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million people, with a majority of young adults (General Authority for Statistics, 

2016).  

 

Figure 1.1 Kingdome of Saudi Arabia 

Saudi Arabia is made up of thirteen governmental zones (Al-Zahrani, 2010). The 

geographical scope of this study, and where it was conducted, is the Qassim 

region. Qassim is a large area in the central area of Saudi Arabia with a population 

of 1.5 million and an area of 73000 square kilometers of land. Figure 1.2 shows 

the location of the Qassim region.  
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the chapter.  

Chapter 6 concludes the thesis. It begins with an overview of the study. Following 

this, three types of limitations, scope, data, and analysis, are discussed in detail. 

Next, the contributions that this study brings to the field of education research are 

considered. The chapter concludes with recommendations arising from the study, 

suggestions for future research, and closing remarks.   
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the research topic. The consent form informed all participants about the nature of 

the research. It also made them aware that the interviews would be recorded for 

the purpose of transcription and data analysis.  

They were also informed about their rights as participants, and that they could 

withdraw from the study at any time without having to provide any reason for that 

(see Appendix B). Additionally, due to the hierarchical structures in the Saudi 

educational system, consent was gained from the school district offices and 

school principals to contact the teacher participants. Their consent was necessary 

because of the sensitive nature of the study. The teachers were asked to share 

personal experiences that involved interaction with children. Thus, the author 

considered it necessary to ask for school management permission to collect data. 

No student name was mentioned nor used as an example, and the researchers, 

along with teachers, avoided focusing on individual students in the interviews. 

The research guaranteed the confidentiality of the data and participant anonymity 

in several ways. First, only the researcher, her supervisor, and the translator 

would have access to the interview recordings and transcripts. The data was 

stored on a password-protected server. Second, participant anonymity was 

protected by coding the information, so the transcripts and analysis always 

referred to them by numbers. The author made sure that no one could be 

identified from the research analysis. Only demographic details, including gender, 

age, education, along with the teaching experience were included in the analysis.   
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1. Curriculum-focused experience 
2. Knowledge-transfer support experience 

a. Student perception 
b. Writing quality 

3. Student-needs focused experience 
a. Beginner students 
b. Students with learning difficulties 

 

4.2.1. Summary of categories  

The summary of each category starts with an encompassing quotation that 

subsumes how visual arts in writing is experienced in that particular category. A 

brief description of the category is given, considering its main characteristics. The 

summary ends with an analytical framework that includes two aspects: referential 

and structural. The structural aspect consists of an internal horizon and an 

external horizon. Each aspect is based on a specific meaning that distinguishes 

the category from the others. 

Category 1: Curriculum-focused experience 

In the curriculum-focused experience category, teachers viewed and experienced 

the visual arts in teaching writing as an element of curriculum content which could 

be dispensed with.  

I: Through your experience in teaching, do you think that the use of visual arts, 
drawing and images, is a necessity that you use always, or limited, that you use 
sometimes or marginally? Can writing be taught without using visual arts?  
P: Not always and not necessary. I might dispense with it.  
I: How?  
P: I follow the course content; I think it is enough, according to the lesson and 
syllabus. For example, in composing the story, I show them images, and the 
students compose the story, and the use varies from one student to another. 6(52-
59) 

For teachers in this category, adhering to the curriculum was key. They followed 

the curriculum contents closely when they teach, considering that covering the 

curriculum is more important than using visual arts in the classroom. Although 

some textbook lessons include some visual arts activities, teachers did not 

approach these activities as essential parts of the lessons. They saw these 
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students overcome their fear of the unknown in their early experience of attending 

school, towards a means to help a specific category of students overcome their 

weaknesses and lack of confidence.  

I have to use images to overcome the lack of understanding; that is, if the student 
becomes difficult  to learn to write. So I use it if there is difficulty in learning 
writing. 15(43 - 48) 

Classrooms were not homogenous at all, and teachers were highly aware of the 

differences between individuals and how these differences impacted the use of 

visuals in teaching writing. Although the whole class seemed to be more receptive 

when teachers used visuals, some students benefited more than others, since 

information became clearer and easier to understand this way. 

I think visual arts benefit all types of students, it benefits them all, but if I focus 
on the weak and the moderate students, it will benefit them more, and the 
information reaches them quickly. It is easier for them and me. 19(235 - 238) 

In this subcategory, the referential aspect narrows down to using visual arts to 

promote and enhance writing learning for students with difficulties. Therefore, the 

context defines the external horizon as students with learning difficulties. The 

internal horizon refers to how art-integrated instruction can overcome student 

weaknesses. Figure 4.5 demonstrates the analytical framework for the 

experience in this subcategory. 
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I cannot say that I cannot teach writing without drawing and images; I do not 
build on it primarily. It helps us, but it can be dispensed with. 16(227-234) 

If they decided to insert visual arts in their teaching, they would only use those 

available in the curriculum, but did not integrate additional materials from outside 

the textbook. They went even further, considering that such visual arts in the 

textbook are not main contents that they should rely on during teaching. They 

only covered them in very limited cases when the time permitted or if some 

students were interested in such activities. Therefore, visual arts were not 

specifically prioritized by teachers. They were not an integral part of their teaching 

practices, and definitely not something that would be directly addressed in the 

normal course of their teaching. When activities that involved images, drawings 

and other visual arts were part of the learning suggestions in the curriculum, these 

teachers used them sparingly. Moreover, where the curriculum was silent, 

teachers did not bother to use other visual arts in the classroom.  

Some of the students like to draw. Sometimes, when I give them a topic, they ask 
me: Can we draw it? I tell them to write first and then draw any drawing that 
expresses the writing. I leave the drawing as desired by the student. Some of them 
enjoy it but not all of them. I do not ask them to draw, but if the drawing is in the 
lesson and we do have time, I leave it to the student's desire. I noticed that some 
students benefit from images for writing, and others do not use them. If the 
drawing is not present in the curriculum, we do not consider it. 6(62-70)  

These teachers gained their understanding of what visual arts are and how they 

might be used for teaching writing by following instructions laid out in the textbook. 

They did not make any effort to move beyond the curriculum instructions and 

develop a better understanding of the phenomenon.  

I use what is included in the content of the curriculum, I do not provide additional 
means, and I am satisfied with what is in the curriculum. 5(56-61) 

The explanation behind this view was that students in upper grades had already 

learned basic writing and no longer needed visual arts for developing their writing 

skills even further. Therefore, these teachers concluded that visual arts played a 

marginal rather than a key role in the learning process. 
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to some bends until they are good at them, then the stage of directions such as 
arrows until they reach shapes and drawings close to some letters or letter shapes, 
then I get to the shapes of letters. 17(4-6) 

Another aspect that made teachers consider this approach was that the young 

students might initially feel uncomfortable with the institutional learning settings. 

They might struggle to adjust to the school environment, especially in their early 

experience of attending school. Thus, teachers found that visual arts provided a 

good way to overcome such obstacles and engage their students in the 

excitement of the pursuit of learning writing. Not only did students become more 

receptive when such teaching strategies were involved, but they also overcame 

their fears of the school setting. 

drawing helps students become more confident for better writing learning, 
especially at the beginning of their learning at school when they are not familiar 
with the school system. Some students feel confused, and visual arts activities 
make them comfortable and ready to learn. 15(211-214) 

Teachers in this subcategory believed this approach was an effective way of 

teaching basics in writing lessons. They extended the use of visual arts by 

providing supplemental extracurricular visuals to enrich writing lessons and 

promote learning.  

I bring some extra sketches and drawings out-of-the curriculum to help students 
learn writing skills. Sometimes, the drawings in the curriculum are not enough. 
Students practice drawings by writing on dotted lines and coloring to identify 
letters and their differences. Also, I show them an image of something they know 
that begins with the letter I teach, along with an image of the letter, so that they 
can recognize the letter. 10(44-45) 

They agreed that such an approach was time-consuming at the beginning of the 

semester, but once the students had mastered the basic skills, they moved faster 

through the rest of the curriculum. They thought that the appropriate way to teach 

beginner students the basics of writing was by giving them intensive tasks. Once 

the students had mastered these skills, they became able to learn other writing 

skills more easily. 
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for example, I teach them a composition lesson about "the generosity of morals," 
and I offer them some images about a story of someone who provided help to an 
elderly person crossing the road. The students try to think and give me a set of 
values. Then, I give them an uncolored image and ask them to color it. In the end, 
the students try to write some sentences about the story they colored. This exercise 
helps the students to think and visualize the events through the image and form 
and arrange sequence sentences, which helps in expression and writing 
composition since they write useful words that form useful and integrated 
sentences with some individual differences. 15(231-234)  

Speaking about story writing, teachers thought that showing images to students 

before or during the writing composition helped students improve their writing in 

different ways. First, images helped stimulate their thinking and imagination by 

recalling and relating images to their background knowledge. Consequently, 

students were able to prepare the story writing by arranging ideas and the 

sequence of events, making their writing coherent. Also, student writings were 

rich in vocabulary and the number of complete sentences.  

If I look at the side of the composition and writing the story, I need a number of 
images that stimulate students with which the image represents. The composition 
continues with it, so the images must be presented to help students recall and 
sequence ideas and produce rich and meaningful sentences. 4(122-123) 

Teachers noticed a notable difference between students' writings if they were 

exposed to visual arts, compared to situations when they were not, in terms of 

richness of ideas and contents. They linked this difference to the chance that 

images could offer students to think, express, and prepare for writing. However, 

without the help of images, students might not be able to stimulate their thinking 

and expression. Images always provided materials for thinking and generating 

ideas that were translated into writing composition:  

The expression without an image is less, fewer ideas and fewer words, the student 
may be incapacitated and never write because the idea may not reach him. For 
example, when I ask him to talk about the spring season, he can write a sentence 
or two, but if I show him a landscape or an image of the spring season, he starts 
talking about roses, trees, and birds, then he starts writing about every part of the 
image. Also, his perception expands because he expresses what is in the image. 
Thus, I have nurtured his thoughts through images. 9(16-21) 
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common attributes with drawing skills, such as shaping lines, curves and circles. 

Skills like holding and controlling the pen, training hand muscles, and letter 

shaping are just examples of common skills between drawing and writing basics. 

Thus, the impact in this subcategory is because of such commonalities. Teachers 

adopted this approach in teaching writing basics for beginners based on the 

relationship between writing and drawing. They even considered such an 

approach to be the best way to teach basics. They thought that the best time to 

implement visual arts in writing was when students start learning letters. They 

viewed such practice to be very successful and effective. Therefore, this 

subcategory is focused on early stages of development when students are prone 

to see writing as another type of drawing.  

Writing is a drawing, and the letter is as if it was part of a specific drawing. When 
I teach the child to write the letter, it is as if he is drawing parts of a drawing and 
trying to complete a certain drawing. 1(263 - 266) 

Teaching writing basics to beginner students goes through different stages, which 

have direct connections to visual arts. First, teachers focused on teaching 

students how to hold the pen. Then, they trained their hand muscles by practicing 

some drawings and shapes. After that, they started shaping some letters by 

writing over dots. During this process, teachers tried to connect the letter to some 

specific drawing or image to make it easier to remember.  

at the beginning of teaching writing, I start teaching them how to hold the pen 
because holding the pen impacts the correct writing. In the second week, I start 
with some drawings to practice their hand muscles and get them used to the 
controlled movements. After they mastered this, I teach them the letters by 
explaining how to pronounce and write them. Initially, they write over dots and 
then without the dots. I also show them an image of an object that starts with the 
letter to link it in their minds. 17(8-10) 

The association of writing with drawing can alleviate the fear of the unknown when 

students go to school for the first time. Such tasks put each student at ease during 

stressful situations. Teachers counted on this strategy to engage students in 

learning the basics of writing skills. They encouraged students to replace random 

drawings with a more organized, logical sequence of drawings. 
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I apply what is present in the curriculum and the applications it proposes. In the 
first grade, they are the ones who rely on the visual arts at this stage. But in the 
third grade, their dependence on images is little. 8(17-18) 

Teachers frequently referred to the limited time available for covering the main 

content in the curriculum, which meant less flexibility and time for other activities. 

Whenever visual arts were used, teachers considered them an inconvenience, 

since they limited the use of other activities available in the curriculum. 

Consequently, whenever possible, they left visuals to the choice of interested 

students. They covered such activities only if they had time and only for the sake 

of interested students. Yet, the point of using visual arts was not for learning, but 

to let students enjoy themselves. In other cases, teachers considered these 

activities as marginally beneficial, since students had already passed the need 

for such activities.  

In third and fourth grades and beyond, I use images and drawings in the story. 
Sometimes I show them an image on the data show device and ask them to write a 
story about it. For example, this image in front of you took place in the woods, so 
write a story about it. If I have a free class or want to have language 
communication, I give them an image, and they start expressing it. 5(115-119) 

In the second and third grades, if an expression or sentence is requested and we 
have time, I display the images of the book and ask them what do you expect they 
talk about? Sometimes there is an interaction. 16(90-91) 

Subcategory 2a: Knowledge-transfer support experience (Student 
perception) 

In this subcategory, teachers focused their attention on the student perception. 

They were curious about the effective way to transfer knowledge to students. 

They found that using visual arts could convey knowledge to students from 

specific learning levels. One specific level consisted of post-beginner students 

(age 9 and up), who had already learned the basics of writing. Students at this 

stage had already learned the basics of writing and become ready for more 

advanced writing skills, in which perception was the preparation phase before 

writing. Solid background knowledge and good understanding of the writing rules 

were required for a student to write a meaningful and informative text. Teachers 

thought that delivering such information and knowledge to students as a 
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first by delivering some information to them and encouraging them to discuss the 

invention and its benefits to humanity. When he thought they were prepared to 

move on to the next task, he allowed them to write down their thoughts 

individually. 

In the linguistic communication unit in the sixth grade, for example, I had a lesson 
on the inventions of scientists. The subject needed clarification through drawings 
and images, such as images of scientists and some drawings of their inventions. 
Images and drawings helped enrich the way of discussion among the students 
when I brought them an image of a scientist and some images of his invention. 
And then, we start the discussion on the subject of the invention, how the invention 
works, and the benefits of the invention. After the discussion is finished, I ask some 
students to come out in front of their colleagues and talk about the topic and what 
they have gained from the previous discussion. This method prepares them very 
nicely when writing. 14(187-190) 

Subcategory 2b: Knowledge-transfer support experience (Writing quality) 

This subcategory viewed visual arts as an assisting tool to produce improved 

written pieces. Post-beginner students can use visual arts to recall knowledge, 

arrange ideas, and produce informative and qualitative text. Teachers thought 

that students cannot achieve this goal directly by using visual arts because of the 

indirect relationship between writing and visual arts (just an assisting tool). 

However, post-beginner students can benefit from visual arts, since they stimulate 

thinking and analyzing, deducing ideas, and sequencing and arranging verbal 

compositions. Post-beginner students were already able to write and compose 

text at this stage, yet teachers found that visual arts could polish their writing skills. 

When I show them images, they remember more and better think and organize 
oral expressions. Oral expression is reflected in writing later on. Images helped 
students arrange ideas and events, and also they helped in deducting some 
information from images. So, when they start writing, they have all the knowledge 
they need. 13(90-98) 

The integration of visual arts helps by developing the way the student tells the 
story and the sequence of the story, the elements of the story, and gives them the 
ability to express. It helps in the expression and arrangement of ideas and helps 
enrich the student's written language. 15(101-104) 

Teachers noticed that the integration of visual arts led to other improvements, as 

well, such as enhanced vocabulary and use of appropriate words, correct 
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beneficial to him. He understands and responds better, and focuses more on what 
I explain. 18(160-165) 

4.4. Presentation of the outcome space  

The outcome space represents the set of resulting categories and the 

relationships among them. It presents the phenomenon under investigation by 

comparing and distinguishing among different categories of description. It also 

emphasizes the similarities and differences between particular aspects of the 

categories. To elaborate on the outcome space, three rounds of analysis are 

presented here, each focusing on a specific aspect. 

The analytical framework has already been presented in this chapter, illustrating 

different dimensions of the phenomenon for each category. However, this is 

briefly reiterated here to make the outcome space more obvious. The analytical 

framework includes the referential and structural aspects, further divided into 

internal and external horizons. In the internal horizon, the use of visual arts refers 

to the attributes presented by the participants. In contrast, the external horizon 

determined the use of visual arts from its context. Table 4.4 brings all analytical 

aspects together to distinguish each category and understand the relationships 

between them, focusing on the referential and structural aspects.  

Table 4.4 Relationship between categories (focus on referential and structural aspects) 

Category  Referential aspect  Internal horizon  External horizon  

1. Curriculum-focused 
experience 

Content in school textbook 
 

Teachers adhere to the content 
and instruction of the textbook 
 

Certain cases and situations 
 

2. Knowledge-transfer 
support experience 

 

Visual art integration is an 
approach that makes 
instructions more effective 

Students' perception is 
improved by visual arts-
approach 

Specific teachers 

a.   

b.   Using visual arts improves 
knowledge employment 
 

Students writing quality 
develops by visual arts 
integration  

Specific students who can 
employ knowledge 
 

3. Student-needs 
focused experience 

 

Using visual art is a 
significant way of teaching 

Learning skills can lead to 
learning writing basics 

Students in the first grade 

a.  
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Figure 4.6 A framework for understanding the qualitatively different ways primary school 

teachers experience the use of visual arts in writing classes 

In this figure, the categories and description dimensions are presented in a 

different style. The curriculum-focused experience category is at the top left 

corner of the figure. For this category, visual arts is a marginal means used by 

teachers of post-beginner students. Visual arts, in this experience, make the least 

contribution to the teaching process of writing, due to the view held by teachers 

about using visual arts in the process of learning writing.  

In extreme opposition, the student-needs experience category is located at the 

right bottom of the figure, where visual arts are essential for teaching writing 

basics. In this case, teachers rely heavily on visual arts, due to their essential role 

in teaching writing basics. Teachers in this category thematized and prioritized 

visual arts, organizing their teaching around them. Teaching writing, in this 

experience, gets the largest contribution from visual arts due to the massive 

inclusion of arts activities and practices in the process of learning the basics of 

writing.  

impact does not represent the importance of art-integration but rather it represents 

the way that visual arts can affect the learning of writing either directly or indirectly. 

Only one category (category 3) including its two sub-categories has a direct impact 

of visual arts on learning of writing basics due to the common characteristics 

between them. Other categories define the impact to be indirect through some other 

means that can provide a better readiness for learning writing. 

Finally, students�¶ level of learning is the last dimension where categories can be 

distinguished based on the target students. In primary school, students have 

different learning levels which makes the use of visual arts depend on the level of 

learning. Categories are grouped into two different learning levels. Students who 

learn basics of writing, and students who have already learned the basics and they 

are in the advanced level of learning writing.  

The next figure shows the final abstraction of the outcome space without text. Only 

the three dimensions: teacher�¶s dependability, type of impact, and students�¶ learning 

level where the three categories of description are graphically mapped to.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  Indirect                            Type of impact                        Direct 

Marginal 
 
 
 

Significance 
of visual 

ar ts 
 
 
 
 

Essential 

  Post-beginner                  Students�¶ learning level                 Introductory 

1. curr iculum 

2. Knowledge transfer  3. Student needs 



 168 

While categories 1 and 3, are extreme opposites to each other regarding the 

dimensions of description, category 2 is in between them in terms of dimensional 

properties. The Knowledge-transfer support category is located at the bottom left 

of the figure, where it shares the indirect type of impact with category 1. Yet, it 

shares the significance of visual arts in teaching writing with category 3. In this 

experience, teachers rely on visual arts as a significant means of teaching that 

indirectly supports the learning of writing for post-beginner students by providing 

the required setting for learning.  

Thus, the use of visual arts in teaching writing for primary school students 

includes different conceptions and experiences, based on different structural 

relationships represented by the description of dimensions. The experience 

ranges from minimal involvement of visual arts, as in the curriculum-focused 

category, to predominant implementation as in the student-needs category. The 

knowledge-transfer category lies in between, since it considers visual arts as an 

essential means of learning writing, yet indirectly supports that learning. 

Both categories 1 and 2 hold the same view that visual arts have only an indirect 

impact on learning writing, but they have different views regarding the significance 

of visual arts. In the same manner, both categories 2 and 3 depend on visual arts 

in their teaching of writing, but they target two different levels of student learning. 

While category 2 is meant for post-beginner students who have already learned 

the basics of writing, category 3 aims to take advantage of visual arts in teaching 

the basics of writing to introductory students. 
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