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PART 1.




INTRODUCTTION.

"LET NATURE LEAD."

*In boys' schools generally, Biology suffers
from neglect ....¢c....... This siiuation is satis-
factory neither from the cultural standpoint nor
the utilitarian. To neglect Biology is, on the
one hand, to ignore one of the fundamental expressions
of the scientific life, to shut one's eyes to a half
of nature, and to remain a stranger to ideas which
have exercised an immeasurable influence on modern
thought. On the other hand, it is to be ignorant of,
and therefore unsympathetically disposed towards,
matters of the highest importance to individual
happiness and social well-being."

Professor Sir Percy Nunn, -
"The New Teaching ~ (Science)"

Biological study - man's attempt to probe into
the mysteries of Nature - has existed since man's arrival
on the face of this planet, yet it is only a short while
ago that the gradual accumulated effect of this study
and of Science in general has been able to produce the
weight of opinion necessary to modify the course of

study in our schools from pre-ponderingly humanitarian
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to partly-realistic and practical. Even then the
0ld tradition lingered on in the form of a model-
plan of approach to the study of Science.

For instance, Science was introduced in a tentative
way at Rugby in 1849 - lectures were given in the Town
Hall and it was optional for the boys to attend. It
was ten years after that a laboratory was built.

Again, the 1870 Royal Commission Report stated that
at that time boys were prepared for examination in
Science by means of lectures and text book reading,
and even in schools which possessed laboratories
practifal work was regarded as a privilege for
Advaenced pupils. Stress was laid on facts and not
on principles.

The subject, therefore, was taught for a time,
by minds trained in the humanistic school, taught
according to fixed rules and set methods, which
caused it to lose its essence, for the stuly of Science
and Biology in particular must be based upon actual
contact with natural phenomena.

More recently, however, there has been more
freedom in Education, and Biology as a subject,
besides coming slowly but surely into its own, is also
helped along by this freedomf. The teacher is allowed
more 'lateral play' and thus is® more likely to become

inspired by a true love of nature. Nature herself
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is beginning to take a hand t&n the arrangement of the
teaching material, the inspiration of the teacher, and
in the welfare of the taught. It is being realised,
that Biology, by the training it offers in practical
observation of the various aspects of plant and animal
life, culminating in the vital problems appertaining to
man's body and mind, is at the very foundation of
individual,national, and world welfare.

Slowly, but surely, if only for this reason alone,
the subject will come to occupy a very prominent position
in the school curriculum of the future.

Man is the child of Nature. She is his best
teacher, and he will do well to hearken unto her teach-
ings, for they are precious and her secreta are revealed
only to those who seek in the right spirit. This 1is
her way, so let her lead the way - the way of the
Universe - the way of Evolution - the way of Life -

the path of Progress - History.

An attempt has been made in the following pages to
trace the importance of Biology as & subject in the school
curriculum, and to demonstrate a method of presenting the
sub ject. A claim is put forward for the historical-

observational method as a true basis for the teaching of
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the Science, and it is suggested that the method might not
only benefit the teaching of other Sciences but possibly
also of other subjects in the curriculum.

The main portion of this Thesis has been devoted to a
Scheme of Work in Biology based upon these suggestions,
and to a large extent already tried out and refined by

experience.
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Se

PART 1

The Development and Value of Science Teaching with
Special reference to Biology.

The Growth of the Scientific Attitude of Mind.

The development of the teaching of a subject must
necessarily depend largely upon the development of
knowledge in that subject. The teaching is naturally
dependent upon the subject-matter to be taught.

The o0ld Greek Philosophy which had held up the
lamp of knowledge and wisdom to the whole world was
discouraged and forgotfen by the Romans in their excessive
love of the physical. Some Arab tribes, however, were
able to preserve some of this Greek culture and it was
this remnant that, following upon the Dark Ages, formed
some sort of a stable foundation for the Awakening which
came in the 13th century.

The first sign of this awakening was the rise of the
Universities - Oxford and later Cambridge being established
by batches of students from Bologna end Paris; For a
long time the tradition of Aristotle tasted and for
centuries, up to the 19th,the Church was ageinst the
scientific spirit of probing too deeply into the nature

of things.
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Translations of Galen's works formed the basis of
study in the l14th and 15th Centuries, and there was no
experimental work, although Roger Bacon in the 13th
Century had advocated it. Still the spirit of enguiry
in Science grew, in spite of heavy persecution. Men
set themselves well-defined problems and the enquiry
tended to become intensive rather than extensive - deep
rather than superficial. This intensiveness became the
mark of the scientific spirit in England early in the
17th Century and it is the keynote of present-day
specialisation in research.

During the Civil War small groups of men, inspired
with the new spirit, eventually estgblished a Club, which
later hecame the Royal Society, a landmark in the history
of Science. Its meetings brought together investigatpoms
from various fields and the interchange of ideas helped
the progress of Science. The publication of its Proceed-
ings was a further aid.

Thus the scientific spirit prevailed and developed.
Knowledge was rapidly advancing and the public was
gradually becoming scientificelly-minded. It became

imperative to give serious thought to the teaching of

Science.



The Development of Science Teaching in General.

The antagonism of the Church and the clese connection
that existed between the Church and the (niversities
was one of the causes which considerably delayed the
change in outlook in the Schools. The Church was against
the experimental Scientific method and the change of
ideas which Scientific thought implied. Owing to this
and other causes the curriculum of the Grammar Schools
remained essentially classical until the 19th Century.
The course prescribed by founders was rigidly followed.
Thus Natural Science,as we know the term,did not enjoy
an established position in the teaching until the se#ond
half of the 19th Century. It was introduced, tentative-
ly, into some schools about the middle of the century,
but the work was done under great difficulties.
Gradually it won respect - due partly tec the writings
of men like Kelvin, Darwin, Spencer and Huxley. The
tendency, however, was to teach it to pupils Who failed
at Classics or Mathematics,and to girls at this time
no Science was taught at all. Some kinds of laboratories
were found in the 80's, and the number slowly increased,
but these laboratories were ill-equipped and the little
Science taught was done at demonstration tables. The

advance since then has been in the direction of labora-

tory experimental work.
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It is not strange, therefore, to find the pendulum
swinging too far in the opposite direction in schools
which sprang up under the direction of the Science and
Art Department towards the end of the 19th Century.
In these the curriculum became so scientific that
literature tended to be excluded, and this became one
of the first problems to beset the newly-formed Board
of Education in 1899, with the result that during the
first twenty years of the preeent Century Science teaching
has became more balanced in the grant earning secondary
schools, and has secured a firmer hold on the other
Schools. Still, even we to-day, the old tradition
dies hard in the older schools.

The rise of the newer Universities did much to the
cause Of Science by offering a lead in its teaching and
opportunities of research in it.

Finally, the Great War brought home to the Nation
the inadequacy of its scientific training and Senderson
of Oundle became the champion of the Scientific cause
in Schools. He laid great stress upon experigmental
work and introduced workshops and machines. Every
possible branch of Science was included and every
craft taught. During the War the boys turned th?se
workshops to good account. This was applied Science
as understood by Sanderson - one of our great Head-
masters. *Rducation for a New Age™, he said, "must

be broadly based on Science, and the master must always
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remember that Science is alive, still open, still

developing."”

The Development of Biological Teaching

in Particular.

In this long struggle for recognition on the part
of Science, Biology has had to bear, possibly, more
than its share. In its case the fight has been
prolonged and (at the present day) it is only beginning
to reap the fruits of victory.

Harvey's work on the movement of the blood, early
in the 17th Century created modern physiology and its
bearing upon biological thought was profound. His
method of inquiry, by direct experiment, had a marked
influence on the progress of Natural Sciemce teaching.

Up to the 16th Century the Study of Biology had
been linked up with that of Medicine. The new birth
of Science in that Century gave rise to its indppendent
existence as a subject. At this time too, many school-
masters were physicians and they naturally introduced
Natural History into their schools. Comenius (1592 -
1670) advocated the teaching of Natural History, mainly
by means of pictures. Woodward (1590 - 1675) - a

London Schoolmaster, was a pioneer of Nature S3tudy

training.
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The first Professor of Botany at Oxford was appointed
in 1669, and he read on Flants in the Garden twice a
week for five weeks. Yet there was very little change
in the official University attitude towards biological
study for a long time, and those interested sought
unofficial tuition. Ray (1628 - 1705) did much %o
systematize Zoology and Botany, but his influence én
the teaching'haS‘only been felt comparatively recently.
Many Clubs and Societies played their part, among them
being the Lunar Society of Birmingham, founded in 1766
by Brasmus Darwin and his friends, and the Literary
and Philosophical Society of Manchester founded in 178l1.
At the close of the 18th Century practical application
of Science to industry was occupying attention, and
whereas up to then the teaching of all the Sciences
had been more or less linked up (meagre and disorganised
though the teaching was) from then onwards the seeming
utilitarian advantage of Chemistry and Physics (the
latter in particular) tended to oust out biological
considerations. Yet many developments in Chemistry
and Physics came from Biology - for instance, Lavoisier's
investigations on the relations between work and energy
in animals.

Thus Chemistry and Physics began to be teken seriously
as school subjects during the latter part of the 19th
Century, whereas Biology is only now (1934) beginning

to receive serious attention. This in spite of the
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fact that possibly Biology as a Science is older than
either of the other two. The utilitebien motive was
behind this over-emphasis of Chemistry and Fhysics
at the expense of Biology. Following the industrial
revolution the cry was for the teaching of those Sciences
which had a mechanical bearing. Necessity gave Chemistry
and Physics the victory in the 19th Century - necessity
is pointing the way to the ascendancy of Biology in the
20th Century. It is being slowly realised that the
tecaching of this Science is at the rocot of human happiness.

Huxley's influence went a long Wéy towards bringing
ebout this interest in Biological teaching. He waged
an energetic campaign on its behsalf. His lebours
finally led to the establishment of the Royal College of
Science. Other Colleges and Universities sprang up,
including London and Manchester Universities, the latter
producing one of the greatest Biologists of the 20th
Century - J.A. Thomson - another man who made his contribu-
tion to the cause of Biology teaching.

Royal Commissions since 1860 have emphasized in their
reports the neglect of Natural Science in general and of
Biology in particular, and since that date also Examinaticn
requirements have considerably influenced the work in
the schools. Most Examining Boards now include Biology
in their syllabus and it has changed its name from the
Botany (of Girls' Schools) of the old days. During the

last few years attempts have been made to raise to a high
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standard the School Certificate and the Higher School
Certificate syllabuses and examination questions.
This has helped to make the subject a definitely

standardised Science in the curriculum.

A Summary-Review of the Development of

Biology-teaching.

Towards the end of the 19th Century, most schools
with a public, grammar, secondary or private foundation,
catered for Science in their curriculum.

Of recent years the growth in numbers of those
proceeding to the Universities has led to a tightening
of the regulations concerning entrance, and authorities are
faced with the problem of eliminating those who are not
likely to profit by an Univerisyt education. Thus
Matriculation has become almost the meaimum standard.

The teaching of specialised subjects for particular
purposes led to the inauguration of Senior Local Examina-
tions by the Universities. This led to the establishment
of Advanced Courses in Schools, that is, courses which,
normally, before, were taken at the University in the
first year. This lowered the cost of such a course

considerably.

This reason, coupled with the fact that interest in
Biology had been gradually roused, due in no small
measure to Darwin and Huxley, led to an increased

tendency towards the teaching of the Science in the
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schools, and it became established as a Matriculation
subject (it was adopted by the Oxford Board in 1906).

The brilliant work of the 19th Century in physiology
and pathology is becoming part of general Zoology. The
study of Embryology is now being tackled from the point
of view of Physiolcgy. In fact, Biology is fast
establishing itself as a real Science. Newknowledge is
stimulating the application of Biological ideas in
many fields, and this is turning men's minds to a
serious study of a Science which they are beginning
to realise, is so intimately connected with social and
moral problems. The change in attitude is being register-
ed in the schools.

Besides these moral and cultural aspects, the
utilitarian point of view, very little stressed in the
past, is making itself felt. Attention is drawn to a
Subject which has so much bearing upon Agriculture - and
other industries. People begin to take serious notice
of a subject which forms the basis of their occupation.

County authorities, Societies, Research Stations,
and great business firms are gradually becoming mindful
of the fact that a Biological training is, at least,
useful for employer and employee alike. At the present
time, education authorities (e.g. Staffordshire) offer
Agricultural and Medieal Scholarships to Universities.
The conditions laid down (and indeed implied) make it
essential that condidates shall have been taught Biology
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at School.

Yet there are many Schools to-day which have not
kept pace with this growing consciousness of the

value of the subject.

The Social Hygiene Courcil is the latest advocate
of Biology-teaching,-utt has issued a Handbook on the
Proceedings of the National Conference on the Place of
Biology in Education, organised by the Council - and

it promises to be a powerful one.
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PART 1II.

THE IMPORTANCE of BIOLOGY in SCIENTIFIC TRAINING.

The Influence of 19th Century Pioneers.

In 1861, describing Science as "the Cinderelle
of the family of knowledge", Herbert Spencer spoke of
biological facts as reaching man in the course of every-
day information, as scanty, indefinite, and rudimentary,
and yet aiding him so essentially. "What must be the
value to him of such facts", says Spencer,ﬁwhen they
become positive, definite, and exhaustive?"

Even at that time, a man of vision, like Spencer,
saw the benefits that rational biology conferred on Man,
in teaching him rules of diet and habit, and curing his
diseases - and, prophet that he was - he foresaw the great
possibilities of this branch of Seience. He meintained
that it was our duty in education, to adopt a course of
culture indicated by Nature's own bidding - as exemplified
by the innate interest taken by the young in their natural
surroundings - to follow this up, develop it and build
upon it a wonderful edifice of the mind, by progressing

along natural chennels. He deplored the narrow conception
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of utility that preveiled in his own time, a conception
which measured results by money values only, and he
maintained that the laws of life underlie not only all
bodily and mental processes, but, by implication, all
transactions of everyday life of commerce, of politics,
and of morals, and that, therefore, without a comprehension
of them, neither personal nor social conduct can be rightly
regulated.

Due to a great extent, at least in the first place,
to the stir caused in the educational world by the writings
of such men as Spencer, Dawwin, and Huxley, it can now be
claimed that Science - being one of the grand expressions
of the human spirit - has a right to a prominent and
honourable position in the currioculum - at lsast equal to
that accorded Art and Literature. This being so, and
since the main importance of Science lies in the scientific
life and not in the scientific method, important though
that certainly is - it becomes necessary for all those who
play a part in educating the world of to-day to investigate

and find out what must be the true characteristics of the

Scientific life.

The Scientific Life.

Their basis, we maintain, lies in true lo¥e of nature.

Nature gives up her secrets sparingly - she guards them

with a jealous eye - and she invariably reveals them, one



17.

by one, and very cautiously, to the ones, and the ones
only, who have proved themselves inspired by the gquest

for her truth for that truth's sake alone. All great
discoveries of truths in realms of Science have been made
by true Scientists, those who dedicated thelr lives to the
passionate search for truth. It is an irony of fate, too,
that these men, generally, gain very little for themselves,
except this passion for knowledge, and self-satisfaction,

together, of course, with incidental fame.

Aim of Science Teaching in General and

Biology Teaching in Particular.

It must thus be the first aim in Science teaching
in general, and in Biology teaching in particular, to
foster this love of nature in the pupil, and, at the
outset, this brings conflict with at least two types
of people. The one believes in all teaching from the
standpoint of cash value only. The other does not
believe in, or at least minimises, this cultivation of a
'love of nature' as a means of mental disecipline. The
first never realises the truth of what has already been
said, nemely, that nature herself does not deal out her
secrets from the 'cash value' point of view, but demands
stern self-sacrifice and application of mental powers

entirely free from any motives other than those of the
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quest for knowledge. Therein lies, also, the answer
to the second type of critic.

If therefore, we accept this 'love of nature' as the
foundation-stone in our edifice , how do we propose to
set about attaining this aim? By ignoring the pupil‘'s
natural tendency? or by making use of it and building
slowly and surely upon it? The answer is obwvious. The
everyday lifes of plants and animals, their mysteries
and beauties, the majesty of the universe - these form

the golden key which will, in the first place, unlock the

young mind.

The Neglect of Biology.

From a consideration of the very obvious truths of
the foregoing arguments we are Jjustified in expecting
the teaching of Biology in oux‘institutions, to-day, to
occupy a very prominent position - to have a status, at
least equal teo that accorded any other Science, so as to
bring the teaching of a2ll the Sciences into one whole.
This would seem to be the only way to build up true
scientific knowledge and method. Any other way, one
would imagine, would be analogous to building upon sand.

Yet, even as late as 1917, we find from Reports
published by the British Association Committee on Science-
teaching and by a Committee set up by the Board of Educa-

tion to enquire into the position of Natural Science in
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the Educational system, that "among State-aided Secondary
Schools, only a few teach Biology and then only as
'Nature Study' to those under the age of twelve."
Presumably this meant that Biology was not taken seriously
as a Science, but as a general subject which the Committee
chose to call 'Nature Study’. From this age onwgrds
Science meant nothing but Physics and Chemistry. In
Public Schools things were a little better, but here
again, Science as a whole, broadly speaking, still
occupied a subsidiary position - was still inclined to
be looked upon as the Cindereila of the family of subjects.

This neglect of Biology - very obvious as recently
as 1917 - was a neglect of one of the fundamental
expressions of the Scientific life. To ignore this
Science was to walk about half-blindly in the realms
of Scientific thought and to refuse to pay attention to
one of the greatest influences on modern thought, individ-
ual happiness, and social well-being.

Yarious reasons have contributed to the avoidance
of Biology in the past,amongst them being -
(1) The dearth of trained teachers. Few have taken

the subject with a view to teaching it.

(2) Lack of the offer of a livelihood from it.

The one reason follows from the other and we get

that very dangerous situation when Biology was not taught
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because of lack of teachers and there were no teachers
due to the lack of facecilities in the teaching of the
subject. With the introduction of Blology as a regular
school subjeet this condition will gradually disappear.

It has been different in the case of Chemistry and
Physics; the utilitarian value has played a leading
part and there has been no lack of either teachers or
pupils.

Chemistry and Physics are better from the point of
view of training the pupil in experimental methods and
exact reasoning, but for quickening powers of observation
and for general education Biology surpasses them.

Biology is unique in that it deals with living
material (though a good deal of work is still done with
dead material - a practice hardly justifiedile). Physics
is a better Science for clear cut data and for mathematical
expression of generalisations, and Chemistry for reasoning
leading to crucial experiment. In Physics we get quick
activity and quick results with a ready application together
with an easy understanding of purposse. This is true, more
or less, of Chemistry. On the other hand, Biology results
are often delayed and are sometimes variable. Living
processes take time, and sustained interest and attention
are required. There is not the same direct appeal in

This
the purpose. Tis presents a difficulty, put if treated

properly it also affords a very Systematic ang perm
anent
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trainihg 6f observation and thought, and hence it has

a very positive value. For instance, we have had
experience of a YIth Form boy observing and measuring
the heart-beat in a dead dissected frog, bontinuing

the observations methodically at intervals all day and
well into the night aftéris school hours, and then

coming back an hour before the school started the
following morning in order to miss as little as possible.
This boy was able to draw out a table on his observations,
end to graph his results, which have definite value.

(See chart).

In the years subsequent to the Reports mentioned,
there has been some attempt to remedy matters and to
assign to Biology some of the attention due to it - a
notable example being the 'push' made to encourage the
teaching of the subject by Sir Charles Grant Robertson
and other members of the British Social Hygiene Council,
during the laét few years - a move inspired mainly by

the lack of trained biologists.

Reasons for the Slow Introduction

of Biology.

Still, things move slowly in education and tredition
dies hard, soc that the realisation of the importance of
the subject to-day, although infinitely higher than it

was twenty years ago, nevertheless, falls far short of



what it should be. This is partly due to the lack of
'plasticity' in our educational system, as witness the
case of the introduction of any 'new' subject - it takes
far too long to establish itselfr. It is partly due,
also, to the attitude adoptéd by educators of all types,
very often, and by pupils, tewesds, towards any novel
idea. The 'novel' stage is apt to be prolonged indefinite-
ly, and there comes a sheer inability to get down to the
real nature of the subject and to fathom its $rue valus.
It is only when novelty ceases that real interest begins.
The subject too, being in its infancy as regards
the curriculum, suffers from the lack of an organised
scheme and not till there is 'Unity of Scheme' interpolated
into a 'wide scope of plasticity' can we hope to have the
subject well grounded. The period of 'ploneering' must,
of necessity, be tedious and experimental, and it is only
by combined action and a sympathetic appreciation by
public and ﬁﬁthority alike, that the ground will be finally
f8leared, and the light of day, with its stabllising and
vitalising influence, be allowed to peep through.
ﬁ&:i the least embarrassing factor is the depreciat-
ing attitude adopted by some persons, towards the work
of all pioneers, and, we may add also, somewhat reluctantly
perhaps, that there does exist some amount of professionsal

jealcusy on the part of scme members of the profession -

they are apt to think exclusively in their own sphere,
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and thereby, tend to £t out (or slight) any influence
besides that of their own subject.

If, and when, we arrive at a time, when the
teaching profession (namely, all who deal with edueation
as en organisation) is solid, united, and possessed of a
supreme duty, one towards another, and to ideals, then
progress will be made and every innovation will be given
its proper chance to play its part in educating and human-
izing mankind.

It may be noted in passing, also, that there can be
no doubt dbut that the question of building and equipping
new laboratories is also retarding the progress of the

Science. It seems, however, a weak excuse when far-reaching

effects are at stake.

Drawbacks of Biology teaching

up to the present.

Biology, to be of real value and to become a force

in education, must be taught throughout the school. Thus
and thus only, can it become truly established and leave
its lasting effects on the life of the citizen-to-be.

At present the tendency is (very obviously) to assign

to the subject a sort of subsidiary and auxiliary position.
Fpr instance, in many schools it is taught to the lowest
Forms, merely to satisfy the cyriosity of the child, and
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with, apparently, no further aim. It is considered a
useful subject to divert the attention of the pupil for

a brief space from the more rigid, serious, subjects, by its
appeal to his play-instincE, and this lack of seriousness
and thoroughness is enhanced by the fact that a non-
specialist teacher (who may be a specialist in other
subjects) is considered good enough to undertake the
work. This attitude is detrimental - particularly so at
that stage in the pupil's career - to the growth of the
real scientific life and method (which demands stern
observation and striek accuracy of thought). In other
schools it is taught to lower and middle school Forms,
and then at the critical stage in the development of the
subject, it is discontinued, partly because the other
subjects are considered - judging by old standards - more
important, and partly because the teacher is required for
other work. Again in some schools it is taught only to
would-be medical students. In few schools - comparative-
ly speaking - is the subject teught throughout the School
(e.g. Dudley Grammar School) and it is in such a case
only that the science can be made to influence a pupil's
life for permanent good. Then and then only can he
acquire enough of the spirit of the secience and of its
teaching to be able to think biologically or have the
biological outlook on life, which is the vital point
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as far as the science is concerned, and, we maintain,
as far as true education is concerned.

While this tendency lasts, therefore, it will be
seriously handicapped and no permanent results can be look-
ed for. As long as educators look upon it as a subject
of which a amattering is useful but not essential, so
long will the training and knowledge derived from the
subject tend to remain superficial and those who advocate
it fight a needless fight. So long, too, will the
products of our educational system be denied the undeniable
benefits which the subject can bestow.

These benefits are many - among them being -

(1) It is associated with our food supply.

(2), It helps us in the struggle for Existencs.

(3) It helps us to conquer disease and promote health.

(4) It has a cultural value.

(8) It teaches us the inter-relationship of all living
things.

() It gives ué the idea of the wonders of the Universe
and thereby helps us to understand and to love God.

It is only when serious attention is turned to it
that we can hope for deep results. The end seems to be
somewhat agreed upon, but, strangely enough, the means

are left to themselves.



Biology teaching up to now has been too much linked
up with the training of pupils for the medical profession.
It has meant mere technical training applied to the few.
Moreover it is a most uneducational, if nét dangerous
method. Pupils who up to this stage have been deprived
of all opportunity of becoming biologically-minded are
suddenly thrown into the throes of a new subject with
its separate me?hod and technique (and we maintain -
what is perhapsArealised - that Biology, whilst conforming
in ganeral principleswith the other sciences as regards
the scientific method in general - must of necessity
possess a method of approach and of training entirely its
own; e.g. the laboratory technique in section-cutting
and clture' work in bacteriology and piaant pathology).
Under such circumstances these future members of the
medical profession are very seriously handicapped and it
is small wonder that many of them fail entirely to acquire
even a fair measure of the broad biological spirit which
should form the background of all their professional and
social work. It is indeed a wonder that many of them
do manage to become something akin to true bikologists.

The aim must be to bring within the reach of the many

the general culture-value of the subject.
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Justification for Introduction

of Biology.

The problems with which Biology deals face us every-
where in our daily life and it is therefore hard to
understand why there has been such apathy and reluctance
in connection with 1i%t. Besides it is becoming universally
recognised that it is vital for every child to learn
about the fundamentals of his own body and mind and that
the health of the nations and of the whole world,
physically and morally, depends on thiw. In a compre-
hensive Biology Course the study of the system in the
memmal culminating in the nervous system, the brain and
the mind in man, the study of bacteria and disease, and
the universal application of this (like all Science study)
throughout the world, should occupy & prominent position.
This is calculated to offer to the pupil the basis of a
healthy body and mind, and to suggest to him important
laws of health, besides cultivating in him the idea that
‘natural laws' are common to all countries and all
nationallties.

Biology well taught, offers exceptional opportunity
for stimulating the inquisitive, and directing the
observational, mind of the pupil, not only during school
hours but in spare time,and this can give rise to many
intellectual hobbies which continue to inspire, and to

guide the reserve energy of the grown-up all his life.
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For instance we have experience of boys who in school:

were encouraged to keep pets such as dogs, rabbits, paultry,
tortoises, sheep, and taking a liking to collecting wild
plants, or gardening, forming a habit which has remained
with them to interest them in after life and to be a source
of extreme pleasure to them. Besides this hobby has
helped them to keep body and mind healthy. Is any further

justification for the subject necessary?

The Essence of Biology Teaching.

It has been s&id that all Science teaching should
aim at giving, not the conceit of knowledge, but an
intellectual humility that recognises that all we can know
and do does hut open up fresh horizons of the limitless
unknown. Since Biology is so intimately connected with
everyday actions and environment, that is with "all we
do and see" what better way can there be of reaching out
towmards the truth of the statement than by teaching Biology
and fostering interest in it?

The teacher of Biology must be equal in training to
any other specialist, and his knowledge as exact. This
is one thing that is going to help to give to Biology
the really serious attention that is due to it, but what

is going to help more in this direction is that he must

also be alive - his mind actually pulsating along with

that of NaturebtvSelf - and this quality need not
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necessarily bekresent in any other expert, say, a
mathematicien. Hven another Scientist - a phycisist

or a Chemist for instance, is not so intimately connected
with living things and therefore does not partake of
nature to the same extent.

Music will not produce musicians, but it can
produce a love of music - that is, musice-culture. So
nature-study is not designed to produce naturalists (very
rare creatures, in fact - as rare as musicians or any
other born geniuses) but it can and should help to create
that enriching quality called nature-culture or a love of
nature.

How this can best be achieved will be dealt with
later in this Paper, but a few broad hints can be given
here.

One definition of Education says - "it is the process
which aims at the ad justments of the growing organism to
his environment and the control of conditions by under-
standing them." If the definition was based upon
Biology teaching only it could not have been more
appropriate. It sounds as if Biology teaching was at
the root of all true education. Certain characteristics
of the child must be borne in mind in formulating any
sbhemes of teaching in order to meke this teaching conform

with the aim and essence of the above definition.
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Some of these are -

(1) Intense interest, in the younger child, at any rate.

(2) Great mental and bodily activity whieh makes it
hard for the young to concentrate for a prolonged
period.

(3) VYivid imagination and strong emotion, which make
for hastyconclusions.

(4) The gra@ual changing of the interest to that of

intellectual interest.

This makes it imperative for the teacher to have
'‘plasticity' in his methods of treatment of the subject -
a plasticity which will meet these changing conditions,
and the changing mental outlook of the pupil. 1In short
he must be possessed of, or else endeavour to acquire,
some of that dynamic energy of Naturehe¥self. The teaching
in the schools must be progressively adapted to phases of
growth and interest, and be obsergational and concrete.

A cleim is put forward in this Thesis that the
teaching should also be on historical lines.

It must aim at preparing youth for the responsibilities
of manhood and womanhood. It is hard, indeed, to find

a subject better suited for these purposes.
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Summary .

To sum up therefore, we maintain that svery pupil
should receive the quota of Biological teaching that is
assigned to any other principal subject. It should be
as importent in the Upper School as in the Lower and even
those taking the Advanced Course in Arts in School, let
alone all Science students, should be given a certain
definite course in the subject just as Advanced Biology
Students and all Science Students in general should have
an Arts subject on their time-table. This is the only
means of ensuring that either class of Students does not
become one-sided@ - a tendency which is often Very obvious.

Life is one and knowledge is one, and every pupil
should be led to realise this great truth. By this means,
and this only, will an attempt be made to Bring harmony

into the lives, which are supposed to be moulded in our

schools.
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PART III.

The Historical Outlook in Biology teaching.

The rapid advance of knowledge has necessitated
the sub-division of Science into separate branches.
This facilitates work, but has the tendency to
'isolate' these branches and to cut them away from
the tree of thought. This, if continued, will alienate
the general interested student more and more and in
the end make Science, as a whole, so specialised and
technical that it will become the sphere of the few,
and thus fail to enlighten the world in general.

There is a vital need, therefore, for supplying
the complete picture as it progresses - a picture of
scientific knowledge as a ﬁhole - and this picture
must be drawn in such a way as to impress the general
reader and make him interested. It is not an easy
task as the essential element of Scientific thought -
continuity - must be ever present.

The use of the historical method in Science-
teaching seems to be the first essential step in the
process. ‘The path along which Scientific thought
has travelled throughout the ages seems to be a way
of connecting the whole. This method is, actually,

present)more often than not, unconsciously, to the
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teacher himself. Discussion of conclusions and
theories must, perforce, involve discussion of the
way by which they have been arrived at. This is
history and must be taken into acecount by the man
of Science, both from the point of view of his own
training and from that of his teaching of lis subject.
As Scientific knowledge increases scientific problems
also increase, and this brings about Specialisation
which tends to divide Science into water-tight com-
partments. Under this-system Science is apt to
break away from history - by loss of that continuity
of thought - and this becomes detrimental to its true
development, since all new knowledge must take into
account continuity of process. We must endeavour to
penetrate the darkness of the unknown by making use
of, not a pfat of, but the whole circumference of the
circle of light bordering upon it; Jjust as man uses
the whole range of light given off by his lantern
on a dark night .

Knowledge is one and Science is one, and this
in itself implies a historical continuous thread
throughout the ages. We must therefore trace all
knowledge and its development, from the main stock.

The historical method, therefore, seems to be

the only true basis for the acquisition of scientific
knowledge and the presentation of that knowledge

(in the teaching of it); It must also underlie



34 .

any account of Science or of a Science separately -

and upon this basis all else must be built up.

History - Initial Importance of Biological Studies -
Separation of Science into departments.
Re-union and Biology's part in it.

The spheres of Science are so vast that for the
sake of convenience its whole study must be split
up into departments, in each of which there is an
attempt to reach new discoveries. Thus we get the
study of the planets and the universe - called Astronomy
that of our own planet, its structure and its own story
told in the language of rocks - called Geology, that
of light, sound and electricity - called Physics, that
of the intimate constitution of substances - called
Chemistry, and that of life on this planet - plants
and animals and how they live - Biology.

Within these divisions we again find sub-divisioné;
each is fast splitting up into sub-sections, each one
of which in its turn centres round specialisation of
some one topic. This is the state of things in
Science in this twentieth century, and it is the
result of the accumulation of knowledge throughout
the ages - bought dearly by the sacrifice of unselfish
men and women - and of the gradual effect of this
gdrwing knowledge on every-day life, and its

consequent ipgportance. The wokld has learnt to
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respect, amd even to hold in awe, that which it once
trifled with, orp at least played with, and this growing
consciousness of the value of Sclence as a whole is

fast becoming evident with regard to Biology in payticular.
It is the spplication of discoveries rather than the
discoveries themselves which has brought this about,

by the bearing of these discoveries on the conduct of

life and especially by the tremendous part they have
played in practical life.

The history of Biology - one of the newer branches
of Science, from the point of view of public attention
though one of the oldest in point of time - has followed
the same lines. It is only when the practiecsal
application of bilological studles became a fact and a
very essentlsal factor in the everyday lives of men and
women of all nations that Biology as a Science became
important from the point of view of education. When
the world realised that the Science was the handmaiden
of the Goddess of Health, and as such was of vital
importance to every human being, the world welcomed
her as a serious guest. This is also the keynote in
education, national and international, at the present time,

but the process of educating the world is a slow one =



36.

the educationist thinks and speaks 1in periods, not in
years - something similar to what the Geologlst does.
Yot, this process - the gradual realisation of the
seriousness of Bilological Study, Jjust like the parallel
process in Science in general, which preceded it - was
and is, inevitable. Biology, as now proved, and at
last slowly realised is at the bottom of our well-being
as individuals, as nations, end as a race. The battle
with disease, the constant problem of the world's food
supply, medical and surgical research, are now considered
to be the very background of social, moral, and economic
life. Hence this historical process in every phase of
1ife and kmowledge @Qof 1ife) is practically one - and it
underlies the whole of life's activities.

In spite of this extreme "specislisation" which
follows the splitting of Science into departménts -8
step which was inevitable owing to the advance of
knowledge, there 1is, at the same time, at the present day,
ra tendency towards the reverse of this - the blending of
two or more of these departments into one. Thus we get
the Biologist and the Chemist meetlng and pooling their
knowledge on the common ground of Bio-Chemistry.

Physics and Chemistry, likewlise, meet in Physical
Chemistry, and Geologists now take great heed of Physics
in their study of the earth.
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As scientific knowledge grew to vast dimensions
the more rapidly along)individual streams of special-
isation, this very specialisation needed specialised
knowledge which must include knowledge from other
branches. Knowledge is one, and life is one, and
any specialisation in one branch must have 'common
knowledge' for its foundation. Science having reached
the high standard it has, the specialist-physicist
cannot advance far without some knowledge of what his
fellow-scientist-chemist is doing, neither'can the
specialist-biologist advance without, for instance,
knowing something of what his fellow-physicist is doing
in the realms of the constitution of matter. The web
is so intricate - each thread plays sueh an important
part i;?;aking of the final pattern, that, if all the
threads are not considered and studied then it is easy
to lose the way completely in the tangle.

The history of Science has been likened to the
story of a bud. In the Autumn it lies wrapped up in its
coat of scales, the young leaves and axis are all there
in the miniature. Winter follows - a period of rest and
dormancy. Spring sees the opening of the bud and the
emergence of the shoot. In Summer there is fast grogggr
of all parts and new buds form on the axis. These fuxx

stages can be traced in the history of Science. The

bud-stage was the time of the Ancient Greeks, the
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winter stage - the Middle Ages - over a thousand

years - the buds being preserved, however, by the Arab
tribes. Spring arrived with the new life in Science
which started with Roger Bacon. The young shoots

dared the danger surrounding them (in the form of direct
and indirect antagonism) and emerged under the care of
Galileo and Newton. The expanded branch appeared in

its fulness in the time of Fareday and Darwin.

For the future buds there seems little hope of
sleep. The tree is growing so fast - new buds appear
everywhere in the axils of the o0ld leaves, and each
new branch adds to the spgendour and majesty of the tree,
each in its turn %}iving energy from the main trunk.

The story of Science is also similar to that of a
stream which starts from a tiny 'Spring' on the mountain-
side, gradually gaining strength as it gets fed by small
tributaries which grow in number as they empty their
contribution from the surrounding area into it, until,
at last, it has grown to gigantic dimensions and, in its
turn, empties its contents into the common store - the
mighty ocean. The tiny 'spring' was the first serious
attempt of the ancient philosphers at probing into the
secrets of Nature. The stream has grown until to-day -
with its great number of tributaries, each draining

the area in which it finds itself, and amptying its
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contents into the main stream - it is sweeping down
the pleins of human life, with a mighty force, whither?

No one knows. The nature and volume of the waters in
the stream, naturally, depend upon those of the waters
in the t;ibutaries, whereas they, in their turn, get their

bearing and direction from the course of the big stream

itself.

So it is in Science. Each branch contributes fast
to the common stock of knowledge. Each, in its turn,
derives its Dbearing and impetus from the sum-total of the
nature and contents of the main stream of Scientific
thought.

We have, thérefore, the historical process underlying
life, and all knowledge appertaining to it, and from this

process must arise the historical method of presenting

this knowledge.
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& Mthod of Approach in Biology Teaching.

The Historical Method - THe Evolutionary Method.

Biology, at the present time, being a comparatively
new subject in the school curriculum, is apt to be taught
somewhat haphazardly, very often by experts in other
sub jects and non-experts in the subjeet itself. This
naturally leads to a diversity of methods and of purpose,
and it beommes a case of muddling through somehow.

There is, therefore, a very great need of a standard
method of teaching the subject, the basic principle
underlying which method will serve as a guide for the
young teacher. The word ‘'guide' is used advisedly, as
in Biology of all subjects one must not adhere too

closely to a fixed way of approach to the subject.
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In the first place, in dealing with the subject one must
follow the dictates of Nature herself and the true

teacher of Biology is essentially first and foremost a
nature-lover, and hence his teaching must pulsate with life-
it cannot be regulated too much by mechanical means since

it deals with living things and must, therefore, be itself
alive in the sense that it must be guided by nature -

her seasonal changes, her rhythm, her variaetions and

yet her constancy.

Evolution underlies the whole of Nature and life, and
we put forward the suggestion that the best method of
teafhing the pupil about living things and life in general
1w what we choose to call the historical or eiolutionary
method and we propose to deal with ways by which this
Method can be evolved and standardised so that it can

be put to a permanent use in the teaching of the subject.
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Different Aspects of the Historical Method.

Meny possible lines of approach to the question
suggest themselves when we make the first attempt at
producing a satisfactory method on the hasis mentioned.
Some of these are:-

1. A brief outline of the history of Biology as a
Science - the sequence of events and discoveries
throughout the ages.

2. The arrangement of topics in the Syllabus in an
evolutionary order, or in sequence.

Se The building up of knowledge on a topic by the
discussion of the great work done by the pioneers
in the past - progress as registeted by their
struggles and achievements.

4, The story of the topic as the knowledge of it has
been gradually increased as time went on.

S. The life-history of self-evolution of a plant or
animal mehtioned in the topic and its relation
to the greater whole - Nature.

6. The application of this idea of evolution (as
exemplified in the law of bettering) to the pupil's

own mind - Psychology.
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We will deal with these Aspects separately:-

This Method of Survey in the Teaching of the Science.

Aspect 1.

A very brief outline of the history of Biology
as a Science - i.e. sequence of events in biological
discoveries throughout the ages.

A lesson or two taken on this at the beginning of
each year in each Form will afford background for the
Historical Method as outlined in the other aspects. It
will prepare the ground for the introduction and the
development of the Method, by giving a bird's-eye view
of Biology.

It will also create interest in and a keenness for the
course that is to follow for the year.

Aspect 2.

Topics are arranged in the Syllabus from the point
of view of Seasonal Sequence, i.e. Nature's Seasonal
Evolution.

The idea underlying this treatment is that the story
of each topic should lead on to the next in sequence, tedd
£;s-own—e$0y¥, following on to the larger whole, finally
arriving atthaéEomprehensive ghory—of-Natuapetle—oWa
Seasonal story of her own revelation.

Most of the remarks made under Aspect 5 apply here.
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Aspect 3.
In any given topic from the Syllabus the lesson or

period is centred round personalities (pioneers) and
knowledge is built up bit by bit through the medium of
their trials, errors, and perseverance.

The pupil's mind is directed more to the persomelity
than to the subject-matter which becomes secondary in
importance, in his mind (the pupil's) to the great force
of intellect, and the concentration displayed by the pioneer
discussed. This makes for hero-worship of the best kind
and tends to create a desire in the pupil to try and emulate
Such a tendency tends to increase his own powers of concen-
tration and of observation, and thus cultivates the habit
of careful and sustained observation - the essential
quality a scientific education aims at developing.

Aspect 4.

In any given topic the lesson is centred round
the evolution of the knowledge(gained on the topic, the
pioneers involved being brought in, incidentally.

The pupil's mind is directed to the advance of know-
ledg@e - the advence of truth for tkuth's sake. The
subject-matter becomes the centre of interest and the
story of the topic, rather then those who worked on it,
is concentrated uﬁon. We thus get a detailed survey of

the evolution of knowledge gaiged on the topic.
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idea of this progress. By cultivating a true love of
Nature, by showing the pupil how to loock for God in the
flower, the ear of corn, and the trees around him, this

treatment may produce eventually a sound basis of religion.

Aspect 6.

. The experience gained from the treatment of these
i:::-Aspects is applied to the Study of the practical
Psychology of the pupil, i.e. to the study of the evolu-
tion of his mind.

From this treatment we should, perhaps, get the most
lasting influence of all - that on the pupil himself -
an influence that is goin?/to affect his whole life. We

going
are gxximx to leave with him the accumulated benefit of
his whole biological course.

Moreover, when given some broad lines of suggestions
along which he can, by using the experience gained in his
course, improve his own thinking powers and thereby
improve his personality, the pupil, whilst still at
School can apply the same principles in his attitude towards
other subjects in the curriculum and thus his biology

teaching can influence for good the whole outlook of his

student life and after.

One, two orTore of these Aspects incorporated
into one Method and adopted by the teacher in every lesson -

becoming a part of his very(teaching)personality would
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Let us take one or two examples of topics dealt
with in Biology teaching and try and analyse each Aspect
separately first, and then see how it may be possible
to blend some of these treatments into one consistent and
constant Method.
Note.

The work of all pioneers mmi need not be investigated
under Aspect 3 -~ indeed, time would not allow - it will
suffice to give and discuss a few, the idea béing to give

the pupil some indication of the struggles, disappointments

and triumphs of these men and women.

Again under Aspect 3, only some of the main milestones
on the road of progress in the topic need, and can, be
touched upon - enough to give the pupil a general idea of
how the knowledge on the topic has advanced.

e ——_— — — _— — )
Topic - Seeds and thidr Germination.

Aspect 1.
A very brief outline of thé history of Biology as

a Science - i.e. the sequence of events in Biological

discoveries throughout the ages.

This can conveniently form a background for the whole
teaching of the subject in every Form throughout the School.

In the lowest Forms, say up to Fooms 111. a mere outline

can be made of the Story under this Aspect, in the first
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lesson or two in the first term of the year. A
skeleton table or Chart is built-up by Form and
teacher - a copy of which each pupil mekes in his note-
book and a copy is also made in the Maater's Record book.
The pupil who makes the best Chart maekes a Wall Chart
for future reference. When this Form moves up the
following year the Story is again reproduced in the first
two periods of the first term, but this time the pupils
having gained experience in the previous Form will be
able to profit by experience and appreciate fuller details.
The Chart or Table will thus be fuller than a year before.
Copies gre made as before in the pupil's Note book,
Master's Record Book and on a Wall Chart. This procedure
is followed all the way up the school so that in the
VI. Form a most comprehensive account can be given and a
somewhat detailed Chart made.

A little more time (a talk on 'Great Biologists!
can be given say once a month) can also be devoted to it
in the Higher Forms, simce more periods per week are
allotted to the Subject. By giving a bird's eye
view of Biology, this Aspect will preparevthe ground
for the proper introduction of the Method of teaching
the various topics under the other Aspects. It will
also create interest in, and a keenness for, the course

that is to follow for the Yyear.
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Appect 1.
(1) The Greek Period.

(Hippocrates,) Influence on the Scientific Thought

B.C. (Aristotle, )
(Theophratus ) of coming generations.

(2) The Roman Period. Decline of 3cience except Botany.

1st C. A.D. Pliny ) The only two names of note.

130-200 A.D. Galsn )
(3) The Dark Ages. Absence of Observation.

200-1200 A.D.

(4) The Revival of Learning.

13C. A.D. Roger Bacon ) Effect of Eastern Scientific
) zeal on Western Civilisation.

(5) 15 C. A.D. (a) The Humanists. Students of original
Greek Works.

(b) The German Fathers of Botany.

(6) 16 C. A.D. The Discovery of the Circulation of the
Blood.

Harvey. Starting point of modern
physiology.

(7) 16-17 C. A.D. First Scientific Societies. Collect-
ing information.

(8) 17 €. A.D. (a) Discovery of the Microscope. Great
impetus to investigation.

(b) Classification.

Ray.
Linneaus.
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An alternative treatment, under consideration at the

moment is the following:-

Relative Stress on various periods.

e.g, (1) Greek Period, ¢2) 1500-1800, (3) 19th Century
to date -
at differmmt Stages of School life.

Greek Period:

Lower Forms - in connection with Games and Athletics which

were so prominent a feature of this period. This is
the time to get this treated while the element of wonder
is at its highest.

It is also more of a natural sequence - other periods
can follow naturally in School life; so as to end up in
Higher Forms with the work done in present day Science.
Hence VI. Form - present day research - which will take
all the time available for History of Science.

1500 ~ 1800:

Middle School. - TFollows naturally on work tn Lower

Forms. Better able to understand 'eclipse' of Dark Ages,
and follow threads. Also better able to grasp the

Renaissance in Science in the 16th and 17th Centuries

and acceleration in Science at this time - laying the

foundation for Science ‘'branches' - increased research -

and complicated network.

Work of 18th Century in fair detail - milestonesS.

19th Century to Date:

Higher School. V. Lowers,leading up o research and dis-

coveries in various fields during last 50 years in fair

detail in VIth.
Thus pupils get the complete picture by end of school

career.
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ASPECT 3.

Source books are used and Extracts are read,
or, to vary the procedure, a standard book on the
Histary of Biology, e.g. Singer's, 1s used in the
Upper School -~ relevant parts being shown under
the epidiascope. In the Lower School simpler
books are similarly used.

Theophrastus (380-287 B.C.)

20UU years ago. Let us take our minds back.
People then did not realise that plants had parents
They had no lenses and microscopes.

Theophrastus was taught by that great scientist -
Aristotle - one of the first scientists we hear of.
He loved his master, and devoted his life to the
study of Botany, a good thing for us since no
Botenical work of Aristotle has survived.

Considering the times he lived in, he made
.wonderful observations on seed germlination - he
wrote the best account of 1t until the 17th
century - nineteen hyndred years after his time.

He even found the difference between the germination
of the seed in a Dicotyledon grandthat in a
Monocotyledon - that in the foarmer the root and

shoot come out of the seed at the same place and
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HUFMEISTER (1824-77)

A German, with no training, and yet he became
Prof essor. He studied fertilisation and the germin-
ation of seeds. He traced the development of the
ovule,

About 1855 sex in plants was definitely
admitted - that a tube (pollen) grows from the
grain, enters the ovule through the opening in it -
that a cell from it joins with the egg cell in the
ovule -~ which then enlarges and divides forming
an embryo (baby plant) inside the old ovule.

Our knowledge has not advanced much since then.

ANUTHER EXAMPIE of ASPECT 3 - treatment.

Topic ~ Bacteria. Fermentation (Form Remove).
vutline onlz.

YASTEUR (1822-95).

His Early Life. Interesting points about his
private life (always appeal
to boyg}

Fermentation Workers before him. e.g. Schwann, 1837.

His Chances to study - Professor.

His Isolation of Bacteris from Sour Milk
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His Work on Anthrex and Rables

Rabies, particularly a serious disease at
that time. His cure of sixteen Russians who had
travelled to Paris to see him.

His Fermentation Experiments

Description in deteil. Some of his Apparatus
still to be seen at Pasteur Institute.
The Strong Upposition he had to fight agalnst.

e.g. Lleblg, considered to be one of the greatest
scientists living at thé time, firmly bel leved that
fermentation was a chemical process, and had nothing
to do with 1living things. Gay-Lussoc believed that
8.8+ UXygen was necessary since alr appeared to be
necessary. Helmholtz was anocther opponent,

His Great Experimenting to prove to the world that
he was right.

Hls Victory.

Pasteur's work in preventing the Souring of Milk.

Found tha8é certain yeasts or moulds were always
present on the skins of the rlpening grapes used in
the process.

His Fight to prove that germs (bacteria) were present

In the air, and that Fermentation and Decay were
processes caused by them.
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His Famous "Bent-necked Flasks" Experiment to prove

this. These flasks still at fasteur Institute.

His Perseversnce in repeating his Experiments.

The benefit to his Country and to the world of
his discoveries.

Summing-up of the life of & Great Benefactor of
Humsnity.
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ASPECT 4.

Man from early times & food-collector.
Gradually became & food producer. Probably seeds
had been discovered 500V years before Christ, as head
nearly all the elements which distinguish civilised
mean from the savage.

Seeds found in Tutankamen tomb of the Egyptilans.
Mustard seed of the Blble. Parable of the Sower.
Thus seeds must be very old. The earth's crust
cooled end plant life appeared. These plants pro-
duced seeds. The early tillers of the soil used
seeds, and bit by bit men began to study how these
seeds grew into new plants.

When the Greeks held power Sclence flourished,
and much attention was paid to seeds. Then came
the Roman Empire and Science suffered, because the
Romaens, laying étress on producing strong warriors,
did not.realise the velue of scilence, and the only
people who took a great interest in seeds were the
medicel men who wanted them for growing plants they
needed for obtaining their drugs. The Dark Age
followed (many centurks) and we hear little about

any experiments in seeds or anything else in Sclence.
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Then came the revival gnd plants became prominent
again in the w ork of the herbalists who again used
them for medicinal purposes. Then men of Science
grew more serious and started to study life in more
detail. Along with other toples they studied seeds,
and how they germinated. The mlcroscope was devised
and after that Bilologists were able to cut sections
of seeds and see what they were made up of. They
also began to watch carefully what happened when &
seed was sosked in water, and plented, until step

by step we have had handed down to us the story as
we know 1t to-day. It is for us now to try and
discover, by careful observatlion, more about the

topic for ourselves.

(The story as we kmow it to-day is

summarised).
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ASPECT 5.

The seed-coat swells by absorbing water, -
bursts - the baby plant comes out of its prison, -
stretches its legs, - eats 1ts store of food in
the cupboard and starts fending for 1ltself. It
grows a smsll root (radicle) which makes for the
nearest water to enable the plant to get the
necessary minerals from the soill. It 1s also
going to anchor the plant firmly in the soll; the
young shoot grows slowly until the root gets
established, and with the energy of the sun it makes
the green colour which then helps 1t to manufacture
food from the minerals and water brought from the
soil and the carbon from the COp of the ailr brought
in through holes in the leaf. The young plant
gains strength, adds more leaves (factories) and
makes more food to build itself up with. It
breathes like sn animal, gives off waste, ceases
activity (rests) at night, works hard in the daytime,
just like an animal and eventually prepares for the
future by producing flowers and seeds.

(Here the full story of how a seed is formed 1s
given). Hence we get the complete life cycle or

the self=-story of the plant.
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Aspect 6.

When a topic (or series of topics) has been
presented according to one or more of the Aspects

adiaaarion

considered, jat the beginning eyi end of a period,
on the genéral impressions formed on the mind of
the pupil, aids the development of ideas. Logical
sequence makes for logical thinking and deductions
(the underlying principle of the Scientific Method).

For instance, in the case of the topic "Seeds
and Germination" - the treatment under Aspect 3
in particular, leaves on the pupil's mind very
definite impressions as to the characters of the
pioneers involved. He tends to consider them as
guides to his own development along the sure way of
perseverance and concentration. Gradually he begins
to realise that progress in himself means the bettering
of self through the power of the mind. It dawns on him
that every action of his has an important bearing upon
the sum total of his personality; that his progress
depends, ultimately, upon the degreewm to which he cén
meke his thinking evolutionary. |

The impression gained from the treatment of the
topic under the other Aspects, e.gZ. Aspect 5, tends to
make him realise that, like other organisms in Nature,
if he makes mistakes he must pay the penalty, and that

this will retard his progress in the great struggle for

existencs.
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Another Example of Aspect 6 - treatment.

The Brain in Man Form Vlis.
Oytline.

Rapid Revision of the Systems -~

Digestive, Circulatory, Excretory, Respiratory, etc.

The Nervous System (in more detail) as the Controlling

System.

The Brain as Headquarters of the Nervous 3ysteu.

Composed of white matter with a coating of grey
matter.

Convaltions (more surface exposed).

White matter responsible for directing routine

of life. Great thoughts (decisions, etc., - intellect)

emanating from Grey matter.

Quality of mind depending upon amount of grey matter.
Yet even this (seat of thought;bf mind) has physical
basis. (Depends upon food, etc.)

How marvellous Mind is.

Discuss Psychological Aspect - Training of Mind and Body.

How important.

This leads to consideration of self-development.
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The Method of Procedure evolved from a Study of these

Aspects.

It becomes fairly obvious then that any topic

laid down in the syllabus can be approached from
various angles. The same topic can be treated from
different points of view or from different "aspects".

If time allowed, a lesson on a given topic could
be repeated, each time with a different way of approach
to the subject. This would entail as many lessons on the
same topic, possibly, as there are Aspects under consider-
ation. This would, of course, result in a thorough
treatment of the topic and wuld mean that the pupil
would gain very comprehensive knowledge of the subject
and at the same time derive those benefits which, it is
maintained, a consideration of each separate Aspect
could bestow.

Where, as is often the case, two or three topics
can be dealt with together, as being intimately connected,
as, for example in the case of the following:-

The Flower, the Seed, the Fruit, Seed Germination and
Seed Dispersal.

Then in, say, six lessons (as many as there are
Aspects) it would be possible, by dealing fairly briefly
with each dopic under each Aspect, to cover the ground in

all these topics and at the same time gain continuity eand

sequence.
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Here, then, is one way in which a permanent (yet
ever flexible) Method could be evolved and a careful
selection of topics as outlined in Aspect 2 would form
an inevitable initial step in the building up of this
Method.

First, the topics to be discussed in any one Form
would, under Aspect 2, be arranged in the Syilabus in a
series ~ a short evolutionary series - so that each
succeeding topic has a definite bearing upon the one
before, a knowledge of which helps materially in the
grasping of the other. The topics are then grouped
together in twos, threes, or fours, according to their
more intimate connection with one another. ZEach group
is then discussed (one topic merging into the other
whenever it is found convenient) under each Aspect
or under as many Aspects as are applicable. Roughly
half the total time allotted to a consideration of each
group would deal with theory and half with practical
work. In the practical work the pupil would act as a
detective in Nature and the group of topics would be
treated mainly as under Aspect 5. The other Aspects
would be dealt with in the theoretical work, except
that some of them could be lightly touched upon in ths

observational (practical) work.
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In actual practice, however, it is found,K very often,
thet a compromise between the two is the best Method.

When, perhaps, only two periods a week are allotted to the
Subject in the Lower and Middleg School, the teacher
finds himself forced to economise both in content and
Method. In the Upper School, where the subject is given
four or five or even six (in the VI Form) periods a week,
then naturally his problem changes its dimensions and he
may be able to use the one of the other Method in full.

Generally speaking, the Method which has been most
in use is that of dealing with a topie thoroughly under
the Aspect which is considered most suitable, some or all
of the other Aspects being given a subsidiary consideration.

The Method used, therefore, cannot become too fixed -
there must remain a good deal of elasticity about it - as
with eveppthing else connected with the study of liwing
things.

It is left to the teacher, working under his own
conditions and circumstances, to choose his own particular
procedure, the one he thinks the best suited to the
immediate needs of the case, but it is suggested that his
actual procedure had better arise from this historical Method
herein outlined. He can cut parts out from the main -
omit here and include there, but Xk is well advised to keep

to the direction and purpose indicated.
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Many other considerations come into play such as
the age of the pupils and the Form they are in. Most
topics (but not all) will be dealt with in each succeed-
ing Form as the pupil proceeds up the School. New
knowledge gained in each topic musf be placed in its histor-
ical background by reference to mevious work in that topic
and by summarising and as the pupil increases in age and
gains (and learns from) experience, he will be the more
able to understand and to appreciate the Method and thus
gain increasing and more permanent benefit from it.

Herein, also, lies the value of the Charts and Records

xx for reference.




PART 1IV.
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1848, and it furnishes us with an interesting example
of the expansion of the curriculum in response to local
demands - *'the adaptation to environment' of the
syllabus, so to speak. The introduction of Science
was to a large measure due to the tightening of the
bonds between the School and the vital practical
problems of the district it was 1in.

This area is the centre of very important iron,
steel and mining industries. A large percentage of
the boys turned out of the school are absorbed into
these industries, so that there is a strong industrial
bias in the school arising out of this local bias.
Birmingham University, to which most of the boys bent
on an University Course, proceed, possesses one of the
best departments of Metallurgy in the Country. There
is a very real difficulty, therefore, in connection
with Biology, since its utilitarian value is not so
pronounced in a district such as this, and it may seem
a source of wonder that in a school catering for the
needs of such a district the subject should hold such
a prominent position and be taught throughout the School
to the Higher Certificate and University Scholarship
Stages. There i1s, however, an excellent Medical
Department at Birmingham University, and this supplises

some incentive. It has been realised, however, that
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the subject's general educative and cultural value,
quite apart from its utilitarian value, is as important,
(if not more so) in a town school as in a country one,
in order to give to the pupil that necessary balance

to his education.

At the same time the circumstances under which
the subject is taught in such a school, provide an unique
chance for developing certain aspects of the work bearing
upon the life of a busy town. These aspects will be
discussed later in this Part.

The introduction of Science was also, no doubt,

(and its subsequent development) a part of the inevitable
process in education, which accompanied the Industrial
Revolution and it was correspondingly introduced and
developed in schools &ll over the country.

As to the actual matter taught in Secience in the
School upﬂto the 19th Century, we know but little. From
the littleuﬁe do knéw, however, from o0ld School Magazines
and Local Literature, we conclude that the Science ran
along natural Science lines - something in the nature of

elementary Physics and Chemistry, Hended into one course,
with special application to loeal interest. We find
that the Ironmasters of Dudley took an interest in the
school and then the Guest Scholarship was established,

in 1863, for the best result in Science.
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After the new buildings were opened in 1899 there
followed the tendency to divide the Seience into two
separate departments - Physics and Chemistry, but owing
to the fact that they were taught by one master and in
ill-equipped laboretories the conditions were not favourable
to their complete separation - necessary for more special-
isetion.

In 1921 a separate Physics Master was appointed, and
the two subjects finally separated.

With thewe two subjects well established in the school,
in separate departments, a definite scientific atmosphere
was acquired in each, not at the expense of any other
subject, but purely as the result of a gradual evolutionary
movement.

It soon became apparent, however, that there was
something vital missing from the Science teaching as a
whole, - that these two subjects required extension, in
order to make the Science teaching in general complete in
its essehce.

The introduction of Biology as a definite subject
took place in 1924, and thus, as in Science teaching in

general, so in Biology in particular, the school can
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claim to be placed amongst the pioneers. The development
of the subJect<§nd of the departmenﬁ)has also involved,
naturally, some very hard and real pioneer work.

At first the Science was designated - "The Science
of Living Things" and was taken in the lower Forms only,
the idea being to start the subject at the beginning of
the school career and continue it in each succeeding
year, so that eventually each Form in the school would
have it as an integral part of its time-table. This
was considered the best way to ensure a thorough
grounding in the subject.

By the time the School Certificate stage was reached
it became necessary to establish a Higher Course and
here, the matter presentéd a little more difficulty than
with Physics or Chemistry. Of those wishing to take the
Higher Course, some would require Botany, 8ome Zoology,
and some Biology, as definite subjects in preparation
for thelr University life. It became necessary to
organise for these three separate subjects, whilst yet
preserving that unity of concept so essential to Biology
teaching in general.

During this time, side by side with the actual
teaching, it was imperative to build up a Museum, partly,
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from specimens collected, and partly, from Specimens
bought, to equip the laboratory, and to correlate the
work done out doors, particularly in the garden, with
that done indoors, so that an attempt be made to make the
teaching of the subject alive.

The subject is now taken throughout the school, in
the Lower and Upper V's as an alternative to Latin or Art
and in the Higher Certificate Course as a Principal
sub ject.

When first introduced it was agreed that the subject
would have to work out its own salvation. The inauguration
and development of the Natural History Society has been
one of the last links in the chain which has pulled the
sub ject through, and more than justified its introduction
as a subject of both scientific training and cultural
value. The fact that the Natural History Society is one
of the most flourishing of the school activities is proof
enough that the subject is very guch alive after ten years
of its existence.

The subject is taught then, in each Form in the
school. The accommodation consists of a lecture room

with terraced benches and a long Master's bench for
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demonstration purposes, a smali Master's room, and a
laboratory which is well equipped and contains a good
museum, various illustrative Charts, some hundreds of
specimen bottles of seeds and other plant parts and
two large central benches.

The Museum contains some bought specimens,
e.g. dissected crayfish in a Jjar, and eggs of ostrich
and emu, and (mostly) material collected by the boys,
e.8. eggs of different birds, bones, (mainly of rabbit
and frog), snake dissected to show small frog being
swallowed (in jar), chrysalis showing insect in the
act of emerging (in jar), skeleton of a frog, and
various specimen jars containing specimens such as the
frog, herring and crayfish’dissected and prepared by
VIth Form pupils, together with the preserved brains
of such animels as the dogfish, rabbit and frog, also
prepared by VIith Form pupils.

This material comes in useful for comparative
dgndies of the snimals concerned and especially so since
VIth Form pupils carry out some limited research upon

the following:-
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(a) The relation between the size of the heart to
that of the brain in the same animal.

(b) The relation between the size of the (1) heart
(2) brain
to the size of the body in the same
animal.

The animals concerned, e.g. rat, chicken, frog,
are dissected and the parts,oﬁ-héart and brain respect-
ivelw—are preéerved in separate jars kept on the shelves.

The present stage of this phase of the work does
not warrant the deduction of any definite conclusions.

This Museum material is also used for demonstrating.
any particular topic discussed in each Form.

The lecture-room is also equipped with an up-to-date
epidiascope and has its walls covered with charts on
various topics. Other charts have been made showing
the bones of various animals arranged in a progressive
series.

All this, not only supplies useful and immediate
information and facilitates the work, but is also
destined to give to the'department as a whole the
atmosphere of the study of plants and animals.

There is a greenhouse atached to the department

and also a large garden, both of which afford facilities
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for the practical demonstrations of the subject matter
studied.

On the first day of the achool year the pupils are
arranged to sit in alphabetical order both in the
lecture-room and in the laboratory. Each Form votes
for four monitors one to sit at the end of each long
bench. Out of these four one B elected by the Form
to be the Chief Monitor. Each monitor is made respons-
ible for his own bench, keeping a list of the names,
collecting books, checking any missing ones, and, in
fact, being responsible in general for the bench and
reporting all irregularities to the Chief Monitor who
reports in writing to the Master. Thus the three
Monitors are responsible to the Chief Monitor and each
of the four looks after the welfare of his bench. The
Chief Monitor in each Form is given a pocket note-book
in which he records the progress of the work, homework,
irregularities, and any other relevant information in
each period week by wesek. For this purpose he uses the

following table:-
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10th Week Ending Nov. 17/34. 11th Week Ending Nov.

Work Homework Remarks. Work Homework Remarks.
Done Done

Per
1.

Per
2.

12th Week Ending 13th Week Ending

Per
1.

Per
2.

This is the table used in all Forms which have ohly
two periods per week allotted to Biology, i.e. all Forms
up to Remove (inclusive) - Forms Preparatory, I, II,

IIIB, IIIA, IVC, IVB, IVA, Remove. The same plan is
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followed from the Remove upwards except that instead of
four week's work being entered upon one page, a double

page is used for the week's work i.e. four periods in

the Lower V Forms - V Lower B., and V.L.A, and five periods
in Forms V. Upper B. and V. Upper A. The same applies

to the VIs except that there are six periods per week

to record, and that each scholar also keeps his own

record Note book similar to the one used by the Chief
Monitor - with the following headings:-

Week Ending -

Work Done -

(a) Lectures

1
Rececccscccscne
(b) Private Reading.
(¢) Practical Work.
(d) Papers given, Scholar's Talk Series.

(e) Debates or Discussions.

Thus a full record is kept in each Form and continuity
is effected. The Master has only to refer to the Chief
Monitor's ¥ook in each Form to know the progress of the
work and to refer back to any topic or date, or he may

get each Chief Monitor to make an exact copy of his own
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Laboratory Arrangement in Particular.

Each Monitor has his own row (which is the same as
in the Lecture room) to look after. The imgruments
(scalpels, hand-lenses, seekers, etc.) which are kept
locked up, are brought out by the Chief Monitor at the
beginning of a period, and while the others in the
Form are getting their books laid out for Practical
Work (lined off in a certain wey - see below) he takes
the first set of instruments and gives one to each in
his row, handing the box over to the Second Monitor
when he has completed his row and then repeating with
the second set of instruments (say, scalpels). The
Second Monitor does the same thing, handing the box
over to the tHeéwd Monitor when he has finished with it,
and so on until all the instruments have been given out
and each Monitor knows the exact number he has disposed
of and, therefore, the number he must get back. Five
minutes before the end of the period the Monitors begin
to collect the instruments, following the same procedure
as before. The Chief Monitor puts them away in their
places in the cupboard at the end of the period. After
a little practice this process at the beginning and the
end of the period occupies but two minutes or so in s

Form of thirty to thirty-five.
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Thus a double page is always used for Practical work,
one being a drawing page and the other a writing page.
Each pupil has his own option as to the number of
drawings he will make. He is allowed a certain amount
of free choice in order to bring out his originality
and initiative. He is told that he is a detective

in the realms of nature and that he is going to observe
the specimens ih that Specimen-box to be studied under
that particular topie, in the same way as a Scotland
Yard detective,for instance, observes in the realms

of crime. e.g. in practical work on the Fern the pupil
has in his specimen-box a piece of a frond bearing sori.
He will examine these sori, counting the number in an
area of 1 sq. c.m. of the under surface. He examines
them with the naked yye, then with the hand-lens, and
finally he teases one off with a dissecting needle,
places it in a drop of water on a slide, observes under
the microscope (small one in this Form, say Form IV)
and then breaks it up with his needle and observes the
torn sorus shewing sporangia with the annulus ring
particularly in evidence. He records his observations,
supplementing them with knowledge gained from the

guldance given by the Master.
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The pupil draws what he sees and writes his
observations on it with as little guidance from the
Master as is feasible (some pupils will require more
guidance than others). The whole is summarised
briefly with the whole Form (guiding principles only)
and this Summary is included in the pupil's observations
as an ending to his observation page.

Generally speaking the observational stage on the
part o€ the pupil precéﬁes the work done on the topic
in the lecture-~-room. He is encouraged to make what he
can of it first, before it is discussed in detail
according to the Method under consideration in this
thesis. Thus he is the better equipped for theorising
on it. Sometimes, however, some topics better lend
themselves to theorising upon first, e.g. Bacteriaﬂ
(discussed with reference to the personalities of
pioneers like Pasteur), and the matter must be
settled by the Master to suit the needs of the particu-
lar case.

Each Form works in Groups (of two or three -
three usually - it depends on the size of the Form),
and each with a leader. It is found that this Group
System makes for team work and cultivates the team
spirit which it is so essential to foster in our

Schools. Sometimes, as the case may be, only one
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pupil writes a summary of any observations he makes

in nature, in his poeket-book, and periodically, every
fortnight or three weeks, a part of a period is set
apart for the selection of the best obxmervation made

in the Form. Each one who has an observation reads it
out, the rest of the Form writing a very b rief summary
of it. When all the observations have been read out, the
Form, acting as a jury, Judges them. The top four,
according to votes, are put up for final ¥oting, and the
one that receives the highest number of votes is written
down on the Form Observation Chart.

In this respect, as in many others, boys and girls
prove themselves wonderful judges. A really outstanding
observation never fails to stand apart from the rest
by an overwhelming vote.

The boy who makes the winning chart looks after it
throughout the year and enters the names and observations
on it. Some pupils manage to get their names on three
times, which is really a fine record. Great enthusiasm
is aroused. Towards the end of the year the Master and
the Chief Monitor from each Form, by the use of the same
method, arrive at the best Biology Observation made in
the whole schbol during the year. (To carry the matter
still further, the top two or three could be sent up
to some Naturel History Society of note for comment

and possible mention in its proceedings). One or two



89.

ate
of the best/also included in the School Natural History
Society's Notes in the Magazine.

Form Collections.

Along with these Observation Charts,
collections of actual specimens are made. The Forms
that make the Charts also make these Collections.
Specimens considered to be unique in any sense,and of
outstanding importance are brought and placed on the
window-sills in the Form room. A small card is attached
to each specimen giving the name and Form of the owner,
and a brief summary of the nature and history of the
specimen. Each member of the Form endeavours to make
his contribution. The Monitors look after the Collection
which is commented upon by the Master periodically and
particularly at half-term. Before the end of the term
the Master, with the aid of the Thief Monitors decides
upon the best collection and similarly the best
collection at the end of the Year. The pupils who
brought specimens take them away at the end of the term
to be returned again the beginning of the next.

This brings out the competitive spirit in its best
form by coupling it with the team spirit, and the spirit

of individual contribution towards a common good.






Gardening.

A garden(%?atkb') is divided into fourteen
plots,together with two rockeries and a raspberry plot
in the centre. One Form normally takes charge for =a
year - the Remove Form - but this year the V Lower Class
(3 of each of V.L.A. and V.L.B.) mostly last year's
Remnve’are allowed to carry on in order to reap the
benefit of last year's experiencs. Every other Form
in the school goes down Vo the garden periodically for
a talk and discussion of what is going on there,and for
Exanination of the actual specimens growing there. The
growth of peas and beans serves three purposes -

(a) the study of the nodules on the f:gts of leguminous
plants, and (b) the study of a flowering plant as regards
mainly the appearance of the first leaves, the rate of
growth, manures and fertilisers, effect on the succeeding
crop, and the time of flowering, and (c) the study of

the structure of a leguminous flower. The Forms observe
the time taken for the appearance above ground of other
plants after the planting of seeds, and the structure of
other flowers, e.g. cress, and gain an insight, by first-
hand observation, into such practices as the banking-up
of celery, the care of strawberry plots, the thinning

out of cabbages and lettuce, sad the care of rockery

plants, weeding, and the general clearing up of plotis,
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paths, and hedges. Considerable practical experience
is gained in this way.

Two partners usually look after a plot. The
remaining boys are divided between the rockeries, and those
boys working on the plots bordering on the raspberry plot
look after that one.

The plots are cleared of all rubbish and old plants
in the early Autumn and then are dug deep and the soil
left in big lumps for the frost to act upon it. If any
manure is to be added this is dug in at the same time.
This turning over is done twice in the first term and the
edges and paths trimmed and cleared.

In the Spring term the plots are got ready for the
seed,and the initiative and interest of the boys are
roused by allowing them to sow or plant any crops they
wish in one half of the plot. One quarter is left for
transplanting purposes and the ofher gquarter is allotted
to the seeds suggested by the Master.

The boys bring their own seeds or plants for their
half and each row or bed is carefully marked. Each
plot also has a sign-board put up giving the names of
the partners concerned. The crops are tended carefully
for the rest of the year,and at the end'of the Summer
term (or before if necessary) and early in the Autumn

term the boys share the harvest with the school kitchen.

They have recently built up two rockeries, finding












their own plants for the purpose. They have also built
an Aviary in which, at present, white pigeons are kept.
Two boys who have aviaries at home are looking after it,
and it forms a very interesting addition to the activities
of the department. They afford a means of gaining exper-
ience of bird life and a source of much pleasure and
curiosity,to younger boys in particular.

Photography.

Another Form (Upper School) not engaged in gardening,
undertakes vhotographic work. Photographs of anything
interesting in Nature are taken, the results periodically
discussed and compared, placed under the dpidiascope, and
finally pasted on a cardboard sheet and suitably annotated.
This collection forms an interesting record of the work
of the Form in this respect during the year’and much
enthusiasm prevails.

Aguaria.

The benches in the laboratory are supplied with
deep sinks - two to each bench - and as there are two
others in the room which are adequate for the general
use of the practical work, these four are utilised as

aquaria. One of the IVth Forms takes charge of them
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and actually turn them into aquaria. The Form works

in Groups as for Practical work, except that there are
only four Groups this time. The boys are allowed a

good deal of free choice and it is most encouraging to
find what enthusaism they can bring to bear’and what the
final products of this enthusiasm look like. The pupils
devote a good deal of their spare time to the work,and
very often it must be suggested to them that it can be
continued the following day. They display the most
ingenious methods of making fountains out of glass tubing,
and even fix up a wonderful system of lighting the
Aquarium by night (these Aquaria are on show on Parents'
Evening, when some huhdreds of people pass through the
department). They buy coloured electric bulbs for the
purpose and obtain a variety of fish, particularly
goldfish. They keep a record of the life activities

of the fish’and the aquaria, of course, are used for
demonstration purposes in other Forms.

It has been found out in debates and from questioﬂ}
airesythat boys prefer the study of animals to that of
plants. They revel in watching their movements and hablts
and this undoubtedly quickens their powers of observation.
Every opportunity, therefore, is taken of allowing them
to observe the animals in the aquaria. In this way every

Form gains experience from what another Form has set up.
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Excursions and Rambles.

These are not easy to organise successfully, and
need careful planning beforehand. The system which has
proved most profitable is the following:-

The Master draws out a plan of the work to be done,
the aim being to do a limited amount well rather than to
doa large amount imperfectly, haphazardly and meaningless-
ly. Broad habits are discussed carefully witi the Form
before it sets out,and the work begins when the Master
is fairly certain that the Form, on the whole, is aware
of the purpose of the ramble?Tleo the extent of the
value to be derived. The 'Group' system which operates
throughout in Practical Work operates here. Each
Group sets out to investigate, the Groups keeping fairly
close together so as to be always under the eye of the
Master and near at hand for his advice and guidance.
Specimens of interest are collected, notes are made
and these are examined and summarised later in the
laboratory, when an account of the remble is writéen
in the books. Generally speaking, the same ramble is
made a few times, at intervals, and the same plants
(including trees) examined in particular, in addition
to othefs. Seasonal changes thus become real and the

true foundation of ecological study is made. More

of these rambles are made in the Spring term when

Nature is so active.
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A limited number of excursions are made also -
the same plan operating - to places of interest such
as the Birmingham Natural History Museum, which can boast
of an excellent collection, the Midland Dairy Headquarters
at Birmingham or at Wolverhampton, for Clean Milk
demonstrations, and Kew Gardens. Material from the first
two named and from different firms, is displayed, also en
Parents' Evening every year, when some hundreds of
people pass through the department and view the work
done by the boys during the year, in addition to such
displays as mentioned above.

Similar Excursions are also made in connection with
the Natural History Society, e.g. to the Biology Depart-
ment of Birmingham University.

_§chola:s' Talks, Debates and Discussions.

These are a prominent feature of the work, particu-
larly in the School Certificate and Higher School
Certificate Forms. A rota is posted up and a pupil
gives a talk on any of the topics in the Syllabus for
the term. This is followed by a discussion. An
epidiascope talk is generally preferred. Once a
fortnight, alternately with the Scholars' Talk Series,
an epidiascope lecture is given by the Master on "The

Great Biologists".
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In the other Forms boys occasionally give a talk’
but no definite rota is used. There are, however,
periodical debates and discussions, e.g. an imaginary
conversation between Pasteur and Lister, represented
by two boys, was thoroughly enjoyed by Form II. It vwan
on the following lines:-



























































































































































































































































































































