a lot f the things you do, you do without realising it, in such a 'learning' or 'developing' way. It's
probably using skills that you aheady have, but in a different concept [sic - context?].
That's helpful for me, because I have my own interpretation of what I see are Learning Experiences, and I need you to
explain what you see by that, so that I'm not trying to put words or concepts into your mouth. The Repertory Grid
exercise is a research tool, a means to an end. In this case it's a stimulus for our conversation about learning
experiences and whether you've learned. We 'II keep your cards to hand, and we 'II refer to them, and we 'II work
through the grid to a certain extent, but we might not get all the way through it, because that's not the point of the
exercise. The point of the exercise is the conversation.
OK.
So, on with the Set A, the Learning Experiences.

You've got your cards filled in here, with various ideas.

Yes. I've aheady divided them into sets of 3.
Excellent!

Can I ask first of all: how did you arrive at the things on the cards? What made you pick out those ...?

I didn't choose them in any particular number [order?]. What I thought about from the furst meting, of meeting partners
for the fu-st time, how that meeting went, what skills I used, from my own experience. But not necessarily working
with language barriers. And from there on, all of the last, you know, one or two years, of being on the project, and the
different situations and the different developments that we've been involved with, as a partnership. And then I used,
well, what skills I have used.
As a

defining...?

As a defming line. Which would be quite relevant, I suppose!
Right. Let's have a look at them and then ....

Do you want them in order, or do you want them ...?
Well, ...
Because the ones I've put together are relevant to one another.
OK, well, if you keep them in the groups of 3 for the moment.
Er,... number 1 I put down as Interpersonal Relationship Skills.
Alright, so we could fill that in. Now, if I'm very blunt, ....
And that is what I think I've used, what I've developed.
Now, I think I might return to your Set B sheet,

and....

So that would be a B rather than an A?
I would think so. I mean ....
I mean, you see, I've used that to develop. I think.
Yes, it's a tangible thing, in that sense, rather than a context.
Yes. You see, so what I developed was good working relationships.
OK, and I would see, and perhaps here I am putting my own ideas forward, I would see the Learning Experience that
would go with something like that, as the context in which you did that.
So, the context in which I used those skills? Would be the initial meeting when we were going through the
transnational plan.
OK. We 'II come back to that in a moment. Let's put BI on that. So we've got Interpersonal Relationship Skills.
So, what else have you got in the list here?

Right.

I've got Leadership Skills.
Right, I think we definitely need to be in the Bs rather than the As. So, Leadership Skills would be B2.
Yes, but relating that to an A again, would be that, being the lead in the project meant that one had, erm, to set
initiatives right from the word go.
Right. So that you would say thatA2 could be, erm. Being Project Team Leader?
Yes.
OK. And Al, you defined

as,...

Participating in transnational meetings.
And under Leadership Skills ...
I didn't put them as 1,2 and 3.

Just sort o f looked at what was relative to one another and tried to put that down. Because that wasn't 2, that was 7
[referring to the numbering I ' m giving the cards as I write them up on the Rep Grid.] So it's 1,7 and 6.

Can you break that down a bit for me? And say what you understand by Inteipersonal Relationship Skills and
Leadership Skills?
Well they do link into one another, it's obvious, it's having the ability, i f you like, to take things forward. To chair, er,
meetings, and to have the skills to take the initiative. And plaiming, and sticking to an agenda. So that at the end of it
you have achieved what you set out to do, the aims and objectives have been reached. It's mainly leading people
towards that goal.
Right. And is there any significant difference between the Leadership Skills and the Interpersonal Relationship Skills,
or anything different that you think ....?
Yes. I think Leadership Skills should be pure, business Leadership Skills, without having any Interpersonal
Relationship Skills. I think it's the, erm, the friendliness, that got us to where we wanted to be, from the early stage. IT
wasn't pure, a business meeting, it was a friendly, get-together discussion, with a group of people that obviously had
the same aims in mind.
Right. So you would say that the...
The social side, that's what I linked, the importance of sociahsation, [sic] and mixing business and pleasure, and that
was the next one [indicates a card] ... Pleasure, using the word lightly. You know, the drink, the coffee breaks, the
getting to know each other, the pleasurable side of it. And, you know, regardless of languages, because, you know, we
had two different languages. An I think, to do with that, that also links into having the ability, and the knowledge of
Interpersonal Relationship Skills. That's why I linked those, that's why .... They're quite important, I think that's quite
an important aspect. So that's why I linked those.
OK. Let's go on. Let's have a look at this group.
And I put Interchange of Concepts and Ideas, which I felt was quite important.
Interchange of Concepts and Ideas, can you ...
Elaborate a bit on that? Yes. Concepts and ideas in relation to the project. Erm, it's quite enlightening to think that
our concepts and ideas had, again, erm, had the outcomes that we were looking for, were very similar in content, to be
able to bounce o f f one another, directly, what they were doing and what we were doing, and how did it marry up into a
partnership. A t first I thought one [partner] was a little bit difficult, it was more related to a HORIZON project than to
actually ours, mainly because of the smallness of their organisation. And how could we benefit [sic] them, and get
benefit from them? You know? And I think by interchanging or exchanging ideas and concepts of what training is for,
and about, was good from the fust start-up.
How did you find that, in terms of as you say, the language barrier?
The language barrier ... I was very fortunate, in as much that the partners that we had, Elke in particular, spoke EngUsh
very well, with living in this country as well, coming across to Scotland that often. And Mieke, in Belgium, certainly
had erm, a basic knowledge of the English language, so they really acted as translators to their group. And it seemed to
flow quite easily. I think the problem was remembering to shut up! And to let them translate, and let the concepts and
the ideas sink in. And, pauses,.. quite important.
Yes. Did you find those pauses

fmstrating?

No, fimnily enough. They were handled in a pleasant way, because, you know, Elke would laugh and say , . . you
know, it was done in a nice and friendly way.
I often find the pauses in those kinds of transnational meetings to be quite helpful.
They give you time to get your own thoughts together, and where you're at in that particular part of the session. I
suppose, with my management background, pauses don't bother me. Some people think pauses are dreadful things, you
know, they hate them, so they tend to rabbit on, but they give you time to think. So, erm, that aspect, I thought, when I
put it down, it wasn't, as I said, in any, you know, particular format, I thought the exchange of concepts and ideas
And that led into Understanding Demographic Trends. Because I was probably fortunate enough, because o f doing a
degree at Leeds University', of course, on policy areas, and of course, I did a European, erm, year, as part of my degree
[not a year abroad]. I got a good understanding of European social policy issues, and, erm, it was nice to have that

reinforced, erm, that the demographic trends and the problems in the partnership countries were very similar to the UK.
I know, they had to be, to have formed the partnership, but sometimes that's just a concept that we have, and
sometimes, unless you actually hear from them themselves, just what the problems are, and to have them identified and
the demographic trends, and the realisation of how similar, in concept, the areas were.
It brings the

theory...

It makes it more alive, doesn't it? More realistic? That they have ethnic groups that have the same problems that ewe
do, in relation to sub-groups in society, and with industries, housing problems, the elderly population, child care, the
whole issues [sic] are very similar.
Alongside the learning about the theory in practice, as it were, would you say, and to what extent would you say that
gave you some knowledge about your own role, your own expertise? The work that you do?
I think it updated it, and it made it more realistic. You can talk to our students about European input, and you're
talking from a more knowledgeable base, with more down-to-earth factual information, rather than just straightforward
giving a lecture.
You seem to be implying that giving them information in a lecture isn't as appropriate for students?
I would think that, i f it's straightforward legislation, it's boring to most students. Even English legislation is boring.
So i f you don't have European policy, a lot of the students we have, they're not aware of Europe, they have no
European awareness. And I think, by being able to relate it to more down-to-earth issues, and relate it to the similar
problems that they would recognise within our society, made it more relevant and more interesting, for those students to
grasp the concept of what's happening vidthin Europe.
On to the next one. What's this one? European Social Policy?
Well, that's linked to Demographic Trends, basically. Demographic trends is what is happening, and of course, pohcy
should meet demographic trends. And the policy issued should address the problems within demographic trends.
So you would say that you have learned more about European Social Policy issues.
Yes. The more down-to-earth issues, rather than the straight, issues,... 'yes, we have large unemployment', 'yes, we
have unemployment'. Their benefit system is different to ours, they ... how their systems work. It was very beneficial
that, because a colleague at university in Leeds was gong out to Germany, and, going to visit various, erm, workshop
situations for unemployed people, and they were not up-to -date on any of the benefit systems, so I actually got Elke to
send him a lot of details. So, I disseminated that information to Dr ... I can't remember his name now, at Leeds, whose
German is very good, so he translated all the documentation, because it came across in German, o b v i o u s l y , n o t to do
with the partnership, it was just an offshoot, i f you like.
What do you feel about an offshoot like that? How did that make you feel?
I think it gives you a good feeling, that your relationship s are strong enough to be able to ask a partner to send you
some ioformation that isn't necessarily a part of the project, and to take time out to do that for you, and be happy to do
it.
And in relationship to Dr Whatever-his-name-was

at Leeds?

He was very pleased with what, ... because he could have got it himself but it was taking quite a while to come
through. And that at least came directly from an area where he was going to be involved in visiting. That again is
going back to development of Interpersonal Relationship Skills, and the attitude to working together in the partnership,
that you can call on one another for extra information, over and above what is in the plan, i f you like.
Yes, and then pass that on to other people.
Yes, and pass it on as well. It extends the network, because i f I want anything from Keith, at Leeds, I can ask him! I
always have an ulterior motive! I may need a favour from you one day!
Right.

What have you got now?

I've got Market Trends and Selling the Concept of Learning. Very early on in the discussions we had, it was clear that
they were OK on, you know, the demographic trends, the interchange of ideas and concepts. But it was clear that
Germany, in particular, were having one or two marketing problems. Erm, selhng the concept of learning. And again,
it was a language problem [note - Norman makes no distinction between language problems as between Western
European languages, and language problems involving languages from Asia and elsewhere outside Europe]. They were
dealing with people whose first language was not German, with the immigrant workers, Polish, Russian, etc., and
because of the regime, - this links back to policy again - the social pohcy and the legislation in their own countries
made them very distrustful of governments, or any authority'. So trying to sell the concept of learning to them, you
know, Germany were initially having major problems in, in getting them to accept that it was beneficial to them. Better
for them to attend, and they would get Benefit because they were doing the programmes. I had long discussions with
Elke and various people a n d , s a i d that 'the best publicity you will have, is when you've achieved the first group, and
you could go on through that community, by word of mouth, rather than doing a hard selling job on them. And that's
how it evolved, acmally.
It sounds as though you taught them, effectively.
you say that it went beyoiid the concept...?

What would you say about your learning experience there? Would

Yes. Certainly in terms of concepts, ideas. Again, it's keeping them on the right frack, not getting too disheartened at
poor results from the early stages. In relation to numbers of beneficiaries, difficult to get beneficiaries in, they weren't
believing what they were saying to the beneficiaries. And that was very much political, a refugee, mental attitude,
because of the background and the countries that they'd come from. In relation to trusting people, basically. And sort
of reinforcing that, 'don't worry about it, it will come right'. Whether that's using marketing Imowledge, or
interpersonal skills, or however you like to wrap it up, but they were getting very concerned that the project was going
to lose its impetus, and it was like going to fall apart. Because of this business of language, its being a barrier.
I have used my experience, I have used my skills, i f you like, from previous jobs.
Have you learned anything new from doing this?
I suppose every experience that you go through is a learning experience, adding to your skills, so yes, in relation to,
when it works, it's confidence-building. In relation to running a project. So therefore the learning part of it gives you a
kick. It's pleasing, it's rewarding, that your ideas, your concept of the situation has been adopted and that it's worked
out.
And would you see that as applicable in a different context?
Yes, I think it's ongoing, because you're passing on experience quite a lot of the time. And I think with us being a
college and me personally being involved in training, in relation to the 'outside of the college' concept of learning, and
marketing, etc. I think in that context, you can offer a lot more, often, than the partners can. So it tends to be a oneway street, that one. Then there are the things that you develop through the project: you pick up different techniques
that they're using, that you can utilise as well.
On to the next one.
Developing programmes? Yes. We had quite a number of programmes, because I've been involved in developing
fraining courses, not only in my own area of work, but in areas that are related - in relation to your Special Needs
categories, so a lot of the programmes that I had were interchangeable or adaptable. So again, that's developing the
programmes. And I have taken things from their programmes and used them so it was a good interchange. It's going
back to concepts and ideas again, but in a more practical sense. So I would photocopy my programmes and send them
to Mieke, and she would pick out various aspects of that that she could use and utilise in her own teaching areas. For
example, in NOW, her next round, she's looking at extending to the elderly. Well of course, we have a lot of expertise
here on the elderly and social care, so a lot of the information that I can now pass on to her will be apphcable to what
she's trying to develop, so that, I suppose, has been helpful and rewarding, because you're helping somebody else
progress as well. And the same with Germany. I think that helped me a lot in developing more awareness in relation to
language and titles, and what's in a title. The first concept I had of the German partnership was that they were running
actually nurse training. Nurse training in the U K is entirely different to Germany. And it's 'what's in a name?'. Their
care workers [undergoing training], they are looked upon as being nurse training. And we would consider that, as I say,
as social care, not nursing care. So their short-term programmes have nothing to do with nurse training, they're
actually taking on a programme that's ours, looking at residential care worker.
What do you think you learned through that? Could you encapsulate that?

I think I learned that the procedure there is not to take on fust value the title, but to actually analyse [sic] that title, to
see what exactly does that mean? What is the content of the programme? What is [sic] the outcomes? What
quahfication have they acmally got? Where can they work when they have done their particular training programmes?
And it was Orderly, Residential Care levels, what we would have called Orderlies, they were called nursing orderlies,
whereas we would just have classified those as orderlies.
How do you find that process of teasing out what lies behind the terminology?
I ' m good at jigsaw puzzles! And crosswords! And anagrams! I think it's just, initially, until you build up the
relationships, and get on better as individuals, you tend to take everything on face value. So what you are hearing is
what you are believing, or your interpretation of what you are hearing, which might come across incorrectly in the
translation. So apart from translation and interpretation, yes, it does teach you to listen more carefully. And don't just
jimip to conclusions. Have you got all that? It's a bit different from ordinary conversations about the project.
Yes, it's all on tape here. And yes, it's not the same as the usual discussions we have about the projects, whether
they 're on target, whether they 're meeting their objectives or not...
Well, it's personal development, isn't it? I think i f I had not had the background I had, I might have found it a lot
harder, rurming the project, because I wouldn't necessarily have had the skills, that were needed initially. I would have
had to develop them, and I think I probably had a lot of those. It's going back to the learning process, isn't it? You
should not forget what you've learned, sort of thing, even though you don't necessarily use it for a while, you still have
that skill that you have developed. So I suppose that running the project, rather than just being involved in a project, I
may be more consciously relating back and using skills that I wasn't necessarily using over the last number of years.
For example?
For example, the line management skills, the leadership and interpersonal relationship skills.
And is that an opportunity you would not otherwise have had?
I wouldn't have used them to the depth that I have i f I hadn't been involved in transnational working partnerships.
How do you feel about thai?
Good, because I enjoy that kind of involvement. It's a challenge.
If you hadn't had that kind of background, would you have been able to enjoy the project so much, do you think?
Not as much. Because it would have been a lot harder work and more fhistrating. Getting your head round the whole
concept and idea of transnational working relationships.
What do you think are the hardest parts of those

relationships?

I think once the submission's in, and you've read and re-read it and re-read it, and you have quite a fixed, or a good
idea of what the aims and objectives are, and try all the time to remember what they are and relate back to it, ongoing,
and 'are you going down the right lines?' and 'is this meeting the objectives?', that you submitted, you know, you
could lose track a bit with that. Self-discipline? To a certain extent. And evaluation. Constant evaluation of what
you're doing, and always trying to relate it back to the issues. And running some of the meetings as well. You tend to
get side-tracked, and you need that, leadership skill, i f you like, to bring people back into focus. So that's again, selfdevelopment, isn't it? Self-development, self-discipUne, to be able to do that. Otherwise you lose sight of your goal.
To what extent would you say that that's different from running a national project?
between that and your project?

Where do the difference lie

I don't think it's any different, the operational things that you would have to do, whether it's a national one or a
fransnational one, or just an initiative in the college, the same rules should apply. In relation to the focusing. I think
the only difference is, when you are working with transnational partners, initially, their backgroimd and experience is
of an unknown quantity, and so it's learning about where they are, within their own organisation, and their own skills
areas and their own abilit>'. 1 think once that has gelled, it does make life easier.

You've got one last card here: Cultural Awareness.
Cultural Awareness. That could have been linked also to Demographic Trends, actually, because, if you're looking at a
society, or a group of people within a society, you're not necessarily aware of the cultural differences. You could be
aware of the social class differences, because of the job or situation, and houses. I think what struck me, going to
Germany in particular, was the cultural problems that also came about, for the people on the training programmes.
There was this c u l t u r a l t h e expectation of the woman's role. We're back to sex and inequalities. She was not seen
as someone who should go out and look for work, or work. She was seen as the homemaker, the mother-figiue, as we
probably had it in our society 30 or 40 years ago. And their
the conditions of living were more cultural, mainly
through lack of opportunity probably, the reason. 'V^Tiere you might have had 6 or 7 in one room, so because of the
cultural expectations of the mother-figure,... study time. Where did she study? How did she study? How could she
get her assigrmients and diings together to progress? Down in the laundry room, watchiag the washdng machine go
rotmd. And that was the peasant culture from some of the countries that they had come from, into Germany, so they
had, it was very much a cultural problem rather than anything else. The support was not being given to these women
wanting to do training because it was not thought to be needed to be given. And the priority, the cultural difference.
And with the ethnic
some of the ethnic groups in Germany, the cultural backgrounds.
Do you think you might have found that out ifyou'd been involved in a national project in this country?
In a superficial way.
Why the difference?
The difference is that you get it from the horse's mouth, by being there fu^t-hand, spending the day with these people
in the project, and these things come out in a conversation. We had workshops, and these were discussions in tiie
workshops, of the problems of leaming, that our students in the U K have similar problems, but certainly not as severe
as those that were coming out in those discussions. So again, when you're looking at European Awareness and putting
it into our programmes, you can talk more confidently about the problems that people from different backgrounds and
different cultures experience in leaming, and relate it more to , well, the re-unification of Germany, for example. You
could talk about that in a superficial way, that in 1989 the Wall came down, and that the eastern sector and the westem
sector sort o f merged and people flooded across the borders, and that's fine. That's superficial. And a lot of people
have that awareness, but they don't take that a stage fiulher and say, 'what kind of problems do they have when they
stop walking?'. Or when whatever, 'what happens to them?'. What kind of housing do they get? and it's very, ver>'
poor. It's like being, probably, in camps, or ... How do they get a job? How do they claim benefit? What does to the
benefit system mean to them? How can they get employment? Back to going through the DAA, getting these people
into training programmes. How do they cope with training programmes? Because they don't speak German. So the
cultural awareness of all the problems, that it made me more aware of, was good, because, you read about it in the
paper, and you can do it under Social Policy, and you can do it imder European projects, you can do it at university.
But you're reading about it, you're not experiencing it, not getting the nitty-gritty, down-to-earth, day-to-day problems
that these people are experiencing. So - developing knowledge, realisation of other people's problems, or acceptance
of the problems that they're having - other people shmg their shoulders and think 'so what?', particularly i f they're
from different cultural backgrounds. Within our society, we have them [ethnic minorities], we accept that they're there,
but do we really appreciate the differences? And the problems that their differences might present to them? I think
we're aware of them, but do we really help to try to stop, well, the implications?
To what extent had you anticipated this aspect of work on the project?
Very little. I ' d thought that there'd be one or two cultural differences, because I was aware of the post-war situation of
Germany, in relation to the influx of Turkish workers, you know, the title for them originally was 'guest workers', so I
was quite aware of that particular system, and how long they'd have to be there before they gained citizenship, and
everything else around their social problems. But they were just, like, 'social problems', they were just identified as,
well, that's the social policy, and you have to hve in Germany for 40 years before you can apply for citizenship, and
even then they might think
And the problem was with Turkish workers, might be that they were still related very
strongly to their native country, so they were caught in this trap of being unemployed and disappearing back to Turkey
for 3 months in every year, and every time they came back into Germany they were staring from scratch again, so they
were never going to qualify. So - 1 had some cultural awareness of the religious differences in Germany in relation to
training. And the involvement of the Church in relation to hospitals and child care facilities.
How has your work on the project enhanced that, do you think?

How has M Y work enhanced that? It's given me a lot more fu:st-hand knowledge and a lot more information to make
my programmes, i f you like, m relation to European Awareness, more enjoyable. I mean, where it's not enjoyable to
listen to other people's problems, it's more interesting, for the students to tune into, rather than just straightforward
issues and just dry, factual information.
You've grouped these into groups of 3. Within this group, which 2 of these would you associate?
common? What makes that one different?

What do they have in

That's the Interchange of Concepts and Ideas. So they are ... just concepts and ideas, basically! What could happen,
what may happen. Theory. Demographic Trends are there. They're happening. They're not ideas, they're just what is
happening within society. So if you like, there are needs, so I need to do Social Policy, because, so Social Policy
should be meeting those needs. So policy decisions, whether European, or German or Belgian or UK, should be
addressing the issues that are arising from the demographic trends. You know, from statistics, the trend is that there's a
huge change in industry, because of the unskilled labour force, it's no longer required, and i f we have 3 million
unskilled workers in the area, then we need to do something to 'up' the skills of those workers to gain employment into
[sic] the new industries. So policies should be, that should lead pohcy decisions.
Can I ask you now to look at those cards again from a different point-of-view and say what your learning
was?

experience

Understanding the demographic trends and the problems, and i f they're similar - which they are in Germany compared
to the U K - and from that understanding cometibeconcepts and ideas, and how to meet that identified need. Making
the policies more realistic was a learning experience. Making them much more realistic. Relating them to first-hand
information on the situation as it is.
To what degree do you feel that working on the transnational project has given you new opportunities to learn?
A large degree. New oppormnities to be more involved in budgeting, managing a European project, as well as running
it, the administration that's required, and being more involved in submissions. Monitoring and evaluation, writing the
reports, giving feedback, disseminating information to colleagues.
Could you have done all of those things equally well under a national project? Is there anything that sets it apart from
a national project?
I think the interest would not have been as rewarding in a national project, because of the opportunity to travel. And to
see how other people operate in an entirely different concept [context?] to the UK. And that's not just travel for the
word 'travel', because none of it's a holiday. It's all hard work, and you take the opportunity to stretch yourself and so
on. Mentally. When you're constantly doing something all the time, it gets very repetitive, and it becomes less of a
challenge. For example, being course tutor on the same programme, and running and organising it, dehvering it,
timetabling, and advertising and the whole issue of being a course tutor and a course co-ordinator. Repetition becomes
boring. Whereby doing something totally different, because it is a different concept to being face-to-face in a
classroom, lecturing, it therefore becomes more challenging, just in its concept. Every situation that is new, and
challenging, i f you meet the challenge, it's rewarding. So you must leam, and you must develop. I know you a lot
better since I got involved in transnational work. When I first came to the College you were 'Anne Davidson Lund who's she? Oh, she's the Intemational Manager. Right'. And more people are award of me and my abihties, than they
were, probably, 3 years ago. The consequences of that are better working relationships. And that rubs off onto other
people, like, Karen [Fmance manager]. I f I hadn't got involved in this I would never have got to know Elaine, and I
wouldn't have had any discussions, or anything to do with the Finance Department. And, like, Maude, and the people
at Blackburn, and so on.
Have you learned anything which has affected your understanding in relation to Europe in any sense?
Geographical. Yes. A lot of the places were just names on a map, and didn't relate specifically to areas that might
have been working class areas, industrial - heavy, light industrial - rural, and areas, that I visited, I got a better concept
of their ... exactly, what kind of area. So a geographical awareness. And distance. It just proves yet again how small
the world is. What else? Sampling different beers! It was the social aspect. Not Mieke's 'til-five-o'clock-in-themoming, and going on pub crawls and discos and that, I didn't go for that part of it at all, but the Belgian beer was very
good. I think it's part of the whole, isn't it? You can't have one without the other, basically. You can have a pure
business attitude towards the work, and not get involved socially, well, not get involved in the social aspects in the
same way.

IVhat do you think the consequences of that would be?
Well, you would not get as good [sic] working relationships with the transnational partners. I think it's got to be a 5050 friendship, a partnership in relation to what you're trying to do in working togetiier.
Do you find that that relationship has come about solely because of the visiting?
No, because we haven't dome that much visiting. In the 3 years I've visited Belgium, and I've visited Germany, and
I've visited Ireland. Just once each time, for 2 days, 3 days.
So how would you say that your awareness and your relationship with the transnational partners has developed if it's
not just through the visits?
Obviously through the use of technology. Fax, telephone, keeping in touch with them on a very regular basis. And
having a friendly attitude towards whatever discussion you're having at any particular time. And fulfilling what you
say you're going to do, making sure it happens. Not just talking about things. The follow-through.
Talking about your enhanced awareness of European issues: what consequences does that have for you

personally?

I could quite happily work in some of those other coimtries. And not find it shocking or daunting. Because of having
more awareness of the cultural side. The whole area.
Would you say that your attitude to Europe has changed?
That's a very difficult one at the moment, because I ' m quite a political creature [day before the UK General Elections].
And this shouldn't get pohtical. I must admit, that wathin the transnational partnership, we do not get involved in
political arguments, about European policy, the Single ciurency, Maastricht, or anything.
Is that by common

agreement?

No, I think it's just that perhaps the people that are partners with us are not politically-minded creatures. So therefore,
it's not important, and an issue, or they don't feel strongly enough about the issues to let it affect what we try to do in
the partnership. But to ask me that question at the moment, with what Labour is saying, and what the Conservatives are
saying and what the Liberals are saying ... I ' m very pro-Europe, I mean, being pro-Europe for a kick-off made me
interested in meeting the challenge of a European project, because they are pro-Europe.
Has running the project altered your attitude to Europe at all?
No. I ' m still very pro-Europe.
What aspects of the project have helped to reinforce that?
I think mainly the hard work, and the attimde, and the determination of the participating countries. In making what
they're trying to do, trying to achieve, into good outcomes for the students. We're all on one footing. We're equal
professionals, despite the cultural differences.
Has your attitude to other countries changed as a result of your experience in the project?
People tend to think that I ' m biased against certain ethnic backgrounds, but I ' m not. I f that has come across to some
members of staff, which I ' m sure it has done before, that I have a colour-bias, I don't. I have a work-shy-bias. And it
just happens that the bias came out against a member of staff who just happened to be coloured. So, I do have a slight
reputation for being a racist. But I would have made the same remarks about a Chinaman or an Englishman, or
whatever colour their skin was. I think their attitude to work, [the German project beneficiaries] has made a difference.
I ' m probably more understanding and more tolerant of the problems that face different backgrounds, regardless of skin
colour.
What about your attitude to the transnational partners you've been working with, and their cultural

backgrounds?

They were just people, for me. They weren't German, they weren't Belgian, they weren't, you know,... I didn't
identify them as like, sort of Germans, or Belgians, or Irish, etc. To me they were people with the same sort of working
ideas.... I tend to see them as people first, and then as race, or colour or whatever, later. You have to be open-minded.

Because i f you go in with some pre-fixed concepts, ideas, they would be identified, they would be subconsciously
picked up. One could have a relation to Germany, because of the two World Wars, etc., and the Irish issue, we've been
indoctrinated by our parents. I f you like, they have a great deal of difficulty to have a relationship of respect with a
nation that you have a great deal of hate for. You know, a nation that you have no respect for because of what has
happened in the past. I think you've just got to divorce yourself from having those kind of reactions, because i f you
have, it will make life very difficult for you, because you won't be able to hide them, no matter how hard you try. And
I think people can sense likes and dislikes of a nation or cultiu-e, even i f you don't dislike them as an individual.
How do you think that might be expressed?
Just in attitudes, being in that particular country, just attitudes towards people, even in a hotel. I've not seen that within
this project, but I have experienced it first-hand before. In France. The attimde towards the British. IN Holland, the
attitude towards the Germans, they dislike the German.
Would it have made a difference to you if you'd had a French partner in this project?
No. No, no. I don't dislike the Frogs at all! Even though they ran away in two World Wars and let the Germans take
over their bloody country! [Very tongue-in-cheek!]
Different identities.

Would you say that your identity has been affected by your involvement in this project?

In the eyes o f other people? Or in my own eyes? No, I don't think so. I think I've always had a healthy attitude
towards my own identity in relation to what I ' m doing.
And in terms of Europe.

Would you say you've acquired another layer to your identity?

No, I don't think so. I think I've leamed a lot, and I've experienced a lot, and I've added to my knowledge,
considerably, and my awareness. But I don't think that it's changed my identity. I think I had that awareness anyhow,
and the attitude, anyhow. A l l it's done is enhance that attitude. I don't think I've acquired a European identity,
because I was quite pro-Europe, you see. As I said. So, probably more so with friends and colleagues, you know,
'Norman's involved with Europe', but that's other people's concepts. I've never fek that.... I think that it's probably
given me more awareness, countries that benefit in relation to Europe, and the categories they fit into. The Objective 1
countries, and how the U K fits into that, and Pormgal and Ireland and various places like that. But I had that
knowledge before. Probably more awareness. Much more awareness. Enhanced the knowledge that I had.
How do you feel, as a result of the project, in terms of your professional

capacity?

I would say it's enhanced my professional ability. The attitudes. Planning, preparation. M y communication skills.
Use of technology. Anything else?
Would you say that you 're better placed now tofiinction more effectively in your professional

role?

You'll just have to arrange for me to have the assessment [for redimdancy] and see how far up the scale I come now for
adaptability and flexibility! Yes, of course I do. Why? Joking apart, about flexibility and adaptability, I think the
knowledge gives you more than classroom situations. Budgeting, managing fmance, talking to Finance, being involved
with other people within the college, I suppose it gives you another string to the bow, rather than just being a
straightforward (straightforward, that sotmds very detrimental [disparaging?]) lecturer. I think it gives you additional
skills.
And is there anything specifically from the transnational

side?

I thirik more and more, as we get towards the year 2000, more and more courses are going to need the European input,
in not only policy, but all levels of courses. From management courses downwards. It gives you an additional skill, to
have that knowledge and working experience, to be able to teach better on those programmes.
If you were offered the opportunity to participate again in one of these projects, would you?
Definitely! Yes. It creates a vast amount of extra work, it can be tiring, exhausting, but having said that, it's very
rewarding. In the particular way, that it gives you a sense of achievement, using other people's money - especially
Blackburn's! - no, I find it gives me a good deal of job satisfaction, because it takes out the boring routine. It's part of
my working life that's different to that of some of my colleagues, and I fmd I need a challenge.
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And do you find that it's different in terms of being involved in the project - as you have been before - or running it?
Erm, it's more challenging to run it than just to be involved, so therefore the feeling of satisfaction is even higher. But
only when it's going right!
Yes - it's nice to come to Anne Davidson Lund's meetings, well-prepared, and get a nice bttle pat on the shoulder, in
front of other people in Nusquam College who aren't as well-prepared! Yes, joking apart, that is a point, the
recognition, by other people. Again, that's to do with their concept, isn't it? But even more, I would recognise people
like yourself, and to get the occasional thank-you for the effort, because so many people in this organisation don't have
the ability to do that for others. And I do think that's quite rewarding, for somebody to turn round and say, 'thanks,
Norman, that's great', even i f it's just over the telephone.
Do you think running the project has made you more able to cope with other initiatives?
No. Mainly because o f my backgroimd, I had those skills anyhow. I would say the project has effectively brought a lot
of those skills backs into play. It's enhanced them, and made me use them.
If someone were to ask you if they should get involved in a project like this, what would you say?
The answer's got to be 'no', because I want to continue to be involved with them! I don't want some person coming
along and taking this away from me! I n general terms, I would encourage people to become involved in European
development, most decidedly, for all the reasons we've discussed. I mean, I am often on the receiving end of some
snide comments, because I ' m involved in Eiu-ope, you know the 'why can't I have all these extra hours off my
timetable?', 'how do you manage to get these hours?', 'where do you get them from?'.
What would it take to counteract these sorts of comments, do you think?
Involve them more in what you're doing, give them more feedback, try to get them to understand, more awareness of
just what's involved in European development work. We haven't got the time to sit staff down and explain what it
means, explain that I may be allowed 6 hours on the project, but I ' m actuaUy spending 12, 13, 14 .... i f you're prepared
to do that
They might understand more what's involved. It's just human nature, everyone's going through a hard
time.
Anything else you want to add?
No, except that I've really enjoyed the discussion, and I hope what I've said has been usefiil for you.
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Sonia
A

So, go on, you were saying you haven't

S

I haven't done it because it was daunting. It's one of those things that you open
and think "gosh, that looks as i f it needs some reading and I haven't got the brain
at the moment, I ' l l look at it later on" and then it stays on your desk and you fail
to find your brain for long periods and you get distracted and move offices and ....
I haven't done it. But I have tried to think .... interestingly, you'd sort of outlined
the general areas that you were interested in and many of the things that you've
just flagged up there were things that have actually come through when I've been
thinking about it. I was trying to keep the diary, I haven't succeeded in keeping it
all the time but I've picked out.... because I'm not the main administrator of the
project, obviously, that's Betty, isn't it?

A

That's right, yes.

S

M y involvement to some extent is peripheral but its been flagged by events and
meetings and things, they're the bits that I've circled in this [log]. The writing of
the journal bit which started off
do you want me to go through the journal?

A

You can i f you like, it's as good a starting point as any.

S

It started off being quite sterile really aboutfioistrationswith the fact that systems
s weren't compatible with Sweden and Belgium and the whole idea was for the
kids to get competent with the new technology, not to see it as something that was
totally flawed and it never worked because they couldn't get the right systems and
Allsworth [a college centre not connected to the Internet] didn't have it and they
had to go ten miles away to use it, you know. And there was all that and it seemed
to be defeating the object which was to make them feel familiar and comfortable,
not uncomfortable and not able to use it. So they are those sort of fi-ustrations
which were a bit insoluble because it all depended on College being able to get
the right sort of equipment and budgets that went with it in the timescales and
things. So it started off with the sort of things that Betty would come to me and
say "oh, we still haven't got hooked up to the
" whatever it was and "how can
Elsie's group do this at Allsworth when it's only available here". And Ida would
say to me things like "how is it they've got us going to somebody's room to do
the email and so that inhibits them and I can't send big groups in there and so I've
got to set it up and so they're not controlling their own learning in that they're
making the contacts
" and it was all a bit like that. Then, (I am struggling to
work out when this was actually) probably about half-way through the project,
some time around March/April time Betty went to Belgium and I thought that this
had a sort of.... it sort of highlighted their staff/ student ratios and the differences
in pressures in their institutions and ours because when she got there they
suddenly came up with "oh, we've decided to bring the group over to see you in
May" and she came back and said "oh
you know, this is really nice, and it's

wonderful that they're able to come ... but how can they just at the drop of a hat
say oh, we can let two members of staff disappear out of the working situation to
bring them over" I don't know, they brought over about six or eight students
A

Yes, I remember seeing about half-a-dozen.

S

It wasn't many anyway. And they just kind of like appeared and they didn't seem
to have taken on board the fact that that had had a massive impact, because also
the Swedish people did the same thing at the same time, that this was going to
have a big impact on
even the logistics of size of groups for the rooms and the
fact.... they obviously didn't imderstand, although some of them had been before,
that we were on three sites, and so it wasn't like being in a small school building
where you could perhaps mix and match groups easily. That it meant people being
moved about in mini-vans and it was a massive
logistical exercise, and Betty
came back to sort of sort it out within a very short space of time - about three
weeks or something.

A

It was the Easter hoUdays in between too

S

Yes, she didn't have very long. And that kind of highlighted their lack of pressure
in many ways, that they hadn't foreseen this as being anything that was probably
overburdening somebody in their day-to-day work. I can only assume that they
must have .... student/staff ratios that mean that they can free up people to take on
something and replace them with somebody else.

A

Yes, I suppose so, they are a very small institution, so it's an advantage.

S

Mmm. They're not terribly big in Sweden, are they?

A

No.

S

And so that sort of like emphasised the massive differences in the type of
provision and the working practices and the sort of stresses that people are under
in that they have been just floated in that way and they had to come back and sort
it all out. And this was a stereotypical thing as well that I've seen the Swedish
people and to a greater extent the Belgian people as being extremely organised
and so forth. And I know that Betty was saying to me "they still haven't
confirmed how many people are coming and how do they expect me to book
accommodation" and " I can't book them in at such a place because I don't know
who it is and what time they're coming and how many rooms for what mix of
people". There was just
it's a very laissez faire attitude and yet my
stereotypical view of particularly the Belgian/German people was of this great
organisational skill and you know, things being firmly in black and white.

A

Where does that view come from?

VvTiere does that view come from? I formed the view because of visiting the
institutions and looking at the teaching schedules and their outcomes which are
very defined. And having sat in on some of the lessons and found that.... I
suppose it was from a knowledge of their ciuriculum that such a thing is meant to
happen at such a time on such a day and it jolly well does and that's the outcome.
Now this has had a bit of a
That's in Belgium?
That's in Belgium and it is my stereotypical view of the German people as well
and I've also heard that about the French cuniculimi but that's by the by. But this
has also had a spin-off in the working with the people in that.... and it is a critical
thing to say, because we did go to look at their outcomes, which were very very
impressive in the vocational areas, in a way to motivate our staff, for them to see
that such outcomes are possible from students with learning disabilities. And it is
very structured and it is very well-organised but this is such a dynamic culture in
further education, certainly in this working environment [Nusquam], that we
expect our staff to pick up an idea and develop it and run with it and score and get
the outcome. And it's been exemplified through the meetings that we've had with
them that they don't seem to have that.... it's certainly not something that you're
used to doing - I'm not saying that they haven't got the ability i f it were
something that they developed, but they don't do it. Very much all of the
irmovations have had to come from this end and at times it's been . . . . I think I have
put in here "like wading through freacle" trying to get them to come up with
something that's not like "yes, yes, yes, that'll be fine, we'll do that" and come up
with something original, irmovative, an idea to develop. Because it's been very
difficult and .... it's not a criticism, it's just an observation about a very different
way of working, in that they seem to devise something and it stays there and
perhaps it's refined, we don't know that, and the outcomes are usually good. But
certainly the head of school has said to me that he wished that he had staff like I
had who would pick up something and run with it and make it happen.
There seems to be a dichotomy of the way people are talking and thinking back to
the period when the team, the delivery team here in Nusquam, went out to
Belgium to see what was going on. What do you think it is? Why were you as a
team particularly attracted to the Belgian way of doing things, to want to go and
have a look at it in detail then, and then at the same time, to say that although, yes,
it was attractive, the way that Belgians do it or the results that they achieve, or the
way that the staff tackle the curriculiun delivery is something that we could copy
and bring back? Have I vmderstood that correctly?
There is a mis-match.
It's not a criticism, I am curious to find out a bit more about it because it intrigues
me.

The reason for that visit wasn't to have a transparent model, because it could
never be a transparent model because of the difference in the institutions, the
length of time that the students were there. They take their students over about a
seven-year... in effect, 'apprenticeship' system and we typically have otu-s for....
well in special education it seems like we have them for a year or two and then
hopefully we are able to get them along to an appropriate level of mainstream.
The reasons for taking the staff to look at that [in Belgium] was that we were
required by external validation fimding, so the FEFC were asking us to have
tangible outcomes that we didn't have. At that time we had a system which was
about developing the individual, his basic advocacy, the individual making
choice, personal development and ... independence. And we were successfiil at
doing that but it didn't have a measurable outcome because it's very difficult to
measure an individual
Yes, how do you measure that kind of
Yes, you can't do that. So, not at the back of our mind was the fact that we're
about to be inspected [FEFC]. And also, because of the changing and fimding in
the FEFC and the infamous Schedule 2, which was obviously going to be
reviewed and we knew that i f we didn't get our cotirses funded by the FEFC then
we would cease to exist. So it was essential to get some fimding and obviously to
get the funding we had to have a measurable outcome and the measurable
outcome had to be very tangible. And we were also looking .... I was looking to
give our students currency in the mainstream world. They might have educational
needs and they might be 'special' (in inverted commas), but out there they've got
to exist. And you do get people who are sensitive to meeting them and they make
allowances but by and large i f they're fighting along with everybody else in
addition
well, in what still is a very difficult economic situation so they need
currency and they need hard currency in terms of their qualifications. Now the
kids in Belgium were getting that through this very long period, they were coming
out at skilled workers. You've been to Idesbald, haven't you?
I haven't.
You haven't, oh, because ... oh, it's actually been put on the back burner. If you
do go and you see what they do, it's absolutely stunning. The final project, they
have to select a vocational area to through the first couple of years of this project,
which starts when they're about eleven or so, but then they allocate [sic] to
become a joiner, a plumber, a bricklayer, whatever - it's mainly boys. But the
outcomes are so impressive, the final project for the final year and a lot of them
are from backgrounds where they don't have a home to go to, so it's anticipated
that they will be living in shelters or independent situations, but that they actually
make the furniture for their apartments. And the fiimiture that they make for their
apartment you would have in your apartment because it is very very high quality
stuff

A

I've seen the furniture in Peeter's office, fiimiture which the students had made.

S

It's very very impressive and they go out with skills and a means to earn money.
And so .... you can't measure it, but it would seem that they have a range of the
same problems that our students have, and so I was saying to the [UK] staff,
"look, OK, we've got happy happy people here, we're sending them out hopefiilly
better balanced than they were when they came to us and they've got a lot more
interpersonal skills and so forth but you don't have the currency in this big world
outside of
although it's not a transposable model because of the timescale and
because of the size of the institution and so forth, I think that we can aim towards
those more structured outcomes". Now because they have been doing it for a long
time and because it is very structured they've got these sort of'learning sets' - or
whatever you want to call them - and they pull out the lesson plans for you for
every session, you see, and so it doesn't flex with the individual. For example, at
the moment, I don't know i f you know, Nusquam College is going to be one of
the lead colleges in the staff development on the new fionding round and what was
worrying me a bit was because our programmes are so very much geared towards,
not just the individual within the group but that flavour of that group in that
particular year. We don't have a filing cabinet where you open the thing and say,
"right, for September, we do this, this and this", it will vary a little bit depending
on the needs that we see and that the students present to us. It might change i f we
think that we need an input on a particular theme. Now that doesn't happen over
there
and while the product that they are .... their own product is very very
admirable and I think that the learning that goes on within those sets is very
admirable, it may be that it's narrow when it relates to the individual.

A

I have a concern about that as well in that while they're producing skilled
craftsmen, they haven't looked in terms of labour market research to see whether
the skilled people they're producing can actually become employed. I ' m not at all
sure that all the youngsters leaving St. Idesbald can find work.

S

No I don't think
there's a bit of a problem with their certification in that i f
it's very fi^strating for both the students and the staff, Peeter was telling us, but i f
they actually certificated as .... I don't know what their phrase is, but a Class 1
Craftsman or whatever it is, equivalent to our NVQ whatever level, then it
precludes them for ever having the supported living allowance, as in, you know,
the grants that they're able to get from the social system.

A

So it's working against them.

S

Aknost does. Because they may have a certification for a technical skill but it may
be that they've got social or interpersonal skills that maybe then .... don't preclude
them from the labour market but make it quite difficult for them. And so they are
almost handicapping themselves by being successfiil in a skill area. And I know
that Peeter and the students and the staff sometimes have to ask themselves very

difficult questions about whether or not some should or shouldn't succeed in that
area.
A

For the wrong reasons.

S

For the wrong reasons, yes. Because they do work with local companies and they
have
the cultural thing that interested me was that they have soirees of the
nature that we don't have that people come into school and are royally entertained
and are interested sort of local business people. Now I suppose we have to a
certain extent but not in the way that they do.

A

I wonder again i f that's a function of the size of the institution and its place in the
community?

S

It probably is, yes.

A

It must b much easier to have a defined identify for that institution in that area.

S

Because there are obviously certain industries that are viable or not viable there,
because they did have an upholstery department which looked very good, but
apparently there wasn't an awful lot of people interested in it and I don't think the
area could provide a lot of work, so they are running that dovm and changing it.
And it all sort of indicates that they do look at the market and they don't stay the
same for ever and ever, they do change from time to time.

A

Although you seem to be indicating that you're a bit surprised by that?

S

I am and that'll come ....

A

Laughter.
Well, yes. Some of the things that I've written later, I mean .... one of the
questions that you just read out to me was about the .... and you were laughing at
the time you said it, for reasons that we know, about personal relationships and
the depth of personal relationships. Can you just recap, on that Httle bit of
Yes, just to talk about the personal contact outside the project, well, outside the
meetings
Yes. Well, in this particular project that became quite large actually and it wasn't
something that anyone could have ever anticipated being. But you remember that
I . . . . yes, you did know about it at the time .... that Jos's son committed suicide
and the timing was very pertinent as well, the staff had been with the students and
it was during the time that Jos and the students and Lieven were fravelling home
[from Nusquam to Wendelare] that this event actually took place. So he
transferred himself from Nusquam to his son's suicide and that had a big impact

on both the project, Jos as an individual, and Lieven as a supporting member of
staff. The subsequent week .... it was the 'Euro-evaluation' week and so Jos and
Lieven were down to come again, together with different Swedish staff actually
.... I think there might have been one that was the same but I can't remember, but
anyway
and there was some kind of debate about whether or not Lieven
would come or whether he wouldn't. But Lieven did come in the event because
Jos had said that he wanted him to come and so he did come but over dinner in a
restaurant we had an opportunity to talk about Jos's situation and what had
happened and this kind of like illusfrated both the .... kind of degree of developing
relationships within the three different nationality groups and also it gave me an
insight into the Belgian institutional situation. That within the restaurant the
conversation was very much about Jos .... and how it had affected him, but Lieven
and Jos had actually been at college together and had got their first job at Idesbald
together and were still at Idesbald together 20-odd years later.
Oh, good gracious!
This has got a sort of bearing on how .... it sounds rude to say 'undynamic' but
how undynamic perhaps career pathways are or an institution is. Anyhow, this had
happened and Jos and Lieven had known each other over a lot of years and so
Lieven had been very involved in Jos's disaster and had been staying at Jos's
house with him and his wife. And him [sic] coming out of that situation into a
foreign country, into a different set of people, but albeit a supportive set of people,
gave him the opportunity to have his ovm catharsis and he obviously very much
needed to talk to a group of people who weren't directiy or intimately involved
with this tragedy. Because he had been involved ....there's a lot of contact
between Jos and his wife, because Jos had been here when it happened, he had a
lot of guilt that he wasn't there at the time, and he'd turned the guilt into
aggression towards his wife and the two of them had been unable to resolve this ...
tragedy between them because they were separated by these conflicts. And Lieven
had been very much a part of trying to help them in this. So he came over to us a
very emotionally exhausted person really, and it was very good actually how the
Swedish people and the English people and he were able to spend quite a lot of
time talking about the situation. And being involved enough with
to know Jos
and to be able to understand the situation - and interestingly all the people roimd
the table had two boys and Jos had two boys -.... I think the one Swedish person
had a younger daughter as well, but we were all potentially in that situation that
Jos had found himself in. And we were able, I think, to help Lieven really,
because to go on to what I was going to say about the institution (I've written it
down here) that the differences that I then perceived about the two institutions
was that Lieven and Jos had spent the whole of their working lives, since fraining
.... the whole of their working lives together and that the whole school was ahnost
like an extended family. But the weakness of that was because it was based in the
Catholic religion and there was a massive stigma attached to suicide.
A

Of course.

S

And because Jos had found himself in this situation he wasn't, at that point, able
to project... to go back into that situation because of the stigma that he thought
that he would carry. And the support network of cultural differences and the small
institution had almost backfired. What I was saying was that an English institution
is so, by comparison, (I've written it down in better words than I am thinking of to
say .... let me look what I've put) "the Belgian environment is very warm, it's
almost an extended family situation but it might be claustrophobic in that it's so
closely associated with the individual that it provides no escape from - in fact a
distraction - from one set of problems to something entirely separate, whereas the
English work enviromnent disassociates itself from the individual's intimacies
and so in doing so, almost by default, offers an opportunity to escape from it" and
that doesn't. It's got enormous sfrength in that Peeter, the head of the school, had
been sleeping at Jos's house and I was speaking to Peeter on the 'phone and he
was so choked about the whole thing that he couldn't say very much about it. And
I'd written back to Jos saying that I know that he associated Nusquam as being
like the end of a part of his life which didn't have problems, the end of a part of
a period of happiness, and Nusquam was kind of like the moving to a very
dark and difficult part of his life. So that was sort of exemphfied by the fact that
when Lieven came over here he'd also associated it, very much Nusquam, Avith
this kind of thing that had evolved as soon as Jos got back. But what had
interested me was that a group of people who'd had a professional contact were
able to associate so closely about a disaster. And I think
well because I have
written since and they've written since ... they actually
it's very formal, again a
cultural difference that the fimeral situations are very formal and it

A

They sent a letter of notification
He sent a notification. And the invitations as well. And he sent a death picture of
Benny, who was the son, and a poem .... which I can't imderstand, you might be
able to understand it, actually .... that was written by his younger brother. And that
was very very different culturally. And I can't make up my mind about it, because
part of me thinks "how wonderful to be part of a situation where it is almost an
extended family" but I can see that because they have got their sets of values that
are very very .... well, rigid .... and sfrong, that have the sfrength to support the
individual, it also then becomes
very stifling and also put barriers against him
being able to resume
a degree of normality, which he would have found
difficult - in this institution he would have foimd it difficuh
to do it, but it
wouldn't have been the same here as it is there. Very different.
I wonder i f that is .... obviously there's a cultural difference, I wonder i f it's one to
do with different countries or just different working envirorunents.
I think it is to do with different coimtries actually.

It makes me think of a private school I used to work in, a boys school, and on the
staff there were at least four people who had been at the school from prep, days,
then gone up through the whole secondary system, gone away to university for
three years, admittedly, and then come sfraight back in again as teachers and never
gone anywhere else - which had led to a kind of stagnation, aknost. And again it
was a tremendously supportive environment, provided you agreed with the ethos,
and it was in a small market town, which meant that i f you lived there as well - 1
didn't - very quickly you knew everybody, you either taught them, or you had
taught them, or they knew somebody who
and you couldn't have any kind of
life any^^'here in the town without falling over someone who knew you
Yes, I think that's a good parallel but I do
think that's a good parallel with the
sort of institution we're talking about here, although I do think it's cultural as well
because
I might have said this to you before, we used to import cars from
Belgium, a long time ago, you get... you get off the boat - that was when the
pound was better than it is now.
That's interesting.
But you'd have to go to the tax office to sort out all the paperwork and formalities
and I'd observe them coming into work in the morning and everybody in the
office would go and kiss people twice, each cheek, when they arrived in. So the
lack of distance
the phrase "arm's length" is very true for us isn't it, you keep
people at arm's length, literally at arm's length, you don't have a physical contact

What about the Swedes, what do you find about them? Have you been to Sweden?
I have been to Sweden, yes. Yes, I think they don't keep people at arm's length,
there's more physical contact. And the Swedes, in this situation that I was
describing in the restaurant, were very supportive. Interestingly, the guy was very
supportive - 1 can't remember his name - and he didn't find it difficult to talk
about the issues ... with another man, or in fact vdth the whole group. I don't find
... I ' m going to be stereotypical, aren't I , but I don't think that many Englishmen
would have done.
I was just about to ask you, what do you think would - and I'm asking you to
speculate here - what do you feel would have happened in the same
circumstances, but i f it were an English project, just EngUsh people involved?
It depends on the people doesn't it? I f they were people from the social care
background, possibly, certainly some of the male staff within that field here, you
would have that type of conversation without any barriers. But generally, I think it
probably would have been different. I don't know that someone who had been
supporting someone through that situation would have been as open about their
own needs for counselling as .... as Lieven was.

I ' m intrigued by this. It seems to me, over a number of years with projects, that
people working on fransnational projects build up, very quickly, very close
relationships, on a certain plane, with their partners in the other countries to an
extent that certainly never .... has never in my experience .... would never have
been the case in a project with U K partner colleges.
Nor mine, no. Another for example of that was, when I was working on a social
care project and we stayed in Bruges
In a restaurant, someone came over to us
and said "oh, you visited our school today, didn't you?"
End of Tape 1
Tape 2
someone came along to me in a restaurant in Belgian and said "oh, you came
to our school today on a visit with a group of students, didn't you?" and I said "oh
yes" .... "oh, you must come back vvdth us, we live just dovra the road, you must
come back with us for a drink". And he was with his wife and young child and it
wasn't a group it was just a member of staff We went back for drinks and i f they
know that we're there .... because they see the [college] van outside the apartment
[in Bruges], they'll come and knock on the door every time and say "do you want
to go out with us tonight" or "come and have a drink", you know.
Phone rings
S

And so, now, I feel that
they say things to me like
they've got children a
similar age to mine "send your son over in the summer he can stay with our son"
and this kind of thing. And I've been over with my family and, just coincidentally,
because they're down the road from where we stay, I know that when I go there
I ' l l just knock on their door and they'll
all the time. I don't actually think that
would have happened in England. I think what would have happened is that the
person in the restaurant would have said "oh, you see those two women over
there, they came to our school today" but I don't think somebody would have
gone over and said "you must come back with us to our home".

A

No, I would think at the most in the UK - well, I don't know, but I'd think most
people would just say hello, and then just waUc out.

S

Very much so.

A

Curious - is it something to do with the British phlegmatic character? People who
don't fit that pattern are very much regarded as odd. I'm interested in the fact that
you've used a number of adjectives as you've been talking through your different
experiences and there are two that stand out, one is 'frustrating', when you were
talking earlier about the equipment for the project, and the other one was
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"interesting", the 'intriguing, the interesting' side of things. Would that be a fair
description of your feelings about involvement in these projects in general? And
i f not, are there better words?
The projects that I've been involved in that haven't involved .... and actually - not
that she's not a friend of mine! - really haven't been finisfrating at all. I've found
that the partners have been very very accommodating and supportive and there
haven't been frustrations. There have been finsfrations with our students and
when we've taken them over there, and all this, they've been imco-operative or
things like that, but the actual European fransactions haven't been fiiistrating. The
frustration here was the technical side of it.
Interesting.
Yes, 'interesting' does sum it up because'
when I started to write these things
up for you, I had logged them in my mind but I hadn't put them on the paper until
quite recently, and my phone kept ringing in my room and I was quite aimoyed
with it and thinking, "you're interrupting me I just can't
" you know, I'm
really getting to a crux of this thing and
it was the cultural working
environment that had been so interesting that,
that I was (to use a fairly simple
phrase) 'our cold workiag environment', I hadn't realised, had .... by default
offered opportunities. I would have seen a cold environment as being negative,
but now that I've examined it a little bit I can see that by default it offers
opportunities to be different people in different places, and I wonder i f that
opportunity is there in the sort of environment that we are talking about and that
you are talking about earlier, that you don't have an opportunity to be
to have
different hats on, to play different roles.
Give me some examples.
Well, in Jos's situation he had been at the school
at college
with his
colleagues and they saw him as 'Jos the family man', respectable, had the same
religious beliefs as them, they made assumptions, I suppose, about his moral
standards and coping say. Here, I mean there are people who you are particularly
friendly with who know what happens outside Nusquam College, but I don't think
that people make judgements about my values or moral standards because they
don't know enough about me to do that. And I don't think particularly ... they
have a need to do that. I have a role within the institution which is defined on my
job description and people either like you or don't like you, depending on their
interaction within that role, but they don't have a concept of you as what you
would think of as the 'real me', the real individual.
They only see one facet....
Yes. And I would have thought that was bad, but having gone through this
experience I'm not sure but it is that bad, perhaps it allows you to preserve .... or
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perhaps that's the cultural thing, that we feel the need to preserve a degree of
privacy from other staff It certainly offers you more opportunity to behave in
different ways in different situations, doesn't it?
A

Yes. I've thought about that sometimes, when I've been with people abroad,
people who are very warm, very welcoming, particularly in Finland, the
colleagues welcome you into their homes .... and send me pictures of their family
celebrations, it's wonderfiil! I really enjoyed that but I also find personally that I
can't reciprocate in that way imless I reallv take a liking to an individual, and I
couldn't do that on a sort of blanket scale, to a whole staff room full of people,
which is what they seem prepared to do.

S

Do you think that sort of... commonality of experiences diminishes the quality of
it?

A

Commonality? How do you mean?

S

Well i f you're having those
(in inverted conunas) 'intimate experiences' with a
lot of people, does that diminish the quahty of it? Like having a lot of
acquaintances or having your fiiends doesn't it?

A

I think it does in my experience ... why I try to
I don't know whether I do it
consciously or consciously try to limit overseas contacts with whom I do develop
a special relationship, because I know I haven't got the time or even the resources
to be able to do that for all of them, so I've got to be mean and selective. But it
intrigues me that you can work on a project within the UK, with British people
and you would never ever, very rarely develop to the point where you'd say "you
must pop in, you must come and stay with you f a m i l y I t doesn't happen, does
it?

S

Do you think that's because the general British working experience is that you
have very separate compartments, and so they're not even thinking in those lines?

A

Well it certainly is for me personally. It's been quite a struggle to get away from it
and think "it wouldn't actually be too muchfroubleto invite these people round
and I might actually quite enjoy it". I had another question noted down here: is the
difference between this particular project, the COMENIUS project, and national
projects, is the difference to do with distance, the difference between the cultures,
do you think, or is it just the people?

S

Come again?
Is it a difference
between the COMENTUS project and a project in the UK, is
the difference distance, cultural difference, or is it just the people who get
involved, from whatever nationalities they are?
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S

I think it's cultural, I don't think it's particularly distance. I think it's the different
cultural experiences that we were talking about, and separating parts of your life
and the pros and cons of doing that.

A

You've probably answered a couple of my next questions already, I was going to
say, forget the project and think instead about the social contacts which take place
outside the project, you've talked a bit about that akeady. But it was to ask you
really what are topics of conversation when you are together with the partners,
and are the same as .... or different from topics of conversation you'd have with
friends back at home?

S

I think that initial conversations tend to be work-based, about the institutions and
the students and the practical things and so forth and then, i f the relationship
develops and it becomes more intimate in circles that
you're discussing.... I
am tr>'ing to think about.... there was a thing that you mentioned earlier about
language and we're very imfair because most of the time we expect people to
speak to us in English.

A

What do you feel about that?

S

I feel bad about it, but it is a common language. I f you're looking at the Belgians
and the Swedes they're both sort of minority languages, aren't they? You'd be
unlikely to be using one of those languages, wouldn't you? So, it's just the way
things are in language but I feel that it reflects on us as not making enough effort
in international terms ... to be ignorant about languages. I am trying to sort out
someone to teach me French at the moment for obvious reasons.

A

I was talking to someone yesterday in London about the whole languages issue
and the transnational project because it seems there are two .... well, I suppose,
three things pulling in different directions, on the one hand you've got the
European Commission putting a lot of money intofransnationalprojects, aiming
to get people together. Within that you've got a very sfrong emphasis on getting
people together for the purposes of language learning, making use of languages,
promotion, minority languages, even languages like Flemish and Swedish or
whatever else, but at the same time, as soon as you get three nationalities together
in a group, particularly i f they are fairly well-scattered across Europe or from the
minority countries, inevitably the common language is English, even i f there isn't
an English person there, and it just seems that there's a paradox there, that they're
trying to get people together for linguistic purposes, but

S

A sort of Esperanto isn't it? English .... I suppose.

A

Well it's interesting, do you fmd when you are talking to the Belgians and Swedes
you are modifying your language?

S

I do, yes.
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A

What do you do?

S

Well much as you would i f you were talking to .... I don't mean it in a pafronising
way, but as i f you were talking to a child, you'd think quite carefully about how
you say it and then you'll say it in another way as well, you'll say the same thing
in three different ways, i f you can see that they're probably not quite
understanding it. You'll repeat it in a different.... using different words. And
probably speak more slowly and you'll probably use more body language than
you would do, use gestures
much as you would to a small child without the
high-pitched voice, and the being pafronising, I hope!

A

When you've been together with the partners in a meeting has it been your
experience that any of the partners have gone off in thefr national groups at any
time and not mixed in with the general part of

S

I don't think they do that socially because people generally tend to try and mix,
but when you're looking at work aspects, then people do tend to work in their
national groups because they're very much relating whatever potentially you're
discussing to their institutions, so they have to talk to each other about how viable
things are. For example, we've developed some learning materials and methods of
measuring for the next phase of the project and that will have had to be discussed
within the country groups to see how it would work in the different situations.
Probably work-wise it is but not
not work-wise in that i f you're being taken
around somewhere and given information about something or i f the students were
here and they'd were being taken to various places within the area, that wouldn't
be the case. But i f it's something that's paper-based for the project, then I think
people do work within thefr own country groups.

A

And the partners have talked a lot and talked very openly about all kinds of
things. There have been plenty of opportimities for that. Have they said anything
at all that's made you stop and think about your everyday life? Your working
environment?

S

Nothing that springs to mind, Anne, I can't think of anything at the moment.

A

It's probably not the case, in that case. When you first started work on this project
what were your expectations of working with the Belgian partners and the
Swedish partners?

S

I'd worked with the Belgian people a lot, [before] so I expected that it would work
well. Sweden were an unknown quantity and at the beginning it was meant to be
Portugal I think, and that never happened. And it seemed a bit of an eclectic mix,
did that, Portugal, Belgium, Sweden and us! I think that probably my
preconceptions about Swedish people were that they would also
no, my
preconceptions about the Swedish people would have been that they were very
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much into integration [of students with special needs] and possibly, to use
political terminology, more 'left-wing' than we were, with the Belgians being
further right of cenfre than we were. I don't actually think that is the case, in fact,
I don't think that they're as integrated as their publicity would have us believe.
A

That's intriguing. I was going to go on and ask were your expectations fiilfilled?

S

No, because having visited the Swedish situation it's very much a separate
building I think ... it's linked, I mean, have you been? .... I think it's linked to the
high school, but it's very very distinct and
have you been to the Swedish
school?

A

Yes, I have.

S

A couple of hundred yards away, isn't it, down the road?

A

Yes, it is.

S

It's a separate institution, isn't it? Yes. So although we hear an awfiil lot about
Norway and Sweden having
I mean when I mention it to people they will say
"oh, yes, the Swedish have got really good models", well I don't see it happening
over there.

A

This is what we would think about Scandinavia and education for people with
special needs. I've been surprised, when I've.been over there, again having
assumed from television or whatever else, because I don't read in that area, that
the Swedes would be streets ahead and doing wonderfiil things. I get the feeling
that maybe that was the case until the sixties, when they would have been quite
radical, but that they've rested on their laurels since?

S:

It's interesting that we never ever saw any students with what we would classify
as severe learning difficulties, they weren't even in the learning difficulty
situation were they?

A

I had a very interesting discussion with two of your colleagues to try to work out
some means of getting the project off the ground and the first key obstacle to that
was finding students with severe learning difficulties in ^ country elsewhere ui
Europe, and it was impossible to find these people! I couldn't find anybody
willing to tell me where in the system their needs were catered for, where they
were educated, who was responsible.

S

I wonder how you can backfrack that .... i f you ever wanted to backfrack that. The
place where you were meant to be visiting, but didn't in Belgium, I ' m trying to
remember the name now

A

That's terrible, that
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S

It's not Dominic Savio

A

Marienstede?

S

Yes. Marienstede have adults with severe learning difficulties. Now they've
obviously been educated somewhere before they came to Marienstede
Dominic Savio have some, but their learning difficulties tend to stem from
physical disabilities there not just pure .... like, otir students are mainly ambulant,
but with quite severe learning difficulties. There might be the odd few in Dominic
Savio, but they would be able to dfrect us to where ... they must know. Because
they do categorise people, well they have seven categories in Belgium

A

Yes?

S

.... and people
well, goodness knows what happens to people i f they have got
three of the categories, I don't know where,.... maybe they flip a coin about where
they're going to send them but
and there seemed to be a fafr lack of parental
choice about where they go, it seemed to be decided by boards in Brussels or
something, where they were actually going to allocate places to.

A

Which to a certain extent they probably think, well, in such a small coimtry, it
doesn't really matter. Some people say, after they have been involved in a project
like this, that they somehow feel a bit more 'European'. You know, looking at
layers of identity and different aspects of personal identity. Does it apply to you?
In any way? Do you feel more 'European'?

S

Oh, yes.

A

In what way, I mean, can you

S

Give you an e.g.?!

A

Yes!

S

Well, because you actually know the people, the colleagues as individuals and you
know that you can have conversations about students and you know that the
students are presenting with the same problems whether they are in Sweden or
Belgium or wherever they happen to be, and that to a large extent the strategies
that you employ to try to help them to overcome the problems are very very
similar, although the institutions are probably quite different. The actual personal
interaction between the staff and the students in order to try and resolve whatever
needs to be resolved to move the students forward is very very similar. It then
'slirinks the difference' really. We also did a project with Spain, a long time ago,
Paul Taylor, I don't know i f you remember making a video, in Spain?
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A

Yes.
And I often use that with parents because the content of the video was about
independence and how worried parents are with people with disabilities about....
it's called "Letting Go", about giving them an opportunity to try and be an adult
without having someone with them all the time. And interestingly, some of that
being video-ed in Spain and I think it really exemplifies how the problems are the
same probably the world over, certainly in the countries that we have had contact
with and the problems are the same and the solutions, apart from cultural or
geographical limitations, are very very similar as well. But yes, I think ... because
you know the individuals in the situation and you know the problems and you
know the strategies you identify very strongly with the similarities as well.
I f you were advising someone on a project of this kind, who'd never done
anything like this before, what would you say to them?
Go for it!
Why? We all know how much extra work it creates and how much pressure
people are under at present. What so special about these projects?
Well, all the things that we've talked about.... the opportunities vou get for
reflection about other individuals' experiences and their ... life and how that
reflects on .... your perspective about your institution, about your life, about you
as an individual, about
well, what I've just said about.... often the problems
and the obstacles are very similar and often the solutions are not that different. So
it's an opportunity to look at differences, there's also an opportunity to look at
similarities and opportunities for you to ... er
be introspective and use the
experiences that you've had to extend your own development. It's a bit of a
cumbersome way of putting it, but there is a lot of 'navel-gazing' in there really!
Well, that's part of this whole process, the interview process. How do you find
this has been for you?
Well, I said to you that I haven't had time to do very much of this, but I knew that
there were probably three things that stood out. One was this frustration about the
technology, one was the fact that they appeared to be able to pick up and go and I
was saying to my staff "you've got to tack it on to either end of half-term, I don't
have .... I can't replace you for a week at a tune, you know, i f you leave the rest of
the group
and they seemed to be able to
so there was a certain amount of
thinking "Oh, God they're better ftmded than we are". But then it all came about
because of the fragedy that was in there, but then there was a lot of reflection
about the quality of the relationships that had developed and then a lot of.... that
led to other the cultural reflections. And while I was doing that, because I knew
that there were like three benchmarks that I would make some notes about and
have a think about, and I had certain interruptions while it was happening and I
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really
it was almost like when I was university, and you think yourself into an
essay and, for me, because I was doing hterature, and it was almost like giving
birth you know, you kind of like .... it was this genre and you grew it and it kind
of like had to come out in the right way and in the right words and I was resenting
the fact that my 'phone kept ringing and I was thinking "don't interrupt my
thought process, I ' m really getting involved in this and it's moving me along
life's way, I suppose, in my own development" in quite ... quite a small way in the
length of time that I ' d had to do it, but the quality of the reflections was rewarding
for me.
That's interesting. It as my research supervisor who prompted me to ask how
people were finding the actual research exercise, and I said, "well, so far, touch
wood, interesting, challenging, a bit difficult to fit in because of their work
commitments"
Well, my negative comment that came out at the beginning was that I couldn't
cope with the extra paper that it meant, and I didn't have the space in my head or
anything, the time
But looking
being able to have more of afi-eereign,
and I suppose this is a reflection on the .... how research has to be conducted with
a certain structure, but being given afireereign to mentally [sic] flag up the things
that seemed significant to me and then xmpicking them a little bit to try and give it
a little bit more interpretation or structure .... had been more rewarding than I
would have thought it would be, because it was something that had to be done
because I knew that I was going to see you and I had to have a think about it
before I saw you. But when I started thinking about it there was a lot in there, and
I wouldn't have thought that you would go .... take part in a European project for
other than professional benefits, or benefits for the students or the institution. I
wouldn't have thought that
that might be a really naive thing to say, but
because everything that we're doing, all our interactions have an effect on us as an
individual. But i f you start to look at it a httle bit beneath the siirface then
it
has potential for a lot of personal growth really. Did you want to hear me say that?
I did!
Because I didn't say it because I thought you wanted me to say it but
That's exactly what I wanted to hear. I mean that's why I'm doing the research in
the first place, because, well it's been six years since I started doing this kind of
work here at college, but also fi-om being involved in exchanges and so on, where
people have gone and taken students abroad, year in year out
and they've
come back .... And not just the linguists
people firom the vocational who, by
and large, wouldn't have had any incentive to go abroad in any connection with
their work, and yet it's been really fascinating
Have you found then that a lot of people are coming back with this kind of
perspective?
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A

Yes, they express it in different ways, some find it very difficult to express, but
you can tell, in the way that they talk, the body language that they use, just the
very fact that they come back a year later and say " I really want to do that again"
It says it all, given the consfraints of the workload that people have these days, to
find that they're saying " I want to do that again, despite the exfra work". It's
made me think that there must be something in there that makes it sufficiently
rewarding for people, individually, and I wanted to try to tease that out.

S

It certainly
it particularly evolved because of the situation we were in at the
time. It wouldn't have evolved to the depth that it has done i f there hadn't been
that need there at the time. But having said that, good fiiendships have been
established with this person that I was telUng you about that just came along to
the restaurant and said "oh, you must come to my house" in that way. And there
again, that's being unfair actually, because this person has a daughter who has
quite a serious kidney

END OF INTERVIEW
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